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Abstract 

 

After the COVID-19 pandemic hit, there has been extreme eye-opening research and 

insight into issues relating specifically to education. While there has been a clear deficiency 

in education overall within the last few decades, early education has been at the forefront of 

many political discussions in recent years. People are now seeing the importance of early 

education and the positive effects it has on young children and their development. The 

biggest issues in early education are funding, equality, affordability, accessibility, and 

employee wages. The researcher has culminated in current research and information to 

formulate solutions to the problem. Through research-based approaches and facts, the 

researcher has created a guided plan to ensure that these deficits are addressed. Not only are 

they addressed, but solutions are given to correct the current state of early education. There is 

also a guided list of persons who should participate in the project to cause changes to happen; 

"world changers". If the action plan is put in place and implemented correctly many states 

will benefit from this information, but young children and low-income families will gain the 

most from the action plan.  
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Introduction 

Background and Context 

There is no surprise that families still struggle to find and afford quality childcare. 

Some of this is due to the inability to afford the care necessary for their child to be most 

successful, lack of investment from the government and community in early education, 

transportation regarding proximity from work to the child's school, as well as inequities 

towards women and people of color. These challenges have intensified even more during the 

recent pandemic that is currently affecting our country in 2020. “Black and Latino Americans 

are experiencing higher rates of serious illness or death from the virus across the country and 

are more likely to be exposed because they are overrepresented in essential fields like health 

care, food-related industries, and transit, more dependent on public transportation, and more 

likely to face inequities in access to and delivery of health care (CLASP, 2020). The 

communities listed generally can struggle with receiving the testing, treatment, and diagnosis 

associated with COVID-19, due to the lack of general medical care. This is why the effects 

are more prevalent regarding childcare for these types of families. As new plans are made for 

recovery and relief the entire scope of childcare must be re-evaluated in a way that offers 

solid solutions to last through the current crisis and after. Before COVID-19 there were 

already existing inequalities practiced in early education, beginning with women of color. In 

2019 Berkley did a study on child care employment, that showed African American and 

Hispanic workers were mostly presented with lower-level positions, and paid less than their 

white peers by 78 cents per hour (CSCCE, 2019). Black women were some of the very first 

childcare workers; during slavery, they were forced to care for their owners' children. After 

slavery ended, caring for children was still a part of the domestic profession, but it was 

excluded in the 1938 Fair Labor Standards Act. This intentionally left out black workers who 

primarily worked in the domestic field and were ineligible to receive protections like wages 

and overtime. The dismissal of some of the same protections still presents itself today, with 
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the fact that employers don’t properly acknowledge talent, skill, and expertise in childcare 

(CLASP, 2020). The general problem is that the inequities we are seeing in childcare are 

rooted in the discriminatory ideas, policies, and practices of racism and sexism that have 

plagued our nation for decades. Due to the pandemic, many of these inadequacies have been 

exposed, which could be a great opportunity, if solutions are created and followed through to 

solve the now known problem.  

Problem Statement 
 

To create solutions, there needs to be a clear understanding of the specific problem of 

continuous inequality practiced throughout early education and where it stems from. 

Research shows inequities in childcare and early education within racial groups particularly 

related to childcare subsidies (CLASP, 2019). The access and supports aren't there to help 

guide these families to resources that would help them get to quality early education. Many 

Native American's and Latinos live in childcare drought areas where the options are very slim 

and even more of a challenge if looking for licensed child care centers. Those licensed child 

care centers also have capacity regulations they must follow. So, the challenge then becomes 

finding childcare in general in an area where the number of options isn’t even close to 

meeting the community need. The same is true for Black parents and children. 

An additional challenge they face is the fact that African American children are more 

likely to be suspended or expelled than white children (CLASP, 2020). This holds children 

back from their potential to be successful in education and to have positive experiences in 

early education; which in turn can affect how they progress throughout their education. The 

feat continues as the economic security for families is also tested. Parents who are constantly 

leaving work to pick up their child may result in receiving remands at work or worse, 

termination.   
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Solutions to these issues would consist of equality, accessibility, and quality within 

Early Education and it begins with lawmakers. Lawmakers can change many of the 

challenges child care owners, employees and parents face. It is going to take more than just 

attention. It will take action from the government for childcare workers to be compensated 

respectfully for their work each day. It will take immediate action from local policymakers to 

ensure all parents are informed of quality childcare, grants, scholarships, and other financial 

assistance available; making childcare accessible and affordable. It will take knowledge, and 

information to be shared with cities, communities, and neighborhoods of what equality looks 

like in child care and the implementation of plans that will start the process. 

Research Questions 
 

  Using existing research the researcher will give answers to how the inequality first 

began for children, and families of color and its effect on early education. Previous research 

will also display deficits that still currently exist causing the decline in educational success 

for low-income families. Other questions that will be addressed and explained are actions that 

should take place to change the current and continuous racial inequity. Highlighting 

specifically who needs to be involved for the solutions to take effect. It will take people of 

power and influence to make inequity, inequality, racism, sexism, within childcare a priority. 

As stated above it is important there is a clear understanding of what is happening, why, and 

how, so that effective change can occur thereafter.  

Relevance and Importance of the Research 
 

 “Every student in America deserves a high-quality education in a safe environment. 

This promise, which was already out of reach for too many, has been further threatened by 

the COVID-19 pandemic.” (WH.gov, 2021) One of the goals of this research is to ensure the 

government keeps this promise. The researcher plans to offer more knowledge and give 

solutions to rid the long-lasting barriers young children and families of color face within 
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childcare and what can be done by policymakers, advocates, and other stakeholders to change 

this deficit. To fulfill this outcome, the researcher will provide research-based evidence 

proving what exists and the key components that contribute to it. By referencing current 

news, reports, articles, interviews, and other research already conducted, solutions will be 

laid out to supply immediate impact and change. The information collected will be explained 

so that the reader will have a clear view of what the challenge is. Once that has been 

established the breakdown of solutions and their need will be explained.  

This research is necessary because all children are not getting the care they deserve 

and that the United States government promises. Childcare needs to be at the forefront of 

issues that our governments are concerned about, including financial investment, because 

these children are the future. These children will grow into adults, who will end up running 

our country. Would we want to leave our country in the hands of someone who has no 

education and can’t articulate our expectations needs and desires? The early years (1-5yrs.) 

are the most critical years of learning and development which will shape their education and 

success moving forward. The relief and recovery of racial equity are in the hands of people 

who have power and can make life-changing decisions concerning our children and our 

future (WH.gov, 2021). 

Those same life-changers who work in government and politics have the power to 

make decisions concerning how financial investments are made. The question was asked 

“why should we invest in preschool” to the U. S. Department of Education. Their reply was, 

“High-quality preschool provides the foundation for children's success in school and helps to 

mitigate educational gaps that exist between children from high- and low-income families 

before they enter kindergarten.” (U.S Department of Education, 2020) 

Literature review 
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Key Concepts, Theories, and Studies  
 

As the discussion continues, the research points out specific inequities with Black and 

Hispanic students. Here is a highlight of its effect on Hispanic children. Many Hispanic 

children are entering school without the readiness skills they need to succeed in kindergarten 

and beyond. When compared to other races of children Hispanic children have the lowest, 

vocabulary, literacy, and math skills (Child Trends, 2016). One of the ways children can 

achieve greater academic achievement is with high-quality care and education. Research has 

shown that positive outcomes are linked to enrolment in center-based, pre-Kindergarten 

programs. However, according to the CLASP (Center for Law and Social Policy) report, 

describe racial disparities affiliated with affordable childcare to low-income families. The 

focus mainly pointing towards Head Start, Early Head Start, and child care subsidies (Child 

Trends, 2016). This report revealed only 38 percent of 3- and 4-year old Hispanic children 

enrolled are enrolled in Head Start, 5 percent of infant and toddlers enrolled are in Early 

Head Start, and 8 percent of children between birth and age 13 used a child care subsidy 

(Child Trends, 2016).   

To not only address the problem, but to provide solutions, we must evaluate the 

research. In this case, researchers found CLASP did not report participation in publicly-

funded Early Childhood Education programs including; state-funded pre-k, Title 1 funded 

pre-k, and TANF (Temporary Assistance for Needy Families), (Child Trends, 2016) While 

the intention of publicly funded programs, like Head Start, are designed to make childcare 

more affordable, it doesn't change the lack of accessibility. Unfortunately, most families 

aren’t even aware they qualify for assistance, especially immigrants and refugees.  

Some initiatives states have taken to make people more aware by providing combined 

pre-K, Head Start, and child care funds. Half-day childcare is one example of how states are 

assisting low-income families because it allows children to participate in an Early Education 
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program part-time without needing transportation in the middle of the day (Child Trends, 

2016). Also, federal guidelines were submitted, offering 12 months of eligibility for 

subsidies. These benefit families whose pay is inconsistent monthly. Fortunately, there have 

been improvements in finding ways to make families aware of the assistance available. 

“States have been required to provide consumer education to families on the availability of 

child care assistance and other programs for which families may qualify.” (Child Trends, 

2016) TANF employees are required to tell parents who are applying of their eligibility for 

subsidies.  

High-quality preschool also is a wise economic investment. Leading economists – 

including James J. Heckman and Dimitriy V. Masterov in their 2007 report, "The 

Productivity Argument for Investing in Young Children" – contend that for every $1 invested 

in high-quality preschool, taxpayers save an average of $7 in future costs due to reductions in 

remedial education costs, increased labor productivity, and a crime reduction. It's a smart 

government. Yet, according to data from the National Center for Education Statistics, today, 

less than a third of children in poverty attend a high-quality preschool program. Indeed, the 

National Institute for Early Education Research has revealed that the quality of existing 

programs varies widely among providers because of the lack of uniform early learning 

standards and program requirements within and among the states.” (U.S Department of 

Education, 2021) 

“There is strong research demonstrating the impact of high-quality preschool 

programs on child outcomes – both short- and long-term. Multiple studies have shown that 

children who attend high-quality preschool programs score higher on mathematics and 

reading assessments in the elementary grades; gain critical non-cognitive, or "soft skills," 

needed for success in school; are less likely to need special education services; are less likely 

to be retained; are more likely to graduate from high school than children who do not attend 
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such programs. The Committee on Integrating the Science of Early Childhood Development 

has shown that impacts are particularly powerful for children from low-income families or 

those at risk for school failure who, on average, start kindergarten 12 to 14 months behind 

their peers in pre-reading and language skills. According to the National Research Council, 

high-quality preschool programs also improve children's non-cognitive skills, such as 

persistence and self-control, which have long-term implications for future success in school 

and life.” (U.S Department of Education, 2020) 

Under the Obama administration, there was a program created particularly for 4-year-

olds whose families were below the 200 percent poverty level to full-day, high-quality 

preschool. The government also offered incentives to states that offered preschool to families 

that are above that poverty level without using federal dollars. The idea behind this was that 

states would gain greater financial responsibility for all the preschool programs in their state, 

which in turn would strengthen their state Tiered Quality Rating and Improvement Systems 

(TQRIS). Head Start would still receive funding and continue to serve 4-year-olds, giving 

time for preschools to prepare for more students. To keep a record of how students with the 

greatest needs will be served, states were required to submit data on children being served in 

the Preschool for All program. The goal was to provide access to high-quality preschool for 

all children beginning with low and moderate-income families. This included children with 

high needs. In collaboration with other federal programs children with disabilities, 

developmental delays, who are homeless or from migrant families, and English learners were 

served (U.S Department of Education, 2020). 

Research Brief Data from the Institute for Child, Youth, and Family Policy: 

Unaffordable Child Care for Low-Income Families 

 

A group of researchers from the Institute for Child, Youth, and Family Policy, Heller 

School for Social Policy and Management, and Brandeis University conducted and wrote a 

research brief explaining how unaffordable childcare is for low-income families; 
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concentrating heavily on income and how it relates to the type of childcare these children 

receive. The demand for childcare has increased due to more full-time employment of parents 

and the knowledge of the child development benefits early education brings. The higher the 

demand, the higher childcare cost have gone up, causing it to be even less affordable for low-

income families. These families also have to contend with the fact there aren’t very many 

high-quality childcare options in the area as well. As displayed here in this report, the 

research will show this large deficit for families. The U.S Department of Health and Human 

Services saw this problem and set a federal affordability benchmark (U.S. Department of 

Health and Human Services, 2016) at 7% of total annual income. This benchmark was based 

on the estimated average percent of monthly income families typically spend on childcare. 

The data will show the estimated price of childcare based on surveys from the Child Care 

Resource and Referral (CCR&R) state and local offices. The estimates shown assume parents 

pay for full-time year-round center-based care and do not account for any other type of care 

for children 13 and under (diversitydatakids.org, 2018). 

Research Brief Analysis from the Institute for Child, Youth, and Family Policy: 

Unaffordable Child Care for Low-Income Families 

The measures of childcare affordability in this brief compare the price of childcare in 

each state to the family income of working parents living in each state. By comparing the 

estimated price parents pay for center-based childcare and their adjusted number of children 

in the household, to total family income reported to CPS a solid conclusion can be made 

(diversitydatakids.org, 2018).  

The five questions guided the previous analysis. 

1) What share of working parents has full-time, year-round employment and therefore 

may need full-time child care? 

 

2) What share of these parents may face child care affordability issues because they earn 

low incomes despite working full time and year-round? 
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3) How affordable is full-time center-based care for working parents? 

 

4) How affordable is full-time center-based care for low-income working parents? 

 

5) Are there racial/ethnic disparities in the affordability of full-time center-based care for 

working parents? 

 

Research Brief Findings from the Institute for Child, Youth, and Family Policy: 

Unaffordable Child Care for Low-Income Families 

 

Across racial/ethnic groups, over 70% of working parents have full-time, year-round 

employment. A first step in exploring the affordability of child care is determining whether 

parents need it. Seventy-three percent of employed parents that have at least one child under 

age 14 work full time and year-round. The proportion is similar across racial/ethnic groups. 

Importantly, this indicates that parents are highly attached to the labor force and will likely 

need some form of child care during their working hours. Twenty-one percent of parents 

working full time and year-round are low income; Hispanic parents working full time and 

year-round are the most likely to be low income. The fact that many parents are highly 

attached to the labor force does not ensure that their families are financially secure. While 

only 13% of white working parents are low income, two-fifths (40%) of Hispanic and one-

third (32%) of black working parents are low income. Despite having a similar attachment to 

the labor force, Hispanic and black working parents are more than twice as likely to be low 

income than white and Asian/Pacific Islander working parents. Therefore, a higher proportion 

of Hispanic and black working parents are vulnerable to child care affordability challenges. 

(diveristydatakids.org, 2018) 

Overall, parents working full time and year-round would spend 10% of family income 

to send their children to full-time center-based child care; low-income parents working full 

time and year-round would spend 28%. This 10% child care price to income ratio exceeds 

7%, the Department of Health and Human Services’ benchmark for affordability. However, 

the proportion of income that a working parent would spend on child care varies greatly by 
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family income level. Low-income working parents would spend 28%, whereas families that 

are not low income would pay 8% of their family income towards child care. Almost all low-

income parents working full time and year-round would have to spend more than the federal 

affordability benchmark of 7% to send their children to full-time center-based child care. 

Nearly two-thirds of all working parents would pay more than the benchmark for center-

based care. Ninety-five percent of low-income working parents would spend more than the 

federal affordability benchmark, as would 55% of working parents with higher family 

incomes (diversitydatakids.org, 2018, CLASP, 2017)) 

Due to differences in family income, a greater percentage of black and Hispanic full-

time year-round working parents would experience child care prices above the federal 

affordability benchmark. Sixty-nine percent of black and 72% of Hispanic working parents 

would face unaffordable childcare, compared to 60% of white and 53% of Asian/Pacific 

Islander working parents. There is variation across states in the child care price to income 

ratio experienced by low-income full-time year-round working parents. 

Low-income working parents in the five states/district with the highest child care 

price to income ratio (District of Columbia, New York, Hawaii, Wisconsin, and 

Pennsylvania) would spend between 38% and 44% of family income on center-based child 

care. In the five states with the lowest child care price to income ratio (Mississippi, South 

Carolina, Louisiana, Tennessee, and California) parents would spend between 16% and 21% 

of family income on center-based child care (diversitydatakids.org, 2018, U.S Bureau of 

Labor Statistics, 2017). 

There were three key findings in this analysis. First, market-price, full-time, center-

based care is difficult to afford for the majority of U.S working parents. Second, quality 

center-based child care presents an even greater financial burden for low-income working 

parents. Lastly, because larger proportions of working Black and Hispanic parents earn low 
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incomes than working white and Asian/Pacific Islander parents, child care affordability issues 

disproportionately affect Black and Hispanic working families. This has the potential to 

intensify racial/ethnic disparities in both family economic security and child wellbeing 

(diversitydatakids.org, 2018) 

While obstacles remain towards fixing these problems, there have been some efforts 

made to address them. During the 2016 presidential campaign, party nominees made 

proposals to create tax benefits for childcare. Donald Trump specifically, had three ideas of 

how there could be changes made, including; a tax credit, a tax deduction, and a savings 

account ((Batchelder, Maag, Huang, & Horton, Forthcoming). Hilary Clinton also had ideas 

towards bettering the childcare industry. She proposed that no family would have to pay more 

than 10% of their income on childcare (Office of Hillary Rodham Clinton, 2017). “The Child 

Care for Working Families Act, introduced in Congress in September 2017, presents a 

comprehensive approach to addressing the growing price of child care ("Child Care for 

Working Families Act," 2017). The Act would guarantee child care assistance to families 

earning up to 150% of their state's median income and would limit their child care expenses 

to 7% of family income. There would be an additional investment to ensure living and fair 

wages for child care workers and investments in underserved areas to build the supply of 

child care (Chaudry & Hamm, 2017). The bill does not specify a funding mechanism.” 

(diversitydatakids.org, 2018) 

In 2018 the Omnibus Bill provided the largest funding for a child care subsidy to the 

Child Care Development Block Grant (CCDBG) in its history.  Lower-income, working 

parents, in school, or doing any job training can receive this type of public assistance for 

child care. This federally funded program assists homeless children as well as children in the 

welfare system. Unfortunately, only 15% of low-income families receive these types of 
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subsidies (Chien, 2015). If funding continues to increase, CDDBG will be able to assist and 

serve more eligible children and families.  

Here we have seen what happens when the government, state agencies, and early 

childhood advocates collaborate. There can be a success in early education for all children no 

matter what their race, income, or gender. There simply has to be motivation, action and 

plans in place that will deliver the expected outcomes. There have been many grants, 

programs, and proposals presented and implemented. With these kinds of strategic plans, we 

can begin to make a difference. Somehow, with these efforts, there are still situations where 

children and families are not being reached. In that case, they don't know about all the 

resources available and have to put their families in challenging positions; such as leaving an 

older sibling to take care of younger children. It is the goal of this research to offer outreach 

opportunities for stakeholders so that all families who need childcare will receive it. This is 

not just to fill all childcare or preschools, but the goal is that children will be able to 

participate in quality programs with educated, experienced staff.   

The National Institute for Early Education Research (NIEER) recently wrote a report 

showing that the Great Recession still has an impact four years later than it began. A decade 

later, national per child funding levels haven’t fully recovered either. A result of this decline 

is the quality of childcare and access; this still hasn’t returned to the previous trends. Only 

four states met benchmark quality standards in 2019 and nationally state-funded Pre-K served 

only one-third of four-year-olds and six percent of three-year-olds. The state-by-state analysis 

will provide more detail to these findings (Table 1) (NIEER, 2020). 

Of 39 states (including the District of Columbia) with public preschool programs in 

2007-08, 25 spent less per child on state-funded preschool in 2018-19 than before the Great 

Recession, after adjusting for inflation. That amounts to almost two-thirds of state programs 

that are still struggling to come back. Some states cut spending but were already 
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underfunded, which put them in a deeper deficit.  Nebraska and Kansas, which had low per-

child spending rates in 2007-08, now spend 40-50 percent less per child. The worst 

enrollment cuts occurred four years after the Great Recession began (see Figure 1).  In 2011, 

12 states served fewer children in pre-K than the previous year. Arkansas, California, North 

Carolina, and Pennsylvania made the largest enrollment cuts (NIEER, 2020).  

What was learned from this was that recession impacts on state budgets last far past 

the recession’s end. Pre-K cuts to access, quality, and funding could persist for four years or 

more. Decades have passed and still, 25 states haven't brought spending rates for public 

preschool programs back to pre-Great Recession levels. The United States is constantly in an 

ongoing struggle to provide children access to high-quality preschool. The effects this has on 

children who are not able to participate in Pre-K means they enter kindergarten with lower 

skills. A recent study of academic skills at kindergarten entry shows the best way to prevent 

long-term problems is to avoid making budget cuts to pre-K programs. It is up to states to 

choose to make high-quality preschool a public policy priority. Even modest, one-time 

COVID emergency federal funding for pre-K could prevent short- and long-term cuts 

(NIEER, 2020).  
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FIGURE 1: TABLE 1: PRE-K PER CHILD SPENDING COMPARISON OF 2007-08 TO 2019-20 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
FIGURE 2: ANNUAL CHANGE IN THE TOTAL STATE SPENDING FOR PRESCHOOL (IN 2018 DOLLARS, MILLIONS OF DOLLARS 

Key Debates and Controversies 
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To enhance the purpose of the research and to explain different views on early 

education and affordability the researcher has used information from the Administration for 

Children & Families Office of Child Care from 2014, which stated, “Early childhood 

professionals, such as child care providers, teachers, consultants, and advocates receive 

federal funding to provide a variety of services to children in low-income working families. 

Federal and state funding for early childhood services is available through a complex maze of 

funding streams and government agencies. The following are some quick facts about early 

childhood services and the funding streams that support these services.” (Administration for 

Children & Families Office of Child Care, 2014) 

Most federal funds are granted to State agencies to provide statewide services. Some 

federal funding is provided directly to local public and private entities. Federal and state 

funding for child care services is also provided directly to parents via tax credits. Some States 

have established business tax credits to support child care providers directly. There are also 

tax credits available for businesses that sponsor child care for their employees (Child Care 

Aware, 2016) 

The Federal and the State Departments of Education fund public (schools) and private 

(schools and child care programs) entities to provide early learning services to children in 

low-income families. The U.S. Department of Education (ED) also provides grants to 

selected Race to the Top-Early Learning Challenge (RTT-ELC) fund States to improve early 

learning and development programs for young children through comprehensive early learning 

education reform (Child Care Aware, 2016). 

The U.S. Department of Health and Human Services (HHS) provides grants to local 

public and private nonprofit and for-profit agencies through the Head Start and Early Head 

Start programs to provide early learning services to children in low-income families. In 

addition to funding early learning programs through Head Start, HHS also funds child care 
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services for low-income working families. An estimated 2.4 million children received child 

care services through federal funding streams in an average month in FY 2009 (Child Care 

Aware, 2016). 

Federal funds are also available through the U.S. Department of Agriculture (USDA) 

to provide nutritious meals and snacks to children in childcare programs. Approximately 3.3 

million children receive nutritious meals and snacks through the Child and Adult Care Food 

Program (CACFP) each year. 

To help with the cost of care for parents, the federal government offers two tax credits 

eligible parents can use. The Child Tax Credit is worth up to $1,000 per child and the Child 

and Dependent Care Tax Credit where families can claim up to $6,000 in care expenses for 

two dependents. Along with the government processed help there are other forms of help 

available such as the Child Care Access Means Parents in School program or CCAMPIS. 

This program provides funds for campus-based childcare programs for low-income families. 

The Department of Education reported that recipients of CCAMPIS had a 65 percent 

retention rate in their schools. Unfortunately, funding for his program has been cut from $25 

million to $15.1 million (Child Care Aware, 2016). 

While there have been many strides to helping to increase early education and even 

more geared focus during the pandemic, there are differences of opinion on how much relief 

has been offered to childcare centers in general, not including the pandemic. When the 

pandemic began, from the government’s perspective, they have offered millions of dollars 

towards education. According to The First Five Years Fund, the COVID-19 pandemic has 

shown the indispensable role child care plays in the lives of working families. Child care has 

been the determining factor when parents, particularly mothers, have had to drop out of the 

workforce amid this pandemic. Child care providers are struggling to stay afloat during these 

tough times due to limited enrollment and operating costs continuously growing. Even in a 



Solutions to Systematic Inequality in Early Education 

  22 

typical economy, most child care providers operate with low funds, these circumstances have 

only increased the affordability. “This could result in a permanent loss of nearly 4.5 million 

child care slots based on predicted closure rates across the country. This threatens the 

livelihoods of millions of providers across the country—and the working parents who rely on 

them.” (First Five Years Fund, 2021) 

Before COVID-19, half of Americans were living in a child care desert that either has 

no child care providers or has so few that there are more than three children for every 

available slot. “Now, 70% of parents report that their child care programs are closed or are 

operating at reduced capacity, and 44% of parents found that the lack of child care resources 

was a barrier to remote or in-person work. Our nation’s long-term wellbeing depends on a 

child care system that works for both the families who need it and the hard-working 

professionals who care for America’s youngest learners." (First Five Years Fund, 2021) 

Somehow, through all of this, childcare costs have increased tremendously according to the 

Center for American Progress.   

FIGURE 3: THE COST OF CHILDCARE DURING THE PANDEMIC HAS INCREASED MORE FO R PRESCHOOLERS THAN IT HAS FOR 

INFANTS AND TODDLERS 

 

 

Despite this increase, it seems as though Americans are beginning to see the value in 

high-quality early learning and care, and they want more choices and greater access to these 

opportunities. “Recent polling reveals that the COVID-19 crisis has reinforced voter support 

https://www.americanprogress.org/issues/early-childhood/news/2020/04/24/483817/coronavirus-pandemic-lead-permanent-loss-nearly-4-5-million-child-care-slots/
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for policies supporting access to affordable, high-quality child care. The latest national poll 

found that nearly 4 in 5 voters say the pandemic has revealed how essential it is that we build 

a child care system that makes care available and affordable to all families who need it.” 

(First Five Years Fund, 2021). Fortunately, there is overwhelming agreement among 

Democrats and Republicans that childcare is foundational to America’s recovery. Child care 

relief was included in every recovery bill or stimulus proposal so far.  

Action from Congress is imperative to change what has happened to childcare during 

the pandemic. The CARES Act passed earlier this year included a small amount of funding 

aimed at providing temporary relief to child care providers. Unfortunately, the sources of 

funding are mostly gone and it has only gotten worse for child care facilities since. 

Congressional leaders from both parties, along with the White House, have all put forth plans 

that include emergency funding for child care, all of which failed to receive final approval 

(First Five Years Fund, 2021). 

The Coronavirus Aid, Relief, and Economic Security (CARES) Act, passed by 

Congress in March, provided states with $3.5 billion through the Child Care and 

Development Block Grant (CCDBG) to support more accessibility to child-care. The Center 

for American Progress states, “…this level of funding is woefully insufficient to meet the 

ever-growing need.” (Center for American Progress, 2020) The U.S House of 

Representatives passed on a bipartisan vote the Child Care Is Essential Act, in July 2020, 

which would provide a $50 billion investment to stabilize the industry. As of August of 2020, 

the Senate has failed to act on this bill or to offer additional funding for child care in a 

different stimulus package (Center for American Progress, 2020).  

As the focus is on early education worldwide now, in 2018 a study was done 

regarding the economic effects of inadequate early education in Indiana. The research 

showed that the lack of ECE has noticeable effects on Indiana’s economy. “It was estimated 

https://www.ffyf.org/2020-national-poll-press-release/
https://www.ffyf.org/timeline-of-covid-19-relief-for-the-child-care-industry-and-working-families/
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that Indiana loses nearly $1.1 billion in economic activity every year due to childcare-related 

absenteeism ($580.7 million) and turnover ($519 million). These child-care-related 

disruptions cost the state an additional $118.8 million in tax revenue every year. Employers 

also have direct costs from these disruptions, nearly $1.8 billion annually. Absences and 

turnover cost the rural and urban counties substantially. The three rural economies were 

estimated to lose $2.1 million (Parke), $4.9 million (Montgomery) to $7.5 million (Jackson) 

in annual economic activity, while the three urban economies lost an estimated $28.9 million 

(Vanderburgh), $35.3 million (Elkhart) to $138 million (Marion) annually. Businesses in 

these counties lose up to $12.1 million (rural counties) and $221.8 million (urban counties) as 

well” (Indiana University Public Policy Institute, 2018). 

After the research was completed by the Indiana University Public Policy, the 

advisory board made recommendations. They concluded that increasing access to high-

quality ECE programs could mitigate the large costs for both the state and businesses. 

Previous research estimated that a high-quality Indiana program would yield a $4 return on 

every dollar invested. The advisory board made four recommendations they thought would 

make it more feasible for the state. The first was that Tax Credits for Businesses would 

support and donate to ECED providers and organizations by offering ECE scholarships. This 

would be similar to Indiana’s current tax credits for donations to K-12 education 

scholarships. Another feasible model identified was Social Impact Bonds Social. Social 

impact bonds involve private investors directly funding ECE programs and receiving back the 

investment (plus interest) if the programs meet predetermined criteria. Used in other states 

and northern counties, the Shared Services Alliances A model also came up as a 

recommendation. The Shared Services Alliance would involve developing centralized 

infrastructure among smaller ECE providers. The Shared Services Alliances aim to reduce 

costs, improve management systems, and standardize processes of ECE while allowing 
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smaller organizations to operate independently. Several Advisory Board members also 

suggested that local referendums, or asking the legislature for permission to increase county 

food and beverage taxes, or local option income taxes might be politically feasible if the 

counties advocated for them (Indiana University Public Policy Institute, 2018). 

In March 2018, the Indiana University Public Policy Institute (PPI) worked with Early 

Learning Indiana to identify and convene the Economic Impact of Early Care and Education 

Research Project Advisory Board. Indiana is beginning to address this need for ECE with the 

voluntary On My Way Pre-K program and the Indy Preschool Scholarship Program 

(IndyPSP). On My Way Pre-K is a state-funded program that awards grants to 4-year-olds 

from income-eligible families in 20 selected counties (Allen, Bartholomew, DeKalb, 

Delaware, Elkhart, Floyd, Grant, Harrison, Howard, Jackson, Kosciusko, Lake, Madison, 

Marion, Marshall, Monroe, St. Joseph, Tippecanoe, Vanderburgh, and Vigo) so that they may 

have access to a high-quality pre-K program. Families who receive a grant may use it at any 

approved On My Way Pre-K program (Indiana University Public Policy, 2018). 

In a national survey of households with young or school-aged children, approximately 

half reported that child care problems impacted their employment, 21 percent reported being 

absent from work due to problems finding child care, and 27 percent reported changing their 

work schedule due to problems finding child care. The biennial survey by the Indiana 

Advisory Commission on Intergovernmental Relations was administered to 1,381 local 

elected officials in 2017. Of those who responded, 49 percent said that child care in their 

community was a major or moderate problem, an increase from 37 percent in 2014 and 36 

percent in 2012. Another 78 percent reported that the state of child care in their community 

remained unchanged in the past year, while 13 percent of all officials reported that the 

condition had worsened (Indiana University Public Policy, 2018). 
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Using an average of findings from other studies, researchers working within the PPI 

estimated that on average, working parents with children under 5 were absent from work 13.3 

days due to child care issues. This absenteeism leads employers to pay wages to absent 

employees (for salaried workers), pay overtime, pay temporary workers or have reductions in 

productivity. An additional 2.8 percent of working parents quit their jobs to address child care 

needs. When an employee quits an employer must spend time and resources to find, hire, and 

train a new worker. Below is a table showing the rate of absences and turnover in a few 

Urban and Rural counties from the 2018 research (Public Policy Institute, 2018). 

FIGURE 4: DIRECTOR EMPLOYER COSTS OF ABSENCE & TURNOVER DUE TO LACK OF CHILD CARE  

 

The information and suggestions that the Indiana University Public Policy made were 

based on numbers in 2018, but these same issues are even more prominent due to the current 

pandemic. Initially, providers are facing a 47% increase in operating costs due to the 

pandemic. It seems to be unclear how much it costs to provide quality care. The Center for 

American Progress developed an interactive calculator that estimates the cost of childcare 

that meets pandemic-related state guidelines to help address the issue.  
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FIGURE 5: INTERACTIVE CALCULATOR

 

The interactive calculator estimates the additional expenses due to operating under 

state emergency childcare licensing requirements. When you choose a state it sets default 

requirements of the state and includes variables related to staffing, salaries, and additional 

sanitation costs. The variables also can be adjusted or customized to address the most recent 

requirements, because there are constant changes right now. The stability of childcare 

providers depends on the recovery package or they will be forced to shut down for good.  

The greatest expense for a child care program is the cost of paying employees. The 

average educator makes around $12 an hour, but personnel amount to 70% of the total 

budget. Personnel costs have continued to increase during the pandemic, as childcare centers 

do their best to stay within ratio and abide by the new requirements, one being there can't be 

any "floating" staff, going in and out of classrooms. Another precaution that centers are 

taking is asking parents to drop off at the door which requires staff to manage the pick-up and 
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drop-off procedures; taking temperatures and asking parent's health screening questions. The 

cost of sanitation requires more spending right now as well. The lack of funding depletes the 

national supply of child care. If there is no action it will impact working parents, and 

contribute to the economy. If the childcare industry collapses no industry will be able to 

restart. If there is no childcare parents can’t work. 

Gaps in Existing Knowledge 

 

Most recently, the inequities described here are not where it ends. Now, the challenge 

of keeping children safe and healthy, while still providing quality early education has flipped 

the nation upside down. COVID-19 has exposed the deficits in early education even more. 

UNICEF states that “Education disruptions caused by the COVID-19 pandemic are 

preventing children from getting their education off to the best possible start,” said UNICEF 

Executive Director Henrietta Fore. “Childcare and early childhood education build a 

foundation upon which every aspect of children’s development relies. The pandemic is 

putting that foundation under serious threat” (UNICEF, 2020). Of no fault of anyone in 

particular this pandemic has brought about new challenges that still must be tackled and not 

ignored.  

The impact this has had on working families has caused parents to struggle to balance 

work, homework, teaching, childcare, and other typical home life responsibilities. Research 

shows that although this seems like a current issue, low-income families and children have 

been living like this for a while now. Before COVID, 35 million children were under the age 

of five, globally, left without adequate adult supervision. Less than half of 166 countries 

provide tuition-free pre-primary programs of at least one year. Which drops to 15% among 

low-income families. “Unicef is an advocate for high-quality, age-appropriate, affordable, 

and accessible childcare centers irrespective of income status.” (UNICEF, 2020) 
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FIGURE 6: CHART 1 HOW THE PANDEMIC AFFECTED WORKING PARENTS WHEN CHILDCARE CENTERS AND PRESCHOOLS 

CLOSED 

 

As policymakers continue to consider the expansion of current public child care 

programs, the data described here displays the barrier to accessing childcare on the private 

market. The data shown should be assessed in conjunction with other research concerning 

publicly-funded childcare programs. For instance, subsidies that are funded through CCDBG 

and TANF, Head Start, and pre-kindergarten programs. Head Start serves less than half of 

eligible preschool-age children (Johnson-Staub, 2017). The research has provided state 

leaders with a baseline to understand the affordability of childcare for parents, especially low-

income families. The hope is that the information shared will strike conversations between 

parents, state agencies, and child care providers. State agencies can also play a large role in 

the needed changes for each state as it pertains to childcare affordability. 

It is no secret that early childhood educators are typically paid a little more than 

minimum wage and have to rely on public assistance to take care of their own families. It has 

been completely unacceptable given the importance of early educators’ role in the workforce, 
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and especially during the pandemic. Early educators, primarily women of color, are putting 

themselves at risk to ensure that families have care for their children. Most of them aren’t 

offered any health insurance either. So, they are even more at risk, because they more than 

likely won’t have the funds to pay for any medical expenses out of pocket.  

The Cares Act was estimated to cover 30% of the cost of child care slots for one 

month. Data from the Bipartisan Policy Center found that only 6% of providers were able to 

access the program, receiving less than 5% of the total funds distributed (Center for 

American Progress, 2020). For those who did receive a loan, the impact of the pandemic is 

likely to continue beyond the current funds given. There must be a federal investment in early 

education due to situations as described here. 

Many strategies can be implemented immediately to create a change to our current 

deficit within childcare. State leaders have the opportunity to set new rules and regulations 

regarding reasonable, affordable childcare costs. States should re-evaluate the new federal 

guidance setting for co-payment schedules. The benchmark being 7% is not being met across 

the board (U.S Department of Health and Human Services, 2016).  States can compare the 

percent of income families would pay through co-payments, to the percent of income that 

low-income parents would spend. That way states will know how much subsidies are helping 

families.  

It doesn’t have to stop there. Giving attention to the fact that only 2% of low-wage 

workers have child care benefits would help this cause immensely (U.S Bureau of Labor 

Statistics, 2017). This could benefit employers as well; employees are more prone to stay 

with a company if there are benefits that help to make their lives a little easier. For instance, 

employers who pay all or some of their employees’ tuition seem to have a smaller turnover 

rate. If childcare affordability is a concern for a family and their place of employment is 

helping that, they will be more inclined to stay employed there.  
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Solutions to Systematic Inequality in Early Education Project 

 

Project Design 
 

More must be done to ensure children are receiving quality child-care that is 

affordable and accessible for all parents no matter what their race, gender, or income status. 

The inequities that still exist in childcare against women of color also will be tackled in the 

research. After the research has been evaluated, reviewed, and discussed there will be an 

outreach to early educators and advocates through mail and email to create a team of at least 

15 people who will advocate change in the Marion county area. Following the guide created 

in the research, members of the team will lead each specific initiative. To get the word out to 

families, stakeholders, child advocates, and educational professionals, flyers will be created 

and sent to Indianapolis area childcare centers, Children’s Bureau’s, and the Indiana Family 

& Social Services Administration. As the project progresses in Marion County, the guide can 

be implemented in other surrounding counties and states that would like to adopt the 

approaches laid out in the guide.  

Each issue will be addressed in order of immediate priority. Work may be done in 

more than one of the focus areas listed in the guide at a time. Some guidelines overlap and 

will need attention together. The team members will consist of active early education 

advocates, teachers, principals, directors, stakeholders, and community leaders so that the 

team can have a real connection and knowledge of the issues childcare is currently facing. 

The team must understand if what they are doing is relevant to the cause.  

After the team has been created they will review and adjust the guidelines as needed 

before the action begins. The object is to give a clear picture of the specific areas that need 

readjusting, revamping, and re-evaluating within the research because this will be an ongoing 

process; updates will be made yearly. Here, the researcher has culminated existing ideas with 

new ideas to create a guide or plan to ultimately eliminate the disparity, and inequality low-
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income family’s face when making early education decisions (children ages 0-5 years old). 

The research has also included the effects of the COVID-19 pandemic on the child care 

industry as a whole, while also giving suggestions to stop this from happening again when 

there is an emergency. The guidelines will tell what is needed consistently to ensure that 

child-cares have a savings pot to pull from. The purpose is not to completely change what 

already exists, but to enhance what is already in place to fill in the gaps between childcare 

quality, equality, affordability, and accessibility for low-income families. These self-guided 

strategies can be used to bridge the gaps that currently exist within the childcare system.  

As previously stated, it is extremely important that current assistance is evaluated and 

that a determination of how much help recipients are receiving is documented. The childcare 

and early education availability in areas of drought and the racial barriers should be evaluated 

and documented as well. This will allow identification to take place in the neighborhoods that 

don’t have accessible childcare. Communities will know where to place new programs. Once 

the communities of drought and the specific need are established, dollars can be set aside 

locally to help increase the accessibility, especially for those who qualify for child care 

subsidies.  

It is also important to ensure linguistic diversity is present in all areas of the early 

education workforce. The number of employees of different races and cultures should match 

the community in which childcare is positioned. This is often overlooked and not considered, 

which causes the lack of education presented earlier, especially for dual-language learners. In 

conjunction with this effort a level of parent education targeting parents who speak other 

languages, so they can benefit and be more involved in their children's education. It is 

difficult for a person to be involved when they don't understand themselves. Opening the 

door to educate parents will give them a sense of knowledge and power, which will trickle 

over to their children.  
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One of the main pieces to changing the current childcare dynamic is strengthening 

partnerships between partners like community organizations, local departments, social 

services, churches, aid, and any other stakeholders that have an interest or involvement in 

childcare. With partnerships, more families can be reached and stakeholders gain more 

knowledge about the needs of the community they serve. The knowledge that can be shared 

would alleviate some of the fears of applying for assistance due to particular situations; such 

as fear of deportation. Another piece of information that should be shared is how early 

education programs like Head Start can help decrease the affordability barriers families face. 

As stated in the research, many people qualify for subsidy programs and are eligible to 

participate in these types of programs, but don't know, and are unable to take advantage of 

the help that is available to them. 

Implementation Schedule, Resources required, Stakeholders, Considered  
 

The research will allow the team members to observe and understand the issues 

impacting our childcare systems. Many entities can go into implementing the actions listed in 

the guide. The 15 member team will come together once a month to review and make 

adjustments to the guidelines. New ideas will be welcomed but will be voted on by the team 

to add or take away suggested guidelines. No guideline will be adjusted without the most 

updated research; including research done within 2 years of the adjustment. The guidelines 

will be available for parties to adopt the guidelines, but also to make adjustments from the 

established action plan to make a greater impact on the community they are serving. The 

guidelines should be used as an outline of knowledge for bringing a more focused approach 

to an important issue. Participants in this project are those who want to take part in changing 

the previous course of early education in a way that will benefit the community and the 

people who live in it. These participants may include, parents, child advocates, early 
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educators (teachers), government officials, childcare owners, community leaders, and many 

more. 

The guidelines will begin with subsidy reimbursement based on actual operating 

costs. Indiana Governor Mike Pence would be the suggested candidate for pushing this 

particular endeavor forward, as the Subsidy Reimbursement & Child Care Grant 

Ambassador. Mike Pence was the one who signed OMWPK into law in 2014 and continues 

to advocate for early education in Indiana (CCDF Policy and Procedure Manual, 2018). The 

CCDBG provides funding to states pending they meet the requirements. One area that can be 

adjusted in this is “equal access”, the federal office of child care recommends setting rates at 

the 75th percentile of the market rate. Setting rates based on market prices don't lead to the 

goal of equal access. States should take advantage of the flexibility within the CCDBG to set 

rates based on other methodology based on the cost of quality. States would collect data and 

develop a model that estimates the true cost to providers meeting licensing standards. The 

minimum subsidy level is provided for each child, regardless of the tuition rate the provider 

can charge if this data is incorporated in the rate-setting policy (Center for American 

Progress, 2020). 

Most states allow providers to receive subsidy payments for children even if they are 

absent, while child care programs hire staff based on anticipated enrolment, not attendance. 

This makes it hard for providers to balance budgets accurately because subsidy absences are 

based on hourly attendance, but tuition-paying families are required to pay if the child is there 

or not. During the pandemic, states made adjustments to the absence policies and still paid 

providers based on enrolment rather than attendance. This initiative would fall under 

Mike Pence’s position as well. It would be more feasible for providers to still receive 

payment even if children are absent. This would cut back on childcare having to close in a 

situation like COVID-19 (Center for American Progress, 2020). 
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To address the impact of subsidy vouchers and their inconsistencies due to families 

having the option to leave and come back to centers, states should increase their use of 

grant and contract systems. Which is the agreement providers and states have to serve and 

be paid for a contracted number of slots over a specific period of time. The leader for this 

initiative is Nicole Novell, the Director of the Indiana Office of Early Childhood and Out of 

School Learning (OECOSL). As the Director of Childcare Advocacy & Funding, she 

would be the liaison between early childhood education and Indiana Education lawmakers 

just like she does in her current position with OECOSL. She communicates and presents 

often to childcare providers as well as government officials, which would be a great asset to 

causing change to the current grant and contract systems. Providers are responsible for 

recruiting children, which can end up leaving a gap in the time when a child leaves and 

another comes in. The guideline to help this would be for the state to continue paying despite 

fluctuating enrollment. These grants and contracts can be used to promote access for 

underserved populations like infants and toddlers. Putting vouchers, with grants, and 

contracts would ensure flexibility is still available to families and also supporting child care 

provider stability (Center for American Progress, 2020). 

The state must look at the workforce and the significance of early childhood 

educators. The value they hold to the economic state of our country should make states want 

to acknowledge and reward them for their risks and efforts. Educators are trying to figure out 

how to navigate the social distancing guidelines while still providing developmentally 

appropriate practice. Many states have offered hazard pay to help supplement the low wages 

educators receive during the pandemic. The Director of Child Care Advocacy & Funding 

would also be responsible for creating the initiative for the state of Indiana as well as 

encourage other states to continuously create ways to get additional funds directly to 

child care educators beyond the pandemic. Home-based childcare providers make much 
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less than the $12 per hour wages most child care workers receive because their income is so 

closely based on the revenue of the business. States should set subsidy rates based on cost 

estimation and liveable wages, including family child care providers. If states establish wage 

standards to use across the entire field of early childhood education, develop wage boards 

creating a ladder based on qualifications and experience, and consider the initiative to boost 

educator compensation childcare centers will continue to grow and more will open (Center 

for American Progress, 2020). 

Independently owned and operated small businesses, describes most child care 

programs. Program directors are responsible for administrating, balancing and budgeting, 

grant reporting, paying staff, and many other things that have nothing to do with serving 

children. There also are no savings when they buy materials needed for a high-quality 

program in bulk. The Strategic Planning Advisor would be the person to ensure childcare 

owners involve themselves in an alliance or network (community). The candidate for this 

position would be Juaneka Ennis, the childcare owner of one of the most successful childcare 

centers in Indianapolis. She has provided the parents, teachers, and students in her program 

with financial assistance, food, jobs, and connection with other needed resources. This would 

be a major additive to this particular area of the project. Providers would be able to invest in 

the revenue and gain back time to focus on providing quality childcare. Combining resources 

would help them to access grant opportunities they may not have been exposed to or able to 

apply for. This would allow family childcare providers, who aren’t a large portion of the 

childcare market, to share the cost of grant writing and reporting. There would be significant 

financial savings from being involved in an alliance for childcare providers. States can also 

be involved in the alliances helping to encourage and support their establishment (Center for 

American Progress, 2020). 
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Thinking beyond the pandemic would leave room for new ideas to be created and 

implemented that may be completely different than what we currently are exercising. One 

way to broaden the reach and opportunity would be to gather stakeholders like parents, 

teachers, providers, directors, etc. These stakeholders could develop a system that would 

provide a vision for childcare standards across the state, where programs and funding can 

be measured. (This is the purpose of creating a team to implement this guide and supporting 

research.) The Strategic Planning Advisor would be in charge of creating the team of 

stakeholders focusing on addressing inequalities, supporting accessibility for families, and 

making a public investment that would set the childcare industry up for success (Center for 

American Progress, 2020). 

The three positions listed above will build the 15 member team, recruiting 5 people 

each. The Subsidy Reimbursement & Child Care Grant Ambassador, Director of Childcare 

Advocacy & Funding, and Strategic Planning Advisor will use their expertise and judgment 

to equip the team with educated, knowledgeable, and passionate members. The team will then 

use the below guidelines to initiate and advocate for the cause of equality, accessibility, and 

quality in childcare, specifically focusing on Indiana. After improvement has been measured 

in these areas the system and guidelines will be shared with other states who are interested.  

Now that there has been a breakdown of guidelines towards progressive actions for 

states, stakeholders, agencies, alliances, and many more entities that will assist in the 

continuous work of supporting and financing early education on a consistent level.  The next 

set of guidelines are to address and improve racial inequalities and disparities in the childcare 

industry. According to Child Trends, they have suggested that documentation of high-risk 

neighborhoods and their access to new programs be opened. This guide suggests there be 

a section when applying for any public assistance that asks each person if they feel they have 

adequate access to high-quality childcare in their area. This way more people are reached. If 
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only parents who are applying for CCDF or education-related grants answer the questions the 

aspiration of making an impact in desert areas will be null and void. One of the key 

components of this project is to ensure all families are knowledgeable of the benefits that are 

available for quality childcare (Child Trends, 2021). 

Recruitment and training of cultural and linguistically Early Childhood 

Educators are how children of all nationalities and those speaking languages outside of 

English can still receive quality care. When children are surrounded by familiar names, 

people, toys, and languages they seem to learn quicker. This offers children a connection to 

what they are learning. This connection may start as play for the child, but eventually, with 

teacher guidance, will emerge into a learning opportunity. If done correctly, these students 

won't even realize they are learning at this point. Parents must make it a priority to learn 

about their child’s education and what they can do to help. Targeting Hispanic parents 

about the benefits of early education and publicly funded programs will decrease the 

learning gap and deficits that face these families currently (Child Trends, 2021). This is why 

parents need to be involved in their child's education. This will reinforce learning and the 

child will hear the same things at school they do at home. Parents must speak their native 

language as well with their children, so the child will be able to communicate no matter 

where they go, which will be extremely helpful when they go into the workforce. 

To ensure this guide is effective a short survey will be available at the end of the 

guide for participants to submit to the researcher's email address. This will allow an 

opportunity for feedback so that an evaluation can take place and proper adjustments can be 

made, as needed. These surveys will be accumulated and viewed at the end of each year, so 

the guide will continuously be updated with the most relevant information.   

Practical Considerations 
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 When starting a project there are bound to be obstacles. Among the challenges for this 

particular project, the researcher has identified participation and involvement of stakeholders 

and others who are needed to accomplish the work outlined here as an issue. Particularly, 

trying to figure out the most efficient and sustainable way to recruit volunteers to participate 

in the project. Should an incentive be offered to entice people to come? How often should we 

meet, to not overwhelm participants? Are we expecting them to meet certain criteria to be a 

part of the project?  

 After participants are selected, the task of assigning individuals to the guideline that 

best fits their mission and advocacy for young children and families will need to be designed. 

The purpose is to have participants who know how to get things done in the state as well; true 

advocates who are going to speak in front of government officials on behalf of the low-

income families who are simply searching for the best education for their young children. As 

stated earlier in the description of how the project will be implemented the goal is for action 

to be done after the guidelines have been reviewed and evaluated. This is why participants 

must be truly involved to create immediate change. 

 There are no ethical practices that are in question on this project at this time. As stated 

in the introduction, the researcher is using previous research, done within the last 5 years to 

culminate an organized outline, all in one place, addressing the many challenges within the 

early education field, particularly the childcare system. Each resource that has been used to 

create this guide has been listed and referenced, so there will not be any confusion of where 

ideas and research have come from.  

 The researcher anticipates there may be hiccups along the way and has a plan in place 

for the foreseen issues. As far as the unforeseen issues the researcher has a plan book and will 

seek the assistance of other individuals in the same field of service to offer guidance and 

counsel. As for the issues that are described above, participants will have to meet certain 
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eligibility requirements, they will need to be a parent, principal, director, advocate, 

government service worker, and show proof of these things through documents. Some of the 

documents may consist of their driver's license or providing a hire letter to prove where they 

work, providing a diploma to show credentials. There will be a promise to ensure no 

information is used outside of the boundaries of the participants of the project team. This 

team can begin with15 participants, but there will be room to expand as needed. The goal is 

to provide change across the United States in early education, that educational discrimination 

will end.  

 The challenge of assigning roles to the proper individuals will be based on the initial 

interview that will take place. The interview will take place to understand what each 

participant's motive and missions are. Once that has been determined the individual will be 

asked to participate in guiding and leading the change, focusing specifically on the guideline 

that fits their mission. So that there are no power struggles, each role will be labeled and 

described and everyone will be encouraged to work as a team of leaders.  

Conclusion: Implications and contributions to knowledge 

Practical Implications 

 

 The purpose of this project is to make a case for concrete change and to implement 

guidelines to go by, that will promote action towards making the change happen. The change 

the project is pushing for begins with the inequalities we are still facing today in early 

education or education as a whole. Low-income families still are not receiving quality 

childcare, with all the subsidies and grants that seem to be available, it is still not enough. If it 

was enough at the age of four, children from families of the poorest income wouldn’t score in 

the 32nd and 34th percentile to measure school readiness compared to children who come 

from rich areas, scoring in the 63rd percentile (Washington Center for Equitable Growth, 

2016). Even going as far as hyperactivity, children who come from low-income families 
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score in the 55th percentile, compared to children with more money, scoring in the 44th 

percentile (Washington Center for Equitable Growth, 2016). Although the gap doesn't seem 

too far on the hyperactivity, this means these children have more behavioral problems. Some 

or most aren’t properly addressed, which would be under an entirely different project.  

These disparities in education can be mitigated, but the way the current educational 

funding arrangements are implemented, the need is not being met. So many parents work and 

need access to quality childcare, but are simply unable to afford it. These families spend 30% 

of their incomes on care, compared to families who are not living in poverty. Families are 

forced to rely on inconsistent arrangements and this, in turn, affects their employment. 

Unfortunately, the children who need the earliest learning are the least likely to receive it. For 

instance, Head Start is a state-funded preschool, but working-class or moderate-income 

families make too much for them to qualify for funded programs like this. The issue the 

project is advocating for is that our country re-evaluates the systems of support for parents 

across the income spectrum, providing an expectation of universal access to preschool-aged 

children as well as infant toddlers (U.S News, 2021). 

There is an opportunity to build strategies that support parents and strengthen the 

early childhood field. This includes supporting the teachers, directors, principals, education 

coordinators, advocates, and many more that are teaching the children. Providing these early 

educators with adequate wages, insurance, continuing education opportunities, and 

professional development would decrease the educational inequalities and eliminate the high 

turnover rate in such a valuable, needed source for the country. Other countries seemed to 

have embraced this concept already and are seeing the depletion of inequities that the U.S 

faces in early education (U.S. News, 2021).  

This is why the project is so significant, especially right now, while there is a focus on 

education. This is the perfect time to present strategies, ideas, and influences that suggest 
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actions that can be taken to change the current status of education in the country. The 

pandemic hasn't made this issue any easier to tackle. It has emphasized the overwhelming 

need for funding and equality in education, which would deliver preferred outcomes in 

education, rather than the disappointing state it is in now. The guidelines in this project 

provide sustainable solutions.  

Theoretical Implications  
 

 The concept of the project is to create the basis for further research and to challenge 

current assumptions that education is receiving more than enough funding, especially during 

the pandemic. "In many states, policymakers simply do not have the information they need to 

understand the true cost—and the fundamental components required—to create a 

comprehensive, high-quality ECE system in their state. Proposals for ECE reform have 

focused primarily on improving access and affordability for families but have ignored the 

elephant in the room: early care and education is substantially “funded” through low teacher 

pay and inadequate supports for ECE teachers, who are primarily women, specifically women 

of color. In addition to being a serious injustice, lack of adequate financial and professional 

supports for ECE teachers compromises the consistency and quality of care children receive.” 

(Economic Policy Institute, 2020) 

 The Economic Policy Institute suggests that a value-based budget would provide 

adequate funding for the entire childcare spectrum. The estimated cost for a values-based 

budget for early care and education that ensures a well-qualified and fairly compensated early 

care workforce; providing a high standard of care for the children of the state would be from 

$6.7 billion to $9.2 billion, or $26,000 to $28,000 per child, annually. The estimated amount 

of children serviced would be between 257,000 and 339,000. The estimated amount of 

teachers this budget would employ would be between 106,000 and 143,000 teachers at far 

wages (Economic Policy Institute, 2020). 
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The estimations and suggestions the Economic Policy Institute research shows here in 

the model below. This type of model gives a more specific outlook of how Indiana stands to 

benefit by making a serious investment in early care and education. The researcher included 

this to show current proposals that have been offered.  

It will: 

• Create a skilled and stable ECE workforce that can deliver high-quality services and 

meet growing demand. 

• Support children’s well-being and success with a solid early childhood foundation. 

• Remove barriers to work and increase employment and earnings among parents, 

particularly mothers. 

• Provide benefits to employers from reduced absenteeism and turnover when more 

stable child care is in place. 

• Provide support for education and professional development for early educators, 

which can help address wage disparities within the occupation and relative to teachers 

of older children. 

• Create opportunities that offer a pathway to the middle class—rather than to 

poverty—for those who would gladly pursue a career in teaching our youngest 

children if low pay were not an issue (Economic Policy Institute, 2020). 

Although early educator's pay is low, care still is extremely expensive for families. 

Fulltime infant care costs, per child, an average of $12,312 per year in Indiana—$3,274 more 

per year than in-state college tuition (which averages $9,038 per student)—and takes up 

21.5% of a typical family’s income, far higher than the 7% recommended by the U.S. 

Department of Health and Human Services (Economic Policy Institute, 2020). 

The researcher expects this project will expose the lack of supports in early education 

across the board, and offer solutions to these problems. The guidelines along with previous 
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research outcomes can also be used for general education if desired by the reader. Offering 

knowledge and understanding of key components of this project should also extend a basis 

for further research. Here, previous research has been put together to give a full perspective 

of what has already been done and what can be done to provide better practices concerning 

early education. Quality childcare should be accessible for all children without any 

differentiation to economic status, or area of living. The project promotes and encourages this 

and the research backs up the common assumptions that may or may not be known to create a 

clear understanding of the issues described here.  
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