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ABSTRACT 

Bullying behavior has been a part of children’s school experiences for generations. 

However, the prevalence and severity in the past decade has led to the American Medical 

Association labeling bullying a public health concern (Graham, 2010). A systematic 

literature review was undertaken in order to generate a proposal program that integrates 

bibliotherapy and art therapy for school-aged children to combat bullying behavior. 

Resources were acquired via searches of resource databases utilizing the following search 

terms (including derivations and combinations): art therapy, bibliotherapy, bullying, children, 

children’s literature, and emotional communication. The information gathered and 

synthesized from the review led to the development of a proposal program that can be 

integrated into a number of different settings. Bibliotherapy and art therapy have addressed 

bullying behavior separately successfully; a proposal program utilizing the therapeutic 

benefits of the two techniques has the potential to empower children in bullying situations. 

 



ACKNOWLEDGMENTS 

It is a pleasure to thank all who made this thesis possible: Judy Tribble, for her relentless 

search for materials; Pat Grajkowski, for her guidance and encouragement from an idea to 

the finished product; my graduate cohort, for their humorous emails and constant support; 

and my parents, for always believing in me. Lastly, I would like to send my regards for all of 

those who have supported me in any respect throughout this project. 

 



TABLE OF CONTENTS 

ABS TRACT cre tne dE et Ese os dards ered aed eee dees a ii il 

ACKNOWLEDGMENTS 

Sn Be LI LD SRSA ei ie SR Cl RE i GREE ie Re LE Vv 

CHAPTER 

I, 

Research Question 

Rationale/Basic Assumptions 
Purpose of the Study 
Hypothesis 

Definitions of Terms 

Screening 

Data Analysis 

. REVIEW OF LITERATURE 
Bullying 

Children and Third Party Emotional Assignment 
Bibliotherapy with Children 

Art Therapy with Children 

. ANTICIPATED RESULTS 

Proposed Program 

Proposed Picture Books and Directives 

DISCUSSION, CONCLUSIONS, RECOMMENDATIONS 

Discussion 

1v  



LIST OF TABLES 

Publication Dates and Resources 

Search Terms and Phrases 

Databases Where References were REtriEVEd. oun en eeeeeeeeeeeeeeeeeee eee eee een, 9 

TYPES OF BeSOUICER. LL. cin ih iiiridc inecsstorsesiiseavinst sonnei seater ca ores be 10 

 



CHAPTER 1 

INTRODUCTION 

People have used verbal, written, and drawn materials to direct and teach each other 

how to live and conduct oneself socially, ethically, spiritually, and encourage emotional 

health for much of human history (Myracle, 1995). As such, one could imagine that 

integrating elements of the written word and art as a therapeutic intervention would be 

valuable to society. In particular, for populations that may not be able to grasp abstract 

conceptualizations, such as special needs and children. 

Bullying has been around for almost the same length of time as utilizing verbal, 

written, and drawn materials but recently, it has received national attention when the 

American Medical Association declared bullying a public health concern (Graham, 2010). 

Nansel, Overpeck, Pilla, Ruan, Simons-Morton, and Scheidt (2001) reported 29.9% of 

children reported moderate or frequent participation in bullying: 13% as a bully, 10.6% as the 

one bullied, and 6.3% as both the bully and one bullied. Bullying can leave a significant 

long-term physical and emotional impression on children (Gregory & Vessey, 2004). 

Art therapy gives a child who has been a victim of a bully the opportunity to create 

art about or reenact the bullying behavior without having to experience re-traumatization in 

order to safely vocalize their pain, learn new strategies, and empower him or herself to 

approach bullying situations in a new way (Safran & Safran, 2008). 

The researcher is a former elementary educator and is currently in the final stages of 

earning a degree in Art Therapy. It is due to the researcher’s invested interest in both 

children’s literature and art therapy as therapeutic interventions with school-aged children 

that this proposal program was developed; additionally, it is also to partially satisfy the 

requirements of Saint Mary-of-the-Woods College Master of Arts in Art Therapy degree.  



Leggett (2009) created several sessions utilizing picture books and the visual arts because 

this combined approach can be adjusted for various developmental levels. It is the 

researcher’s intention to pursue this idea and turn it into a viable program to address bullying 

behavior in the elementary school. 

Statement of the Problem 

There is a large amount of research claiming the therapeutic aspects of utilizing art 

and picture books in therapy; there is little evidence regarding the integration of the two 

disciplines (Leggett, 2009). However, there is evidence of utilizing bibliotherapy and art 

therapy separately as strategies to assist children with bullying (Gregory & Vessey, 2004; 

Jalongo, 2004; Leggett, 2009; Safran & Safran, 2008). 

Research Question 

The researcher investigated and answered the following question: Can picture books 

and art therapy directives be combined to generate a multidisciplinary program for school- 

aged children regarding bullying? 

Rationale/Basic Assumptions 

Developmental levels play a large part in therapy for children. The ability to respond 

to therapeutic interventions, particularly abstract concepts, may be determined by a child’s 

developmental level, and success may be dependent upon a clinician’s ability to integrate 

therapeutic approaches geared towards children (Leggett, 2009). Utilizing children’s 

literature allows the clinician to link the story to personal experiences of the child. The 

problem-solving and coping skills used by the characters in the books can be discussed and 

visually represented through the client’s art-making to meet the needs of children (Chesley, 

Gillett, & Wagner, 2008; Leggett, 2009).  
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The basic assumptions for this study are: it is easier for children to assign a third party 

their emotions and feelings (Makin, 2000); there are relevant picture books that art therapy 

directives can be created to supplement as a combined therapeutic technique. 

Purpose of the Study   

The purpose of this study is twofold: To develop a research study that effectively 

examines the possibility of integrating art therapy and bibliotherapy and to add to the body of 

professional literature regarding the benefits of therapeutic interventions for children. 

Hypothesis 

The researcher hypothesized that a proposed program that utilizes art therapy 

directives derived from children’s picture books will employ and combine the beneficial 

aspects of both therapies in order to enhance a child’s therapeutic experience, specifically 

with school-aged children regarding bullying behavior. 

Definitions of Terms 

Bibliotherapy, simply defined, is “using books to help people solve problems” (Gregory & 

Vessey, 2004, p. 128). More specifically, it consists of “sharing books or stories with the 

intent of helping an individual or group gain insight into personal problems... [bibliotherapy] 

defines opportunities for emotional healing and growth” (Heath, Sheen, Leavy, Young, & 

Money, 2005, p. 564). 

Bullying is “a subset of more general aggression, distinguished by an intent to harm, the 

repetitive nature of the acts, and the power imbalance between bully and target” (Bauman & 

Del Rio, 2006, p. 219). Bullying can be broken down into three forms: physical bullying 

includes hitting, pushing, kicking, holding, spitting, throwing objects, using a weapon, 

threatening moves, pulling hair, wedgies, and group beatings (Bauman & Del Rio, 2006: 

Gropper & Froschl, 1999; Mills & Carwile, 2009), relational bullying is “purposeful  
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manipulation or damage to their peer relationships” (Crick, 1996, p. 2317) and it comprises 

“social exclusion, spreading rumors, or withholding friendship” (Mills & Carwile, 2009, p. 

279), verbal bullying includes threats, name-calling, put-downs, degrading comments, and 

sarcastic comments (Bauman & Del Rio, 2006; Mills & Carwile, 2009). 

Dialogic reading is a shared picture book reading intervention that gives children the 

opportunity to actively participate in the reading session (Doyle & Bramwell, 2006; Morgan 

& Meier, 2008). When using this approach, teachers ask children open-ended questions, 

expand on the child’s answer through further questioning or clarification, encourage the 

children for actively participating, and build on children’s interests and needs when selecting 

stories (Morgan & Meier, 2008). This strategy can assist children with vocabulary (oral and 

written), comprehension, social-emotional learning, and social skills (Doyle & Bramwell, 

2006; Morgan & Meier, 2008). 

Multidisciplinary approach refers to a philosophy of uniting multiple specialties to effect 

therapy (Segan, 2006). In this study, multidisciplinary refers to the convergence of 

bibliotherapy and art therapy. It also refers to the collaboration of art therapists, mental 

health counselors, recreation therapists, and teachers. 

School-aged children are considered to be children in elementary school, including grades 

kindergarten through sixth grade and can include an age range of five through twelve. 

Teasing is difficult to define because the communicative acts it involves “range from 

harmless comments, sexual flirtation and innuendo, unfulfilled mock promises, to intentional 

annoyances, intentional jabs, or playful barbs” (Mills & Carwile, 2009, p. 281). Teasing 

“may be motivated by the desire to express positive emotions, as well as negative ones” (p. 

282). Teasing takes one of two forms: “hurtful verbal comments that some children direct 

towards their peers” (Barnett, Burns, Sanborn, Bartel, & Wilds, 2004, p. 292) is known as  
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good-natured’ form of teasing that may be experienced as playful, 

ee antisocial teasing and 

affiliative, and prosocial” (p. 293) by both parties is prosocial teasing. 

Third party emotional assignment occurs when one transfers the emotions from the person 

the emotions were originally associated to someone or something else. 

 



CHAPTER II 

METHODS 

“Continuously updated literature review. ..can shorten the time between medical 

research discoveries and clinical implementation of effective diagnostic or treatment 

strategies” (Mulrow, 1994, p. 597). This is the method that was undertaken for this research 

study. The primary objective of literature reviews is to “answer a clinical question and 

improve practice” (Bettany-Saltikov, 2010, p. 56) by synthesizing large quantities of 

materials into a smaller, more manageable article of information (Mulrow, 1994). As 

important as it is to address the primary objective, it is equally “important to write up the 

results. ..so that other[s]...can benefit from the findings (Bettany-Saltikov, 2010, p. 56). 

Literature reviews can give a brief overview of insights gained specific to a research question 

and set the stage for future investigations (Espelage & Swearer, 2003). Literature reviews 

can also, deliberately or not, showcase where there is a lack of research in a particular area 

(Espelage & Swearer, 2003). 

Preliminary investigation to define bibliotherapy and determine relevant topics with 

regards to school-aged children began in early 2011 and continued over a 10-month period. 

The initial inquiries determined that bullying is an area of concern with this population, with 

a remarkable amount of research dedicated to it. Furthermore, the researcher found a 

satisfying amount of children’s literature dedicated to bullying, evidence of art therapy as an 

effective strategy to address bullying behavior, and a considerable amount of information 

dedicated to the use of bibliotherapy with children. This information supports the 

development of a proposal program for use with school-aged children affected by bullying. 

The systematic literature review process and development of a program designed to integrate 

bibliotherapy and art therapy are explained.  



Search 

In order to acquire the most current research and information, resource databases 

were searched continuously throughout the year. Publication dates for articles, books and 

book chapters, and other sources are displayed in Table 1. 

Table 1 

Publication Dates of Resources 

  

Dates Number Percentage 

  

2010-2011 41 20.9 

2000 - 2009 95 48.5 

1990 - 1999 

1980 — 1989 

Pre - 1980 

No date (n.d.) 

Total 

  

Searches were completed via utilization of the following search terms (including various 

derivations and combinations): art therapy, bibliotherapy, bullying, children, children’s 

literature, and emotional communication. A list of search terms can be found in Table 2. 

Great care and effort was taken to collect primary sources and references material. In order 

to locate these sources, specific journal article and book searches have been performed.  



Table 2 

Search Terms and Phrases 

  

Bullying Multidisciplinary Bibliotherapy Art Therapy 

  

Bullying 

Teasing and bullying 

School-aged children 
and bullying 

School bullying 

Victimization 

Peer Victimization 

School bullying 

prevention 

Children and 

aggression 

Puppets 

Creative props 

Emotional 

communication and 

children 

Art therapy and 

bibliotherapy 

Art therapy 

integration 

Multimodal and art 

therapy 

Play therapy 

Puppets and play 
therapy 

Games and play 

therapy 

Play therapy and art 
therapy 

Bibliotherapy 

Language Arts 

Dialogic reading 

Dialogic reading and 
social growth 

Children’s literature 

Children’s literature 

and bullying 

Bibliotherapy with 
children 

Bibliotherapy in 

schools 

Bibliotherapy and 
bullying 

Art therapy 

Art therapy and 

children 

Art therapy and 
bullying 

Art therapy 
integration 

Art therapy and 

bibliotherapy 

Multimodal and art 

therapy 

Art therapy and 

schools 

School Bullying and 
Art 

  

Interlibrary loan has been employed to obtain materials that are not readily available through 

the Rooney Library at Saint Mary-of-the-Woods College. The MnLINK Gateway, a 

statewide virtual library in the state of Minnesota, was also used as a significant connection 

to locate and gather interlibrary loan materials. The Anoka County Library received these  



materials at the researcher’s request, provided many other research options, and was a 

valuable source of articles and books. EBSCOhost is an online interface that was regularly 

accessed to search and explore. Within this interface, PsycINFO, Educational Resources 

Information Center (ERIC), and other databases displayed in Table 3 have been utilized. 

Table 3 

Databases Where References were Retrieved 

  

Alphabetical Listing of Databases Utilized 

  

Academic Search Complete Primary Search 

Academic Search Premier PsycARTICLES 

Arts in Psychotherapy PsycBOOKS 

Education Resources Information Center (ERIC) PsycINFO 

Middle Search Plus ScienceDirect 

  

Screening 

The references assembled from investigative labors have been thoroughly evaluated 

according to relevance and applicability of subject matter, type of source (Table 4), and date 

of publication, with special attention paid to current references. Websites undergo particular 

scrutiny in order to ensure accuracy; the only websites included in this study are those of 

national or local organizations. All materials are then sorted into the main topics of the 

literature review. Bullying, children and third party emotional assignment, bibliotherapy  



with children, and art therapy with children were the topics outlined as a result of the 

resource search and to outline and justify an integrated art and bibliotherapy proposal 

program. Additional sub-headings within each topic were produced as needed. 

Table 4 

Types of Resources 

  

Type Percentage 

  

Articles — including peer 

reviewed journal 

Books / Chapters 

Presented Papers 

Magazines 

Websites 

Total 

  

Data Analysis 

A list of selected children’s books that address bullying behavior (see Appendix B) 

has been generated to identify children’s books that can be used in conjunction with an art 

directive as part of the proposal program. All books have been screened for bullying 

behaviors and resolutions. The list includes books that will and will not be included within 

the program being developed as part of the researcher’s proposal.  



CHAPTER III 

REVIEW OF LITERATURE 

A systematic literature review of topics related to bibliotherapy, art therapy, and 

bullying behavior was carried out by the researcher and is presented below. The researcher 

anticipated finding voluminous information regarding bullying behavior, which supports the 

thought that bullying is a prevailing issue that warrants further study. The researcher also 

predicted to find an adequate amount of information regarding bibliotherapy or art therapy as 

appropriate interventions for bullying behavior. However, it was also anticipated that few 

resources would be found that integrate bibliotherapy and art therapy, providing the incentive 

to develop a program integrating the two. 

Bullying 

“It 1s a fundamental democratic or human right for a child to feel safe in school and to 

be spared the oppression and repeated, intentional humiliation implied in peer victimization 

or bullying” (Olweus, 2001, p. 11-12). 

Bullying is not a new development in the lives of school children everywhere. 

Bullying occurs in all countries (Vanderbilt & Augustyn, 2010), with a reported 29.9% 

moderately to frequently involved, as the bully, victim, or both in the United States (Nansel, 

et al., 2001). When one adds in others involved—the bystanders—this number jumps to 

nearly 90% (Salmivalli, Lagerspetz, Bjorkqvist, Osterman, & Kaukialnen, 1996). 

Additionally, 10% to 15% of victims are chronic victims (Card & Hodges, 2008). The 

prevalence of bullying reaches its peak in second grade (Vanderbilt & Augustyn, 2010) and 

decreases with age (Batsche, 2002; Bauman & Del Rio, 2006; Craig, 1998; Nansel, et al., 

2001; Olweus, 1991), thus making bullying a serious issue in elementary schools. Although 

the prevalence of bullying may decrease, “more intense forms of victimization rise”  
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(Vanderbilt & Augustyn, 2010, p. 316), indicating the amount of behavior may decrease but 

the severity worsens. Whether one is victimized chronically or occasionally, one still feels 

the harmful effects (Froschl & Sprung, 1999). 

Bullying typically occurs where there is little to no adult supervision and in places 

where the bully can operate surreptitiously (Vanderbilt & Augustyn, 2010). Most bullying 

occurs in schools (Bauman & Del Rio, 2006; Vanderbilt & Augustyn, 2010), usually on the 

playground or on the way to school (Vanderbilt & Augustyn, 2010). However, peers are 

often present during bullying situations (Sanders, 2004). The act of bullying could not 

continue without the passive tolerance or active encouragement of bystanders (Vanderbilt & 

Augustyn, 2010). 

Bullies, victims, bully-victims, and bystanders 

There are several children involved in bullying behavior and each play a role whether 

it is as a bully, victim, bully-victim, bystander, a combination of any of the four, or a 

different role depending on the situation. At any given time, bystanders are the largest group 

of children involved in bullying behavior (Vanderbilt & Augustyn, 2010). 

Some bullies use aggression as a means to either maintain or achieve social 

dominance (Roseth & Pellegrini, 2010). Anger is an important correlate of bullying; 

therefore, anger management training may be beneficial to bullies (Espelage & Swearer, 

2003). Bullies are also more likely to come from families who are high in conflict, engage in 

bullying and aggressive conduct in the home, and value aggression as a practical means to an 

end (Espelage & Swearer, 2003; Vanderbilt & Augustyn, 2010; Veenstra, Lindenberg, 

Oldehinkel, De Winter, Verhulst, & Ormel, 2005). 

The serial bully is thought to be responsible for most, but not all, bullying behavior 

(Field as cited in Rigby, 2002). The serial bully displays the following characteristics: lacks  
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understanding of what is being said, has poor judgment and is unable to think ahead, is 

paranoid, lacks insight, is prejudiced, holds grudges, has a compulsive need to control others, 

and is unable to learn from experience (Rigby, 2002). Additionally, the bully is emotionally 

immature, lacks concern for others, inconsistent, and impulsive (Rigby, 2002). Bullies are 

also quite popular with their peers (Perren & Alsaker, 2006). 

Victims may be weak, disabled, overweight, unattractive, and are often younger than 

the bully (Card & Hodges, 2008; Ma, 2004; Olweus, 1991). Additionally, victims often lack 

effective emotional coping skills to “ease stresses of negative emotions from [the] frustration, 

failure, and trauma” (Ma, 2004, p. 22) of victimization. Victims of bullying may be 

“passive, provocative, or just in the wrong place at the wrong time” (Vanderbilt & Augustyn, 

2010, p. 316). Victims also have trouble setting limits and effectively defending themselves 

(Perren & Alsaker, 2006). The belief that all victims are quiet and weak is a myth and often 

based on how a victim acts after being bullied repeatedly (Coloroso, 2003). It is just as likely 

that not one characteristic or set of characteristics will destine one for victimization, it may 

simply be that the child is different from the norm (Gregory & Vessey, 2004). 

The bully-victim is one who identifies both as a bully and a victim. “About half of 

bullies report to be victims as well” (Veenstra et. al, 2005, p. 673). Bully-victims can be 

thought of as aggressive victims in that they choose to bully in retaliation of being victimized 

(Craig, 1998; Perren & Alsaker, 2006; Veenstra et. al, 2005). Bully-victims tend to be 

rejected by their peers and have few friends (Perren & Alsaker, 2006). 

Peers can directly influence bullying behavior by either supporting the bully or 

intervening and assisting the victim (K&rnd, Voeten, Poskiparta, & Salmivalli, 2010; 

Salmivalli et. al, 1996). These children are often known as bystanders. In classrooms where 

bystanders reinforce bullying behavior, there are higher levels of social anxiety and peer  
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rejection (Kérnd, et al., 2010). As such, bystanders can “enhance the risk or foster resiliency 

in vulnerable students” (Kérn4, et al., 2010, p. 275). Bystanders may choose to passively 

stand by while bullying occurs because: “They do not know what to do, they are fearful of 

becoming the brunt of the bullies’ attacks, and they might do the wrong thing and cause even 

more problems” (Cowie, 2004, p. 140). 

Physical and psychological effects 

It may seem obvious that victims experience both physical and psychological effects 

of bullying. But it is just as likely for a bully to display physical and psychological 

symptoms of the bullying behavior, although this may not always be the case. The impact of 

bullying on both victims and bullies is lasting. Involvement in bullying, whatever the role, 

leads to greater health problems, higher rates of school drop-out, poor psychosocial 

adjustment, and deficient emotional and social adjustment (Bauman & Del Rio, 2006; 

Vanderbilt and Augustyn, 2010). 

Once victimized, victims are more likely to be depressed (Bennett, 2009; Espelage & 

Swearer, 2003; Vanderbilt & Augustyn, 2010); have a higher rate of psychosomatic 

complaints; have a higher reliance on medications; display an increase in irritability; have 

poor concentration; attempt to avoid school (Card & Hodges, 2008; Vanderbilt & Augustyn, 

2010); are more anxious and insecure (Vanderbilt & Augustyn, 2010; Olweus, 1991); display 

an increase in submissive behavior (Gregory & Vessey, 2004; Perren & Alsaker, 2006); have 

a negative view of themselves and their situation; are lonely in school; may feel stupid, 

ashamed, and unattractive, and may also feel like a failure (Ma, 2004; Olweus, 1991). Long- 

term effects of bullying include psychosis, depression, poor self-esteem, abusive 

relationships (Vanderbilt & Augustyn, 2010), non-assertive behavior, relatively 

uncooperative behavior, psychologically introverted, a bad stammer, and an inability to relax  
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(Rigby, 2002). Social anxiety is not a factor leading to victimization; however, once bullied, 

many victims develop social anxiety (Rigby, 2002; Vernberg, Abwender, Ewell, & Beery, 

1992). 

Victims of bullying typically visit the school nurse experiencing psychosomatic 

complaints (Gregory & Vessey, 2004; Nishina, Juvonen, & Witkow, 2005). These 

complaints include headaches, stomachaches, unspecific aches and pains, and loss of appetite 

(Gregory & Vessey, 2004; Rigby, 2002; Vanderbilt & Augustyn, 2010). Bullying victims 

may also exhibit their stress through bedwetting or insomnia (Orpinas, Horne, & 

Staniszewski, 2003). 

Like victims, bullies and bully-victims also show elevated levels of depression 

(Espelage & Swearer, 2003; Veenstra et al., 2005). Bully-victims “score low on measures of 

academic competence, prosocial behavior, self-control, social acceptance, and self-esteem” 

(Veenstra, et al., 2005, p. 673). Bullies face more conduct problems, have a negative attitude 

toward school, and are at risk for dropping out (Vanderbilt & Augustyn, 2010). Bully- 

victims may experience any of the physical, psychological, psychosomatic complaints, or 

long-term effects attributed to both victims and bullies (Vanderbilt & Augustyn, 2010). 

School bullying programs 

Bully prevention programs often include an element of empathy training due to the 

belief that bullies lack empathy. However, some bullies have self-reported feeling remorse 

after bullying another (Borg, 1998). As such, implementing empathy training is a misguided 

attempt to wipe out bullying (Espelage & Swearer, 2003); prevention programs should foster 

prosocial and respectful behaviors rather than attempt to instill empathy in bullies who may 

already have it.  



In response to the predominance of bullying behaviors, most schools have 

implemented some strategy to address bullying. Most of these prevention programs can be 

classified as targeted, universal, or zero tolerance (Orpinas et al., 2003). Targeted programs 

are designed to seek out and mediate students who have already exhibited bullying behavior 

or those who are at risk. Universal programs reach out to the entire student body and aim to 

modify the school environment as a whole. Zero tolerance policies are discipline strategies 

implemented to reduce and eliminate violence, drug use, and weapons by strictly punishing 

particular offenses. Zero tolerance is reactionary and is unproven at improving school safety 

(2003). Orpinas et al. (2003) discovered that successful bullying prevention programs 

include the following: Increased awareness of the problem, clear rules and consequences, and 

a collaborative effort made by teachers and administrators. 

Bennett (2009) interviewed former victims of bullying who had either become 

successful and ultimately have a positive school experience or unsuccessful and unable to 

move beyond the bullying experience. Those who experienced success mentioned two key 

aspects: An adult role model and school created challenges, either in the classroom or after 

school. The school challenges gave the students the desire to return to school and it may 

have been the catalyst for finding a caring adult role model (Bennett, 2009). Bennett (2009) 

found that students need school to be a place of “refuge and belonging” (p. 285), responsible 

adults to provide support, and the thought of something positive awaiting them at school. 

Due to the significant number of children involved in bullying behavior as a 

participant or observer, it is believed that efficient and effective intervention programs look 

at the wider peer group and target social deficits (Schwartz, Kelly, Duong, & Badaly, 2010). 

Similarly, intervention programs should integrate discussion regarding peer pressure to take 

part in bullying and how to oppose social influences (Espelage & Swearer, 2003). This is  
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due to the high likelihood that bullies spend time with other bullies who engage in this 

behavior just as frequently. Bullying intervention and prevention programs are most helpful 

and effective when aimed at young children (Curtner-Smith, Smith, & Porter, 2010). Field 

(2007) recommended six ideas to help children relate to others and, as a result, reduce 

bullying: regulate your feelings, understand why you are bullied or a bully, build your self- 

esteem, become a confident communicator, create your own “power pack”, and develop a 

support network. She contended these ideas assist in developing emotional and social 

resilience to make appropriate changes in behaviors. 

Children and Third Party Emotional Assignment 

Therapy with children involves many complexities and hindrances due to 

development-related factors. Children have short attention spans, have limited role-taking 

skills, are not fully developed in verbal expression, have difficultly articulating feelings 

because he or she is guarded or does not connect with his or her feelings, have small 

vocabularies, limited range of experiences, and have response tendencies, including 

responding how he or she feels the questioner wants the question answered (Dillen, Siongers, 

Helskens, & Verhofstadt-Deneve, 2009; Hall, Kaduson, & Schaefer, 2002; Pardeck, 1990). 

It is also challenging making abstract therapeutic concepts comprehensible, meaningful, and 

concrete to children (Hall et al., 2002; Schimmel, 2007). In order to work through these 

potential obstructions, therapists utilize a variety of creative techniques to assist children with 

overcoming these obstacles and benefit from the therapeutic experiences. Some creative and 

dynamic techniques that assist specifically with articulating feelings include, but are not 

limited to, puppets (Bromfield, 1995; Butler, Guterman, & Rudes, 2009; Cook, 1997; Dillen 

et. al, 2009; Freeman, Epston, & Lobovits, 1997; Hall et al., 2002; Narcavage, 1997), props 

(Makin, 2000; Schimmel, 2007), metaphor (Chesley, Gillett, & Wagner, 2008; Freeman,  
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Epston, & Lobovits, 1997; Marvasti, 1997), games (Hall et al., 2002; Reid, 2001) and sand 

trays (Gil, 2003). 

Puppets 

“Puppets provide points of interest which, by taking us out of ourselves, actually 

connect further with ourselves” (Makin, 2000, p. 45). 

Utilizing puppets in therapy is not a new concept; it has been a beneficial and 

successful therapeutic approach used by play therapists, child life specialists, social workers, 

and child therapists for several decades. Puppets allow a child to transfer feelings from the 

people the feelings were originally associated, which promotes physical and psychological 

safety that induces further self-expression (Bromfield, 1995; Dillen et al., 2009; Narcavage, 

1997). A child may also project feelings onto the puppet that the child feels are 

unacceptable, allowing the child to experience emotional turmoil externally, rather than 

internally (Bromfield, 1995; Freeman et al., 1997). This type of projection is much easier, 

developmentally, for a child to comprehend and work through. Additionally, the puppet 

covers the child’s hand creating a disguise, allowing the child to lose some of his or her 

inhibitions (Bromfield, 1995). The child could make a wooden dowel puppet that represents 

his or herself because it engages the child in the process and presents an opportunity for 

increased communication through the puppets while being constructed (Cook, 1997). 

When talking through a puppet, the child is allowed to speak in third person. For 

many, it can be easier to speak in third person because it allows one to say things that one 

normally would not say; puppets allow one to behave in ways one normally would not 

(Makin, 2000). When engaging with a child using puppets, both the child and the counselor 

can make use of the puppets (Cook, 1997; Hall et al., 2002; Dillen et al., 2009; Malchiodi in 

Makin, 2000). This allows the counselor to share their perceptions in a nonthreatening way  
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(Dillen et al., 2009). The child may also place the therapist’s puppet at a distance that he or 

she feels is appropriate in relation to his or her own; the child may also designate the 

therapist’s puppet to play either an active or passive role (Cook, 1997). If the counselor does 

not participate using a puppet but the child, as the puppet, addresses the counselor, the 

counselor needs to reply back to the puppet (Bromfield, 1995). The child is watching the 

counselor for his or her reaction; if the counselor does not respond to the puppet, he or she 

may inadvertently collapse the therapeutic momentum (Bromfield, 1995). 

A goal of narrative therapy is to externalize the problem, allowing the client to view 

his or herself as separate from the problem (Butler et al., 2009; Freeman et al., 1997). In 

order to make this concept concrete, therapists can utilize puppets. If a child views the 

puppet with personal characteristics, he or she may be more likely to identify the problem so 

he or she can address that same problem (Cook, 1997; Freeman et al., 1997). “It is largely 

the child’s ability to imagine the puppet as the problem that crystallizes the externalization 

process and...contributes to change” (Butler et al., 2009, p. 232). 

Props 

“Using props to provide visual images of counseling concepts is one way that 

counselors help children...remember the theoretical concepts that can help them cope” 

(Schimmel, 2007, p. 73). 

Props assist the therapist in engaging clients and stimulating new ways of thinking 

about issues they are facing (Schimmel, 2007). Props can be used to move counseling 

forward, assist counselors with clients who are working through difficult issues, and assist 

the client in remembering what was discussed with the counselor because of the visual 

assistance. Schimmel (2007) explained when they encounter the real life situation and they 

have had the experience using the prop, they are more likely to remember the experience in  



20 
order to work through the present situation. Schimmel (2007) felt like anything that can be 

used metaphorically, can be used as a prop. Her suggestions for a prop toolbox include small 

chairs, whiteboards, and small objects like soda pop bottles, dollar bills, filters, and shields. 

Landy (1984) is a proponent of utilizing animal representations, whether puppets, 

small figures, or otherwise. This is because animals are ideal candidates for communicating 

negative and aggressive themes. Dillen et al. (2009) believe that animals leave room for 

distancing and disguising oneself, a necessary component for some children. There is some 

evidence stating most people have little trouble identifying with animals and the traits 

associated with each animal (Makin, 2009). 

Bibliotherapy with Children 

“...bibliotherapy can give children concrete resources they would not otherwise have. 

This type of gift enriches the life of the child and empowers him or her to think, feel, and act 

in more productive ways (Gladding & Gladding, 1991, p. 12). 

Children are immersed in literature at home and school. Bibliotherapy allows helping 

professionals to harness the power of literature so children can process and share events, 

feelings, and experiences (Jalongo, 2004). When children are unable to articulate thoughts 

and feelings or are unable to define a problem, they may find those very same feelings or 

discover solutions or coping methods represented in children’s literature (Gould & Mignone, 

1994; Marvasti, 1997; Pardeck, 1990). Bibliotherapy can change attitudes, increase 

assertiveness, impact self-development (Pardeck, 1990), “expand [children’s] 

awareness. ..stimulate discussion, provide insights, develop critical thinking, explore values, 

release and relieve emotional stress, and can be integrated in other. ..areas” (Gould & 

Mignone, 1994, p. 11). Picture books deal with strong emotions, model effective and healthy 

coping skills, and present complex concepts in developmentally appropriate ways (Jalongo,  
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2004). Both fiction and nonfiction literature may be used for bibliotherapeutic purposes, 

however fiction is used most often due to its ability to create a safe distance from the reader 

(Stamps, 2003). 

When utilizing bibliotherapy in treatment or for therapeutic purposes, it is critical that 

the book matches the child. Gillespie and Connor (1975) identified six crucial elements for 

inclusion in books selected for bibliotherapy with children: Appealing illustrations, 

interesting story content, useful information that falls within a child’s level of understanding, 

broad humor, surprise elements, and appealing and recurring refrains. Not all books will 

meet all criteria, but they should be kept in mind while making literature selections. 

However, it is necessary that the child is able to see similarities between the character and 

oneself (Pardeck, 1990, 1995; Sridhar & Vaughn, 2000). Additionally, the helping 

professional can guide the child to making this discovery. This step is called identification 

and projection (Cornett & Cornett, 1980; Gould & Mignone, 1994; Gregory & Vessey; 2004; 

Heath, Sheen, Leavy, Young, & Money, 2005; Oliver & Young, 1994; Pardeck, 1990, 1995; 

Schrank & Engels, 1981; Shechtman, 2006; Sridhar & Vaughn, 2000; Stamps, 2003). This 

step demonstrates to the child that he or she is not the only one facing a particular challenge 

or struggle (Stamps, 2003). 

The next step, catharsis and abreaction, occurs when the client has an emotional 

release (Cornett & Cornett, 1980; Gould & Mignone, 1994; Gregory & Vessey; 2004; Heath 

et al., 2005; Oliver & Young, 1994; Pardeck, 1990, 1995; Schrank & Engels, 1981; 

Shechtman, 2006; Sridhar & Vaughn, 2000; Stamps, 2003). Pardeck (1990) cautioned that 

children may not be able to experience this step, along with the following step of insight and 

resolution, in the traditional therapeutic manner but will be able to see solutions without in- 

depth verbalization, confrontation, and interpretation. It is here where counselors can begin  
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to encourage discussion and expansion on the ideas presented in the story and begin to make 

text-to-world, text-to-self, or text-to-text connections (Gould & Mignone, 1994; Marvasti, 

1997; Regan & Page, 2008; Zeece, 2009). When bibliotherapy takes place in a group, each 

student is able to learn from the experiences of others and the discussion becomes enriched 

with peer support and reflection (Gould & Mignone, 1994). 

It is very likely that young children will not be developmentally capable of reading 

the text on their own; however, reading aloud provides an opportunity for trust to develop 

between the children and counselor (Pardeck, 1990) and gives children the opportunity to be 

an active participant (Doyle & Bramwell, 2006). Prior to reading aloud, the counselor should 

set a purpose for the book so that the children know what to listen for (Jalongo, 2004). As 

the counselor is reading aloud, he or she should not interrupt the story by asking the children 

questions; instead, he or she should wonder out loud while turning the page (Jalongo, 2004). 

If possible, one should take multiple opportunities to read the same book; children ask more 

questions, become more engaged in dialogue, and elaborate on interpretations more after 

repeated reading (Doyle & Bramwell, 2006). Additionally, the counselor should take note of 

the responses of the children, both verbal and nonverbal, both during and after reading 

(Pardeck, 1990). 

Schectman (1999, 2006) employed the use of bibliotherapy as a technique to address 

childhood aggression because it “serves for reflection on aggressive behavior, understanding 

it, connecting to one’s own aggression and its cause, and recognizing the negative aspects” 

(1999, p. 41). All children are fond of stories but boys depend on them (Gurian, 2006). 

Gurian posits that boys feel inept with emotions and rely on stories to give them an internal 

language for their experiences. Showing an aggressive boy through a story how to transform 

himself is much more effective than lecturing him (Gurian, 2006). Schectman (1999)  
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concluded that literature plays a vital role in creating change in the behaviors of aggressive 

children by “stimulating curiosity and minimizing defensiveness” (p. 50). Not only did 

aggressive behaviors diminish but constructive behaviors flourished (Schectman, 1999). 

Art therapy with Children   

“Art therapy can provide a safe nonverbal platform for visual expression, 

sublimation, and displacement. Expressing victimization gives a student the opportunity to 

learn strategies to alleviate his or her feelings of helplessness” (Safran & Safran, 2008, p. 

159). 

Art therapists work with many different populations within their careers; a large 

population that many art therapists will interact with is children. Additionally, within this 

population there are several other populations as well: Children who are traumatized, 

children who are facing grief and loss issues, and children who are being treated for a 

medical condition, are just a few of the populations of children that seek art therapy 

treatment. In this paper, the researcher will be addressing children who have been 

traumatized, more specifically, children who have been impacted by bullying behavior. 

Children impacted by bulling are at risk for symptoms of post-traumatic stress disorder due 

to the daily trauma of chronic bullying (Safran & Safran, 2008). 

Children who experience bullying behavior feel they do not fit in, are afraid, and do 

not feel normal (Safran & Safran, 2008). Art therapy is a suitable intervention for these 

children because it provides a safe place to express themselves, both verbally and 

nonverbally, and it emphasizes their strengths and skills, raising their level of confidence and 

self-esteem (Ross, 1996; Safran & Safran, 2008; Steele, 2003). Children are also given the 

opportunity to explore ways to respond more assertively in bullying situations (Ross, 1996). 

Art-making allows children to be actively involved in their own healing, moving from a  
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passive participant to an active participant, with the art acting as a container for the trauma 

and giving children a sense of empowerment (Safran & Safran, 2008; Steele, 2003). Ross 

(1996) determined that children involved in bullying were caught in a negative cycle without 

knowing how to stop. Art therapy can break that impetus via art making that makes their 

distress visible, builds a sense of entitlement, and adjusts the perceptions of both the children 

and their peers (Ross, 1996). 

Children often need to externalize their feelings. Art therapy provides a means of 

preventing destructive and aggressive feelings from being acted upon by letting them out 

through the art process and creating a product that symbolizes these feelings (Waller, 2006). 

When a child is able to safely express and share emotions, he or she can learn new patterns of 

relating, become more confident and creative, and feel in power of his or her world (Waller, 

2006). Additionally, the child can use the art as a means of communication if he or she is 

unable to verbalize his or her feelings (Safran & Safran, 2008; Waller, 2006). 

Most schools provide anti-bullying programs, many of which are behaviorally 

oriented (Safran & Safran, 2008). However, victims may be unable to participate in these 

programs due to feelings of inhibitions and fear of retaliation (Safran & Safran, 2008). 

Students who are chronically victimized may feel as though talking to the adults in their 

school is useless and therefore are unable to trust those implementing the school 

programming (Safran & Safran, 2008). Chronic victims also develop strong feelings of 

defensiveness and may be resistant to connecting his or her behavior with the bully’s 

response. 

Ross (1996) created an art therapy program utilized in a school setting to help victims 

of bullying. A teacher identified seven students who were recommended for the twice- 

weekly program who were then pulled out of class for the sessions. The children worked on  
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rights, both when their own rights have been violated and when they have stood up for their 

own; confidence; feelings; standing up to bullying without violating anyone else’s rights; 

putting themselves in the bully’s shoes; body language; and exploring victim reactions to 

bullying. As a result of this program, the children were beginning to actively participate in 

the classroom, engage their classmates, and form friendships. Ross (1996) determined that 

“individual interventions need to seek to empower children through avoiding labeling them, 

allowing space for expression, providing emotional support, and enhancing their sense of 

their rights and the rights of others” (p. 150). 

Safran and Safran (2008) described a case in which art therapy was successfully 

employed to allow a continual victim of bullying to re-experience his pain, process his anger 

in his art, and resurface as a more confident person. This student was encourage to draw how 

he felt about school, what he hated about school, interactions with his bullies, and teachers 

that he had difficulties with. He also created free drawings, and self-portraits. This student 

“returned to school confident that he had mastered the strategy to walk away from 

bullies. ..he no longer felt helpless” (p. 151). 

The literature describes a number of benefits to utilizing art therapy with children 

who are victims of bullying. The purpose of this paper is to identify picture books and 

correlated art therapy directives that could be introduced into a number of different settings 

with school-aged children to showcase a variety of methods to address bullying behavior that 

can then be incorporated into the everyday life of children who participate.  



CHAPTER IV 

ANTICIPATED RESULTS 

Art therapy and bibliotherapy, separately, have both been identified as potential 

interventions to address bullying behavior (Esch, 2008; Froschl & Sprung, 1999; Gregory & 

Vessey; 2004; Jalongo, 2004; Oliver & Young, 1994; Safran & Safran, 2008; Zeece, 2009). 

However, there is little evidence that suggests an integration of the two (Leggett, 2009). The 

researcher believes that an integration of the two therapies can provide a powerful 

intervention that utilizes beneficial aspects of both. As a result, the following program is 

proposed as a viable solution to addressing bullying behavior in school-aged children. It is 

intended that this proposed program be integrated into a school environment, in both 

classrooms and the counselor’s office. There is a flexibility that will allow for this program 

to be adapted to day treatment programs, schools, hospitals, and in individual and group 

therapy sessions. 

Each book, and subsequent directive, targets a skill that can be helpful when one is 

experiencing bullying, including a focus on positive self-esteem. The solutions presented in 

the book, demonstrated by the protagonists, serve as the element that inspires the art 

directive. The final session allows the participants the opportunity to create their own book; 

each participant will be asked to include solutions to address bullying behavior and positive 

personal strengths to aid in maintaining a healthy self-esteem. 

Proposed Program 

An art therapy program that integrates bibliotherapeutic elements to address bullying 

behavior in school-aged children could include a vast assortment of children’s literature, or 

more specifically to this program—picture books, and art directives but it is important that 

the art directives directly relate to each picture book. The books and directives that are  
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included in this program were chosen specifically because “sharing their narrative within 

their group of peers and therapists, students become more empowered to deal with 

bullies. ..their pictures can offer them insight into their own feelings” (Safran & Safran, 

2008, p. 159). Additionally, “creative approaches...offer a viable means to minimize the 

impact of bullying behavior” (Safran & Safran, 2008, p. 159). 

Due to the prevalence in bullying behavior throughout the country, there are an 

abundance of ideas and tips on how to combat bullying behavior. Organizations such as the 

U.S. Department of Health and Human Services (n.d.), Coalition for Children, Inc. (n.d.), 

U.S. Department of Health and Human Services, Office of Women’s Health (n.d.), The 

Nemours Foundation (n.d.), PACER Center (2011), and the American Academy of Child and 

Adolescent Psychiatry (2008) all offer similar tips, signs, and techniques to address bullying 

behavior. Amalgamations of these techniques, including those presented within children’s 

literature, have been combined to create the basis of this program. One solution that may be 

showcased in picture books is fighting back; experts do not advocate this solution as it may, 

in fact, escalate the aggression (The American Academy of Child and Adolescent Psychiatry, 

2008; Coalition for Children, Inc., n.d.; Esch, 2008; U.S. Department of Health and Human 

Services, n.d.). However, if a child may seem stuck on that particular solution, there are 

picture books that use this technique and showcase the characters ultimately facing 

consequences. This could then be integrated into the program, at the therapist’s discretion. 

See Appendix A for a list of selected children’s literature that address bullying behavior; this 

list includes the books used within the proposal program. Additionally, some books may 

utilize techniques that are encouraged within the proposal program; however, this list also 

contains books that utilize a variety of techniques that may be valuable and worth using, but 

are not advocated in the proposal program.  



Proposed Pictures Books and Directives 

Session 1: Lion’s Lunch? by Fiona Tierney and Puppets 

Session 2: One by Kathryn Otoshi and Painting Ask-and-Respond 

Session 3: Crickwing by Janell Cannon and Natural Sculptures 

Session 4: Wings by Christopher Myers and Creating Wings 

Session 5: Simon's Hook by Karen Gedig Burnett and Book-making 

Session 1 

Book Title: Lion’s Lunch by Fiona Tierney 

Synopsis: Sarah was walking through the jungle when a lion pounced from behind a 

bush. He scared Sarah and also made her feel bad that she did not fit in because she 

is human. The lion threatens to eat her because she cannot do any of the things that 

the animals can do. She tells him that she can do something that they cannot do: 

draw. So she draws a picture of the lion and in it, he is angry. He says he is still 

going to eat her because she drew him wrong; the other animals disagree. She draws 

all of the others as nice animals. The lion wishes to change and Sarah gives him 

advise about being nicer to the others, promising to come back and draw him again 

when he has changed. She comes back and draws a picture that he loves. 

Objective: Participants will be requested to create a puppet in order to provide a 

means of projecting feelings, thoughts, and concerns (Bromfield, 1995; Dillen et al., 

2009; Narcavage, 1997). Additionally, participants are given the opportunity to 

reenact the situation that arose in the book, utilizing a skill that is particular to each 

participant. 

Materials: paper lunch bags, felt puppets, felt shapes, felt squares (in a variety of 

colors), tacky/craft glue, googly eyes, ribbons, glitter, sequins, scissors  
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Directive (s)/Instructions: Think about a talent you have. Create a puppet that has a 

special talent. Use the materials to create your puppet and showcase its’ talent. 

Processing: The participants will be asked to sit in a circle. Participants will be 

encouraged to share and discuss their puppets and his or her special skill. Participants 

will be given the opportunity to role-play with a lion puppet, reenacting the scene in 

the book where Sarah uses her drawing skills to work her way out of a bullying 

situation. 

Session 2 

Book Title: One by Kathryn Otoshi 

Synopsis: Blue was a quiet color that sometimes wished he could be like the other 

colors, except Red. Red was mean to Blue, and the other colors did not like it but no 

one ever said anything. Every time Red was mean and no one said anything, he 

would grow bigger and bigger. Then one day One came along and became friends 

with all of the colors. Red did not like this and he confronted One but One stood up 

to him. Soon all of the colors stood up for themselves becoming Two, Three, Four, 

Five, and Six. Red did not like this. All of the numbers stood up to Red and he 

became small. He rolled away until Blue invited him to be Seven because everybody 

counts. 

Objective: Participants will be introduced to the idea that standing up for each other 

sends a strong message to the bully and that it only takes one person to do so. This 

idea is introduced in the story and reinforced in the art directive. The art directive is a 

way for the students to visually experience the feelings each other feel when one is 

being pick on, allowing for the opportunity to relate to one another.  
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Materials: 12” x 18” watercolor paper, watercolor paints, gouache paints, acrylic 

paints, paintbrushes 

Directive(s)/Instructions.: Each participant will be asked to paint a response to several 

questions. 

1. Pick a color that you are most like. 

2. Using the color you picked, paint how yourself as a smudge when you are 

doing something that makes you very happy. 

. Now paint yourself when someone is picking on you. 

4. Paint yourself when you feel left out. 

5. Paint yourself when you feel like you belong. 

Processing: Participants will be asked to sit around in a circle. Participants will be 

encouraged to hold up each painting when directed by facilitator. Participants will be 

able to visually experience how others feel when they are in a similar situation. 

Additionally, participants will be encouraged to draw comparisons between the 

illustrations in the book and their own. 

Session 3 

Book Title: Crickwing by Janell Cannon 

Synopsis: There is a cockroach with a dislocated wing; as a result, everyone calls him 

Crickwing. He is embarrassed by his wing and only goes for food late at night. 

Crickwing tends to play with his food before eating by making sculptures because it 

helps make him feel better but sometimes other animals eat his sculpture before he 

can. When he sees the ants, he wonders why no one picks on them because they are 

small. He decides to pick on them and he enjoys it so much. It slows their 

production, so the Queen asks the ants to feed him to the army ants. The ants felt so  
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bad about giving him to be torn apart so they leave him before they could turn him in 

to be destroyed. In turn, Crickwing feels bad that the ants will instead be torn apart 

by the army ants so he helps them. As a result, the Queen asks him to become a part 

of their colony. 

Objective: Participants will be asked to create a sculpture using natural materials; 

similar to the sculpture Crickwing creates in order to be introduced to a coping skill. 

Materials: Sticks, leaves, flowers, dirt, pinecones, acorns, and other natural materials, 

string/yarn, glue 

Directive (s)/Instructions: Create a sculpture using these materials like Crickwing 

would with his food to make himself feel better. 

Processing: Participants will be asked to sit in a circle and share their sculptures. 

Participants will be encouraged to share how they were feeling prior to the art making 

and how they were feel after. Additionally, participants will be encouraged to discuss 

how this art making can be used in each participants daily life. 

Session 4 

Book Title: Wings by Christopher Myers 

Synopsis: Ikarus Jackson is a new boy on the block but he is different; he has wings. 

People point, whisper, and stare. His wings were a distraction in the classroom and 

he was asked to leave. Another student empathizes with Ikarus; she feels lonely and 

isolated by her classmates too. When a police officer sees Ikarus sitting on a rooftop, 

he tells Ikarus to get down so he does not get hurt; Ikarus gets down with drooping 

wings. The other student wonders if Ikarus can be arrested for being different. This 

student stands up for Ikarus when others make fun of him and Ikarus flies off because 

he has found his wings again.  
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Objective: Participants will be encouraged to see themselves as individuals and be 

proud of their differences through reading about the challenges Ikarus faces and the 

creation of their own set of wings. 

Materials: poster board, string/yarn/rope, sequins, drawing materials (pencils, 

markers, colored pencils, oil pastels), painting materials (paintbrushes, acrylic paints), 

glue (sticks and bottles), collage materials (tissue paper, magazines, construction 

paper, ribbon), scissors 

Directive(s)/Instructions. Create your own set of wings that are big enough to fit you. 

Make your wings special and unique to you. Choose any of the provided materials to 

create whatever type of wings you wish. 

Processing: Following the creation of their wings, participants will be encouraged to 

sit in a circle and share their wings with the group, including what makes their wings 

special. Participants will be encouraged to discuss how their wings compare to 

Ikarus’s wings. The facilitator will encourage participants to connect the idea that our 

differences make us special and to embrace the things that make us different. 

Session 5 (this may require more than one session) 

Book Title: Simon’s Hook by Karen Gedig Burnett 

Synopsis: Simon’s sister lost her gum—in his hair! She tries to cut it out but it ends 

up being the worst haircut of his life. Simon’s friends see it and make fun of him for 

it—he runs off upset. He runs into his Grandma who teaches him a valuable lesson 

about fishing that relates to several ideas to try when being bullied. 

Objective: Participants will each create their own accordion book. This book will be 

a concrete reminder of the tips and techniques he or she learned throughout the 

program. Participants can also add pages regarding the specific art he or she created  
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during in the program, which allows the participants to specifically add personal 

strengths and positive thoughts regarding his or her self-esteem. 

Materials: 6” x 6” book board (2 per participant), 8” x 8” decorative paper, glue 

sticks, 6” x 30” drawing paper, drawing materials (pencils, colored pencils, oil 

pastels, markers), collage materials (tissue paper, magazines), digital camera and 

printer (optional) 

Directive(s)/Instructions: Create an accordion book (cover the book board with 

decorative paper, fan fold the drawing paper and glue it to the inside covers of the 

book board) 

Processing: Participants will be asked to sit together in a circle. Participants will be 

encouraged to share their books. 

 



CHAPTER V 

DISCUSSION, CONCLUSIONS, RECOMMENDATIONS 

Discussion 

Bullying behavior is a feature of the lives of school-aged children across the United 

States (Nansel et al., 2001) and the world. This issue has been examined intensely by a 

variety of organizations and researchers for a number of years. The research has led to the 

development of bully prevention programs (Hazler, Miller, Carney, & Green, 2001; Orpinas, 

Horne, & Staniszewski, 2003; Smith & Brain, 2000); websites catered to children, parents, 

and educators (U.S. Department of Health and Human Services, n.d.; U.S. Department of 

Health and Human Services, Office of Women’s Health, n.d.; The Nemours Foundation, 

n.d.); and tips and techniques for children to recognize and reduce bullying behavior 

(DePino, 2009; Field, 2007). 

As a result of the widespread effects of bullying, many schools implement programs 

to address this issue. Most prevention programs could be sorted as either target or universal 

(Orpinas, Horne, & Staniszewski, 2003). However, there is a lack of information regarding 

the effectiveness of these programs. The program that was developed and described in this 

paper provides an integrated approach that allows flexibility, in that a teacher can build this 

program into one’s curriculum and instruction or a mental health practitioner can introduce 

several tips and strategies to a child who can then choose the one that worked for the book 

protagonist most like him or herself. This program will also aid children coping with 

bullying behavior to communicate their victimization via a character in a book and art 

materials. 

This program also allows for a variation in choice of books and related art directives, 

which can also make for an easier integration into various school and therapeutic settings.  
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The books and directives that were chosen for this program were deliberately chosen to be 

suitable for school-aged children, specifically primary grades. As such, if one chooses to 

implement this program with a different grade or developmental level, one must be able to 

adapt the directives and books to this population. 

Limitations 

The principal limitation of this study is that one person, the researcher, chose, created, 

and adapted the combinations of children’s literature and art therapy directives. Furthermore, 

this limitation may display a bias in materials, art activities, and picture books. A multitude 

of art directives could be created and customized for any number of picture books for a 

program resembling the one introduced here. 

There are a number of limitations of this study due to the inclusion of 

bibliotherapeutic elements. Cornett and Cornett (1980) identified several limitations of 

bibliotherapy, some of which are applicable to this study. Success of bibliotherapy depends 

upon an individual’s ability to see his or herself in a character, the availability of quality 

children’s literature, the manner of presentation of the book, the child’s ability to transfer 

insight to his or her own life, and the tendency of some children to use literature as an escape, 

thus, increasing and encouraging withdrawal into a fantasy world (Cornett & Cornett, 1980). 

It should also be noted that a great deal of information was retrieved via the Internet. 

Internet websites, while many of which were government sponsored, may include 

information that is outdated due to infrequent updates and lack of dated materials included 

within the website. 

Conclusions 

Bullying prevention programs will continue to be implemented in school and 

therapeutic settings as long as bullying remains a prevalent area of concern with school-aged  
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children. As long as bullying continues, children may continue to be chronically afraid, 

depressed, and anxious about entering situations where bullying occurs. These children may 

not even realize the physical, social, and emotional affects they feel as a result. Both art 

therapy and bibliotherapy have addressed bullying concerns and together, may provide a 

child with strategies to integrate into their lifestyle and alleviate their fears of being in 

specific situations. 

There is untapped potential of supplementing bibliotherapy with art therapy, and vice 

versa. The psychosocial and emotional wellbeing of children affected by bullying behaviors 

will continue to rely on teachers, art therapists, and other mental health practitioners to aid in 

recovery and prevention. Those who wish to work with children dealing with the daily threat 

of bullying are entering a situation with limited research dedicated to integrating the two 

therapies. “The creative approach of...children’s literature and visual arts techniques is one 

of many ways to address and empower young clients to imagine the future with hope” 

(Leggett, 2009, p. 199). 

Recommendations 

A central recommendation for future research would be to locate an elementary 

school that would be willing to trial this integrated proposal program into its curriculum. 

This program could then be studied and the validity and appropriateness of this program 

could be assessed. One could utilize pre- and post-assessments in order to collect 

quantitative data. This data could assist in determining the books and/or interventions that 

were most successful and verify the use of children’s literature and art together in a program 

to combat school-aged bullying behavior. 

This program was designed specifically for school-aged children. It may be possible 

to adapt this program for use with adolescents, adults, or families by utilizing different  
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reading material. Rather than basing the art interventions on just picture books, it may be 

possible to develop and adapt art directives to supplement comic strips, chapter books, song 

lyrics, or poetry in order to appeal to a broader audience. Similarly, one could also adapt the 

topic; for instance, utilizing picture books to help children understand disabilities or choosing 

picture books addressing grief and loss for use in a bereavement group for children. The 

approach to the program would be the same, however, the focus would be different. 

The mental health practitioner or teacher who wishes to implement this program 

should also understand symptoms of trauma and posttraumatic stress disorder, particularly in 

relation to children who have been victims of chronic bullying. According to Steele (2003), 

art therapy, when used as a structured trauma intervention, is dependent upon re-exposure to 

traumatic memories through art making, developing a narrative about one’s trauma, and 

cognitive reframing. Additionally, knowledge regarding appropriate children’s literature is 

also necessary for effective implementation of this program. If one chooses a book that is 

either too complex or too simple, the participant is unlikely to wish to be involved and as 

result, benefit from this program (Gladding & Gladding, 1991). Due to the limited amount of 

resources dedicated to the integration of art therapy and bibliotherapy, it is also 

recommended that further research be completed in order to provide art therapists and 

schools with effective and appealing interventions that address bullying behavior. 
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