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STUDY CIRCLES PROPOSAL 

i. Identification of a Pastoral Problem 

A. A thorough sketch of the pastoral concern being 

addressed. This generally takes the form of a response to a 

pastoral need. 

THESIS: Today one of the greatest obstacles facing adult 

religious education programs at the local level, and most 

pointedly, at ‘the small and rural parishes, is the lack of 

quality programs. The reasons are numerous: 

1) At the local level, a director of religious 

education is responsible for implementing quality 

programs for adults and for the youth in the parish as 

well. Because of this obvious over-load of 

responsibilities, the director of religious education 

is often compelled to eliminate or side-line education 

for adults in the parish, Clearly, there must be a 

paradigm shift in this "eradle-to-grave" mentality at 

the local level. At small and rural parishes, the 

problem is heightened; adult education often consists 

of the viewing of a series of religious films or is 

comprised of a poorly planned bible study. 

Research indicates that presently one-third of the D.R.E.'S 

are professionally trained for the position. Another third 

are employed part-time, and the remainder one-third are 

volunteers, with little or no formal training. (Source: Dan 

Pierson). : 

2) Funding at the local, small and rural parishes for adult 

religious education programs are often unavailable or 

minimal. The programs are often decided by the 

allocation of funds rather than on needs assessment. 

This in turn leads to poor, inadequate or mismanaged 

programs. 

3) Another factor inhibiting quality program planning, 

is the inadequate training of adult education 

coordinators. Many times the parish priest corrals a 

well-intentioned parishioner into coordinating the 

adult education of the parish. There must be more 

trained leaders which moves the individual beyond good 

intentions and into a more knowledgeable and competent 

level. 

5) The improper training of the coordinator can 

contribute to the failure of a program. Adult 

religious educators are often unfamiliar with the 

i  



principles of adult learning and consequently fashion 

programs in the traditional teacher-student model. 

Many people equate this model as threatening because of 

past negative experiences. Thus programs focus on 

reading aloud or lectures and the participants are 

expected to absorb the material. This method again, can 

serve as an inhibitor to adult religious growth. 

6) Adult religious education programs have a history 
of poor ‘attendance at the local, ‘small ‘and rural 

parishes. Many programs are not scheduled based on the 

needs of the parishioners; there must be less rigidity 

in scheduling. 

7) Adult religious education programs also suffer 

because many adults will not attend if the facilitator 

is not the parish priest, or a member of the religious 

community. 

8) Adults often feel embarrassed to attend faith 
enrichment classes or scripture studies because they 

are fearful others may notice their unfamiliarity with 

the subject matter. 

B. A description of the ‘cultural, (i.e., historical, 
sociological, economic, psychological, etc.) dimensions of the 
pastoral context of the concern. 

The Topsfield Foundation, a Clearinghouse for Study Circles, 

asserts that the crux of Study Circles is social issues, 

Therefore, it would be impossible, in the adult religious 

education field to ignore issues that relate to the world. The 

Pastoral Constitution on the Church in the Modern World insists 

that we must read the "signs of the times" and "interpret them in 
Yight' of the’ Gospel {n.4), 
asserts: 

"to be indifferent to the social, economic, political, 
and cultural contexts of the people they are called to 

serve. is, in effect, to deny the 1incarnational 
principle, whereby the ‘word became flesh and made his 

dwelling among us' (John 1:14)" (70). 

However, it should be a priority of stud circles in the 

adult religious education field to continue to educate the 

faithful in religious traditions and sacred Scripture. Study 

Circles can also include pertinent topics such as personal 

development, parenting and family issues, and even career 
development. When people are facing such insurmountable 

decisions as chemical and drug dependency, AIDS, divorce, civil 
rights, population control, or a critical illness, study circles 

must be designed to include these issues as well. Therefore, 
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adult religious education programs, and more specifically, study 

circles, can address these issues based on the motivation of the 

particular individuals and their specific needs. Study circles 

are excellent vehicles for tackling contemporary problems in a 

small group format. The spectrum of topics can include personal, 
social, religious, political and economics. Study Circles in the 
religious realm opens the door for discussion of important social 

issues from a faith perspective. 

C. A clear statement of the significance of this concern for 

pastoral theology. 

Religious educators are facing critical challenges in the 

adult education field today. Pastoral Ministers must face these 

challenges with hope and faith in preparation for awakening other 

individuals in the journey. Pastoral theologians, ministers of 

the word, must become planters of rich seeds, potters of the 

clay, beacons in this world. Cardinal Bernadin summarizes 

the mission of Pastoral Ministers: 

"Ministry is =» specific activity supported and 
designated by the Church, which discloses the presence 

of God in some way in our human situation and empowers 

us: to live more fully .in the mystery of God...in 

communion with God and one another." 

Therefore, the need for quality adult education programs, 

instituted by pastoral ministers, are so desperately needed. 

Study circles is one model of adult education which can clearly 

enable a leader to communicate the divine in the everyday, in the 

critical decisions of .1life, in social issues, and most 
importantly, study circles can further an individual's religious 

life-long learning and becoming. 

LI. A Plan of Action for a Pastoral Response 

A. In light of the perceived problem, describe your design for 

an appropriate response. 

A resource guidebook (20-25 pages in length) and brief 

training design (approximately 6-10 pages) will be 
developed entitled: _ 

Empowering Adult Religious Educators for the Third Millennium: 
The Guidebook For Facilitators of Study Circles. 
  

Included in the guidebook will be a series of articles 
approximately 2-3 pages each:  



1) a concise definition of study circles, history. of, 

and study circle evolution from Sweden to the United 

States 

2) theological reflection of the study circle leader 

3) a comparison of pedagogical (teacher-directed) and 
andragogical (self-directed) learning as they apply to 

study circles 

4) a . psychological treatment of the major 

characteristics of the three levels of adulthood 

(early, middle, late), indicating the types of adult 
religious education needed to meet these developmental 

needs and how study circles can successfully fulfill 

these needs. 

RESPONSE: APPLICATION 

A training program will be designed for study circle leaders 

which will enable and empower them to facilitate study circles in 

their own parishes. 

B. Indicate why your design fits both the problem and your 

target audience. 

Based on the problem as stated in Section I, point A, Study 
Circles clearly respond to these concerns: 

1) Study Circles do not add more responsibility to the 

director of religious education. Because Study Circles 

operate out of the expressed interest of adults, the 

b.R.E, can aid the individuals by acting as a 

consultant/resource person. Directors of Religious 

Education can assist the individual in finding suitable 

material for their area of study. The director of 

religious education, however, is not responsible to 

organize, nor facilitate the Study Circle unless it is 
their desire. 

2) Study Circles are virtually cost-free. If for 

example, the participants expressed an interest in 

studying the Bishop's Peace Pastoral, inexpensive study 

guides are available, or a competent individual could 
design a program suited specifically to the needs of 
the group. 

3) Adult Education Coordinators do not need to be 
experts, nor do they need to "teach" the group. Study 
circles have an equal to equal philosophy; the 

facilitator is a guide in the process. However, Study 
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circle facilitators are trained before they moderate a 

group discussion. Improper training is significantly 

reduced. 

4) Study circles are operated with the principles of 
adult learning. in" place, Study circles accept the 

participants as equal partners, and the choices of 

study circles are their own. Self-directed learning is 

the key principle. As Malcolm Knowles points out 

regarding andragogy, the adult moves from "being 
dependent on others for religious ideas, toward the 
ability to identify and think avout religious issues 

for one's self;" this philosophy is intrinsic to Study 

Circles, 

5) Study Circles utilize a small study group format. 

Because the recommendation of participants is no less 

than five and not more than twenty, there is no concern 

if six people attend. The participants are motivated 

to attend because they feel ownership. 

6) Study Circles do not require the facilitator to 

have an advanced degree or a specialty certificate. 

Because the group basically forms itself, the need for 
the pastor or religious leader is irrelevant. 

7) Study Circles are designed to fit the needs of the 
participants, therefore, they come together equally and 

should feel no embarrassment about the lack of skills 

or knowledge. The purpose of their study is what 

motivates them to learn. Therefore, a study circle can 

meet around any topic. 

Cs Outline the major components of your action plan including 

goals, objectives and implementation design. 

Goal: To develop a resource guidebook and training manual for 
facilitators of study circle. 

Long-range Goals are the 3 goals of Adult Religious Education 

from Serving Life and Faith. They are: 
  

1). First, adult religious education is directed at helping 

individuals and communities understand and live the 

Gospel to the fullest extent possible. By coming to a 

fuller knowledge of God-Father, Son, and Spirit-adults 

are better enabled to express their faith in action. 

Faith presupposes knowledge and is bound up with it 

(see Ephesians 3:17ff). Adult religious education 
seeks to help the disciples of Christ respond  



faithfully to the c¢all foria full Christian life and to 
the perfection of Charity(#34). 

Second, adult religious education helps prepare 

believers to exercise a prophetic "voice in today's 

world, to focus the light of the Gospel on the issues 
Of our Lime. More than ever before, in a world 

threatened by nuclear war, torn by regional conflicts, 

and beset with many injustices of one kind or another, 

Christian leaders need a faith that is "continually 

enlightened, stimulated and renewed, so that it may 

pervade the temporal realities of their charge" (#35). 

Third, adult religious education is an important means 

for helping adults share their faith with the next 

generation. "The Christian community cannot carry out 

a permanent catechesis without the direct and skilled 

participation - of adults, whether as receivers or 

promoters of catechetical activity" (Catechesi 

Tradendae, #43). There is little hope for effectively 
sharing the transforming message of Christ without an 

adult population that can both model its faith and 

explain. it. to. young, inquiring minds. This - is 

especially true in today's highly secularized society 

where a Christian life-style is increasingly 

threatened. Eager for truth, youth will pose questions 

that call for and deserve enlightened answers (#36). 

Objectives of guidebook: 

Upon completion of reading the guidebook and attending the 

training program, the participant will: 

-be able to write a clear description of study circles 

-be able to differentiate between pedagogy and andragogy 

-be able to state the philosophy of study circles 

-be able to explain the principles of adult learning 

-be able to identify the three stages of adulthood and recommend 

a study circle issue for discussion 

-be able to identify study circles as a forum for discussion of 

social issues from a faith perspective 

Objectives of training manual: 
Through the use of slides, video, discussion, lecture, mock study 
circles, overheads, flip-chart, Dialog, and resources the learner 
will:  



-be able to lead a successful study circle 

-be able to identify four or five resources which could be 

implemented in the study circle format 

-be able to list possible topics for study circles 

be able to develop a study circle atilizing at.least three of 

seven different styles of learning 

FPF. Develop an appropriate bibliography. 

 



CHAPTER ONE 

WHAT IS A STUDY CIRCLE 
FOR ADULT RELIGIOUS EDUCATORS? 

"I seem to have been only 1like a boy playing on the 

seashore and diverting myself in now and then finding a 

smoother pebble or prettier shell than ordinary, whilst 

the great ocean of truth lay undiscovered before me" 

Isaac Newton 

 



WHAT IS A STUDY CIRCLE FOR ADULT RELIGIOUS EDUCATORS? 

The study circle is a model of adult education based upon an 

andragogical concept. That ig, "an adult learner freely 

participates because he or she is self-motivated and shares a 

desire to be an equal voice in decision-making or thought- 

provoking discussions. 

Study circle leading spokesperson in the United States, Dr. 

Leonard P. Oliver, clearly advocates the use of the term 

"pedagogy" when describing study circles. In Sweden, argues 

Oliver, they are not "overly concerned with why adults 

participate, a preoccupation of Adult Educators in the United 

States" ( Study Circles:     

v.21}. By pedagogy Oliver asserts, the Swedes 

mean simply how adults learn to work in small groups (21). 

However, for the purpose of this article and subsequent 

chapters, the term "andragogy" will be employed to differentiate 

between the American definition of pedagogy which is: "the 

science of teaching children to learn," and the definition of 

andragogy which Malcolm Knowles originally defined as, "the art 

and science of helping adults learn" (The Modern Practice of 

Adult Education: Andragogy versus Pedagogy, Yet, 
  

Knowles is quick to point out, as teachers throughout the United 

States began to correspond with him, they also reported their 

experimentation with the concepts of andragogy on children and 

found the practice rewarding and subsequently "producing superior 

learning" (43).  



The "purest" Study circle .. is ‘structured with current 

political and social concerns in mind. The purpose of the study 

circle is “30 gather a group. ‘of citizens to discuss critical 

concerns which should ultimately lead an individual to make an 

independent and well-informed decision. The study circle method 

does not employ propaganda techniques, nor espouse any specific 

values or opinions. The group participants do not need to form a 

consensus upon completion of their circle. 

1f,. for example, the 1ssue ’is the environment, each 

individual may respond with their newly acquired knowledge in a 

unique way. One may establish a neighborhood recycling center, 

or decide to contact local businesses and recommend possible 

recycling strategies. Another participant may pursue educational 

programs which inform the public on proper recycling methods. 

Responses and decisions are purely individual. The Study Circle 

Resource Center states: 

"The study circle can help meet our society's 

need for active, informed citizens who can 

keep policymakers accountable. It helps 

citizens to develop the capacity for self- 

government and leadership by helping them to 

acquire the knowledge and skills to 

participate actively in public life. It has 

the potential to help change American 

political life from a spectator sport into a 

dynamic process in which citizens work 

together to decide the destinies of their 
communities and organizations. Study circles 

can help to develop what some have called 

‘deliberative democracy' (An Introduction to    



The study circle consists of 5-20 adult learners committed 

to participate in five or six one hour sessions. Study circle 

spokespersons claim that less than five participants will not 

elicit a well-rounded discussion, and over twenty generally loses 

its cooperative and equal participation spirit. Meeting only 

once is generally not advised because the discussion may lack a 

full development of the topic. There are, however, exceptions to 

this rule. The National Issues Forum has designed state-of-the- 

art study booklets on current issues. The groups generally meet 

once or twice and boast of a significant degree of success. 

As a rule, study circles generally use printed material and, 

in most cases, study circles follow a well-designed program. 

Audio-visual materials can be beneficial but are not mandatory. 

The content of study circle topies in adult religious 

education are not confined to the study of scripture or liturgy. 

However, according to the Study Circle Clearinghouse, the purest 

study circles focus on a particular social or political issue. 

For the purpose of adult religious education, the topic explored 

should be discussed from a faith perspective. For Catholics, 

family planning, nuclear deterrence, and the environment are 

certainly viable topics. The Study Circle Clearinghouse can 

provide leaders with up-to-date references on topics which are on 

the market. They also have a manual entitled, "Guidelines for  



Developing Study Circle Materials," for interested individuals 

who can find no available or existing material. 

The Diocesan Resource Center could also prove useful by 

adopting a study circle format and use any one of the numerous 

current religious books in circulation for discussion. For 

example, a Study «circle could be formed to discuss Richard 

McBrien's text entitled, Catholicism, Or a study ‘circle 

discussion of Joseph Marto's book, Doors to the Sacred, could 

easily be designed and become an exciting and enlivening 

discussion on the history of the sacraments. 

In. fact, in Sweden, where Study Circles are a way of life, 

out of the 320,000 study circles yearly, two-thirds of them are 

oriented toward less social topies, which range anywhere from 

leisure time activities to foreign languages and the computer 

sciences, Paul Aicher, Founder of the Study Circles Resource 

Center, indicates that many of the «circles in Sweden would not 

qualify as social or political. He emphasizes however: 

"There is a good case to be made for the fact that the 
methodology itself causes people to learn how to 
deliberate and reason together" (May Newsletter, Study 
Circles Resource Center). 

How Study Circles Evolved 
  

In the United States today, current estimates place over 

250,000 people participating in this small group democratic 

process called study circles (Study Circle 
  

becoming an increasingly popular method of adult education in the 
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United States. Study circles were common practice in 19th century 

America, "from Sam Adams' Committees of Correspondence, to Josiah 

Holbrook's Lyceums, to the Chautauqua Literary and Scientific 

Social Change, PD. Although the small-group 

discussions with equal voice have always been a part of our great 

nation, advocates of the Study Circle concept believe this 

concept needs more support: "cooperative, collective deliberation 

and action, without the sacrifice of individual values - that's 

our democratic ideal, but one that needs constant attention and 

In 1873, Sweden's Edvard Wavrinsky visited the United States 

and was impressed by the study circle concept. According to 

Leonard Oliver, it was as early as 1915 that the Chautauqua 

Literary and Scientific Circle in New York claimed seven hundred 

thousand participants in more than fifteen thousand study 

circles. The "correspondence study circles” were originally 

initiated to educate adults who "were denied access to higher 

education,” (p.39). After viewing this successful model of adult 

learning, Wavrinsky wrote an article which quite possibly 

inspired the movement in Sweden. It was Oscar Olsson, a leader 

in Sweden's temperance movement, who first organized a series of 

study circles and later became known as the "father of the study 

circle" (Oliver p.2). 

Leonard P. Oliver states: 

"From their inception in 1902, study circles offered 

Sweden's undereducated adult population an opportunity 
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for insights, understanding, and skills that were not 

available through the formal school systen. They 

initially met in homes, churches, meeting halls- 

wherever people could gather in private - usually 

without a formally trained leader and with limited 

materials, sharing ideas and experiences in. .& 

democratic atmosphere" (p.5). 

And as the study circle concept flourished, it became what is 

today, the most important and effective means of adult education 

in Sweden. Oliver concludes: 

"In a country of 6 million adults, there are 320,000 

annual study Circles attracting 2.9 million 

participants, leading the late Prime Minister Olof 

Palme to remark that ‘Sweden is to a considerable 

degree a study circle democracy'" (Study Circle 

Resource Center an Introduction p.6) 

    

  

Presently there is the National Issues Forums in the 

Catholic Community (NIFCC) which provides the opportunity for 

Catholics to "participate in a process in which public issues 

could be discussed in light of scripture, tradition, and 

experience" (National Issues Forums in the Catholic Community, An 
  

Introduction). Each year, the NIFCC distributes three timely 

discussion booklets to be used in either a large forum or in 

small study circle groups. Available topics include: "The Drug 

He 

Crisis: Public Strategies for Breaking the Habit," "Coping with 

AIDS: The Public Response to the Epidemic," and "The Farm Crisis: 

Who's in Trouble, How to Respond.” 

The NIFCC states:  



"Every issue selected is complex; they each tug at our 

fundamental values and priorities - values and 

priorities about which we are sometimes in conflict. 

Satisfactory answers to them are elusive and their 

resolution presents a challenge to our democratic 
political process. Each issue has an immediate impact 

on the lives of most Americans) is likely to remain 
prominent for some time, and involves value choices as 

well as technical considerations" {NIFCC, An 
Introduction, pp 3-4). 

Any diocese which is interested in the study circle model of 

adult religious education does not, however, have to adopt the 

NIFCC forums which focus on pressing social or political issues. 

Study circles incorporate the democratic process, and the 

participants can opt to study parenting, marriage enrichment, or 

more demanding issues such as the economy or the day-care 

dilemma. In his book, Len Oliver advocates the application of 

study circles in the United States and states the relevance of 

the Swedish example: 

"By offering every adult Swede an opportunity to 

participate in an adult learning experience of his or 

her own choosing annually, and by creating 

opportunities through the study circles for exchanges 

of ideas on issues that affect daily lives, the Swedes 
are fulfilling a commitment to the value of knowledge 

and an informed citizenry that every democratic society 

should envy and perhaps copy" (p.82). 

 



CHAPTER TWO 

FROM PEDAGOGY TO ANDRAGOGY 

"Years ago, most attention was focused on content. ‘Get 
the material across' was the name of the game. The 

lecture method was perfect for that purpose because the 

presenter could control the exposition of content. All 

the material could be covered, but it was not uncovered 

or discovered by the learners" (Agenda For the 90's 
p.24). 

 



The recent emergence of study circles in parish programs 

denotes a shift from the traditional teacher-directed model 

(pedagogy) of adult religious education to a more contemporary 

self-directed method of learning (andragogy). Certainly, the 

pedagogical method continues to be a valid approach; however, the 

door is now open for other models to stand alongside of this 

method. 

Study ‘circles are structured in the "spirit of mutuality," 

an andragogical practice (Knowles). Devoid of the teacher at a 

podium with the chalkboard, the facilitated scene in a study 

circle is cooperative, lively, and empowering. The participants 

are neither competitive nor passive. Quizzes, exams, and 

memorized data are obsolete. Study circles, rather, operate from 

a democratic principle, the teacher becoming a guide in the 

process of learning. he or she is an equal partner. The focus of 

learning transfers from external data being transmitted for the 

learner to absorb, to the internal growth of the individual. 

Malcolm Knowles, widely regarded as the "guru" of adult 

education in the United States, has provided four assumptions of 

learning and the characteristics of learners that differ from the 

pedagogical and andragogical models. These assumptions are 

valuable starting points to a discussion about study circles. 

Knowles contends the differing assumptions are: 1) the learning 

climate, 2) the diagnosis of needs, 3) the planning process and 

4) conducting learning experiences.  



What makes the study circle distinct is its attempt to 

generate a community atmosphere. The learning climate in many 

adult religious education programs has been virtually unchanged 

from the learner's childhood experience. Religious education 

programs are usually offered in the typical classroom setting- 

rows of chairs, a podium and chalkboard; the atmosphere with a 

familiar sense of grade school. The participants are solely 

dependent on obtaining information from the expert authority 

figure. Por the participant, the reminder of ridicule, 

punishment or fear may be recaptured in this setting. Malcolm 

Knowles asserts, "in andragogical practice, care is taken to 

determine what are the symbols of childishness to particular 

groups of adults, and to remove them" (47). 

In Rev. Dunning's text, Ministries: Sharing God's Gifts, he 
  

praises those educators who summon people to life with creative 

imagery, rather than stifle the learners exclusively with factual 

information. Dunning's reflections included a poem entitled 

"About School" which is an excellent example which stresses the 

importance of utilizing an andragogical model in education. The 

poem was written by a seventeen year old who committed suicide 

one week after writing the poem. The young man was never allowed 

to be creative or respond to his learning in a unique way. (See 

Appendix A.) 

The study circle concept can enhance adult education in the 

future. The study circle group gathers as equal members in the  



location and time of their choice - an afternoon session in the 

local park, a morning circle at home, an evening meeting. 

The participants assemble in an atmosphere which is 

conducive to learning; ideally a study circle should be conducted 

in an informal, friendly, affirming atmosphere. Study circles 

invite the participants to feel comfortable, relaxed, and free of 

fear or intimidation. Study circles eliminate the "competitive 

edge" of education. 

Most important to the learning climate in the andragogical 

model is the role the leader takes in facilitating the process. 

If study circles are evolving from a regional or diocesan adult 

education coordinator, they should ultimately be responsible for 

the careful choosing and training of prospective facilitators. 

The success of a study circle is either made or broken on whether 

or not the facilitator is properly prepared. 

Therefore, the study circle leader is competent and trained 

in the art of leading a discussion, but is by no means the 

authority; the leader provides a nurturing attitude, and 

therefore demonstrates respect for each member of the group. A 

successful facilitator does not talk down to or ridicule any 

member. Participants are free to express their opinions and the 

varied responses are essential to a successful study circle. 

The diagnosis of needs is another critical factor in the 

success of the study circle. Study circles meet because of the 

expressed desire and interest of the individuals. No one is 

forced to attend or told what they must learn. Study circles 
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generally develop because individuals are motivated to discover 

new ideas and feel the challenge to broaden their horizons. 

There are diagnostic tools available to aid a parish leader in 

assessing needs. However, research indicates that most study 

circles are initiated by an individual "with @ “specific need 

already formulated. The director of religious education, then, 

becomes a catalyst for learning in the study c¢ircle model and 

responds as a valuable resource person. 

Therefore, it 1s the responsibility of the regional or 

diocesan resource center to be equipped with a specialist who can 

create material, develop plans, and provide prepared quality 

materials around any chosen topic. And because study circles are 

relatively new to adult religious education, there is a great 

demand for carefully designed study materials. However, if there 

is no available resource consultant, there are excellent 

materials available through the National Issues Forum for the 

Catholic Community. The Adult Religious Education Coordinator 

can also contact the Study Circle Clearinghouse for current study 

¢ircle material, 

If the assessment of needs in a particular parish has taken 

place, study circles which meet their specific pastoral needs can 

then be initiated by a parish leader. The study circle would be 

designed to stimulate and excite innumerable participants. Adult 

religious education programs can thrive with study circle groups 

discussing such topics as parenting, sacraments, Hebrew  



scriptures or early childhood catechesis. The topics can be as 

varied as the groups that meet. 

The planning process in a study circle varies considerably 

from the traditional model. Because study circles are initiated 

out of the needs and interests of individuals, there is no 

preplanned program forced upon them. For example, a group of 

second grade parents of children receiving First Eucharist may 

wish to assemble to re-educate themselves and rediscover this 

sacred tradition at an adult level. Where once the director of 

religious education imposed mandatory classes on these parents, 

the study circle director has a prime opportunity to guide the 

learning process and offer valuable resources. Norman Kurland, 

Executive Director of Adult Learning and Adult Services and 

Chairman of the Committee on Adult Learning Services in the New 

York State Education Department, stated the conditions of the 

study circle method: 

"What this approach presupposes, of course, 
is that the themes are sufficiently 
compelling to attract participants to the 
circles and that the materials are 
sufficiently appealing to hold them once they 
join. When these conditions are met - and 
the Danes and the Swedes have found how to 
meet them-large segments of the adult 
population can be engaged in extended 
discussion, often of complex issues, with 
brief lead times" (Lifelong Learning the 
Adult Years. Feb. 1982 p.26). 

The conducting of learning experiences, then, transfers 

from the teacher-directed to the self-directed learning 

experience. The teacher is the facilitator - empowering,  



aiding, and guiding the learners. There is a mutual 

responsibility for the material and can be shared planning. 

In an andragogical model of adult education, and in this 

discussion of study circles, the evaluation changes from 

examinations, stressful interviews or grades, $10 'selfe 

examination. Individuals are allowed to freely evaluate, 

challenge, and adapt the format of the program if necessary. 

Self-evaluation becomes the key factor in andragogical 

evaluation. An individual can decide for themselves if they have 

achieved a skill, internalized the content, or processed the 

knowledge. As Leon McKenzie asserts, "adults will not seek out 

educational activities until they have arrived at a "readiness 

for learning'" (Handbook of Religious Education p.20).     

Malcolm Knowles does not consider the andragogical model of 

education as superior or the only method. Nor are study 

circles the sole method of acquiring knowledge for adults. In 

fact, both models are integral to the future of Adult Religious 

Education in the United States. It is not, Knowles stresses, a 

matter of either/or. Knowles asserts: 

"I don't see andragogy as an ideology at all, but a 
system of assumptions about learners that needs to be 

tested out for different learners in different 

situations. In a sense, it is a system that 
encompasses the pedagogical model, since it makes 

legitimate the application of pedagogical strategies in 
those situations in which the assumptions of the 

pedagogical model are realistic (59). 

So, Adult Religious educators moving into the third millennium 

must be increasingly cognizant of the diverse models of education 

which ensure lifelong learning. 
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CHAPTER TEREE 

THE DEVELOPMENTAL NEEDS OF ADULTS 

AND THE IMPLICATIONS FOR STUDY CIRCLES 

"What is emerging is a new understanding of adulthood, 

not as a somewhat static period of relative stability 

but as a dynamic series of expectable changes that make 

up a normal sequence of adult development" (Christian 

James and Evelyn Whitehead, p.xiv). 

 



Developmental psychologists encourage educators to 

design programs for adult learners which consider the passages of 

adulthood and the specific challenges inherent to these stages. 

The NCD endorses this position: 

"Research, experimentation, and professional competence 
are required in the continued development of 

catechetical programs which respect the developmental 

character of human maturation and growth in faith" (#13 

p.108). 

The study circle is one model of adult religious education 

which can successfully address the developmental needs of adult 

learners. First, as an andragogical model, the study circle 

pays particular attention to the need for self-directed adult 

learning. Adults need programs which are voluntary and those 

which can enable them to participate in a collaborative manner. 

Because study «circles can be developed around any topic, 

religious educators could offer several choices which could meet 

the specific growing needs of adults. 

Secondly, a particular study circle can be designed which 

addresses the periods of adult transition. Creative and 

meaningful study circles could enhance faith development. By 

carefully examining Erik Erikson's three stages of adulthood, 

intimacy, generativity, and renunciation, an adult religious 

educator can produce study circles which encourage faith growth 

by weaving a spiritual dimension into the study circle 

discussion. Therefore, psychosocial growth and Christian 

spirituality are undeniably linked. 
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Evelyn and James Whitehead state that many adults tend to 

believe that once they have grownup, the stresses, anxieties, and 

personal upheavals associated with their adolescent years will 

somehow be lessened. But, as any adult can attest to, periods of 

high anxiety, ‘disorientation, and feeling "out of control" 

persist in the transitional stages of adulthood. In Christian 

the Whiteheads assert: 

"What is emerging is a new understanding of adulthood, 

not as a somewhat static period of relative stability 

but as a dynamic series of expectable changes that make 

up a normal sequence of adult development" (xiv). 

The Whiteheads further «claim that, by understanding these 

periods of transition, an adult religious educator can encourage 

faith growth and help adults accept each approaching stage as an 

invitation to grow ever closer to God. 

By carefully examining Erik Erikson's three stages of 

adulthood from a Christian understanding, an adult religious 

educator can design and develop study circles which enable the 

adults to confront and successfully pass through these 

challenges. The young adult can move through the challenges of 

intimacy rather than be stunted by it; the middle adult can 

blossom in his/her years of generativity; and for the mature 

aged adult, a healthy and spiritual renunciation period can be 

experienced. 

YOUNG ADULTHOOD 

Erikson contends that a young adult faces the risk of a loss 

of identity; there is a struggle with allowing oneself to open up  



to another person, to develop intimacy. The Whiteheads describe 

this risk: 

“I must accept the risk of being changed, of coming to 
a different awareness of who I am, as a result of such 
encounter. If I am unsure of who I am, if my movement 
through adolescence has left me still confused or 
deeply defeated, then the risk implied in intimacy will 
seem too great. I will avoid closeness with others, 
either by refusing to enter any relationship that 
threatens to raise the possibility of intimacy or by 
developing such a rigid interpersonal style that there 
is no risk of my defended identity being questioned or 
attacked" (67-68). 

Because many young adults sever ties with the Church during 

this stage, meaningful study circles can be offered to entice 

these young adults back into the community. It becomes the task 

of an adult religious educator to respond to the needs of young 

adults in crisis by providing support, thus allowing the growth 

process  +to. unfold. Many young adults are making career and 

family life choices and, therefore, it is imperative the Church 

offer supportive catechesis. A study circle then, provides one 

excellent avenue for young adults to gather and share their 

pertinent life experiences. 

"Adult education attempts to answer the oft posed 
question “How does faith, Church, religion have 
anything to do with my everyday life?' We do that well 
and best when faith, sacraments, Church morality are 
situated within the context of life experience" (Sister 
Joyce). 

Moreover, a study circle provides a natural environment for 

intimacy to occur. Friendship is a key factor during the 

intimacy stage. The study circle can become a safe, caring and 

nurturing atmosphere filled with collaborative discussions. 
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Close friendships can evolve in a study circle, as topics 

discussed reinforce their commonalities as well as their 

differences. 

A study circle can produce a feeling of group solidarity. 

The Whiteheads define solidarity: 

"There is a sense of cohesion that develops among 
comrades when important events have been experienced in 

common, even when there have not been personal 

expressions of emotional closeness" (77) 

A study circle group can develop into a lasting "bond of unity" 

(77). As the Whiteheads point out, fellowship "evokes one's 

psychological resources of intimacy" (77). Therefore, a study 

circle is a perfect outlet for young adults in crisis to gather 

and discover, in their similar experiences, a new identity. As a 

result, the young adult understands that relationships of 

intimacy help them to grow in their openness to others and to 

God. 

And so, in future transitions of adult growth, the 

individual has learned a valuable lesson; by letting go, the 

learning experience becomes a future reference point and enables 

the person to ease through the next transitional period rather 

than be stunted by it. 

Because marriage is a vital concern in young adulthood, a 

study circle could be implemented to help young adults discover 

the sacredness of the sacrament of marriage and discuss its 

covenantal aspect. While studying the sacrament of marriage, a 

community is formed to continue support and strength for these 

young adults.  



Family planning is also an important issue in the young 

adult's life. A study circle designed to study the document 

Humanae Vitae could assist the couples to make responsible and 

educated decisions. A study circle on effective communication 

skills could be extremely beneficial to the young adult's 

marriage or career. Whether making a commitment regarding 

marriage or any other life-altering decision, there is an urgent 

need for young adult catechesis. This catechetical call is 

endorsed by the National Catechetical Directory: 

"Catechesis seeks to help people make the crucial 

decisions of this period in accord with God's will. It 
invites young adults to commit themselves to the living 

of full Christian lives and to engage in ministry 
within and for the Church community. 

Catechesis also continues to present scripture and encourage 

reflection on it. While experience and personal 

interaction remain helpful for learning, reading and 

disciplined study are even more important than before. 

Catechesis seeks to encourage faith-inspired decisions 

and close identification with the adult faith 

community, including its liturgical life and mission. 
At this age level, catechesis, particularly of those 

continuing their education in college, will include 

courses in Christian philosophy and theology. (#183) 

MIDDLE ADULTHOOD   

Adults in the middle years have different developmental needs 

and, therefore, religious education programs must be planned 

accordingly. Study circles, again, can provide excellent 

opportunities for safe and positive resolution through the mid- 

life passage. 

adulthood as 

a critical time, a "crisis decade." At this stage, Sheehy 
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asserts, "we can expect a distortion in our sense of time. We 

have stumbled onto that apostrophe time between the end of 

growing up and the beginning of growing old" (244). Often there 

is a feeling of stagnation which Sheehy describes as a "deeper 

malaise" which is greater than a feeling of boredom. This is a 

time when the individual no longer has high ideals, for the 

dreams of youth have vanished. As Sheehy states, people are 

often fearful to look at and accept this downside. "They fear 

dipping into what might be the period of ‘poverty of meaning’ 

inside" (25%). Sheehy recommends that an individual allows these 

feelings to surface. Religious educators can develop study 

circles which provide safety and comfort. A study circle 

designed for middle adulthood can address these critical passages 

and provides a setting for discussion and resolution to the 

crisis, 

A study circle can, for example, be offered to entice adults 

to further pursue this adult stage from a Christian perspective. 

For example, designing a study circle on Sheehy's book, 

or the Whitehead's text, Christian Life Patterns, middle adults   

can admit the ambiguities and feelings of despair as they enter 

into this passage. 

"To reach the clearing beyond, we must stay with the 

weightless journey through uncertainty... And for each 

of us there is an opportunity to emerge reborn, 

authentically unique, with an enlarged capacity to love 

ourselves and embrace others" ( Sheehy, Passages, 251). 

The middle stage of adulthood can be disorienting and quite 

possibly a debilitating transition, which with guidance, support, 
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and knowledge, can be more easily passed. As adult religious 

educators, the focus of the study circle would enable the 

learners to encounter God in the crisis. 

Middle adulthood is termed generative by Erikson. There is a 

need for middle adults to nurture and take care of others. The 

Whiteheads propose various rites of reconciliation which would 

enable adults to share their experiences instead of avoid or 

disguise them. A study circle is a means of education which can 

address these painful issues in a structured, collaborative 

environment. The Whiteheads recommend enrichment opportunities 

which invite the person to confront the developmental tasks: 

"Growth groups with capable leaders, for example, can 

provide the caring and protective atmosphere in which 

an adult attempts to reconcile her dream and to balance 

ar w the polarities and ambiguities within the self. 

Programs of leadership development can assist maturing 

Christians to focus their generative energies more 

broadly in activities of social concern and ministry. 

Such explicit attention to the details and dynamic of 

these transitions can support adults in identifying and 

responding to the graces, limitations, and failures 

that have shaped their lives. In such heightened 

awareness the processes of forgiveness, healing, and 

reorientation can begin" (163-64), 

According to the Study Circles Clearinghouse, the crux of most 

study circles is social issues. Catholics, therefore, have an 

opportunity to gather and make responsible decisions from a faith 

perspective in the study circle. Peace, the environment, nuclear 

deterrence, economics, parenting, and marriage enrichment, are 

all topics which could be explored in a study circle which would 

meet the developmental needs of middle adulthood.  



A successful transition into the mid-years, then, must 

include positive experiences for these adults and address issues 

pertinent to their own lives, their children, and their 

community. A study circle can be designed to lead a group in 

broadening their social concerns and nurturing their sense of 

care for the world around them. The Whiteheads summarize a 

successful transition: 

"The successful movement into generative middle age 

"will be characterized by the development of =a 
personally appropriate style of social involvement. 

For some, the range of this involvement in creating a 

better world will extend primarily to my children and 

my children's children. Others may encompass a 

commitment to the needs of a broad range of people 

(one's students or clients or nation), or even an 
active devotion to the future of humankind. Each of 

these commitments can provide opportunities in which my 

strengths and talents will be tested, strengthened, and 
then gradually moderated by a sense of personal 

responsibility and by the challenge of generative care" 
(134). 

  

THE MATURE YEARS 

Erikson's third stage of adulthood is the mature years, 

renunciation. Entry into this stage can be equally distressing. 

Questions surface such as "Do we move to a smaller home," "what 

do I do now that I'm retired," "my heath is failing," "I am 

afraid of losing my spouse," or "my spouse has died." In the 

midst of all these challenges, the person often asks, "What does 

my life mean?" A study circle can address any one or all of 

these issues. A study circle can initiate the process of finding 

meaning and answers to these questions and enable a person to 

reflect on the past as well as the present. The Whiteheads 

describe the "dynamic tension" where one must seek to find the 
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balance between "wholeness and affirmation" and "negation and 

despair." The transition into mature age continues to challenge 

the person to let go and experience an encounter with God. 

A study circle is ‘an effective model which can aid the 

elderly in this transition by including them in adult religious 

education and providing a loving and supportive group. By 

designing a study circle for the elderly, they admit mature- aged 

strengths and worth and their value to the community. 

By prioritizing the needs of older adults and listening to 

their concerns, study circles can be developed to help mature 

adults in their 1l1life experience. A study circle topic on 

widowhood, retirement, failing health, and housing are all 

concerns of older adults. A study circle provides an environment 

where they can express their fears without being isolated or 

rejected. In the study ‘circle about renunciation, the 

facilitator can easily help the group explore theological 

responses to their crises. A study circle could also be designed 

for facilitators of mature age groups to ensure that the proper 

pastoral ministry skills are in operation during the study 

circle. 

Linda Jane Vogel's article, "Working With Older Adults,” 

offers guidelines for adult religious educators working with the 

mature learners. Vogel's research concludes many of the same 

points stressed in the methodology of study circles. First, 

respect the methods older adults wish to engage in. A study 

circle is one model.  



"In general, older learners do. not want to be 

manipulated - to be talked down to - to lose control 

over their own lives or their group - to be seen as 

receiving ministry but having nothing to give” 

  

A study circle is collaborative, not manipulative. Because a 

study circle facilitator is not expected to be an expert, the 

older adults would not feel threatened, intimidated, or talked 

down to. The study circle concept is ideal for mature adults to 

feel they are in control, and that what they say is valued and 

important to any discussion or decision. Finally, a study circle 

facilitator of mature adults enables them to give something back 

to the ministry. 

A study circle also meets the special needs of adults by its 

flexible and accessible nature. A study circle can meet in 

convenient locations where parking, handicapped provisions, and 

ramps are accessible. The study circle philosophy respects the 

mature learner. For example, many mature adults suffer from 

night-blindness, or are single, and fearful to leave the comforts 

of home after dark. A study circle can meet at convenient times 

and locations for the elderly. 

The most important point to remember when designing a study 

circle for mature learners is that, for them, meaningful learning 

is relational; this is intrinsic to the study circle philosophy. 

Intergenerational study circles are also highly beneficial 

to the mature learner. Sharing, learning, and planning together 

serves both the younger and older adult. Mutual respect can be  



established with both groups recognizing each other as unique 

resources. 

Whatever model adult religious educators choose in their 

parish programs, the organizer must acknowledge that no adult is 

the same, nor do they have the same needs. As Nancy T. Foltz 

asserts: “An oral assent to this notion is not enough; the 

practice must follow. Diversification in programming and in 

responding to the adult learner is the order of the day" 

The diocesan office of religious education must listen to 

the needs expressed by individuals and begin to design and 

implement study circles to meet those needs. A widow expresses 

her fears of being alone; a young college student is struggling 

with career choice; a married woman expresses an interest in 

finding a couples group. These are openings for educators to 

~ommence program planning in response to the expressed needs. 

 



CHAPTER FOUR 

A THEOLOGICAL REFLECTION: 
QUALIFICATIONS AND PASTORAL PERFORMANCE 

OF THE ADULT RELIGIOUS EDUCATOR 

"Let all Christ's - faithful remember that the more 
purely they strive to live according to the gospel, the 

more they are fostering and even practicing Christian 

unity" (Decree on Ecumenism 7,7). 

 



The Study Circle Leader 

Burns, defines two different types of leadership - transactional 

and transformational - which are relevant to the discussion of 

study circles. 

Transactional leadership is defined as being "based on an 

act of exchange where the leader gives something (knowledge, 

skill, insight, direction, etc.) to the follower," 

p. 20) a common pedagogical practice. This type of 

leadership is valid in areas of education where competency and 

skill are required objectives. For example: 

"Given the structure of church life, especially as the 

reforms of Vatican II are expanded throughout the 

Church, we will need informed and competent leadership 

to offer people knowledge and skills appropriate to the 

new opportunities of participation in today's Church" 

However, transformational leadership is what «can transpire 

from an effectively run study circle: 

"Transformational leadership frees, empowers, develops, 
releases, redeems, launches, opens, and liberates... 
Transformational leadership is needed where personal 

spiritual growth and small group development is the 

central focus, With both these priorities immensely 

important today, we clearly need this kind of 

empowering presence at every level of church life" 

It is a well-known fact that the success of a study circle 

relies primarily on the competence of the leader. Although not 

considered the expert, the study circle leader should have 

adequate knowledge of the issue, and the proper skills associated 

with successful adult learning practices. Therefore, study 
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circle leaders should be trained at the diocesan level and have 

prior knowledge of the principles of adult learning. The study 

circle leader must be the most prepared member in the group and 

expected to have some formal training in study circle 

methodology. (See training manual). 

Most often, the common complaint heard from adult religious 

educators is that there is not enough "people power" to 

facilitate more than one or two sessions a year. The study 

circle concept opens the door for a variety of topies to be 

implemented with competent parish members as facilitators. Adult 

religious educators would be wise to utilize the resources at 

their respective parishes. As Leon McKenzie recommends, "in any 

congregation there are many members who are knowledgeable in many 

subject matters. These people should be recruited to share their 

expertise with others in the parish" (Handbook of Adult 
  

Religious Education p.20). 
  

Once recruited, the study circle leaders should familiarize 

themselves with current literature which describes the traits of 

good leadership. In the article, "Leadership in Adult Religious 

Education," (Agenda for the 90's). David Thomas underscores three 
  

special traits a religious educator should possess: humility, 

empathy, and sincerity. 

Contrary to public opinion, humility is a strength found in 

great leaders and is not a sign of weakness. Humility allows for 

growth in mistakes, misunderstandings, or miscommunications. In 

a study circle, the facilitator is not expected to be the expert. 
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The facilitator does not boast of superior knowledge, but submits 

to the vast and enriching knowledge of the individuals in the 

group. The - facilitator, according to Thomas, is+<in "constant 

search of a better, more comprehensive grasp of the truth" (21). 

We know from scripture that adult religious educators are 

to be instruments of God's Word, planters of the rich seeds. As 

humble, yet competent educators, they seek first to establish the 

kingdom by providing all who actively engage in lifelong learning 

to become disciples of Christ. As witnessed so often in 

scripture, the prophets, as leaders, were only too aware of their 

shortcomings but, nevertheless, were shining examples for us all. 

Empathy 1s truly a God-given virtue which is extremely 

important for leaders in adult religious education. A study 

circle leader, especially those working with groups struggling 

with life decisions such as retirement, career change, or 

disjointed family life, should strive to be an empathetic 

listener. Thomas asserts, "genuine empathy requires a quieting 

of one's interior voice to be able to hear the quiet sound of 

life within others" (21). During a well-operated study circle, 

the facilitator will be noticed and appreciated for exhibiting a 

sympathetic ear. 

Sincerity is not a virtue which «can be either disguised or 

feigned. With the study circle concept, the leader/facilitator 

displays a value Thomas describes as a "spirit of honesty" (21). 

The facilitator, again, is not the content specialist, but a 

genuine guide. "This virtue also orients the community to a 
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broad search for truth based on the assumption that no one person 

is in full possession of the truth" (21). 

  

In: Serving Life and - PFalth,! ‘there are six additional 

leadership traits which are valuable to the discussion of study 

circle leaders. They are: spiritual, person-centered, 

knowledgeable, skillful, realistic, and collaborative. 

A study circle facilitator from an adult religious education 

program should, above all else, be of the Spirit. If the leader 

is filled with the Holy Spirit, empathy, sincerity and humility 

will be evident in the leader's style. 1f, for example, the 

study circle group included elderly members of the parish, the 

leader must be cognizant of their developmental needs, their 

fears, concerns, and wishes. If we are indeed on a journey, a 

tentative passage through life, the facilitator must lead the 

group with a discussion which encompasses the message of God, 

being ever-mindful that each person in the group, no matter what 

their opinion has worth and dignity. As Richard McBrien states 

"To be open to the Spirit is to accept explicitly 

who are and who we all called always to become and to direct 

our lives accordingly (79). 

The person-centered individual believes that each person in 

the group has unique gifts and talents and has an equal voice in 

the discussion. This leader wishes to develop a special 

relationship with each person, inviting them to feel needed. And 

because of the diversity of groups, the leader should take care 

to design or find programs which speak to special needs. 
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The knowledgeable leader in a study «circle gives the 

sessions credibility. In the adult religious education field, 

they must be knowledgeable about God and Church. The leader 

should have knowledge of the developmental needs of adult 

learners and the basic principles . of adult learning. All of 

these basic skills can enhance the effectiveness of the study 

circle, 

Richard McBrien asserts that an adult educator must not be 

theologically naive; theological competence and vision are 

qualities every minister must attain. As leaders of study 

circles, it is imperative that the theology presented must be 

historically accurate and be a proper interpretation. The leader 

must be socially, politically, and culturally aware as well. 

They should have at the very least, a familiarity with the 

Church's social teachings and have knowledge of current events. 

McBrien states: 

"to be indifferent to social, economic, political, and 
cultural contexts of the people they are called to 

serve is, in effect to deny the incarnational principle 

whereby ‘the Word became flesh and made his dwelling 

among us' (John 1:14)" 

The art of being skillful is an essential trait in every good 

facilitator. The concept of team «collaboration is a dominant 

factor. As adult religious educators know, they are not versed 

in every subject, nor in every parish role. Therefore, the study 

circle leader is aware of the potential of a dynamic group. 

Building community, is the heart and center of our vocation 

as Church, asserts James Dunning in Ministries: Sharing God's 
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Gifts (863). Adult religious educators are called to be 

sacrament, visible signs of friendship and community. They must 

be person-centered, realistic, and collaborative. It is always 

the responsibility of the educator to build up the Kingdom. They 

are called and challenged in community to build a continuous 

covenantal relationship with each other and with God. 

Study circles, can therefore, be vehicles for developing a 

strong faith community, united in mission to further the work of 

Jesus Christ. The goal of Christianity, according to Dunning, is 

community. Study circles can gather to discuss pressing social 

issues or journey together in spiritual formation. 

It is the challenge of the gospel to respect and treat each 

individual with dignity and worth. Because a study circle is 

collaborative, non-competitive, and respects the rights of every 

person, the circle is the perfect outlet to build self-esteem. 

The more collaborative the group, the greater chances the work 

will be fruitful. 

It is the responsibility of the study circle leader to 

ensure an environment which is not contrary to the gospel 

message. When the group enters, through prayer, and witness of 

the leader, the living presence of Christ will be felt. 

Beginning with a short prayer will call attention to the group's 

mission, and will remind them of ‘their vision. A ‘study circle 

naturally allows the participants to develop harmonious, 

interpersonal relationships.  



The study circle has a . clear identity. in the Catholic 

Church. Because the goal of a study circle is to educate and 

inform, it is a: iplace for evangelization, and pastoral action, 

It guides men and women to make responsible and serious decisions 

and, at the same time, helps them to become stronger and mature 

in their faith. 

 



CHAPTER ONE AND TWO TRAINING SESSION 
FOR FACILITATORS OF STUDY CIRCLES 

FROM PEDAGOGY TO ANDRAGOGY 

WHAT IS A STUDY CIRCLE FOR ADULT RELIGIOUS EDUCATORS? 

"Skilled moderators are the key to successful Forums, 

be they large gatherings or small study circles. The 

moderator has the most difficult role in the Forum. A 

moderator must, however, have a reputation for fair- 

dealing and be free of partisan identification with the 

issue under discussion. The moderator must take an 

active role, while remaining personally unobtrusive in 

moving the group toward mutually acceptable ends. 

Forum discussion should take place in a warm, informal, 

and accepting atmosphere” (NIF Training Manual p.36). 

 



INTRODUCTION 

The guest training facilitator is introduced by the Director of 

the Diocese, Dan Pierson, who begins with a brief summary of why 

his interest was peaked by the study circle concept. 

It is important that each of the participants have come prepared 

for each of the following two hour sessions by reading the 

content chapter assigned for that seminar. If the group is 

unfamiliar with the content, allow ten minutes for the 

participants to familiarize themselves with the reading. 

SETTING OF SEMINAR 

In the room there should be a podium, rows of chairs, and a 

chalkboard. The participants enter the room and take their 

places in these chairs. 

In another location, or in the same room, there should be a 

circle of chairs or tables and a flipchart. The opening prayer 

sheets should be placed at each seat prior to the participants 

arrival. 

SESSION ONE: FROM PEDAGOGY TO ANDRAGOGY 2 Hours 
  

The anonymous poem, from Appendix A, is read. It is referred to 

in Chapter 1, "From Pedagogy to Andragogy." 

THE MOVE TO THE STUDY CIRCLE 
  

At this time, without discussion, the facilitator asks the group 

to move to the study circle format in the designated location. 

THE STUDY CIRCLE SEMINAR 
  

OPENING PRAYER Appendix B (The purpose of this prayer service 

is to create a team identity.) The following prayer service was 

adapted from Priming the Pump: Leader's Guide. In its original 

form, the tropical island puzzle pieces were used to discuss the 

context of parish life. For the purpose of this seminar, it was 

adapted to fit the particular context of the 

pedagogical/adragogical presentation. The tropical island 

worksheets and some text has been copied directly from the 

manual). 

  

  

The sign of the Cross. "Imagine your past experiences of adult 

religious education. Focus on one particular experience which 

could be compared to a tropical island. Picture the many 

different regions and climates - calm lagoons, mountainous 

regions, deserts, green fertile areas, stormy regions, places 
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with cool breezes. In front of you is a region. of "the tropical 

island. If you have the lagoon, write about an adult education 
experience you participated in which was calming. If you have 

the mountain region, explain why the experience was mountainous. 

If you have the desert, explain why you think the experience was 

like a desert. If you have the green fertile area, explain why 

you consider the experience to be similar. If you have the 

stormy region, explain why you considered it stormy. 

When the participants are finished explain that each of them has 

one piece of a puzzle and that each piece must be studied before 

the puzzle can be put. together. Have each member cut their 

puzzle piece out and individually come forward, tape their piece 

of the puzzle to the board, and reflect on their particular 

region. 

Spend a few minutes in silent reflection. Light a candle, and 

say, "Jesus, help us always to remember that we need one another 
to be whole. Remind us that your light shines on us all." 

FACILITATOR: A study circle employs the andragogical model. By 

sitting in the rows of chairs with a chalkboard, you must have 
had some expectations of how the seminar would progress. 

What were some of your expectations? 

POSSIBLE RESPONSES: the facilitator is the content expert 

participants would absorb the material 

non-participative 

  

possibly boring 

1 

2 

3 
4 uncomfortable 

5 
6 schooling model 

FACILITATOR: Why is this pedagogical model so familiar to us and 
why is it used so often? 

POSSIBLE RESPONSES: 1) schooling model   

FACILITATOR: (The following answers will be recorded on the flip 

half the sheet in column form.) 

What are your assumptions about the learner in this classroom 

setting? 

POSSIBLE RESPONSE: 1l)dependent on the expert for all information 
  

What is the climate in the classroom? 

POSSIBLE RESPONSES: l)tense 

2) low trust 
3) formal 
4) cold 
5) authority-oriented 
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6) competitive 
7) judgmental 

Who will do all of the planning for this type of seminar? 

POSSIBLE RESPONSES: 1) primarily by the teacher   

Who will take the diagnosis of needs and setting of objectives? 

POSSIBLE RESPONSE: 1) Primarily the teacher 
    

How are the learning sessions designed? 

POSSIB1lE RESPONSES: 1) Teacher's content plans 
2) Course syllabus 
3) Logical sequence 

How will the participants learn? 

POSSIBLE RESPONSES: 1) Through transmittal techniques 

2) Through assigned readings 

How is the evaluation generally taken in this setting? 

POSSIBLE RESPONSES: 1) by the teacher 
2) on a curve 
3) with grades 
4) with a test 

  

FACILITATOR: (Write at the top of the flip chart PEDAGOGY). 

This is what we call pedagogy, the art and science of teaching 

children to learn. However, we are not children, and therefore 
must be treated with respect to our adult needs. A new method 

has emerged termed, ANDRAGOGY. This term was coined by Malcolm 
Knowles, the "guru" of adult learning in the United States in the 
1960's. Knowles defines andragogy as the "art and science of 
helping adults (or, even better, maturing human beings) learn" 
(see Appendix C.) 

(Write the word andragogy at the top of the second column.) 

Using the same questions, what would be the theory and practice 

of an andragogical model? 

POSSIBLE RESPONSES: 

CLIMATE? Relaxed, trusting, mutually respectful, informal, warm, 
collaborative, supportive 

  

PLANNING? Mutually by learners and facilitator. 

DIAGNOSIS OF NEEDS AND SETTING OF OBJECTIVES? mutual 
negotiation, learning contracts, learning projects, sequenced by 

readiness. 

LEARNING ACTIVITIES? inquiry projects, independent study, 

experiential techniques. 

EVALUATION? By learner-collected evidence 
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FACILITATOR: Pass out Appendix C. "The Assumptions and Process 

Elements of the Pedagogical and Andragogical Models of Learning" 

by Malcolm Knowles. We have just discovered together as a 

collaborative group the differences between pedagogy and 

andragogy. Rather than the expert teacher transmitting knowledge 

to the group, the group learned through task and problem centered 

information as adults who have both knowledge and experience to 

share. Both models are valid and one should never be the sole 

method. Each model has a distinct place in adult learning. For 

the purpose of study circles, however, the andragogical model is 

essential to its success. 

 



  

SESSION TWO: THE STUDY CIRCLE (Appendix D) 

C. A SLIDE SHOW PRESENTATION WITH DISCUSSION OF THE STUDY CIRCLE 
The following pictures are taken 

Study Circles: 

Social Change, 
1987). 

Slide 1~ Top pleture, p.83 
TEXT: "Americans are being introduced to the study 
circle - a well-tested, practical, and effective method 

for adult learning and social change. The study circle 

features informal, face-to-face, sustained small-group 

discussion of social political and religious issues. 

Slide 2 - page 83 second picture 
TEXT: "The study circle is small-group democracy in 

action. Individual members take responsibility for the 

study circle and ultimately control both the content of 

the discussions and the group process." 

    

Slide 3 - p.84 top picture 
TRXT: There are many variations to the basic format 

for a study circle. The ideal study circle meets once 

a week for a least three sessions and rarely for more 

than five or six. While regular weekly discussions 

usually produce optimal results, other schedules can 

also work well. 

Slide 4 - p.84 top picture 
TEXT: Some groups may want to combine a study circle 

with their regular monthly meetings. 

Slide 5 - p.84 bottom 
TEXT: For those groups that meet regularly, a workshop 

format can be used at a conference or a retreat with 

the entire study circle taking place in one or two 
days. This group focuses on environmental issues, and 

gather to discuss species preservation. 

Slide 6: p.85 top picture 
TEXT: The strength of the study circle is its 

flexibility. Every group's situation is unique, and 

study circle organizers are encouraged to adapt the 

basic format to their communities in whatever way is 

appropriate. This group takes a field trip to address 

environmental issues firsthand. 

Slide 7 - p.85 bottom 
TEXT: Almost any organization can use a study circle 

to educate and empower its membership. Churches, civic 

and community groups, advocacy organizations and unions 

have all used this small-group discussion format. This 

group of women are training themselves in public 

speaking.  



Slide 8 - p.86 top 
TEXT: The, goal, of a study circle is not to impart 

enough facts to make the participants into experts, but 

rather to deepen their understanding and judgement by 

focusing on the values that underlie opinions. 

Slide 9 - p.86 bottom 
TEXT: The group "works through" difficult issues and 
grapples with choices. Common ground is sought in the 

end, but consensus or compromise is not necessary. 

Slide 10 - National issues booklets on display. 

TEXT: The National Issues forum, sponsored by the 

Domestic Policy Association, is the newest national 

program in the United States to further the goals of 

adult "¢civic education. In their efforts to bring 

citizens back into the policymaking process, the NIF 

community forums provide for a variety of reporting- 

back mechanisms. 

Slide 11 - National Issue Booklet on the Environment 

TEXT: The issue booklet focuses. on three. choices in 

the debate about the public response to environmental 

dangers. These choices are related to issues that 

opinion polls suggest are of particular concern to 

Americans. The choices are not mutually exclusive and 

are not necessarily the only solutions to the problem. 

Slide 12 - National Issues Booklet on Day Care Dilemma 

TEXT: The issue booklet focuses on three choices in 

the debate about the public response to the child care 

issue. 

Slide 13 - National Issues Booklet on Drugs 

TEXT: This issue focuses on the drug crisis and public 

strategies for breaking the habit. 

Slide 14 « pv. 87 top : 
TEXT: "Welfare: who should be Entitled to Public 
Help?" is the focus for this forum in Dayton, Ohio, one 
of two hundred local communities participating in the 
NIF's fall 1985 series. 

Slide 15 - p. 88 top 
TEXT: Ray Gildea of the Stennis Institute of 

Government at Mississippi State University reports back 

to members of the U.S. Congress during "Washington Week" in 
April 1987 

Slide 16 - p.89 bottom 
TEXT: Brian Lamb, C-SPAN (moderator); Robert F. 
McNamara, former secretary of defence; Lawrence J. 

we SOE 
$1; MARY-OF-THE- WOODS COLL MY SLGCLLESE LiBHARY  



Korb, former assistant secretary of defense, and Henry 
Kissinger, former secretary of state, participate in an 
NIF national teleconference on nuclear arms, held at 
the Lyndon B. Johnson Library, March 198%, 

(The NIF TEXT was taken from the issue booklets, Kendall/Hunt 
Publishing Company, 2460 Kerper Boulevard, Dubuque, Iowa 52004- 
0539. Phone 1-800-338-5578). 

 



Appendix A 

"He always wanted to say things. But no one 
understood. 

He always wanted to explain things. But no one cared. 
So he drew. 

Sometimes he would just draw and it wasn't anything. He 
wanted to carve it in stone or write it in the sky. 
He would lie out on the grass and look up in the sky and it 
would be only him and the sky and the things inside, that 
needed saying. 

And it was after that, that he drew the picture. It was a 

beautiful picture. He kept it under the pillow and would 
let no one see it. 

And he would look at it every night and think about it. 

And when it was dark, and his eyes were closed, he could 

still see it. 

When he started school he brought it with him. Not to show 
anyone, but just to have with him like a friend. 
It was funny about school. 

He sat in a square, brown desk like all the other 
square, brown desks and he thought it should be red. 

And his room was square, brown, like the other rooms. 

And it was tight and close and stiff. 

He hated to hold the pencil and the chalk, with his arm 
Stiff and his feet flat on the floor, stiff, and with 
the teacher watching and watching. 

And then he had to write numbers. And they weren't 

anything. They were worse than the letters that could 

be something if you put them together. 

And the numbers were tight and square and he hated the 

whole thing. 

The teacher came and spoke to him. She told him to 

wear a tie like all the other boys. He said he didn't 

like them and she said it didn't matter. 
After that, they drew. And he drew all yellow and it 
was the way he felt about morning. And it was 

beautiful. 

The teacher came and smiled at him. "What's this?" she 
said. "Why don't you draw something like Ken's 
drawing? Isn't that beautiful?" 
It was all questions. 

After that his mother bought him a tie, and he always 
drew airplanes and rocket ships like everyone else. 

And he threw the o0ld picture away. 

And when he lay out alone looking at the sky, it was 

big and blue and all of everything-but he wasn't 

anymore. 

He was square inside and brown, and his hands were 
stiff, and he was like anyone else. 

And the thing inside him that needed saying didn't need 
saying anymore. 
It had stopped pushing. It was crushed. Stiff. 
Like everything else.  



Appendix B 

2 Cropical Jsland Activity 
  

  

A. Calm Lagoons 
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2 Cropical Jsland Activity 
  

B. Mountain Regions 
  

   



  

2 Cropical Jsland Activity 
  

C. Deserts 

  

cies tirirodo di se Shas r 

SD Ar AI 

smn 
ngs LL eanSE Rn vi TY 
ge = Deve TC 

Yamtan sv 

ASAT 

ce EAL ea 

. ee EAB 
Ee ng NIP te eA IIA ful ete : 

vert aaa av seen 

ve WAR. 

   



  

2 Cropical Jsland Activity 
  

D. Green Fertile Areas 
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2 Cropical Jsland Activity 
  

E. Stormy Regions 
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2 Cropical Jsland Activity 
  

E Places with Cool Breezes 
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A COMPARISON OF THE ASSUMPTIONS AND PROCESSES OF 
TEACHER-DIRECTED (PEDAGOGICAL) LEARNING AND SELF. 

DIRECTED (ANDRAGOGICAL) LEARNING 

  

ASSUMPTIONS 
  

  

Teacher-Directed Self-Directed Learning 
Learning 
  

Concept of the learner Dependent personality Increasingly self-directed 

personality 
  

Role of learner's To be built on more A rich resource for 
experience than used learning 
  

Readiness to learn Varies with levels of Develops from life tasks 
maturation and problems 
  

Orientation to learning Subject-centered Task- or problem- 
centered 

  

Motivation External rewards and Internal incentives 

punishments curiosity 
  

Time Perspective Postponed applicati iacy of bi 
vr           

  

Appendix C 

N 

(Please read as poles on a spectrum, not as black and white differences.) Developed 
by Malcolm S. Knowles, Department of Adult and Community College Education, 

North Carolina State University. 

  

PROCESS ELEMENTS 
  
  

Elements Teacher-Directed Self-Directed Learning 
Learning 
  

Climate Formal authority. Informal 

oriented Mutually respectful 
Competitive Consensual 

Judgmental Collaborative 
Supportive 

  

Planning Primarily by teacher By participative decision. 
. making 

  

Diagnosis of needs Primarily by teacher By mutual assessment 
  

Setting goals Primarily by teacher By mutual negotiation 

  

Designing a learning Content units, Learning projects 
plan course syllabus, Learning contracts 

logical sequence Sequenced in terms of 

‘readiness 
Problem units 

  

Learning activities Transmittal techniques Inquiry projects 

Assigned readings Independent study 
Experimental techniques 

  

Primarily by teacher By mutual assessment of 

self-collected evidence            



A PPendiy D 
STUDY CIRCLES, as they have grown in Sweden, Canada, and 
the United States, vary widely in format, size, setting, the make-up 
of participants, and the issues participants choose to address. 

  

Leonard P. Oliver 

Office workers in Stockholm meet for mutual benefit 
at lunchtime at Kungstradgérden (a public park). 

Hans-Ola Larsson 

x ha 

ORE tod 
Ler 

AE 

— —ettillP 

More than 30 percent of all Swedish study 

circles are devoted to studying languages. 

These participants are studying Greek before 

embarking on a holiday in Greece. 

P.93  



Subsidized by the government, Sweden's ten national educational 
associations promote, organize, and conduct study circles on a 
wide range of subjects. 

Lars-Haken Nilsson 

Sponsored by TBV (Salaried Employees 
Educational Association), this group of trade 
union leaders is learning communication skills 
and argumentation. 

Tore Persson 

 



Sfr file photo 

Another Sfr group takes a field trip to address 
environmental issues firsthand. 

Hans Ola-Larsson 

ABF (Worker's Educational Association) gives 
people with little formal schooling the oppor- 

tunity to further their studies. These women 
are training themselves in public speaking.  



The International Union of Bricklayers and Allied Craftsmen 
conducted their first series of study circles in summer 1986. The 
focus was on problems facing the union and alternatives for the 
future as outlined in the BAC's Project 2000 Committee Report. 

Issue booklets were developed by the BAC for 
each of their five study circle sessions. 

— 
Bricklaver, and Allied Craftsmen, 

1986 

Stud 

Circe 

Tam 

Leonard P. Oliver 

3 4 J 

ox We Stand: ens ¢ Chor 
and Our Orn 

Business agents of BAC local unions from the 
Northwest United States and Canada meet in 
Yakima, Wash. 

Leonard P. Oliver 

Local 4, one of the first Canadian BAC study 
circles, gathers in Montreal, Quebec.  



The National Issues Forums, sponsored by the Domestic Policy 
Association, 1s the newest national program in the United States 
to further the goals of adult civic education. In their efforts to bring 
citizens nto the policymaking process, the DPA/NIF community 
forums provide for a variety of reporting-back mechanisms. 

Juliana Laufersweiler 

“Welfare: Who Should Be Entitled to Public 

Help?” is the focus for this forum in Dayton, 

Ohio, one of two hundred local communities 

participating in the NIF's fall 1985 series. 

DPA/NIF file photo 

NIF brochures on the three issues of the 1986 

series reflect the breadth of public policy topics 

that have stimulated small group forums.  



Linda Bartlett 

Ray Gildea of the Stennis Institute of Govern- 
ment at Mississippi State University reports 
back to members of the U.S. Congress during 
“Washington Week” in April 1987. 

DPA/NIF file photo 

NATIONAL 
ISSUES 
FORUM 

Brian Lamb, C-SPAN (moderator); Robert F. 
McNamara, former secretary of defense; 
Lawrence J. Korb, former assistant secretary 
of defense, and Henry Kissinger, former 
secretary of state, participate in an NIF 
national teleconference on nuclear arms, held 
at the Lyndon B. Johnson Library, March 1984.  



CHAPTER THREE TRAINING SESSION 

THE DEVELOPMENTAL NEEDS OF ADULTS AND THE IMPLICATIONS 

FOR STUDY CIRCLES 

 



SESSION THREE: DEVELOPMENTAL NEEDS OF ADULTS AND THE IMPLICATIONS 

FOR STUDY CIRCLES 2 Hours 

OPENING PRAYER: Appendix E "Life in Transition" by Joyce Rupp 

  

  

  

FACILITATOR: (Pass out paper and pencils.) What do you feel 

parish members would be interested in learning? Allow 5 minutes 

for silent written responses. 

Round Robin list of responses. Place on flip-chart. Ask the 

participants to list only one idea at a time and continue around 

the table until all ideas are exhausted. 

(Pass out Appendix F, the collage.) 
Study circles can be developed around any topic. In adult 

religious education care should be taken to develop the issue 

from a faith perspective. The study circle clearinghouse states 

that the crux of the study circle is social issues. However, in 

Sweden, where 320,000 study circles operate annually, 2/3 of them 

are devoted to leisure time activities or related to science, 

industry or technology. 

There are considerations to be made regarding the content of the 

study circle at the local level. As adult religious educators we 

must be aware of the developmental needs of adults. (Pass out 

Appendix F "Life Tasks of American Adults" by Malcolm Knowles.) 

Discuss. 

INTRODUCTION OF GUEST SPEAKER: Diane Kreslin's will present a 15 

minute lecture entitled “Faith and the Developmental Needs of 
  

Adults" using the content of Chapter Three. 

FACILITATOR: The participants will break into smaller groups of 

Assign each group one developmental group from Appendix B: early 

adulthood, middle adulthood, and late adulthood. Ask each group 

to design a 2 session, one-hour in length, which would suit the 

developmental needs of that age group. Share. 

FACILITATOR: Assign next reading and close the session in a 

short spontaneous prayer led by a participant. 
  

 



NppentLixX & 

PRAYER FOR ADULT TRANSITION (adapted from Praying Our Goodbyes, 

Joyce Rupp, osm) 

LEADER: Imagine for a moment an image of an article you own with 

your name on it... a driver's licence, a mug, a credit card. 

Begin by looking at your name, the letters, the words which 

identify you. Close your eyes and look lovingly upon yourself. 

Contemplate ‘the wonder, the joy, of who you are. 

REFLECTIVE READING: 

Reader 1: my life. 40. bend in the road. I'm taking it. need 
to. where? don't know. anxiety. what's ahead? 

Reader 2: I love to look back. beautiful. friends. success. 

security. ahead? who knows? looks dark. but a glimmer of 

light like a firefly darts here and there calling to nme. 

encouraging my heart. beckoning. saying: it's time. it's 

time. 

Reader 1: are you my firefly, God? the flickering light in the 

darkness? are you on the road around the bend? do you nudge and 

urge me to move on, to not nest, to risk, to let go? 

Reader 2: O God, loving God, to whom I most belong, be that 

darting firefly on the road. catch my attention. fix my heart's 

gaze on you again and on the wonder of life. 

Song: Everywhere I Go, by Amy Grant. 

Reader 3: Psalm 139. 

Go around room and read each line: 

1.0h Lord of revelation, once again I find myself opening up to 

another life process, full of pain, full of mystery and a certain 

aching wonder. 

2. I hear you calling me to face new beginnings,to leave the old 
behind, to discover new and deeper parts of my total being. 

3. Oh lord God , help me to realize that I can be free, that I 

am being freed at this present moment. 

4, Let me look beyond my own small world and smile on the 

mysterious way that you allow each one of wus to grow into the 

best of our own uniqueness. 

5. I want to live and to love the mystery. I remember the 

wonder and newness of discovering myself as person.  



6. I recall how I began to respect and to love the secret of who 

I am, of how I began to sense the greater and fuller dimensions 

of becoming "me." I thank you for all the tastes you have given 

to me of myself through the crises of my life, 

T. ©O God of revelation, I offer you the struggle and the beauty 

of being human. I ask your blessing as my human growth continues 

to be revealed in the midst of my daily activities. 

8. I realize that my birth was Just a beginning, just a first 

step in the continuous series of births that have called me to 

constant dyings and risings, to a deeper and more meaningful 

life. 

9. I hear now another call to die and to live more deeply, to 

live more wholly, more full, a call to be opened and freed. 

10. 0 God, it takes so much time to bring all of myself to 

birth-a lifetime-and Iebecome so impatient. This anxiousness and 

this anxiety I feel...it's healthy, you say? It's all right? 

It's a part of my existence? It's shaping my heart into yours? 

Fully human? 

ll. Ah yes, my God, let me not fear the mistakes or the failures 
or the anxieties that come with growth; rather, let me see in all 
of this process the signs and the strength of your cross and your 

resurrection. Let me know the blessing of your presence in this 

ever-birthing life of mine. 

ALL: AMEN. 
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Early Adulthood 
(18-30) 

Middle Adulthood 
(30-65) 

Older Adulthood 
(65 and over) 

Vocation and Career 

Exploring career options 
Choosing a career line 
Getting a job 
Being interviewed 
Learning job skills 
Getting along at work 
Getting ahead at work 
Getting job protection 
Dealing with the issue of 

military service 
Getting vocational counseling 
Changing jobs 

Learning advanced job skills 
Supervising others 
Changing careers 
Dealing with unemployment 
Planning for retirement 
Making second careers for 

mothers 

Adjusting to retirement 
Finding new ways to be useful 
Understanding social security, 

medicare, and welfare 

Home and Family Living 

Courting 
Selecting a mate 
Preparing for marriage 
Family planning 
Preparing for children 
Raising children 
Understanding children 
Preparing children for school 
Helping children in school 
Solving marital problems 
Using family counseling 
Managing a home 
Financial planning 
Managing money 
Buying goods and services 
Making home repairs 
Gardening 

Helping teenage children become adults 
Letting your children go 
Relating to one's spouse as a person 
Adjusting to aging parents 
Leaming to cook for two 
Planning for retirement 

Adjusting to reduced income 
Establishing new living arrangements 
Adjusting to death of spouse 
Learning to live alone 
Relating to grandchildren 
Establishing new intimate relationships 
Putting your estate in order 

Personal Development 

Improving your reading ability 
Improving your writing ability 
Improving your speaking ability 
Improving your listening ability 
Continuing your general education 
Developing your religious faith 
Improving problem-solving skills 
Making better decisions 
Understanding yourself 
Finding your self-identity 
Discovering your aptitudes 
Clarifying your values 
Understanding other people 
Learning to be self-directing 
Improving personal appearance 
Establishing intimate relations 
Making use of personal counseling 

Finding new interests 
Keeping out of a rut 
Compensating for physiological changes 
Dealing with change 
Developing emotional flexibility 
Learning to cope with crises 
Developing a realistic time perspective 

Developing compensatory abilities 
Understanding the aging process 
Re-examining your values 
Keeping future-oriented 
Keeping up your morale 
Keeping up to date : 
Keeping in touch with young people 
Keeping curious 
Keeping up personal appearance 
Keeping an open mind 
Finding a new self-identity 
Developing a new time perspective 
Preparing for death $1
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SESSION FOUR THE STUDY CIRCLE LEADER 
TEEOLOGICAL REFLECTIONS AND PASTORAL PERFORMANCE 

OF THE ADULT RELIGIOUS EDUCATOR 

 



SESSION FOUR: DP, THE STUDY CIRCLE LEADER: A Theological 
Reflection, Qualifications and Pastoral Performance of the Adult 
Religious Educator 

    

  

FACILITATOR: Pass out overhead transparencies to each 
participant if the group number is nine or under. If a larger 
group divide equally to make 9 groups. Have on each transparency 
one quality of a successful religious facilitator: spiritual, 
person geritered, knowledgeable, skillful, realistic, 
collaborative, humble, empathetic, sincere. 

Directions to group: I would like you to take a few minutes to 
reflect on the quality before you. Let the Spirit flow through 
you as you draw a religious symbol which would summarize this 
leadership trait. Be prepared to share your reflections on the 
overhead with the group and how they apply to the study circle 
leader. 

SAMPLE: For the leadership trait EMPATHY the symbol could be a 
sketch of Veronica holding the cloth with the imprint of Jesus on 
it. Response: I have chosen Veronica as the symbol of empathy 
because in her great sorrow and empathy, she was richly rewarded 
with the continued presence of Jesus in her life. So too, as an 
empathetic leader in the Catholic Church, and in particular, in 
facilitating a study circle, we have an opportunity to hear and 
listen to the "pulse" of the community. 

SAMPLE: The ‘sun, because it is life-giving and represents 
growth. 

SAMPLE: A tree, its roots are intertwined like a group of people 
gathered together in collaboration. It is 1life-producing and 
bears much fruit. 

Pass out Appendix J. The Self-diagnostic tool is taken from 
Malcolm Knowles text, The Modern Practice of Adult Education 
(Chicago: Pollet Publishing Co., 19507. It is to used as an 
indicator of competency which is required for Adult religious 
Educators, especially those who lead study circles. The educator 
will "emerge with a profile of the gaps between where you are now 
and where you need to be in order to perform your role well" 
(256). 

    

  

"I Will Not Leave You Orphans," My 
Leader's Guide, Crossroads of Faith Series, 
Benziger, 1988). 

EVALUATION: Appendix K  
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Appendix B Adork Ed (Clceasp: 

Name 
  

Indicate on the six-point scale below: 1) the level of each competency required 
for performing the role you are in or are preparing for by placing an “R" (required 
level) at the appropriate point; 2) the level of your present development of each 
competency by placing a “P" (present level) at the appropriate point. For example, 
if your role is that of teacher, you might rate the required competencies for the role 
of learning facilitator as high and for the role of administrator as moderate or low: 
whereas if your role is that of administrator, you might do just the reverse. You will 
emerge with a profile of the gaps between where you are now and where you need to 
be in order to perform your role well. 
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I. As alearning Facilitator 

A. Regarding the conceptual and theoretical framework of adult learning: 

1. Ability to describe and apply modern concepts 
and research findings regarding the needs, in- 

  
terests, motivations, capacities, and develop- 
mental characteristics of adults as learners. 

. Ability to describe the differences between 
youth and adults as learners and the implica- 

  
tions of these differences for teaching and 
learning. 

. Ability to assess the effects on learning of 

  
forces impinging on learners from the larger en- 

vironment (group, organizations, communities). 

. Ability to describe the various theories of 

  
learning and assess their relevance to particu- 
lar adult learning situations.  
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. Ability to conceptualize and explain the role 
of teacher as a facilitator and resource to self- 
directed learners. 

  

  

  

Regarding the designing and implementing of learning experiences: 

. Ability to establish a warm, mutually respectful, 
facilitative relationship with learners. 

  

Ability to engineer a physical and psychologi- 
cal climate of comfort, interactiveness, collabo- 
rativeness, openness, and mutual trust. 

  

. Ability to engage learners responsibly in self- 
diagnosis of needs for learning. 

  

. Ability to engage learners in formulating goals, 

objectives, and directions of growth in terms 
that are meaningful to them. 

  

. Knowledge of the rationales for selecting a 
variety of materials, methods, and techniques 

for achieving particular educational objectives. 
  

. Skill in using a broad range of materials, 
methods, and techniques and in inventing tech- 
niques to fit new situations. 

  

. Ability to involve learners appropriately in the 
planning, conducting, and evaluating of learn- 
ing activities. 
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. Ability to design learning experiences for ac- 
complishing a variety of purposes while taking 
into account individual differences among 
learners. 

  

  

. Ability to make use of small-group processes 
effectively. 

. Ability to evaluate learning procedures and 
outcomes and to select or construct appro- 
priate instruments and procedures for this 
purpose. 

  

  

  

  

Il. As a Program Developer 

  

A. Regarding the planning process: 

1. Ability to describe and apply the foundational 
concepts (e.g., goal setting, forecasting, social 
mapping, social action, systems theory, leader- 
ship identification, needs assessment) that 
undergird the planning process in adult 
education. 

  

  

. Ability to involve community representatives 
appropriately in the planning process.  
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. Ability to develop and use instruments and pro- 
cedures for assessing the needs of individuals, 
organizations, and subpopulations in commu- 
nities. : 

  

. Ability to work effectively with various agencies 
in the community in collaborative program 
planning. 

  

  

  
Regarding the designing and operating of programs in adult education: 

  

. Ability to select and use procedures for con- 
structing andragogical process designs. 

. Ability to design programs with a creative va- 
riety of formats, activities, schedules, re- 
sources, and evaluative procedures. 

  

. Ability to interpret census data, community sur- 
veys, needs assessments, etc., in adapting pro- 
grams to specific clienteles. 

  

. Ability to use planning mechanisms, such as 
advisory councils, committees, task forces, 
etc., effectively. 

  

- Ability to develop and carry out a plan for pro- 
gram evaluation that will satisfy the re- 
quirements of institutional accountability and 
provide for program improvement. 
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PRAYER 

Session = 6 

: | Prayer 

[ Wi 11 Not | eave You oh around the table, set with the 
Scriptures, a lighted Christ candle, a 
small bowl of blessed oil, some cot- 

Orphans ton, and a vase of cut flowers (one 
flower for each member of the 

When the Advocate comes whom | will send from the Father, group). : 

the Spirit of truth that proceeds from the Father, he will Read the first reading to the 

testify to me. And you also testify, because you have been Eroup. 
: tia. Ask the participants to close 

with me from the beginning. their eyes, relax, and breathe in 
deeply and slowly, then slowly let out 
their breath. Softly and slowly, say: 
“Let your life slow down, your heart 
be still. Listen to Jesus speaking to 
you." Read the Scripture passage 
from John. ; 

Allow a few moments of silence, 
and then softly say, “Jesus has called 
us to be witnesses of the Good News 
to tell the world about his Father, his 
Spirit, himself.” Read the selection 
from Matthew. 

  

John 15:26-27 

All power in heaven and on earth has been given to me. Go, 
therefore, and make disciples of all nations, baptizing 
them in the name of the Father, and of the Son, and of the 
holy Spirit, teaching them to observe all that I. have 
commanded you. And behold, | am with you always, until the 
end of the age. 

Matthew 28:18 

TRAVELING WITH THE SPIRIT  



Session = 6 
  

On the evening of that first day of the week, when the 

doors were locked, where the disciples were, for fear of 

the Jews, Jesus came and stood in their midst and said to 

them, "Peace be with you.” When he had said this, he 
showed them his hands and his side. The disciples rejoiced 
when they saw the Lord. [Jesus] said to them again, “Peace 

be with you. As the Father has sent me, so | send you.” 
And when he had said this, he breathed on them and said to 
them, "Receive the holy Spirit.” 

John 20:19-22 

Let us pray: (silence) All powerful God, Father of our Lord Jesus 
Christ, by water and Holy Spirit you freed your sons and daughters 
from sin and gave them new life. Send your Holy Spirit upon them to 
be their Helper and Guide. Give them the spirit of wisdom and 
understanding, the spirit of right judgment and courage, the spirit of 
knowledge and reverence. Fill them with the spirit of wonder and 
awe in your presence. We ask them through Christ our Lord. Amen 
(from Christian Initiation of Adults, 229-230). 

80 MY STORY COSPEL STORY 

I Will Not Leave You Orphans 

Allow a few minutes of silence 

and then say: 

By our lives we are to manifest 
the presence of the Holy Spirit. 
Think of how you will try to 
proclaim the Good News by your 
life within the next week. When 
you have thought of what you will 
do, open your eyes, stand up, and 
proclaim it to the group. 

As each group member makes 
his or her proclamation, give him or 
her one of the cut flowers, saying: 

Go and may your life be lived 
with passion and grace, with 
wholehearted commitment. As 
the flower dies it brings life and 
beauty to others. May your own 
life do the same. 

Ask the participants to stand. 
Read the Gospel passage to them 
with conviction. At the end, ask 
everyone to join in the prayer. 

Then ask each person to come 
forward and be signed with the cross 
and oil on the forehead. You should 
sign the first person. Then after he or 
she is anointed, they turn around to 
anoint the one behind them. If possi- 
ble, have appropriate music such as 
the traditional Veni Creator Spiritu or 
the chant of these words in various 
languages found on the Taize record- 
ings. 

End by saying, '‘Peace be with 
you," and ask the group to share a 
sign of peace with one another. 

Be sure to have refreshments, music, 
and a place to celebrate after the 
service. 

Encourage the group to continue 
to meet together to continue their 
reflections, according to their inter- 
ests and needs. Other titles in the 
Crossroads of Faith series are de- 
signed for this ongoing reflection and 
renewal.  
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EVALUATION 

The training manual was presented at the Diocese of Grand 

Rapids as a pilot program. The workshop will be presented in the 

fall after the National Issues Forum kick-off takes place. The 

seminar will be offered to any individual who wishes to lead 

either a National Issue Forum or a study circle for the Diocesan 

Office of Religious Education. 

The following evaluation was compiled after the pilot 

program was presented and therefore represents a sampling of 

responses. The responses will help in the improvement of the 

training session in October. 

EVALUATION FORM: 

1) Overall organization of presentation 

Good, nice variety of techniques used, i.e. overhead, 

slides, changing physical environment. 

Very well developed in a systematic order... has a 

nice, "logical" flow. 

Good progression, especially with the revisions 

suggested. 

Can you define pedagogy, andragogy - see its validity in 

Adult Religious Education? 

Pedagogy is more structured, facilitator-oriented style 

or model. Andragogy is participant-centered- 
involved, active learning. The training session very 
aptly presents these concepts and leads to an 

understanding of them through the activities/readings 

and group sharing. 

Yes. The differences are obvious and suited to 

different styles of learning. Both have their place 
perhaps good seminars can/should use both. 

I think you made the two terms very easy to understand 

and contrast. I like the point you made of emphasizing 

that each method is appropriate for different purposes. 

I'm personally comfortable with both types of learning, 

and appreciate your care in not setting one method up 

as superior to another. 

3) Can you define the three stages of adulthood and see their 

implications for study circles? 

Young adulthood, middle adulthood, and mature adulthood 
each possess unique features - searching young adults: 

transition; middle adulthood - the apostrophe time in  



between growing up and getting old. Older adults deal 

with issues such as failing health, death of spouse. 

Young adults, relationships, intimacy; middle 
adulthood preparing for retirement, $, etc, empty nest 

Yes. Each stage has its own special concerns something 

for each group should be available simultaneously or at 

some time during the year so everyone has a chance for 

adult learning. 

This section is one I was familiar with, from former 
coursework on adult/family life cycle. I think your 

one handout on topics appropriate to each stage was 

especially helpful. 

4) Do you feel prepared/ or would you/ facilitate a study 
circle? 

This is something I'm sure I have a handle on. Would 

it be possible to do the training session in 2 parts- 

lst part the training you just took us thru; 2nd part 

an actual study circle? It seems there's still no 

chance for people to actually practice being 

facilitators. 

I think after re-reading your articles and the training 

manual again, I would be willing to give it a try. 

Yes. The training manual and chapters are most 

beneficial. 

Can you 1list at least eight traits an Adult Educator 

must have. 

Spiritual, knowledgeable, empathetic, collaborative 

Empapthy, collaborative, spiritual, gentle, organized, 

communicative, ability to "call to life" empowering 

Humility, spiritual, person-centered, knowledgeable, 
collaborative. The symbols on overhead helped me to 

remember 

What area most interested you? Least? 

The area that I found most interesting was the 

adaptation of study circles to each stage of adulthood. 

There are so many ways it can be implemented in 
parishes...endless! 

Most- Distinction between andragogy and pedagogy and 

its effect on participant. Least- I was already 

familiar with the NIF materials.  



I thought the tropical pictures prayer service was 

particularly useful to opening your discussion of adult 

religious education. For some reason, the slide show 
didn't grab me - perhaps because I was already familiar 
with the pictures. 

Do you see study circles ever being implemented in your 
parish? 

I could see it easily being implemented, especially 

with the type of people who participated in RENEW. 

Yes. I think so if a needs assessment is done so that 

the topic comes from people and is not "imposed" by 
DRE. 

Yes. There are many people at IHM who are hungry for a 

new way of doing adult ed. 

8) From the research/content do you feel you could design 
study circle? 

Yes I think so. My main concern would be reminding 
people that I was operating as a facilitator and not an 

expert. 

I think that the design of a study circle would be 

easily facilitated upon completion of the training 
sessions. 

Yes. I would start with peoples input and go from 

there. 

9) Overall reflections 

What research! I'm looking forward to re-reading your 

articles because I think they will help me in my MAPT 

project with adult learners. Thanks for inviting me. 

I really appreciate being exposed to the process. 

Chris. 

Margaret, you have done a wonderful job of developing 
this information. I think that your guidebook and 

training sessions will become invaluable resources to 

adult educators in the Diocese. Your work dove-tails 

so nicely with the introduction of NIF's here in the 

Diocese. Please work on publication! I would love to 
get a final copy in Boca Raton. Blessings to you 

Margaret. Lynne. 

Margaret, the amount of time, effort and energy you've 

put into this project is apparent. I think you've done  



an excellent job of explaining the 

concept, illustrating the useful 

circles, and showing people how a 

started. 

study circle 

application of study 

study circle can be 

I hope you'll give me a copy of your finished 

project. Linda. 
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