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Chapter 1: 

Project Proposal 

Identify and define a pastoral problem or concern. 

What should | do? Have | made the best choice? Am | doing the right thing? We all face 

these questions in our everyday lives. The aim of this project is to provide a group of teenagers 

with experience of a process of moral discernment so they are better equipped to answer these 

questions in their daily lives. 

In recent times, we have been witnesses to an explosion of knowledge and innovations. 

Although the “right answer” has always been difficult to discern, it seems this has become a 

greater challenge in today’s society. As Christians, we strive each day to live out our call to 

discipleship. We hold certain values as central to our faith. The values we hold must now be 

applied in our time of increasing knowledge and innovation. For example, Christians value the 

sanctity of life. This simple and profound value must now be applied in an age of embryonic cell 

research, human cloning, and genetic manipulation. While we still identify with a core set of 

values as disciples of Christ, we are challenged to apply these values in new situations and 

dilemmas. 

Some researchers have suggested that we are in trouble. They cite the increasing 

numbers of violence and crime as a measure of the moral status of our society. The Josephson 

Institute has done some research in this area. The Josephson Institute, founded in 1987, holds 

workshops on ethics for legislators, mayors, public executives, media providers, judges, lawyers, 

military and police officers, amoungst others. The Institute has a special interest in building the 

character of youth. It has promoted character building in youth by an initiative known as the 

“Character Counts Youth Initiative.” In 1998 and 2000, they performed studies on over 9000 

teenagers to evaluate the ethics of American youth. The preliminary results for the 2000 Report 

Card on the Ethics of American Youth, while not indicating either an increase or decrease in the 

ethics of American youth, indicate a need for raising moral consciousness in our youth. The 

following are some of their findings:  



71% of all high school students admit they have cheated on an exam in the past twelve 

months. 45% admit they have cheated two or more times. 

92% state they have lied to their parents in the past year; 79% say they have done so 

two or more times. 

49% say they have lied in order to save money in the past year. 

40% of males and 30% of females report stealing something from a store in the past 

twelve months. 

68% of the students stated they have hit someone because they were angry in the past 

year, while 46% report hitting someone two or more times. 

These results are troubling. They indicate that many of our youth may be failing to internalize 

values such as honesty, integrity and love. What of the future? If one can morally justify such 

behavior in his or her teens, then what will be justifiable in five years, ten, or even twenty? These 

results are also upsetting because in our hearts we know that our decisions and actions define 

the kind of character we develop. What we ultimately do reveals and shapes our character. To 

put it simply, we are what we do. 

Lawrence Kohlberg, a psychologist most known for his study on how individuals think 

about social and moral problems, identified stages of moral development. He suggests that 

individuals restructure their thinking about social and moral questions in much of the same way 

that they develop their cognitive structure, from the very concrete to the more abstract. However, 

he noted that if individuals do not begin to engage in moral reasoning by late adolescence, they 

can “freeze” in their present moral stage and never develop to their full potential (Lande 35). 

Such results outline the need for adolescents to have opportunities to practice moral discernment. 

While the results from the 2000 Report Card on the Ethics of American Youth and 

Kolhberg's findings of moral stagnation may leave us feeling troubled, we remain hopeful of 

God's transforming grace. Each of us in ministry has been a witness to the work of God in so 

many lives. In my own experience in the area of youth ministry, | have seen the most troubled 

teenagers blossom under God’s overwhelming love. It should also be noted that while the 2000  



Report Card on the Ethics of American Youth gave some reasons for concern, it also reported 

that 97.2% of American youth stated, “It's important for me to be a person of good character.” 

The youth desire to be people of good character even though their actions, at times, fall short of 

their desire. 

The Second Vatican Council reminded us that our human dignity lies in following the 

voice of our conscience. “For man has in his heart a law inscribed by God. His dignity lies in 

observing this law, and by it he will be judged. His conscience is man’s most secret core, and his 

sanctuary. There he is alone with God whose voice echoes in his depths” (Gaudium et spes 16). 

In scripture, conscience is denoted by the word “heart.” The heart is where God speaks to each 

of us. A holistic understanding of conscience recognizes “not only cognitive and volitional 

aspects but also affective, intuitive and somatic ones as well” (Gula 18). The conscience is an 

expression of the whole self. To act in good conscience, implies that a process of discernment 

has taken place in making the decision to act. Given this understanding of conscience, we can 

now identify the pastoral concern. There is a pastoral need to educate and foster a process of 

moral discernment, especially with the youth who are still shaping their moral character. We must 

provide opportunities for moral reasoning and discernment. This way we can perhaps raise moral 

consciousness and stimulate moral development and action that helps to build the kind of 

character God desires for each one us. We cannot directly change one’s character. But what 

can do is provide an opportunity that raises moral consciousness and allows a group of youth to 

tune into the voice of God. It is He who speaks at the depths of our being. 

Develop a plan of action for a pastoral response. 

| propose a plan of action that is both sensitive to the Catholic moral tradition and to also 

research on moral development. | propose a day retreat for a group of high school students from 

St. Louis Catholic Church. This group of students is notably sincere in their desire for intimacy 

with Christ. | propose a one-day retreat that exposes them to several moral and ethical 

dilemmas, as well as the Catholic understanding of conscience. They will be introduced to  



Evelyn and James Whitehead’s tri-polar model of theological reflection as a process of moral 

discernment. The tri-polar model takes into account the specific situation and the many factors to 

consider prior to taking action. It provides an opportunity to reflect on the expressions of scripture 

and tradition, culture, and personal experience that are all part of informing conscience and 

decision making. During the retreat, small group interactions will be set up to allow students both 

to hear others’ reasoning on moral dilemmas and to consider the various aspects of making 

judgments. 

| feel this plan is sensitive to Catholic moral traditions. The tri-polar model takes into 

account all of the elements of moral discernment described by various moral theologians that | 

encountered. For instance, Gula noted the somatic, intuitive, and affective dimensions of the 

conscience. These dimensions can be explored in the model under personal experience. The 

Whiteheads acknowledge that experience includes “convictions, feelings, ideas and biases” (10). 

| found the model to be surprisingly comprehensive, and yet very simple. | found its simplicity 

appealing, especially since the target group is teenagers. The model is easily memorable and 

therefore offers hope of lasting use for the individuals. 

Secondly, | found support for the plan from Lawrence Kohlberg’s research on moral 

development. Kohlberg found that individuals, and especially students, need opportunities to 

engage in discussions on moral dilemmas. He found that in order to grow morally, we need 

opportunities to role-play the parts of others in dilemma situations. Growth occurs when an 

individual becomes aware of perspectives beyond his or her immediate self. He noted that those 

who engaged in such discussions on moral dilemmas often began to verbalize reasoning at 

higher levels of moral development. He stated that it was important for students to work in small 

groups, since this allowed them an opportunity to hear other students’ reasoning in particular 

moral dilemmas. Small group interactions allowed students to hear others reason at the next 

higher moral stage, which stimulated growth (Lande 38). My plan design affords the students 

opportunities to engage in discussion on moral dilemmas during small group interactions. 

During the planning stage, | will meet with a group consisting of the youth minister, fellow 

youth leaders, two student representatives and the pastor in order to engage in a process of  



theological reflection. In keeping with the design of the project, this reflection will be based on the 

tri-polar model of theological reflection. In addition to a general reflection, | will elicit the group's 

suggestions on the types of moral dilemmas that should be presented during the retreat. The 

actual design elicits continued theological reflection throughout the retreat. 

Goal: To provide experience with the tri-polar model as a method of moral discernment 

in order to promote continued moral development in a group of teenaged students. 

Objective # 1: The participants will express a basic understanding of conscience. 

Implementation Design: The students will be introduced to a contemporary holistic 

understanding of conscience, including what it means to make decisions from an 

informed conscience, and the Catholic moral mandate to always follow one’s conscience. 

Objective #2: The students will practice moral discernment by using the tri-polar model 

of theological reflection. 

Implementation Design: The participants will be presented with moral dilemmas 

throughout the day. They will have several opportunities to use the tri-polar model 

as a method of discernment leading to moral judgment. 

Objective # 3: Moral growth will be fostered through peer small group interactions 

followed by large group facilitated discussions. 

Implementation Design: The participants will work together in small groups on moral 

dilemmas. They will have an opportunity to verbalize their own moral reasoning and 

listen to that of others. According to Kohlberg, such activity may stimulate growth to a 

higher moral level. After small groups, we will gather as a large group to discuss the 

dilemmas. Students will summarize their small group interactions and give an account of 

all conclusions reached.  



Objective # 4. Using the tri-polar model, participants will gain knowledge of scripture, 

tradition, culture and personal experience relating to the moral issues discussed. 

Implementation Design: | am referring to the specific knowledge that the students will 

need to ascertain in order to properly consider the moral issues. | suspect that some of 

the issues may be new territory for many of the students. Since the model insists that all 

three sources (scripture and tradition, cultural information, personal experience) are 

necessary for a balanced theological reflection, the students will have opportunities to 

gain knowledge of these three sources for the moral issues addressed. 

I am meeting with the planning committee for the first theological reflection in mid- 

January, 2002. The retreat is scheduled for February 23, 2002. | will evaluate the retreat by a 

questionnaire given to the participants at the end of the retreat, as well as recording any verbal 

feedback expressed by the students during or after the sessions. The evaluations will be based 

on the students’ verbalization of goals and objectives met during the retreat. February 23, 2001 

is the project completion date. | will submit an initial draft to the professor on March 8, 2002. The 

final draft will be submitted on March 29, 2002. 

 



Chapter 2: 

Project Planning Stage 

The planning stage of this project presented me with several surprises. | had scheduled 

a meeting on January 17, 2002 for theological reflection on the project. | ended up having to 

reschedule due to an unexpected interview that | had in New York. The meeting was 

rescheduled for January 31, 2001 at 6:00 PM. In attendance were two student representatives, 

the youth minister, another adult youth leader, and myself. Some others were expected but were 

unable to make it due to last minute conflicts, including the pastor of our parish. | was 

disappointed he could not attend, however, | had met with him a week earlier to review some of 

the project. 

| had originally planned to hold the retreat for older high school students over a weekend 

during a lateral retreat for ninth grade confirmation students. | had heard some rumors that the 

older students were upset that they would be separated from the younger students during the 

weekend. When the meeting started, | had intended to allow the students to share their 

experience of previous confirmation retreats and to challenge them to move forward to a new 

experience. After the students described their previous experiences as confirmation students, 

they proceeded to share their concerns about the timing of this project. It was scheduled for 

February 15,16, and 17, which was the same time as the confirmation retreat. The students felt 

passionate about the need to act as mentors for the younger students during the confirmation 

retreat. The youth minister and | spent considerable time appealing to the students. We felt it 

would be more fruitful for all of the students if the older one’s participated in this project on 

making moral and ethical decisions, while the confirmation students met separately for their 

retreat on personal relationship with Jesus. Despite our efforts the students were adamant about 

not having this project take place over that weekend. After listening to the students, the youth 

minister and | decided it would best if we postponed the project. The students spoke from their 

heart and we had to make a pastoral decision to allow them to serve as mentors for the weekend 

retreat in February. We then rescheduled this project for the next weekend February 23, 2002.  
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It was also decided that due to timing, the retreat could only be one day. Therefore, | condensed 

the materials into a one-day retreat. 

At this point in the meeting, | turned to the specifics of the project. | briefly outlined the 

need to equip students with tools for making moral and ethical decisions in life. Allin the room 

agreed there was a definite need in this area. | then outlined a basic understanding of the 

conscience based on Catholic moral teaching. The adult leader remarked that he had never 

previously heard the Catholic position on conscience. He said,” This understanding is somewhat 

liberating. | have believed this way for years.” | described the proposed format of the project and 

the tri-polar model. The students expressed excitement about this retreat not being a “sit and 

listen” format. They liked the idea that they would have opportunity to interact in groups to 

discover and to make the best decisions possible. | brought with me to the meeting two 

examples of the dilemmas. One of the students read the dilemmas aloud. We discussed the 

dilemmas using the tri-polar model. Lastly, | asked the group for ideas about dilemmas they 

thought were important. 

As the project date approached, | felt | needed further feedback about the various 

dilemmas | had created. | scheduled another meeting with a couple of adult youth leaders who 

had been involved in the youth ministry for the last 10 years. | met them at their home on the 

Monday, February 18th. We spent the entire afternoon in reflection. | explained the Whiteheads 

model. Since the project utilizes the tri-polar model of theological reflection, we practiced it 

continually throughout the afternoon. One of them struggled with the model's assumption that all 

three sources present both negative and positive aspects. She questioned how church teaching 

or scripture could be “negative.” For an example, | cited the scripture from the First Letter of 

Peter that urges slaves to be subject to their masters (2:18). Clearly our society has positively 

enlightened this scripture. We know that slavery robs humans of their dignity. 

We continued on to the dilemmas to be presented at the retreat. | truly treasured this 

experience. They provided me important feedback that ended up making the project successful. 

| made several changes to the dilemmas with their suggestions. The most important change was 

to the dilemma on domestic violence. They pointed out that the scenario | had originally written  



left little room for argument and clearly only one decision seemed appropriate. They 

recommended that | change the dilemma to a couple in high school and to decrease the 

severities of injuries in the scenario. | took their advice and rewrote the dilemma now known as 

Social Issues 2. 

They also encouraged me. They really struggled with some of the dilemmas themselves. 

| knew that if they struggled with them, the students would as well. Some of their struggle related 

to their own difficulties with some of the Church's teachings. They shared with me their own 

struggle with the church’s position on birth control and in vitro fertilization. We also discussed the 

role of culture. It was often hard for the couple to identify the positive aspects of culture. We 

found the negative aspects to be so glaring in each of the dilemmas. | reminded them that 

science and psychology were part of cultural information. Overall, we had a lovely afternoon in 

theological reflection. It was the encouragement and feedback that | needed to forge ahead. 

 



Chapter 3: 

Pastoral Project 

Session 1 

Presentation: The Conscience 

Session Objective: This presentation gives the students a basic understanding of the conscience 

and it’s role in making moral and ethical decisions. The tri-polar is introduced and practiced with 

a sample moral dilemma. 

Materials needed: 

e Handout: Tri-polar Model (see appendix B: 1) 

e Overheads 

1. Quote from Vatican Il on conscience (see appendix A: 1) 

2. Differences between superego and conscience (see appendix A: 2) 

Tri-polar Model (see appendix A: 3) 

Sample Dilemma (see appendix A: 4) 

Presentation on Conscience: 

The conscience in the scriptures is referred to as the “heart,” the very center of who we 

are. The Second Vatican Council described the conscience as the place where God speaks. 

(Display overhead with quote from Vatican ll). Because our human dignity exists in following our 

conscience, we must always follow it. The church instructs us to always follow our conscience. 

To understand what this means, we need a deeper understanding of our conscience. 

First, it is important to establish what is not our conscience. Our conscience is not what 

psychologists call the superego. The superego is the voice of authority; the one programmed into 

us during our childhood. It acts to please someone else in order to gain love and avoid 

punishment. It is all the “shoulds” and “have tos” we have heard growing up. The conscience  
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acts out of love for others and the values that we have internalized. Conscience deals more with 

wants, rather than “shoulds” and “have-tos.” 

(Display overhead on superego vs. conscience and go over examples of each.) 

We must be careful not to confuse our conscience with our superego. The conscience 

involves our entire being. It is our commitment to God, the world and ourselves. God ultimately 

will judge us by our conscience, not by our actions. If we sincerely seek, with all of our heart, to 

know and do the right thing, then God will acknowledge our sincerity even when we make 

mistakes. The key is that we must seek out the right thing. When we do not follow our 

conscience, we sacrifice our dignity. In the end, our actions or lack of them define our character, 

the essence of who we are. If the key is to seek out the right thing, then how do we find the “right 

thing” when we are confronted with decisions and problems? 

| would like to suggest a model that can help us when we are confronted with dilemmas 

and decisions to make. It is called the Tri-polar Model of Theological Reflection. (Display the 

overhead on the tri-polar model). 

The three points of the triangle represent the three areas we should consider before 

making a decision to act. The first area is Scripture and Tradition. We must look to God’s Word 

to see if it can enlighten us about the specific situation to which we are confronted. Tradition 

includes all the beliefs, convictions, history and statements by church councils, popes, and 

bishops. Tradition is all the things that make us who we are as Catholics. The next area is 

Personal Experience. Here we look at ourselves. What are our experiences, feelings, 

convictions, intuitions, and thoughts about the situation? Last is Cultural Information. Here we 

examine the attitudes, values and biases that surround us in everyday life. The voices of culture 

are varied; they include television and advertising, as well as sciences, including psychology and 

medicine. 

There are three assumptions that are important with this model. 

1) God is present in and through all three sources. 

2) All three sources present both positive and negative aspects (all are limited). 

3) All three sources are necessary for a balanced reflection and an informed action.  



There are also three steps to use the model. 

1) Seek out the information in each of the three resources (personal experience, scripture 

and tradition, culture). 

Bring these perspectives together into dialogue. Have the courage to share our own 

views and to be challenged. 

Decide on a response and act. 

These can be summed up as seek, dialogue, decide and act. 

In order to understand this model, let's look at the following sample dilemma (Display 

sample dilemma on an overhead and hand out the student copy of the tri-polar model). 

Sample Dilemma: 

Every Thursday night Tom and his friends meet at T.G.I. Fridays to socialize and talk. 

Courtney, who has been their same waitress every week, has become a friend. She 

really likes Tom and his friends. Each week she gives Tom and his friends free soda and 

soup. They order other things that she of course rings up on the bill, but not the soda 

and soup. Should Tom and his friends accept the free soda and soup? 

Once the students read through the dilemma on the overhead, a large group discussion 

ensued using the tri-polar model. Each of the three areas was addressed, brought into dialogue, 

and a decision was made. 

Observations and Evaluation: The students were able to grasp an understanding of conscience. 

They laughed during the demonstasrtion on the differences between the conscience and the 

superego. The example provided by Gula of Fr. McNaughty (129) was quite humorous. When | 

first read the account, | immediately related to the battles | have had in my life with my superego. 

| sensed the students felt the same. The students were able to follow the tri-polar model in the  



sample dilemma. At first, some students did not believe that the dilemma involved stealing. 

However, once they re-read the dilemma, they changed their minds. One person shared how 

restaurants often give their patrons complementary items. However, complementary items are 

written on the bill with no charge. The fact that the free items were not placed on the bill further 

demonstrated dishonesty. All the students agreed after looking at scripture, tradition, culture, and 

personal experience that the situation required a response of honesty and a refusal of the free 

items. Interestingly, despite the fact that all agreed on this solution, a few expressed that they 

probably would have taken the free items without thinking previous to this reflection. Overall, the 

session objective was met and the students demonstrated use of the tri-polar model as a tool in 

making a moral decision. 

Session 2 

Moral Dilemmas: Honesty Issues 

Session Objective: The students will gain practice using the tri-polar model and making decisions 

regarding issues of honesty, specifically issues regarding computer pirating, insurance fraud, and 

work ethics. 

Materials: 

Moral Dilemmas entitled Honesty 1, Honesty 2, Honesty 3 and supporting materials (see 

appendix C). 

Handout on the tri-polar model (see appendix B: 1) 

Handout: Guide for Group Facilitators (see appendix B: 2) 

The students were instructed to break up into small groups of five to six people. The group was 

instructed to decide on a facilitator who would report a summary of the small groups discussions 

and decisions during large group interactions. The facilitator also acted to keep the group 

focused and to facilitate the discussion in each of the three areas of the tri-polar model (Handout  



guide for group facilitators). All groups were given the first dilemma (Honesty 1) on computer 

pirating and supporting materials (see appendices C: 1 and C: 2). 

Honesty 1: 

Alex works for a large internet company in California. His work mostly involves 

maintaining hardware that allows information to be sent over the internet. Alex really 

enjoys his job. It allows him opportunities to be exposed to many aspects of the 

computer business. Down the hall is the computer lab, which stores thousands of 

computers that drive the internet. He orders unlimited hardware and parts to maintain the 

computers. Some of Alex’s coworkers have put together a computer with terabytes of 

memory (1 terabyte =1000 gigabytes). A computer with this much memory has 

tremendous capabilities. This capacity has allowed Alex's coworkers to download large 

files with tremendous speed, including movies, TV episodes, videogames and large 

software programs. His coworkers have given Alex an access account to the computer 

and have downloaded some first run movies including the Lord of the Rings and A 

Beautiful Mind. Should Alex access the computer and burn A Beautiful Mind on DVD to 

surprise his wife this evening who has been begging Alex to see this movie but has been 

feeling under the weather? 

After small group interactions, a large group discussion ensued. Group facilitators presented a 

summary of their group interaction. 

Observations and Evaluation: 

| only observed the small group interactions. | felt it was important for the students to form their 

own conclusions based on the tri-polar model. From their personal experience, almost all the 

students owned illegal copies of copyrighted materials. Specifically, the students expressed 

possession of movies on DVD and of music CDs. One student saw this dilemma as very black 

and white. She stated, “It’s stealing. It's as simple as that.” The other students challenged her  
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position by asking, “Don’t you have copied music CDs in your car?” She denied owning any 

copies of music or movies. The students after considering the points on the tri-polar model, all 

agreed that it is wrong to duplicate copyrighted products. However despite this agreement, they 

all said they would “burn the movie on DVD.” One person said, “I think its wrong, but | would still 

do it.” They rationalized this decision by ywoting big computer companies can tolerate this loss. 

“They aren't going bankrupt.” With this comment, | noted a somewhat appalled look from my 

adult leadership who was present. | challenged them by asking what would be the consequences 

if everyone stole five dollars from a large corporation? They clearly believed that the music and 

movie industries are invincible. At this point in the large group discussion, | directed their 

attention back to the idea of conscience. | reminded them that their dignity as humans was in 

following their conscience and that God would judge their faithfulness to their conscience. Lastly, 

| reminded them that our actions define our character. 

After the large group discussion, the students went back to their small groups for additional 

dilemmas on honesty. Groups were given either a dilemma on work ethics (Honesty 2) or a 

dilemma on insurance fraud (Honesty 3) and their respective supporting materials (see 

appendices C: 3, C: 4, C: 5, C: 6). 

Honesty 2: 

A large company that is opening an office in Miami in a month has contracted Seth and 

Robert as carpenters. Bill, who oversees the project, is based in Atlanta and will not be 

on location during the next three weeks. Bill has notified Seth and Robert by phone that 

the job needs to be completed in two weeks so the carpets and wiring can be installed in 

time for opening. In order to do this, Bill has authorized 30 hours of overtime in the next 

two weeks to finish the job. Bill, however, has underestimated Seth and Robert's 

abilities. Seth and Robert have predicted they will finish the job in four days time, even 

without any overtime. Neither Seth nor Robert has any other job lined up for the next four 

weeks after this contract. Thus, Robert has suggested to Seth that they work slower, 
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take long lunches, stretch out the work time and take the overtime hours. Seth is a new 

father of a baby girl. His wife is out of work due to the birth of the baby. They have been 

concerned about making ends meet. Seth and his wife have been contemplating selling 

their condo and moving in with Seth's parents because of financial constraints. The 

overtime offered by Bill would help tremendously. Should Seth take Robert's suggestion 

and stretch out the work over the next two weeks with overtime? 

Honesty 3: 

Erik, Michael and some other friends have been planning a kayaking trip for over a year. 

They choose a river in North Carolina for it's diverse water currents. In some areas the 

river is peaceful and gentle, allowing time for relaxation. In other areas it presents some 

mild to moderate rapids that are challenging, yet minimally dangerous and loads of fun. 

The group will spend three days on the river, stopping to camp at night. Everyone rented 

the necessary equipment at the base lodge. Erik purchased insurance for his equipment, 

while Michael did not. On the second day during some rapids, Michael hits a rock and 

severely damages his kayak when the rock creates a hole in the bow. They inform the 

base loge of the incident and call for another kayak. While waiting for the new kayak, 

Michael asks Erik if he would switch kayaks with him. This way Erik can claim the 

damaged kayak as his own which is covered by the insurance. Should Erik claim 

Michael's damaged kayak as his own? 

After the small group interactions, group facilitators presented their respective dilemmas and a 

summary of their small group interactions to the large group. 

Observations and Evaluation: During small group interactions, | once again allowed the students 

to engage in the tri-polar model without outside suggestion or persuasion. The students 

presented a summary of their interactions. The group working on Honesty 2, all agreed that it 

was wrong for the story's character Seth to dishonestly stretch out his work in order to make  
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money. One student after reading the dilemma thought it would be morally acceptable, but after 

weighing the points on the tri-polar model, changed her mind. Some students said he could 

always go out and get another job. They concluded that if he is such a good, quick worker, then 

there was no reason he couldn't go and get another job rather than be dishonest. One participant 

was especially passionate about honesty and integrity in the work place. He said, “Up until now, 

the situations were not really one’s that effect your reputation or integrity. But when it comes to 

your work or business, this is a huge deal.” This student’s comments spurred a discussion on sin 

because he had described this as a more “serious” sin than the previous dilemmas. 

The group who worked on Honesty 3 surprised me by their conclusion, as well as the 

other adult leaders present. The group facilitator stated that everyone in the group thought it was 

wrong to commit insurance fraud in the given situation, but concluded, “All of us would do it 

anyway.” They rationalized that because Erik and Michael were good friends; good friends 

should always help each other out. They said, “We know we shouldn't because it is stealing, 

lying and fraudulent, but we do things for friends sometimes.” Interestingly, their peers from the 

other group really questioned their motives. One student from the other group shared a personal 

experience of a friend who committed insurance fraud by claiming to be involved in an accident 

as a driver, when another person was really driving. Each person is now serving time in jail for 

fraud. This student emphasized the seriousness of committing fraud, even if it was just a kayak. 

Their peers also appealed to scripture and tradition to counter the group’s rationalization of the 

situation. They reminded the other group that all three points of the tri-polar model must be taken 

into consideration. “While helping a friend may be virtuous in some situations, it is not the only 

factor that must be taken into consideration.” | was amazed by the group's initiative, and their 

grasp of the tri-polar model as a process in making moral and ethical decisions. Their peers 

helped to bring the three points into dialogue to make the best decision. | must admit | was a little 

frightened by their initial desire to blatantly do something that they knew and stated was wrong. 

My fellow leaders also verbalized this feeling.  



Session 3: 

Moral Dilemmas: Family Issues 

Session Objective: The students will gain practice making moral decisions with the tri-polar 

model on family issues. Specifically, these are issues that address the conflicts between family 

relationships and personal goals and desires. 

Materials: 

e Moral Dilemmas entitled Family Issues 1 and Family Issues 2 and their respective 

supporting materials (see appendices D: 1, D: 2, D: 3, D: 4). 

e Handout on tri-polar model (see appendix B: 2) 

The students were broken into small groups for theological reflection. Each group was given 

either the Family Issues 1 or Family Issues 2 dilemma to work on. Group facilitators continued in 

their task as in the previous session. 

Family Issues 1: 

Derek Wellington is a lawyer in his mid-thirties. His wife Rory is at home raising their four 

children; Rachel age 8, Michael age 6, Daniel age 3 and Kacie age 18 months. They live 

in a medium three-bedroom house. Derek has yet to make it big as a lawyer. He has 

spent most of his career working for the county prosecutor's office. Traditionally, working 

as a lawyer for the county does not pay very well, but provides excellent experience. A 

large law firm in Washington, DC has taken notice of a difficult case that Derek won last 

year. They have offered him a position at the firm. The position sports a large increase 

in salary, as well as an opportunity for partnership in about five years. This is the job 

Derek has always dreamed of. However, the firm will require him to take a large 

caseload over the next five years. When Derek visited the firm, he asked some of the 

associates about their working hours. Several of them stated they worked an average of 

70 hours per week. Derek realizes that those kinds of hours would leave little time for his  
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family. However, the salary increase would assure his family of a safe financial future. 

His wife could continue to stay home with the kids. Also, it would put them in a better 

position to pay for the kids’ college when the time came. Should Derek take the job at 

the law firm? 

Family Issues 2: 

Jeff and Mary have been married for 35 years. Their kids have all left home for lives of 

their own. For the past five years, Jeff's mother Christine has been living with them. She 

has Alzheimer’s disease, which results in confusion and a progressive loss of memory. 

She moved in when she became unable to drive and was actually a big help around the 

house. Now her disease has progressed to the point that she forgets the location of the 

bathroom and sometimes even Jeff himself. She often asks, “Who are you? When can | 

go home?” Jeff's daughter Katie had been taking care of her grandmother in the 

daytime. But now Katie is moving away with her husband to Utah. Jeff is one year from 

retirement and could legitimately retire early to stay home with his mother. Other than 

her mind, Christine is in fairly good health. Mary has three years until she retires as a 

schoolteacher. Jeff and Mary have been planning their retirement a long time. They 

never counted on Christine living with them or becoming so incapacitated. Jeff realizes 

that taking care of his mother will become his whole life. She really needs constant 

supervision. Jeff just recently placed new locks on all the doors so she could not wander 

outside and get lost. She is unable to dress and bathe herself. She tends to wander 

about and is not able to sit still very long, although she takes a long nap in the afternoon. 

The other option would be to place her in a nearby nursing home, which several friends 

have recommended. But Jeff feels really conflicted, because he has heard so many 

rumors about nursing homes. His friends in the medical field have told him “no one will 

take care of your mother better than you will.” Should Jeff take care of his mother at 

home or place her in a nursing home?  



After the small group interactions, group facilitators presented their respective dilemmas and a 

summary of their small group interactions to the large group. 

Observations and Evaluation: The first dilemma presented was Family Issues 2. The group after 

discussing the three points of the tri-polar model decided it would be best if Jeff stayed home with 

his mother. They first questioned why he could not hire a nurse for the house. At first | told them 

this was not one of the options in the dilemma. Since they persisted with this option, | ended up 

altering the dilemma. | explained that her medical coverage would not pay for a nurse at home 

and Jeff and Mary could not afford a private nurse. Her medical coverage would however, allow 

her to stay in a nursing home. From my experience as a home health nurse | knew this could 

easily be the case. The students explained the pertinent scriptures. They stated they felt one 

must take care of their parents in their old age. At one point | played the devil's advocate. I 

pointed out that Mary and Jeff's plans for their retirement would have to be put aside. One 

student named another of adult leader, who was not present, who took care of both her own 

mother and her husband's mother. She recounted how it must be difficult to feed, dress and 

bathe them, but she felt it was her responsibility. | realized when | included this dilemma that 

most of the students would not have to deal with a situation like this for quite a long time. But | 

felt it explored the depth of family relationships and the sacrifices that are sometimes necessary. 

| realized by the promptness of the students’ decision that they may not have really considered 

the amount of sacrifice involved. | concluded that this dilemma might have been too far out of 

touch for the students at their stage of life. 

The dilemma Family Issues 1 sparked intense debate among the students. The small 

group that presented the dilemma was divided in half between those who thought the main 

character should take a job that required 70 hours a week at work away from his young family. 

The students who presented the dilemma went through the pertinent scriptures, but the debate 

started as students began to share their experiences. One student in particular was very 

passionate that Derek should take the job. She sited her own family experience as her 

reasoning. This student comes from a divorced home with an essentially absent father and a  



mother who works “75 hours a week.” She described that in her early childhood when her 

parents were still together, they had difficulties making ends meet. She described her experience 

of being made fun of in school and how she wished her parents had worked harder to provide 

more material things to her as a school-aged child. She therefore cited her reasons for the main 

character taking the job as follows. “Derek only has a three bedroom home, which means the 

kids have to double up in one room.” Others students interrupted her because they had shared 

bedrooms growing up and did not define this as a problem. Then she said, “Seventy hours a 

week is not a lot of hours, my Mom works 75 hours a week and we're OK. He is better off 

providing for his family by giving them a good start. College is so important and if he can provide 

that at the new job, that is the better decision.” Many of the students disagreed. One participant 

said, "I know how it is to not have your father around. | would rather be the poorest person with a 

loving family, than a rich guy where my family is taken care of, but | never get to see my kids.” 

Another stated, “He’s got young kids and this is a crucial time for him to be with his family. | place 

more importance in raising my kids and shaping them to be the best person they can. Going to 

college is not as important as shaping their character. If you're not there, your kids might not 

make it to college anyway.” At this point, the original student who thought he should take the job 

jumped back in. She said, “My family turned out OK. | personally don't think it is that important if 

the father is not around. | would rather not see my parents so much and be able to go to college.” 

This particular student was very passionate that her way was the best way. | could sense the 

other students struggling with trying to be polite and not invalidate her experience, but at the 

same time heartily disagreeing with her position. It did become somewhat of a problem when the 

student began to understand her peers’ disagreement as a personal invalidation of her 

experience. By far the other students were not invalidating her, but that is how she interpreted it. 

It was clear to me how she was having a difficult time looking beyond her own situation. | 

guessed that she has some issues in this area that she has rationalized as acceptable and felt 

threatened by the other students’ disagreement. The other students were bending over 

backwards not to offend her, but were frustrated with her persistence that their views were wrong.  
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| was just about to step in, as the temperature was getting warmer, when the other adult 

leaders described their experience as a couple raising their family. The husband described how 

when his family was young and growing he thought it was more important to provide a better 

lifestyle at the sacrifice of time with his family. He says looking back now he wishes he had 

“stuck around more.” After the interaction, the aduit couple spoke with the student and validated 

her position without compromising the views of the other students. | decided to have an 

unscheduled break at this point to let things cool down. This also allowed me an opportunity to 

speak with this student privately. | was reminded of all the committee meetings and parish 

meetings | had been involved with in my life. | knew this was neither the first nor the last time | 

would be in a situation like this where a discussion became heated due to personal feelings. | 

was impressed with the other students and how they handled her both before and after the 

interaction. They exhibited a loving patience with her that truly impacted me. | was among a 

group of teenagers who were trying to practice their faith. Overall, the session objective was met. 

Session 4 

Moral Dilemmas: Social Issues 

Session Objective: The students will gain practice using the tri-polar model and making decisions 

on social issues. The specific issues addressed are drug abuse and domestic violence. 

Materials: 

e Moral dilemmas entitled Social Issues 1 and Social Issues 2 and their respective 

supporting materials (see appendices E: 1, E: 2, E: 3, E: 4). 

e Handout on the tri-polar model 

The students once again broke into small groups for theological reflection. Each group was given 

either the Social Issues 1 or Social Issues 2 dilemma to work on. Group facilitators continued in 

their task as in the previous sessions.  



Social Issues 1: 

Out of Marla Barnes’ three children, Sam has always been a troubled and difficult child. 

For the last five years he has struggled with cocaine addiction. He has already lost his 

beautiful wife, who left after he sold their car when he needed a fix of cocaine. He has 

previously broken into Marla’s home and stolen her jewelry, which he pawned for drug 

money. Sam has been in and out of rehabilitation several times and even short periods 

in jail. Marla heard a couple months ago that he is homeless and sleeping on the streets. 

As she rounded the corner to her street, she spotted a young man sitting on her 

doorstep. She knew immediately it was Sam. This is not the first time he has shown up 

at her door asking for help. Marla takes a deep breath as she exits the car. Sam is 

clean-shaven and wearing a clean shirt and trousers. Marla admits that she has not seen 

him look this well in a while. Sam explains that he has entered a rehab program at the 

local hospital. He states he has been discharged after being “clean” for three weeks. 

Sam asks his mother Marla if he can move in while he looks for a job and borrow some 

money to get clothes and necessities. Marla thinks to herself how many times (at least 

three) she has heard a similar story from Sam. Should Marla let Sam move in and 

borrow money? 

Social Issues 2: 

Brent, Kathy, Frank and Jane are seniors at Oakwood High School. They have been the 

best of friends for the past couple of years. Brent and Kathy started dating last year, 

while Frank and Jane have dated since they were sophomores. Jane actually introduced 

Kathy to Brent. Brent was a friend of Frank from baseball. They have had a great time 

double dating over the last couple years. During the last two weeks, Kathy has seemed 

somewhat distant. Jane knew something was wrong, but Kathy seemed unwilling to talk 

about it. It was clear that Kathy and Brent had a fight, because Brent also seems a little 

distant. When Jane got home from school today, Kathy was waiting on her doorstep in  
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tears. She says that Brent has been angry because her parents are insisting that she go 

away to Boston College, instead of going to Tulane with Brent. Kathy said the argument 

got so heated, that Brent slammed his fist into the wall, then grabbed Kathy by the arms 

tightly and pleaded with her to stand up to her parents so they can be together at Tulane. 

Kathy states he let her go abruptly, which caused her to fall. She bumped her chin on the 

wall as she fell. Kathy states she is fine. She pleads with Jane not to tell anyone, 

because Brent might get angry if he finds out. She says Brent had pushed her one other 

time since they have been dating, but it was accidental. Jane notices the beginning of a 

bruise on Kathy’s chin and arms. Just as Kathy got through telling her story, Brent and 

Frank show up at the door. Brent asks if she knows where Kathy is. He says, “We had a 

fight. She ran off upset and | hurt her. | am so sorry. | just want to talk to her to 

apologize. Do you know where she is?” Jane senses that Brent is sincere. He has a 

large bouquet of white roses in his hand. Should Jane tell Brent that Kathy is inside? 

After the small group interactions, group facilitators presented their respective dilemmas and a 

summary of their small group interactions to the large group. 

Observations and Evaluation: In the first dilemma, Social Issues 1, which deals with drug abuse, 

80% of the students believed that the mother should not provide shelter or money to her addicted 

son. The group facilitator explained the decision. “This is not the first time he has tried to come 

off drugs. She should practice tough love. This means that she can love him forever, but she 

doesn't have to invite him into her home and give him money. You have to get through an 

addiction on your own or you'll never get through it.” The group read the section on tough love for 

the benefit of the other students who worked on the other dilemma. | challenged them on the 

seeming contradiction between tough love and forgiveness as described in the scriptures (see 

supporting materials). One student stated, “There is a difference between forgiving and 

sustaining. The issue here is not whether she forgives her son, but whether she enables him to 

further his habit.” Other students thought she should support her son. “If he is working hard to fix  



his problem, he needs the love and support of his family. It seems he is sincerely trying to 

change. If he is progressing, you don’t want to push him back on the streets.” Another said, “I 

would want my mother to support me if | had a problem.” Two of the students spoke from their 

experience. One student has struggled with alcohol and marijuana in the past. He has been 

drug and alcohol-free for the last two years. He supported the tough love method. He stated the 

addict has to “get through this on his own and grow up.” Another student described her 

experience of dating someone with a drug habit. Overall, the students were very reflective on this 

dilemma without the personal intensity of the last session. 

The other group then presented the dilemma, Social Issues 2, which involves domestic 

violence. The group facilitator stated that the group decided to let the abusive boyfriend in the 

house because he did not appear to be a threat at that time. “We think that people can get 

carried away with their emotions and do something they wouldn't regularly do. We would let him 

in the house because there does not seem to be a potential for violence right now. He is calm 

and apologetic. They really need to talk it through anyway.” Interestingly, the rest of the group 

who had worked on the other dilemma disagreed. A discussion ensued about whether or not this 

situation involved domestic violence. The group's facilitator felt that this was a case of a guy who 

got caught up in his emotions. The students referred to the definition of domestic violence and 

the cycle of violence as provided for them in the supporting materials. The students who 

disagreed felt that by letting in the boyfriend (Brent), that she (Jane) would be supporting the 

abusive relationship. Others contradicted this belief, “Their relationship is essentially none of 

your business. You shouldn't get in between them.” Another countered, “This is your business 

because Kathy is in your house and Brent is at your door.” Others pointed out that “Yes, the 

cycle of violence may continue, but at the described moment there does not seem to be any 

threat of violence. At least if they talk at your house you can call for help if anything happens.” 

Another participant stated, “If you really care for a friend, you will do all you can to protect them 

from an abusive relationship.” Overall, the students decided that Jane should let Brent in since 

the threat of violence seemed minimal at the time, and talk to Kathy about it in more detail later.  
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This interaction was interesting. It was clear that the students lacked knowledge about 

domestic violence. When they referred to the supporting materials where the definition of 

domestic violence was written and the cycle of violence was described, they became more 

convinced that the dilemma probably involved the beginning of an abusive relationship. It was 

exciting to see the students sincere and passionate about a situation that no one claimed to have 

any first hand experience. | had purposefully made the dilemma somewhat questionable as to 

whether this was a case of domestic violence. | had first drafted a dilemma that was clearly 

violence in a married couple. After further reflection and the suggestion from my fellow youth 

leaders, | lowered the age and made the injuries more questionable. | think this turned out to be 

much more pertinent and appropriate for the students. Overall the students achieved their 

session objective and demonstrated appropriate use of the tri-polar model. 

Session § 

Moral Dilemma: Medical/Life Issue 

Session Objective: The students will gain practice using the tri-polar model through discussion 

on an actual case related to a medical and right-to-life issue. 

Materials: 

o Dilemma entitled Medical/Life Issue and its corresponding supporting materials (see 

appendices F: 1, F: 2). 

e Handout on the tri-polar model (see appendix B). 

Since this session involved only one dilemma, the students opted for a large group discussion. 

The students read the dilemma aloud.  



Medical/Life Issue (True Story): 

Jack and Lisa Nash gave birth to a baby girl in 1994 with a serious, life- 

threatening disease known as Fanconi Anemia. From the moment of her birth it was 

clear that something was wrong. Their baby, Molly, was missing both thumbs and her 

right arm was 30% shorter than her left. Fanconi anemia is a recessive gene carried by 

both parents. In general, one person out of every 200 in the population carries the gene. 

If both parents have the gene, the chance of having an infected child is 1 person in 

32,000. As the disease progresses it eventually causes complete failure of the bone 

marrow (which produces all the body’s blood cells) and then results in leukemia and other 

types of cancer. Until very recently, children with Molly's form of the disease rarely lived 

past the age of six. In general, physicians now treat the Fanconi children with 

medications until their blood counts get very low. Once their counts have fallen, they 

recommend a bone marrow transplant where the child's bone marrow is completely 

replaced by a donor's marrow. It has been found that if a matching sibling (brother or 

sister) donor is used, the success of the transplant is 85%. If a non-related donor is used 

the success rate is only about 30%. In a matching brother or sister, the best source of 

the marrow is from the umbilical cord when the child is first born. Because of this, many 

parents conceive children after the birth of a child with Fanconi hoping for a match. 

Parents race the clock as they keep having children hoping for a match. However, the 

latest research has allowed another option. 

This option combines in-vitro fertilization and embryonic cell research. The 

Nashes chose this option. Lisa began to receive injections, which forced her body to 

release several eggs a month. These eggs were extracted from Lisa and fertilized in a 

petri dish with Jack’s sperm. The fertilized eggs were allowed to grow over several 

hours. Scientists then tested each of the embryos. They tested their DNA for a perfect 

match. Any embryo found not to be a match or with Fanconi anemia was discarded or 

saved for research purposes. Then the perfectly matched embryos were implanted into  



Lisa. Each embryo implanted has less than a 30% chance of attaching to the uterus. 

Lisa underwent the procedure five times before she became impregnated with a matched 

child. In three of the attempts she failed to conceive a baby, and another attempt she 

conceived but miscarried shortly afterwards. In the process, over 24 of Lisa's eggs were 

fertilized and implanted or discarded before becoming successfully pregnant. In this 

period, Molly became sicker. As she waited for her perfectly matched brother Adam to 

be born, it seemed that Adam might arrive too late. But this was not the case. Molly was 

successfully transplanted with cells saved from Adam's umbilical cord. Lisa later 

explained how she chose Adam’s name. “God created Adam in his image. Adam was 

the first. And from Adam, from his rib which is full of marrow, God created woman, which 

is fitting because God used our Adam to give Molly a second chance at life.” 

Many question the choices the Nashes made. Did they make the morally “right” 

choice? Should they have used science to conceive a baby who was the perfect match 

for their daughter Molly to save her life? 

(For the complete story see Belkin, Lisa. “The Made to Order Savior.” New York Times 

Magazine. July 1, 2001) 

A large group discussion followed. | provided clarification and explained some of the concepts, 

like in vitro fertilization and DNA testing. 

Observations and Evaluation: The students spent some time discussing the specifics of the 

situation. It took a while for the students to really identify specifically what the issues were with 

this dilemma. One person started off the discussion by saying, “If your daughter is dying and 

science can provide a way to save her, you must do it.” Another student said, “But this is not the 

way.” Yet another participant said, “I think this is wrong, but if it was my daughter dying | don't 

know what | would do.” Someone else brought in a religious perspective. “I think we should just 

leave this in God's hands. | would try to have a child naturally and leave the rest up to God.”  
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Someone countered this statement. “On the other hand, God gave humans intelligence and the 

ability to cure diseases. One could then argue for using science to save your daughter.” The 

same person who brought in the religious perspective then stated, “By doing the right thing, you 

have to hope and pray God will bless you for this. It is in hard times like these where your faith is 

tested. You must do the right thing.” 

At this point the students reviewed the supporting materials about scripture and tradition. 

From this information, they asked whether it is really killing when you discard an embryo? One 

person stated they thought it is open to interpretation. Another very honestly stated they 

disagreed with the church's position on in vitro fertilization and embryonic stem cell research, yet 

agreed with it's position on abortion. She cited “intent” as an important factor in determining 

whether something is morally acceptable. She also brought in culture by referring to the position 

of Christopher Reeves on stem cell research. Another student said, “I think if you view this as the 

church does and you believe that an embryo is a human at the moment of conception, then this is 

wrong. These are humans, and you can't kill them.” One student pointed out that you are not 

purposing killing your child by not having in vitro and DNA testing, “You're just putting faith into 

what God and nature will do.” The room was suddenly silenced when a student who had been 

quiet simply asked, “Why are you so afraid to die, or to let a child die?” One brave person said, 

“It tears families apart.” Someone countered, “It can also bring them together.” The students 

then confronted the question, “When does life begin?” From there they moved to the perspective 

of the child. One student asked, “What if you were Molly? Wouldn't you want to live at any cost?” 

In the end, the students voted 10 to 2 that the Nashes should not have used science to try to 

conceive the perfect match to save their daughter Molly. | found the discussion very lively. | was 

impressed at the depth of the students’ convictions. They clearly expressed how much they had 

learned about why the church has taken their respective positions on these issues. The students 

met the goal for this session and demonstrated use of the tri-polar model.  



Session 6 

Moral Dilemma: Social Justice Issue 

Presentation: What is Social Justice? 

Session Objectives: The students will gain practice on using the tri-polar model to make moral 

decisions about a social justice issue related to the AIDS epidemic. In the presentation, the 

students will gain basic knowledge about social justice and how it should affect our lives. 

Materials: 

e Moral Dilemma entitled Social Justice Issue and its supporting materials (see appendices 

G: 1, G: 2). 

o Handout on the tri-polar model (see appendix B). 

o Overhead: Social Justice (see appendix A: 5) 

The students once again decided to work on this dilemma as a large group. One student read 

the dilemma aloud. 

Social Justice Issue: 

Sub-Saharan Africa reported that 25 million people were infected by HIV at the end of the 

year 2000. South Africa has a severe epidemic of HIV. One in five adults are infected. 

There is a treatment known as the triple cocktail for those whose HIV has progressed to 

AIDS. The triple cocktail consisting of three drugs, has keep many Americans with AIDS 

healthy at a cost of $10,000-$15,000 a year. American drug companies hold a patent on 

their drugs for twenty years, allowing them to determine price. Third World countries are 

unable to afford such prices to treat their residents. Some countries, like Brazil, in an 

effort to reduce the price, have made generic copies of the drugs for a price of $3000 per 

year. Brazil estimates they can eventually manufacture the drugs for $700 a year. 

American drug companies are very upset with foreign companies for making generics.  
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They fear that generics will not provide pure drugs to the sick, and Americans will begin 

to buy these generics on the black market. Additionally, if their patent is not honored, 

they argue they will not be able to recover the cost of research and production. Should 

foreign drug companies be allowed to make generic AIDS drugs that others hold the 

rights to? 

(Adapted from Rosenberg, Tina. “Look at Brazil.” New York Times Magazine. January 28, 

2001). 

Observations and Evaluation: | explained the dilemma, since some of the students did not really 

understand it. One person spoke immediately about the danger of foreign drug companies, 

because some have been known to “lace drugs or provide impure drugs to lower costs.” | refined 

the dilemma to involve only legitimate foreign drug companies who certify a pure drug. Although | 

did remind them that impurity has been one argument used by American drug companies. One 

student stated, “I think this is about the value of life versus the value of money. Americans are 

known for valuing money more than life. Look at how much money drug companies are making. 

| think it is fine to make generics because it is saving lives.” One student brought up the issue of 

being able to get the drugs to the poorest people. He noted that even if we can provide them, 

some of these countries lack the resources to get them into the hands of the poor. Another 

asked, “What is the point of making these drugs, if we can't get them to the people who need 

them most in Africa?” 

One student was very devoted throughout the discussion to defending American 

sentiments. “We (the U.S.) are dammed if we do, dammed if we don't. Everyone thinks the U.S. 

should save the world. We are expected to solve everyone else’s problems. We just do not have 

the resources to save everyone.” One student asked very honestly, “What can | do about this 

now?” One student suggested continuing to form a moral character and practice generosity now. 

Another suggested staying informed about the working practices of import companies. This 

included boycotting products made by companies who hire children or do not pay just wages.  
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Others began to move the discussion to the importance of simplicity of life. One person gave an 

example of buying a $30,000 car instead of a $60,000 car even if you could afford it. Another 

participant shared why she has chosen to be a vegetarian. She notes that we waste so much 

money on raising cattle, which destroys land that could better be used for farming. She feels 

passionately about the need to produce more crops and better utilize our resources in order to 

help those less fortunate. In the end, all but one student decided that foreign drug companies 

should make generic drugs to help those fighting the AIDS epidemic. This discussion very 

naturally led into the presentation and discussion on social justice. 

grisea on Social Justice: Display Overhead: Social Justice (see appendix A: 

Let's first look at the mission of Christ. 

“He came to Nazareth, where he had grown up, and went according to his custom into the 

synagogue on the sabbath day. He stood up to read and was handed a scroll of the prophet 

Isaiah. He unrolled the scroll and found the passage where it is written: 

‘The Spirit of the Lord is upon me, because he has anointed me to bring glad tidings to 

the poor. He has sent me to proclaim liberty to the captives and recovery of sight to the 

blind, to let the oppressed go free, and to proclaim a year acceptable to the Lord.’ 

Rolling up the scroll, he handed it back to the attendant and sat down, and the eyes of all in the 

synagogue looked intently at him. He said to them, ‘Today this scripture passage is fulfilled in 

your hearing” (Luke 4:16-21). 

| asked the students about this scripture. | asked them to identify the poor, the captive, the blind 

and the oppressed. The students were very insightful and thoughtful. | emphasized three points. 

e As Christians we are all called to Christ's ministry of delivering the oppressed. This 

includes all who are oppressed by poverty, economics, and political and social systems. 

e Basically, we are united to all humans in our sinfulness, as well as in the redemption of 

Christ. We must do our part in bringing about the Kingdom of God to all those in need.  



e Our church’s tradition encourages us to bring about equality, justice and peace for all 

people. St. John Chryosostom said, “Not to enable the poor to share in our goods is to 

steal from them and deprive them of life. The goods we possess are not ours, but theirs.” 

| shared with the students, how in my own personal life, | often think about the poor when | go 

shopping. | shared how this quote from St. John Chryosostom really touched me. Then | shared 

the pledge for social justice as developed by the United States Conference of Catholic Bishops in 

response to Pope John Paul Il for an increase in social justice. 

Pledge for Social Justice: 

I/we pledge to: 

Pray regularly for greater justice and peace. 

Learn more about Catholic social teaching and its call to protect human life, stand with the poor, 

and care for creation. 

Reach across boundaries of religion, race, ethnicity, gender, and disabling conditions. 

Live justly in family life, school, work, the marketplace and the political arena. Serve the poor 

and vulnerable, sharing more time and talent. 

Give more generously to those in need at home and abroad. 

Advocate public policies that protect human life, promote dignity, preserve God's creation, and 

build peace. 

Encourage others to work for greater charity, justice, and peace. 

(USCCB, 1999) 

The students then filled out evaluation forms (see appendix H) and we ended with a closing 

prayer. The students are most used to spontaneous prayer, but | decided to stretch them a little 

with the prayer that follows. | assigned students to be reader 1, reader 2, and to read the gospel 

passage.  



Display Overhead: Closing Prayer (See appendix A:6). 

Closing Prayer 

Reader 1: 

(Pause) 

Reader 2: 

Reading: 

Leader: 

(Pause) 

Leader: 

Everyone: 

As we come together, let us remember that God is here in this room with us 

now. 

Lord God, help us to praise you with our whole heart. 

Matthew: 25:31-46 

Lord, as we recall the day, bring to mind the things we have learned. 

Imprint these things on our hearts for life. 

Lord give us the courage and the strength to always follow our conscience. Help 

us to seek your truth in everything we do. Give us the strength to live honestly. 

Help us to be people who value family and friends. Help us when we are faced 

with situations where the answers seem unclear. Give us hearts that seek justice 

for the poor and the oppressed. Encourage us, so that we may always stand up 

for life and those who have no voice. Help us to discern the path and career you 

have chosen for us. Lastly, bless each of us here, and those who could not be 

with us. 

Our Father, Hail Mary, Glory Be 

 



Chapter 4: 

Evaluations 

Of the twelve students who attended, ten returned an evaluation form. Their responses to each 

question is given below. Right after the project, | decided to postpone reading the students 

evaluations while | surveyed my own feelings and convictions about the retreat. When | read 

them a week later, | was excited and yet surprised by some of the responses. 

1) What insights have you gained today that you will take with you? (What have you 

learned?) 

e “I am very self centered and that | lose touch with how blessed | am.” 

“To listen to other people.” 

“That there is more to decision making then just going by your feelings.” 

“You can't change other people’s opinions.” 

“That | clash with a lot of people. | don't know who is right or wrong, but | feel very 

alone in my views.” 

“That the reason for which no action is taken in the world today is because of a 

variety of conflicting opinions, as demonstrated today.” 

“That the world does have problems and, yes, we can deal with them; but, we try to 

reach too far when problems occur so close to home.” 

“Honestly, nothing new.” 

“| realized that there are always things that can be improved, and | can always grow 

closer to God.” 

“| have learned so much about so many things, ideas, and people. | have learned 

how | am different from others and we all have our own views on different things. | 

realized | needed to learn so much, especially patience and tolerance toward others. 

| learned about making choices and all the things | should think about before making 

them. | learned about different situations, how to go about them, different people, 

and different countries.”  



2) What did you like most about the retreat? 

“Small group discussions” 

“Being given issues that | don’t normally think about. What would | do in that 

situation?” 

“The food and what Melissa had to say. | also liked Sue and Larry’s [adult 

leaders] input, the more mature views sometimes.” 

“Don’t know” 

“The arguing.” 

“I was able to see how others thought of things and how they would react.” 

“That we can all come together and discussed the world.” 

“The arguments, | also enjoyed finding out the Church’s point of view on issues.” 

“Being together and listening to each others opinions.” 

“Wow! | liked its uniqueness, and individuality...It was new, no retreat | have 

ever been on was like this. You really got a chance to put yourself into this. It 

wasn't sit down and listen, it was do! It was a new and effective retreat for me.” 

3) After participating in the discussions, name any areas in which you were challenged to 

think differently. 

“DVD [Honesty 1] and the kayaking [Honesty 3], because | was challenged.” 

“Domestic violence and ‘stealing™ 

“In vitro fertilization, stem cell research, and simplicity (which | have to work on).” 

“Stem cell research” 

“The one with the people in Africa [Social Justice issue].” 

“The family issues and social justice, because we have never previously talked 

about these things.” 

“The stem cell/pro-life topic, because it’s hard to know what really is the right 

choice for someone else’s life and future.” 

“Probably the area of embryonic research”  



“The little things | do like burning a CD (referring to Honesty 1) or something, 

viewing that as wrong.” 

“Not going off topic, and listening to others, not interpreting.” 

4) After participating in the discussions, do you think the issues discussed are pertinent to 

your life? What other areas would you like to have discussed? 

“Most of them were pertinent to my life. Maybe things that challenge church 

teaching more.” 

“| don't think they are relevant now, but they could be. We should have talked 

more about moral issues that pertain to us, like sex and alcohol.” 

Yes, | think they were pertinent. They were really good choices.” 

“Don’t know.” 

“| think it would have been cool if we discussed Osama Bin Laden. Everything 

we discussed was important.” 

“Yes the topics were pertinent. Maybe drugs and alcohol, more decisions actual 

teenagers would deal with.” 

Blank 

“Yes, a lot of the issues dealing with family hit home. Probably one on alcohol.” 

“Yes, the issues are pertinent. | won't know what else to discuss. Maybe 

alcohol, and when is drinking wrong?” 

“These issues are pertinent or should be pertinent in everyone's life. | would 

have maybe enjoyed taking more about everyday choices. Scenarios more like 

the one’s we face everyday. 

5) If you could change anything about the day, what would you change? 

“People losing their patience or taking things the wrong way.” 

“| wish there were more diverse opinions. Generally only one person had an 

opposing view that was willing to share their opinions.”  



“| feel like everyone is so blind. Peoples’ attention span and opinion, views on 

big business and the ‘little man.” 

“That certain people shouldn't be so arrogant and call for action when they 

haven't taken a full initial step towards what they ask for. Certain people should 

express their opinions rather than rub it off forcefully on others.” 

“Nothing, it was a nice day.” 

“Nothing” 

“| wish | had more knowledge to share with the group so | could have more of a 

say in the discussions.” 

“Nothing really, | liked the comfortable set-up.” 

“Certain people’s opinions.” 

“Nothing honestly. It was great. | learned a lot, and I'm sure everyone else did. 

If you have another, you'll see me there for sure! | hope this isn't the last! | 

enjoyed it!” 

A few of things jumped out at me as | read through the students’ evaluations. First, it 

seems that some were frustrated with other's opinions and the manner in which they expressed 

them. | think this was the most evident in some of the responses to the first and last questions. | 

had noted throughout the day that some of the students were overpowering with their opinions. 

Several times | called on the quieter students and assured them that their voice was of value and 

mattered to all of us. | also noted that some of the students had suggested to these “stronger 

voices” to allow some of the other students to speak. As to the specific opinions, | have to smile. 

Part of the human experience is learning to love another in the place where they are. This means 

loving each other's differences as well as their commonalities. While this is a challenge for all of 

us, | think it is even a greater challenge for youth. Youth are inclined to accept what is common, 

and reject what is different. It is later when we realize the real value of our differences. 

Second, a few of the suggestions expressed a feeling that the topics were not things that 

these youth deal with “everyday.” Three of the students alluded to this in the responses to  



question 4. | realize that most of the students do not have to deal with addicted children or 

elderly parents at this point in their lives, but | thought it was important for them to consider issues 

beyond their place and time. My intention was to challenge them to look past themselves, as well 

as to demonstrate that the tri-polar model can be used in any situation and time. Generally, youth 

tend to look at the future as something far off and removed. Those of us, who have lived a little 

longer, know that time can pass by quickly. The future becomes today. 

Third, it was clear to me, through these evaluations and what the students verbalized 

throughout the day, that the project had met its goal and objectives. | had formulated one goal 

and four objectives. Let's address the four objectives first. 

Objective # 1: The participants will express a basic understanding of conscience. 

Although this objective was not addressed in the written evaluations, the students 

demonstrated this basic understanding after the presentation on the conscience and throughout 

the day. The students continually weighed the many factors that go into informing the 

conscience. Some of the students referred to the conscience directly during the day. | remember 

one student saying, “But my conscience tells me to act differently in this situation.” She stated 

this as another student was challenging her position. In the evaluations, one participant stated, 

“There is more to decision making than just going by your feelings.” The students during the 

presentation on conscience also verbalized the difference between the conscience and the 

superego. Overall, | think the project met this objective. 

Objective #2: The students will practice moral discernment by using the tri-polar model 

of theological reflection. 

The students certainly gained experience using the tri-polar model of theological 

reflection as a tool in moral discernment. The project design required them to use the model 

continually on every dilemma they encountered throughout the day. | think the students struggled 

most (as we all do) with maintaining a balance between the three poles. | remember one 

participant challenging another during the dilemma on insurance fraud. One student was  



focusing on the value of friendship and helping a friend in a time of need. The other student 

reminded her that this was only one aspect of the model. She said, “You can't let one element of 

‘culture’ decide your action. You must look at all the factors. Clearly, insurance fraud is illegal, 

which is another factor of ‘culture.’ It is also lying. Lying is ‘bearing false witness’ which is 

forbidden in the Ten Commandments.” The students demonstrated their ability to discern the 

best choice in a moral dilemma using the tri-polar model. This objective was also fully met. 

Objective # 3: Moral growth will be fostered through peer small group interactions 

followed by large group facilitated discussions. 

It is difficult to measure moral growth. | realized this from the onset. However, | was 

impressed with Lawrence Kohlberg’s research. He clearly concluded that small group 

interactions were important. He discovered that, in any age group, all the members are within 

different but adjacent levels of moral development. In small group interactions, students have an 

opportunity to hear others who may practice moral reasoning at the next level. Individuals are 

then attracted to this higher level, which foster their own moral growth (Galbraith 33). The 

students worked in small and large groups throughout the day. | had originally designed the day 

so that they would work each dilemma in a group of five to six before coming back together as a 

large group. Since | only had twelve students attend, the group opted to stay as a large group on 

some of the dilemmas. | think this objective is not specifically measurable. However, the 

students were provided opportunities for small group and large group interaction. | can only trust 

Kohlberg’s research as to whether moral growth was fostered. The students clearly expressed 

that they felt challenged on certain issues as per their responses during the sessions and on the 

evaluation. 

Objective # 4: Using the tri-polar model, participants will gain knowledge of scripture, 

tradition, culture and personal experience relating to the moral issues discussed. 

This objective measures whether the students gained knowledge during the day. | think 

this knowledge is most clearly illustrated by their responses to questions 1 and 3 on the  



evaluation form. This was especially clear on their responses to question 3. Several of the 

students mentioned in vitro fertilization and embryonic stem cells. These topics were discussed 

in the medical/life issue. | choose the Nashes story for this dilemma because it covers so many 

of the right-to-life issues. The students were receptive and showed tremendous initiative in trying 

to understand the circumstances and the various views. | think the dilemmas on domestic 

violence and social justice also provided the students with more knowledge than the other 

dilemmas. Overall, the project design required students to obtain information in each of three 

poles in the tri-polar model. It was clear from their responses, both written and oral, that some of 

this information was new to them and some of it was old. Overall, this objective was also met. 

Goal: To provide experience with the tri-polar model as a method of moral discernment 

in order to promote continued moral development in a group of teenaged students. 

The goal | choose for this project was all encompassing. The students clearly obtained 

experience with the tri-polar model of theological reflection as a method of moral discernment. 

The second part of the goal is harder to measure. | cannot completely say whether this retreat 

promoted continued moral development in the twelve students that attended. It is here, that we 

must rely on the God who is the “voice that echoes in the depths” of our being. “l am confident of 

this, that the one who began a good work in you will continue to complete it until the day of Christ 

Jesus” (Philippians 1:6). 

 



Chapter 5: 

Theological Reflection 

A Gallup poll survey in 1999 revealed that 50% of Americans believed the nation to be in 

the midst of a moral crisis. Another 41% stated that morals were a major problem. As | write this 

reflection, our news is inundated with the Enron scandal. The executives at Enron demonstrated 

a lack of morals and ethics when they set up partnerships in order to conceal dept and enrich 

themselves. Their actions robbed thousands of employees of their life savings in 410K plans tied 

to the energy company’s stock. What of the morals and the ethics in our society? Are we truly in 

a moral crisis? These were the questions that prompted me to take on this project. 

As | read through the material one thing became very clear to me. It was the close 

relationship between decisions, actions and character. The things we do, our actions, shape our 

character. Every action is preceded by a decision. If we desire to make an impact on the moral 

character of those in our community, then we must turn to the decision making process. Good 

decisions lead to good actions, and thus a good character. Therefore, the focus of my project 

became making moral and ethical decisions. 

Ultimately, all decisions and actions should stem from what the Second Vatican Council 

referred to as “man’s sanctuary,” the conscience. “To obey it is the very dignity of man, according 

to it he will be judged” (Gaudium et spes 16). Gula describes three dimensions to the conscience 

(18). These are capacity, process and judgment. Capacity refers to one’s fundamental ability to 

judge right from wrong. Essentially, everyone has this capacity except those who are physically 

disabled due to brain injury or other related problems. Conscience’s second dimension is the 

process of discovering the truth, the right way and the best decision. This is the part of the 

conscience that can be formed and informed. Lastly, is judgment. This refers to judgment of a 

concrete situation. Referring to the process dimension of the conscience, Gula states, “We are 

morally good to the extent that we honestly try to discover what is right” (21). In order to discover 

what is right in any given situation, we must initiate a process of discernment.  
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The tri-polar model of theological reflection is so simple, yet all encompassing. It seemed 

to encompass all the factors described by the moral theologians concerning the conscience. | 

was excited because the model is easily memorable and universally applicable. This was 

especially appealing since the target audience was teenagers. My overall objective was to equip 

this group of teenagers with a method of moral discernment that they could utilize in any situation 

they encountered. | think the tri-polar model proved to be an effective method of discernment in 

all the dilemmas the students encountered for this project. 

| mentioned in the project proposal Lawrence Kohlberg’s use of the moral dilemma as a 

tool for fostering moral development. By using moral dilemmas, the participants were provided 

repeated opportunities to practice using the tri-polar model in a variety of situations, thus meeting 

my primary objective. Use of the tri-polar model also presented me with an opportunity to choose 

issues and situations for discussion. Choosing the issues and writing the dilemmas proved to be 

the greatest challenge. 

| spent the most time and thinking on deciding which issues to present, and writing the 

actual dilemmas. | wrote down ideas from everywhere. | bounced these ideas off of anyone who 

would listen. This process included my two friends from New York on a weekend car trip to 

Vermont. | also realized that due to time constraints, | would have to provide the students with 

related scriptures, traditions, and some of the cultural information. | think it would have been 

better for the students to research this on their own, but time and resources would not allow this. 

This also presented me with another challenge. | had to choose which scriptures, traditions, and 

cultural information to include as supporting materials. | realized this process was subjective. It 

relied on my own understanding and interpretation of scripture and tradition. | tried to combat my 

subjectivity by trying to envision views of others. | think this was a real limitation. 

The first dilemma that | wrote was on software pirating. So many people download things 

from the internet without ever thinking twice. A good friend of mine pointed out the depth of this 

problem. The dilemma about the insurance fraud for the kayaks was at the request of my pastor. 

He was aware of a similar situation and felt passionate about this injustice. The dilemma about 

the two contract carpenters came out of my own personal experience. At my previous place of  



employment, | was aware of some employees who stole from the company. This occurred by 

clocking out late for overtime pay and by taking extended lunches. | was really convinced of the 

immorality of their actions. | felt the three dilemmas on honesty were pretty black and white. 

However, the students had more of a struggle with them than | had predicted. The dilemma on 

the software pirating really spawned some debate. It was directly applicable to the students’ 

lives. 

This project provided an opportunity to educate the students about some aspects of the 

issues, which they may not have been previously familiar. Because of the prevalence of 

substance abuse in our society, | included a dilemma on addiction. In the supporting materials for 

the dilemma on the drug addict, | provided information about enabling and tough love. | included 

the dilemma on domestic violence because of its prevalence in all levels of society. | included the 

cycle of violence in the supporting materials for this dilemma as background information. | can 

only hope that basic knowledge in these areas will make these students more understanding and 

willing to seek help if they are ever directly or indirectly faced with these types of problems. 

When the students encountered these dilemmas at the retreat, they spoke extensively about 

tough love and the cycle of violence. It was exciting to see them absorb the information. 

If the project had been over a weekend like | had originally planned, | would have liked to 

cover more of the medical and life issues. As | person in the medical field, this was my favorite 

category. | also think the church’s position on much of these issues are controversial. Because 

of time constraints, | had to limit the number of issues that could be covered. | choose the 

Nashes story because it brought more than one issue into the limelight. The Catholic Church 

stands against in vitro fertilization and embryonic DNA testing. Many in our culture have 

questioned the Church’s positions on these issues. The actual situation made the issues more 

difficult, because the Nashes only sought to help their sick child Molly. It was a complicated 

situation, but the students rose to the challenge. They asked, “When does life begin?” They 

balanced their convictions about the answer to that question with the injustice of a child who is 

dying. We also spoke about in vitro fertilization for those who would otherwise be infertile. The  
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students spoke honestly and exhibited a tremendous ability to understand and assess the issues 

involved. 

Our youth ministry has not specifically addressed social justice in our weekly meetings, 

although we do address the importance of service. The dilemma | wrote for social justice was 

very different that any of the previous dilemmas. In the other dilemmas, one person was charged 

with a decision to make. The dilemma on the AIDS medications lacked that very personal action. 

| was afraid the students might consider people dying of AIDS in Africa as a distant and removed 

problem. One of the students even asked during the discussion, “What can | do?” | therefore 

decided to present a short presentation on social justice. 

| think to a certain extent our chosen lifestyle becomes a moral dilemma in the face of 

suffering, starvation and oppression of others in the world. | challenged the students to answer 

the call to simplicity of life. | personally wrestle with this issue. What do | need? What is excess? 

How can | help those who are suffering? What can | do? | was amazed to hear the students ask 

the very same questions. St. John Chryosostom said, “Not to enable the poor to share in our 

goods is to steal from them and deprive them of life. The goods we possess are not ours, but 

theirs.” This statement challenges me to think radically different about the questions of need and 

want. 

This project has been an incredible experience. In the group of students | encountered, | 

would question anyone who says our society is experiencing a moral crisis. These individuals 

demonstrated to me their desire to live morally and justly with Christ as their guide. They 

repeatedly demonstrated use of the tri-polar model as a method of moral discernment, thus 

meeting my overall goal. | feel privileged and humbled to have been part of this experience. 

Essentially, to act in good conscience is to seek truth. “And you will know the truth, and 

the truth will set you free” (John 8:32). In truth, we find freedom. The church has traditionally 

recognized the relationship between truth and freedom. “According to Christian faith and the 

Church’s teaching, ‘only freedom which submits to the Truth leads the human person to his true 

good. The good of the person is to be in the Truth and to do the Truth” (Veritas splendor 84). 
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Who is this Truth? Jesus said, “| am the way and the truth and the life” (John 14:6). Therefore, to 

act in good conscience is to seek Christ, who is the Truth. 

| ran across a scripture recently that | found so humbling. After writing so many words, 

this one verse from Micah seemed to summarize everything this project was about. 

“You have been told, © man, what is good, and what the Lord requires of you: Only to do 

right and to love goodness, and to walk humbly with your God” (6:8). 
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Appendix A: 1 

Overhead: Vatican Il quote 

“For man has in his heart a law 
inscribed by God. His dignity lies In 
observing this law, and by it he will 

be judged. His conscience is man’s 
most secret core, and his sanctuary. 

There he is alone with God whose 

voice echoes in his depths” 
(Gaudium et spes 16). 
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Appendix A: 2 
Overhead: Superego vs. Conscience 

  

Superego Conscience 
e Acts out of fear of losing love e Acts out of love for others 
* Needs to be accepted and e Acts in response to a call to 

approved commit ourselves to values         

Conscience or Superego? 

» Frank became a football player because every male in his family for three 
generations has played football. 

* Mary became a nurse because she feels a connection with those who are 
sick and really wants to help. 

Example of Fr. Frank McNaulty: 

Fr. McNaulty has a wake to attend for a good friend's father. At first he thought 
he would not be able to attend because of a meeting he had to attend. But it 
turned out the meeting broke up early, and thus the need for a decision. He 
describes his thoughts: 

“Good, | will have a chance to go to the wake.” (Conscience at work 
saying in effect; "Frank, my friend, just lost his father. Go to the wake, it 
will mean something to him.”) 

“Wait a minute. | can’t go to that wake. I'm not wearing my clerical 
clothes. Priests don’t go to a wake dressed like this.” (Superego warning 
about making a bad appearance, facing disapproval.) 

“Why not? The important thing is consoling the bereaved. It's an act of 
charity. Look at Jesus and his example in the scripture, at how good he 
was to Martha and Mary when Lazarus died. Did he worry about what he 
was wearing?” (Conscience back again). 

What will people think? Remember | was taught that a priest should even 
carry a hat to a wake. | don’t have to do that, but at least | have to wear 
my clericals.” (Superego) 

‘But | gotta go. | have the time. The family would like to see me there. It 
will mean a lot to them. I'll probably be the only priest there, since they 
don’t know priests in the parish too well. Go to the wake.” (Conscience) 

“Well, if I go, maybe no one will recognize me. | can sneak in, say a quiet 
prayer and sneak out, without declaring myself a priest.” (Superego 
making a concession, but hanging in there.) 

(Gula, 129)  
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Appendix A: 3 
Overhead: Tri-polar Model 

Tri-polar Model 

Sacred Scripture Cultural Information 
And Tradition 
  

Personal Experience 

Three basic assumptions of model: 

1) God is present in and through all three sources. 

2) All three sources present both positive and negative aspects (all are 

limited). 

3) All three sources are necessary for a balanced reflection and an informed 

action. 

There are also three steps to use the model. 

1) Seek out the information in each of the three sources (personal 

experience, scripture and tradition, culture). 

2) Bring these perspectives together into dialogue. Have the courage to 

share our own views and to be challenged. 

3) Decide on a response and act.  
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Appendix A: 4 

Overhead: Sample Dilemma 

Sample Dilemma 

Every Thursday night Tom and his friends meet at T.G.I. Fridays to 

socialize and talk. Courtney, who has been their same waitress 

every week, has become a friend. She really likes Tom and his 

friends. Each week she gives Tom and his friends free soda and 

soup. They order other things that she of course rings up on the bill, 

but not the soda and soup. Should Tom and his friends accept the 

free soda and soup? 

Scripture and Tradition: 
What Scripture and Traditions can be applied to this situation? 

Personal Experience: 
What about personal experience? Have you been in a similar 

situation? What are your thoughts, feelings, intuitions and 

convictions about the situation? 

Cultural Information: 
What would our society say about the situation? Is this a legal 

matter? What attitudes and biases does culture bring into this 

situation? 
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Appendix A: 5 
Overhead: Social Justice 

Social Justice: 

“He came to Nazareth, where he had grown up, and went according 
to his custom into the synagogue on the sabbath day. He stood up to 
read and was handed a scroll of the prophet Isaiah. He unrolled the 
scroll and found the passage where it is written: 

‘The Spirit of the Lord is upon me, because he has anointed me 
to bring glad tidings to the poor. He has sent me to proclaim 
liberty to the captives and recovery of sight to the blind, to let 

the oppressed go free, and to proclaim a year acceptable to the 
Lord. 

Rolling up the scroll, he handed it back to the attendant and sat 
down, and the eyes of all in the synagogue looked intently at him. He 
said to them, ‘Today this scripture passage is fulfilled in your hearing” 
(Luke 4:16-21). 

St. John Chryosostom said, “Not to enable the poor to share in our 
goods is to steal from them and deprive them of life. The goods we 
possess are not ours, but theirs.” 

Pledge for Social Justice: 
I/we pledge to: 

Pray regularly for greater justice and peace. 
Learn more about Catholic social teaching and its call to protect 

human life, stand with the poor, and care for creation. 
Reach across boundaries of religion, race, ethnicity, gender, and 
disabling conditions. 
Live justly in family life, school, work, the marketplace, and the 
political arena. Serve the poor and vulnerable, sharing more time 
and talent. 
Give more generously to those in need at home and abroad. 

Advocate public policies that protect human life, promote dignity, 
preserve God’s creation, and build peace. 
Encourage others to work for greater charity, justice, and peace. 
(USCCB, 1999)  
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Overhead: Closing Prayer 

Closing Prayer 

Reader 1: As we come together, let us remember that God is here 
in this room with us now. 

(Pause) 

Reader 2: Lord God, help us to praise you with our whole heart. 

Reading: Matthew: 25:31-46 

Leader: Lord, as we recall the day, bring to mind the things we 
have learned. 

(Pause) 

Leader: Imprint these things on our hearts for life. 

Everyone: Lord give us the courage and the strength to always 
follow our conscience. Help us to seek your truth in 

everything we do. Give us the strength to live 
honestly. Help us to be people who value family 
and friends. Help us when we are faced with 
situations where the answers seem unclear. Give 
us hearts that seek justice for the poor and the 
oppressed. Encourage us, so that we may always 
stand up for life and those who have no voice. Help 
us to discern the path and career you have chosen 
for us. Lastly, bless each of us here, and those who 
could not be with us. 

Our Father 

Hail Mary 

Glory Be  
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Handout: Tri-polar Model 

Tri-polar Model 

Sacred Scripture Cultural Information 
And Tradition   

Personal Experience 

The sources: 
1) Scripture and Tradition: the Bible, and all the beliefs, convictions, history and 

statements by church councils, popes, and bishops. Tradition is all these things 

that make us who we are as Catholics. 
2) Personal Experience: our experiences, feelings, convictions, intuitions, and 

thoughts about the situation. 
3) Cultural Information: the attitudes, values and biases that surround us in 

everyday life. This also includes knowledge from the sciences, the arts, TV, 

advertising, law, etc. 

Three basic assumptions of model: 

4) God is present in and through all three sources. 

5) All three sources present both positive and negative aspects (all are limited). 

6) All three sources are necessary for a balanced reflection and an informed action. 

There are also three steps to use the model. 
4) Seek out the information in each of the three resources (personal experience, 

scripture and tradition, culture). 

5) Bring these perspectives together into dialogue. Have the courage to share our 

own views and to be challenged. 

6) Decide on a response and act.  
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Handout: Guide for Group Facilitators 

Guide for Group Facilitators: 

Before any discussion get the group to vote either way on the dilemma and write 
down the results. 

Your job is then to keep the group focused and to assure that all three aspects of 
the tri-polar model are addressed in the allotted time. 

Your leader will announce when you have three minutes left, at that point once 
again write down each person's decision. 

You will be asked during the large group discussion to read your dilemma and to 
summarize your group’s interaction. What are the main points you discussed? 
What and why did your group members make the decisions they did? Did 
anyone change his or her mind? Why or why not? 
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Moral Dilemma: Honesty 1 

Honesty 1: 

Alex works for a large internet company in California. His work mostly 

involves maintaining hardware that allows information to be sent over the 

internet. Alex really enjoys his job. It allows him opportunities to be exposed to 

many aspects of the computer business. Down the hall is the computer lab, 

which stores thousands of computers that drive the internet. He orders unlimited 

hardware and parts to maintain the computers. Some of Alex's coworkers have 

put together a computer with terabytes of memory (1 terabyte =1000 gigabytes). 

A computer with this much memory has tremendous capabilities. This capacity 

has allowed Alex's coworkers to download large files with tremendous speed, 

including movies, TV episodes, videogames and large software programs. His 

coworkers have given Alex an access account to the computer and have 

downloaded some first run movies including the Lord of the Rings and A 

Beautiful Mind. Should Alex access the computer and burn A Beautiful Mind on 

DVD to surprise his wife this evening who has been begging Alex to see this 

movie but has been feeling under the weather? 
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Supporting Materials: Honesty 1 

Supporting Materials for Honesty 1 

Scripture and Tradition: 

Pirating movies, software, music, TV programs, etc. from the internet Is 

essentially stealing. 

Scripture passages related to stealing include: 

e “You shall not steal” (Exodus 20:18, Leviticus 19:11, Deuteronomy 519). 

e “Are you to steal and murder, commit adultery and perjury, burn incense to 

Baal, go after strange gods that you know not, and yet come to stand 

before me in this house which bears my name, and say: “We are safe, we 

can commit all these abominations again’? Has this house which bears 

my name become in your eyes a den of thieves?” (Jeremiah 7:9-11). 

“Then he said to me: ‘This is the curse which is to go forth over the whole 

earth: in accordance with it shall every thief be swept away, and in 

accordance with it shall every perjurer be expelled from here, | will send it 

forth, says the Lord of hosts, and it shall come into the house of the thief, 

or into the house of him who perjures himself with my name; it shall lodge 

within his house, consuming it, timber and stones’ (Zechariah 5:3-4). 

“The thief must no longer steal, but rather labor, doing honest work with 

his own hands, so that he may have something to share with the one in 

need” (Romans 5:28). 

The tradition of the church does not directly address the issue of pirating, 

although the US Conference of Catholic Bishops has recognized the mixed 

blessings of computer media. The Bishops encourage moral use of the 

computer media in accordance with respect to life, the dignity of humans, and 

gospel values. See “Family Guide for Using Media” by the United States 

Conference of Catholic Bishops, 1999. 

The Catechism of the Catholic Church explains the 7" commandment, “Thou 

shall not steal.” 

“The seventh commandment forbids unjustly taking or keeping the goods 

of one’s neighbor and wronging him in any way with respect to his goods. 

It commands justice and charity in the care of earthly goods and the fruit's 

of men’s labor. For the sake of the common good, it requires respect for 

the universal destination of goods and respect for the right of private 

property. Christian life strives to order this world’s goods to God and to 

fraternal charity” (CCC 2401).  



Culture: 

The Business Software Alliance estimates that the computer industry loses $12 
billion a year due to software piracy. Downloading and copying copyrighted 
materials from the internet is illegal. In December, the United States department 
of Justice took down several internet sites internationally that illegally distribute 
pirated software, computer games, movies, etc. Cases are presently being built 
on several individuals nationwide. For further information see these articles. 

Gates, William H. An Open Letter to Hobbyists. February 3, 1976. Online. http:/ 
www. blinkenlights.com/classiccmp/gateswhine.html. Accessed on 
January 24, 2002. 

Musgrove, Mike. “U.S. Targets Software Pirates.” Washington Post. December 
12, 2001. Online. http:// www. washingtonpost.com/wp-dyn/articles/ 

A28344-2001Dec1.html. Accessed on December 15, 2001. 

United States Conference of Catholic Bishops. Family Guide for Using Media. 
October 3, 2001. Online. http://www.usccb.org/comm/familyguide. htm. 
Accessed on January 23, 2002. 

United States Conference of Catholic Bishops. Your Family and Cyberspace. 
October 3, 2001. Online. http://www.uscch.org/comm/cyberspace.htm. 
Accessed on January 22, 2002. 

United States Department of Justice. Federal Law Enforcement Targets 
International Internet Piracy Syndicates. December 11, 2001. Online. 
http://www.justice.gov./opal/pr/2001/December/01 crm 643.htm. 
Accessed on December 15, 2001. 
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Moral Dilemma: Honesty 2 

Honesty 2: 

A large company that is opening an office in Miami in a month has contracted 

Seth and Robert as hourly carpenters. Bill, who oversees the project, is based in 

Atlanta and will not be on location during the next three weeks. Bill has notified 

Seth and Robert by phone that the job needs to be completed in two weeks so 

the carpets and wiring can be installed in time for opening. In order to do this, 

Bill has authorized 30 hours of overtime in the next two weeks to finish the job. 

Bill, however, has underestimated Seth and Robert's abilities. Seth and Robert 

have predicted they will finish the job in four days time, even without any 

overtime. Neither Seth nor Robert has any other job lined up for the next four 
weeks after this contract. Thus, Robert has suggested to Seth that they work 
slower, take long lunches, stretch out the work and take the overtime hours. 

Seth is a new father of a baby girl. His wife is out of work due to the birth of the 
baby. They have been concerned about making ends meet. Seth and his wife 
have been contemplating selling their condo and moving in with Seth's parents 
because of financial constraints. The overtime offered by Bill would help 
tremendously. Should Seth take Robert's suggestion and stretch out the work 
over the next two weeks with overtime? 
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Supporting Materials: Honesty 2 

Supporting materials for Honesty 2 

Scripture and Tradition: 

This dilemma deals with work ethics. Essentially, one could say that Seth and 
Robert would be stealing from their employer. 

Scriptures that relate to stealing include: 

e “You shall not steal” (Exodus 20:18, Leviticus 19:11, Deuteronomy 5:19). 

e “Are you to steal and murder, commit adultery and perjury, burn incense to 

Baal, go after strange gods that you know not, and yet come to stand 

before me in this house which bears my name, and say: “We are safe, we 
can commit all these abominations again’? Has this house which bears 

my name become in your eyes a den of thieves?” (Jeremiah 7:9-11). 

“Then he said to me: ‘This is the curse which is to go forth over the whole 

earth; in accordance with it shall every thief be swept away, and in 
accordance with it shall every perjurer be expelled from here, | will send it 
forth, says the Lord of hosts, and it shall come into the house of the thief, 

or into the house of him who perjures himself with my name; it shall lodge 
within his house, consuming it, timber and stones’ (Zechariah 5:3-4). 
“The thief must no longer steal, but rather labor, doing honest work with 
his own hands, so that he may have something to share with the one in 

need’ (Romans 5:28). 
The tradition of the church addresses the importance and value of work. 

“Human work proceeds directly from persons created in the image of God 
and called to prolong the work of creation by subduing the earth, both with 

and for one another. Hence work is a duty: 'If any one will not work, let 

him not eat.” (CCC 2427) 
The tradition also addresses wages for work. 

“Everyone should be able to draw from work the means of providing for his 
life and that of his family, and of serving the human community” (CCC 
2428). 
“A just wage is the legitimate fruit of work” (CCC 2434). 

The Catechism also explains the seventh commandment. 
“The seventh commandment forbids unjustly taking or keeping the goods 
of one’s neighbor and wronging him in any way with respect to his goods. 

It commands justice and charity in the care of earthly goods and the fruit's 
of men’s labor. For the sake of the common good, it requires respect for 
the universal destination of goods and respect for the right of private 
property. Christian life strives to order this world’s goods to God and to 
fraternal charity” (CCC 2401). 

The Catechism also explicitly addresses types of theft. 
“Even if it does not contradict the provisions of civil law, any form of 
unjustly taking and keeping the property of others is against the seventh 
commandment: thus, deliberate retention of goods lent or of objects lost;  



business fraud; paying unjust wages; forcing up prices by taking 
advantage of the ignorance or hardship of another. The following are also 

morally illicit: speculation in which contrives to manipulate the price of 
goods artificially in order to gain an advantage to the detriment of others; 
corruption in which one influences the judgment of those who make 
decisions according to the law; appropriation and use for private purposes 
of the common goods of an enterprise; work poorly done; tax evasion, 
forgery of checks and invoices; excessive expenses and waste. Willfully 

damaging private or public property is contrary to the moral law and 

requires reparation” (CCC 2409). 
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Moral Dilemma: Honesty 3 

Honesty 3: 

Erik, Michael and some other friends have been planning a kayaking trip for over 
a year. They choose a river in North Carolina for it's diverse water currents. In 
some areas the river is peaceful and gentle, allowing time for relaxation. In other 
areas it presents some mild to moderate rapids that are challenging, yet 
minimally dangerous and loads of fun. The group will spend three days on the 
river, stopping to camp at night. Everyone rented the necessary equipment at 
the base lodge. Erik purchased insurance for his equipment, while Michael did 
not. On the second day during some rapids, Michael hits a rock and severely 
damages his kayak when the rock creates a hole in the bow. They inform the 
base loge of the incident and call for another kayak. While waiting for the new 
kayak, Michael asks Erik if he would switch kayaks with him. This way Erik can 
claim the damaged kayak as his own which is covered by the insurance. Should 
Erik claim Michael's damaged kayak as his own? 
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Supporting Materials: Honesty 3 

Supporting materials for Honesty 3 

Scripture and Tradition: 
In the story, Michael is asking Erik to commit insurance fraud. Essentially this is 

stealing. 
Scriptures that apply address stealing include: 

e “You shall not steal” (Exodus 20:18, Leviticus 19:11, Deuteronomy 5:19). 

e “Are you to steal and murder, commit adultery and perjury, burn incense to 
Baal, go after strange gods that you know not, and yet come to stand 
before me in this house which bears my name, and say: “We are safe, we 
can commit all these abominations again’? Has this house which bears 
my name become in your eyes a den of thieves?” (Jeremiah 7:9-11). 

“Then he said to me: ‘This is the curse which is to go forth over the whole 
earth; in accordance with it shall every thief be swept away, and in 

accordance with it shall every perjurer be expelled from here, | will send it 
forth, says the Lord of hosts, and it shall come into the house of the thief, 

or into the house of him who perjures himself with my name; it shall lodge 

within his house, consuming it, timber and stones’ (Zechariah 5:3-4). 
“The thief must no longer steal, but rather labor, doing honest work with 

his own hands, so that he may have something to share with the one in 
need” (Romans 5:28). 

The Catechism of the Catholic Church explains the 7" commandment, “Thou 
shall not steal.” 

“The seventh commandment forbids unjustly taking or keeping the goods 
of one’s neighbor and wronging him in any way with respect to his goods. 
It commands justice and charity in the care of earthly goods and the fruit's 
of men’s labor. For the sake of the common good, it requires respect for 

the universal destination of goods and respect for the right of private 
property. Christian life strives to order this world’s goods to God and to 
fraternal charity” (CCC 2401). 

The Catechism also explicitly addresses types of theft. 
“Even if it does not contradict the provisions of civil law, any form of 

unjustly taking and keeping the property of others is against the seventh 
commandment: thus, deliberate retention of goods lent or of objects lost; 
business fraud; paying unjust wages; forcing up prices by taking 
advantage of the ignorance or hardship of another. The following are also 
morally illicit: speculation in which contrives to manipulate the price of 

goods artificially in order to gain an advantage to the detriment of others; 
corruption in which one influences the judgment of those who make 
decisions according to the law; appropriation and use for private purposes 
of the common goods of an enterprise; work poorly done; tax evasion; 

forgery of checks and invoices; excessive expenses and waste. Willfully 
damaging private or public property is contrary to the moral law and 
requires reparation” (CCC 2409).  
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Moral Dilemma: Family Issues 1 

Family Issues 1 

Derek Wellington is a lawyer in his mid-thirties. His wife Rory is at home raising 
their four children; Rachel age 8, Michael age 6, Daniel age 3 and Kacie age18 
months. They live in a medium three-bedroom house. Derek has yet to make it 
big as a lawyer. He has spent most of his career working for the county 
prosecutor's office. Traditionally, working as a lawyer for the county does not 
pay very well, but provides excellent experience. A large law firm in Washington, 
DC has taken notice of a difficult case, which Derek won last year. They have 
offered him a position at the firm. The position sports a large increase in salary, 
as well as an opportunity for partnership in about five years. This is the job 
Derek has always dreamed of. However, the firm will require him to take a large 
caseload over the next five years. When Derek visited the firm, he asked some 
of the associates about their working hours. Several of them stated they worked 
an average of 70 hours per week. Derek realizes that those kinds of hours would 
leave little time for his family. However, the salary increase would assure his 
family of a safe financial future. His wife could continue to stay home with the 
kids. Also, it would put them in a better position to pay for the kids’ college when 
the time came. Should Derek take the job at the law firm? 
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Supporting Materials: Family Issues 1 

Supporting Materials for Family Issues 1 

Scripture and Tradition: 

The church addresses the importance of family. The church recognizes the 

family as the “domestic church, a communion of persons, a sign and image of the 

communion of the Father and the Son in the Holy Spirit’ (CCC 2204,2205). 

The Catechism says, “The family should live in such a way that its members 

learn to care and take responsibility for the young, the old, the sick, the 

handicapped, and the poor” (2208). 

Also, “Parents have the first responsibility for the education of their children. 

They bear witness to this responsibility by first creating a home where 

tenderness, forgiveness, respect, fidelity, and disinterested service are the rule’ 

(2223). 

The tradition of the church addresses the importance and value of work. 
“Human work proceeds directly from persons created in the image of God 
and called to prolong the work of creation by subduing the earth, both with 
and for one another. Hence work is a duty: 'If any one will not work, let 
him not eat” (CCC 2427). 

The tradition also addresses wages for work. 
“Everyone should be able to draw from work the means of providing for his 
life and that of his family, and of serving the human community” (CCC 
2428). 
“A just wage is the legitimate fruit of work” (CCC 2434). 
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Moral Dilemma: Family Issues 2 

Family Issues 2 

Jeff and Mary have been married for 35 years. Their kids have all left home for 

lives of their own. For the past five years, Jeff's mother Christine has been living 

with them. She has Alzheimer’s disease, which results in confusion and a 

progressive loss of memory. She first moved in when she became unable to 

drive. She was actually a big help around the house. Now her disease has 

progressed to the point that she forgets the location of the bathroom and 

sometimes even Jeff himself. She often asks, “Who are you? When can | go 

home?” Jeff's daughter Katie had been taking care of her grandmother in the 

daytime. But now Katie is moving away with her husband to Utah. Jeff is one 

year from retirement and could legitimately retire early to stay home with his 

mother. Other than her mind, Christine is in fairly good health. Mary has three 

years until she retires as a schoolteacher. Jeff and Mary have been planning 

their retirement a long time. They never counted on Christine living with them or 

becoming so incapacitated. Jeff realizes that taking care of his mother will 

become his whole life. She really needs constant supervision. Jeff just recently 

placed new locks on all the doors so she could not wander outside and get lost. 

She is unable to dress and bathe herself. She tends to wander about and is not 

able to sit still very long, although she takes a long nap in the afternoon. The 

other option would be to place her in a nearby nursing home, which several 

friends have recommended. But Jeff feels really conflicted, because he has 

heard so many rumors about nursing homes. His friends in the medical field 

have told him “no one will take care of your mother better than you will.” Should 

Jeff take care of his mother at home or place her in a nursing home? 
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Supporting Materials: Family Issues 2 

Supporting Materials for Family Issues 2 

Scripture and Tradition: 

Scriptures that relate parents include: 

“Honor your father and your mother, that your days may be long in the 

land which the Lord gives you” (Exodus 20:12). 

“With all your heart honor your father; your mother’s birth pangs forget not. 

Remember, of these parents you were born; what can you give them for 

all they gave you?” (Sirach 7:28-29). 

“My son, take care of your father when he is old; grieve him not as long as 

he lives. Even if his mind fail, be considerate with him; revile him not in 

the fullness of your strength. For kindness to a father will not be forgotten, 

it will serve as a sin offering-it will take a lasting root” (Sirach 2:12-14). 

The catechism addresses taking care of your parents when they are old. 

“The Family should live in such a way that its members learn to care and 

take responsibility for the young, the old, the sick, the handicapped, and 

the poor” (2208). 

“The fourth commandment reminds grown children of their responsibilities 

toward their parents. As much as they can, they must give them material 

and moral support in old age and in times of illness, loneliness, or 

distress” (2218). 
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Moral Dilemma: Social Issues 1 

Social Issues 1 

Out of Marla Barnes’ three children, Sam has always been a troubled and difficult 
child. For the last five years he has struggled with cocaine addiction. He has 

already lost his beautiful wife, who left after he sold their car when he needed a 
fix of cocaine. He has previously broken into Marla’s home and stolen her 
jewelry, which he pawned for drug money. Sam has been in and out of 
rehabilitation several times and even short periods in jail. Marla heard a couple 
months ago that he is homeless and sleeping on the streets. As she rounded the 
corner to her street, she spotted a young man sitting on her doorstep. She knew 

immediately it was Sam. This is not the first time he has shown up at her door 
asking for help. Marla takes a deep breath as she exits the car. Sam is clean- 
shaven and wearing a clean shirt and trousers. Marla admits that she has not 
seen him look this well in a while. Sam explains that he has entered a rehab 
program at the local hospital. He states he has been discharged after being 
“clean” for three weeks. Sam asks his mother Marla if he can move in while he 

looks for a job and borrow some money to get clothes and necessities. Marla 
thinks to herself how many times (at least three) she has heard a similar story 

from Sam. Should Marla let Sam move in and borrow money? 
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Supporting Materials: Social Issues 1 

Supporting Materials for Social Issues 1 

Scripture and Tradition: 

The scriptures do not address drug addiction, but it does have strong words 

regarding drunkenness (alcohol is a form of substance abuse). 

“Beware that your hearts do not become drowsy from carousing and 

drunkenness and the anxieties of daily life, and that day catch you by 

surprise like a trap. For that day will assault everyone who lives on the 

face of the earth” (Luke 21:34-35). 

“...occasions of envy, drinking bouts, orgies and like. | warn you, as | 

warned you before, that those who do such things will not inherit the 

kingdom of God” (Galatians 5:21). 

The tradition of the church does address drug abuse in the catechism. 

"The virtue of temperance disposes us to avoid every kind of excess: the 

abuse of food, alcohol, tobacco, or medicine. Those incur grave guilt who, 

by drunkenness or love of speed, endanger their own and others’ safety 

on the road, at sea, or in the air’ (2290). 

“The use of drugs inflicts very grave damage on human health and life. 

Their use, except on strictly therapeutic grounds, is a grave defense” 

(2291). 

Scriptures that address forgiveness include: 

“When you stand to pray, forgive anyone against whom you have a 
grievance, so that your heavenly Father may in turn forgive your 

transgressions. But if you do not forgive, neither will your heavenly Father 

forgive your transgressions” (Mark 11:25-26). 

"Be on your guard! If your brother sins, rebuke him; and if he repents, 

forgive him. And if he wrongs you seven times in one day and returns to 

you seven times saying, ‘| am sorry,” you should forgive him” (Luke 17:3- 

4), 

“To the person who strikes you on one cheek, offer the other one as well, 

and from the person who takes your coat, do not withhold even your tunic. 
Give to everyone who asks of you, and from the one who takes what is 

yours do not demand it back” (Luke 6:29-30). 

"Then Peter approaching asked him, ‘Lord, if my brother sins against me, 
how often must | forgive him? As many as seven times?’ Jesus 

answered, ‘I say to you not seven times but seventy-seven times” 

(Matthew 18:21-22).  



Culture: 

Our culture has been helpful in making sense about substance abuse. 
Such organizations as Narcotics Anonymous and Alcoholic Anonymous 
have been very helpful to both addicts and their families. Some general 
beliefs about substance abusers have been widely accepted. First is the 
concept of “tough love.” This means that families need to love their 
substance abuse addicted relatives without enabling them to further their 
habits and addictions. The general belief is that an addict must hit “rock 
bottom” before they will be able to put aside their addiction. The addict 
will be unable to hit rock bottom if the family continually bails them out 
their situations, this includes financial backing. Families are often 
counseled to love their addicted relatives by not bailing them out and thus 
furthering their habits of addiction. Families of addicts are encouraged to 
go to support groups while learning the concepts of tough love. 
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Moral Dilemma: Social Issues 2 

Social Issues 2 

Brent, Kathy, Frank and Jane are seniors at Oakwood High School. They have 

been the best of friends for the past couple years. Brent and Kathy started 

dating last year, while Frank and Jane have dated since they were sophomores. 

Jane actually introduced Kathy to Brent. Brent was a friend of Frank from 

baseball. They have had a great time double dating over the last couple years. 

During, the last two weeks, Kathy has seemed somewhat distant. Jane knew 

something was wrong, but Kathy seemed unwilling to talk about it. It was clear 

that Kathy and Brent had a fight, because Brent also seems a little distant. When 

Jane got home from school today, Kathy was waiting on her doorstep in tears. 

She says that Brent has been angry because her parents are insisting that she 

go away to Boston College, instead of going to Tulane with Brent. Kathy said the 

argument got so heated, that Brent slammed his fist into the wall, then grabbed 

Kathy by the arms tightly and pleaded with her to stand up to her parents so they 

can be together at Tulane. Kathy states he let her go abruptly, which caused her 

to fall. She bumped her chin on the wall as she fell. Kathy states she is fine. 

She pleads with Jane not to tell anyone, because Brent might get angry if he 

finds out. She says Brent had pushed her one other time since they have been 

dating, but it was accidental. Jane notices the beginning of a bruise on Kathy's 

chin and arms. Just as Kathy got through telling her story, Brent and Frank show 

up at the door. Brent asks if she knows where Kathy is. He says, “We had a 

fight. She ran off upset and | hurt her. | am so sorry. | just want to talk to her to 

apologize. Do you know where she is?” Jane senses that Brent is sincere. He 

has a large bouquet of white roses in his hand. Should Jane tell Brent that Kathy 

is inside? 
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Supporting Materials for Social Issues 2 

Scripture and Tradition: 
If Jane decides not to tell Brent about Kathy, then she will be lying. Scriptures 

that relate to lying include: 
e “Therefore, put away falsehood, speak the truth, each one to his neighbor, 

for we are members one of another” (Ephesians 5:25). 
e “You shall not bear false witness against your neighbor” (Exodus 20:16). 

Clearly, Jesus however, always stood up for the oppressed and calls us to do the 
same. 

e “For | was hungry and you gave me food, | was thirsty and you gave me 
drink, a stranger and you welcomed me, naked and you clothed me, ill and 

you cared for me, in prison and you visited me... Amen | say to you, 
whatever you did for one of these least brothers of mine, you did for me” 
(Matthew 25:35-36, 40). 

Culture: 
Domestic violence and emotional abuse are behaviors used by one person in a 
relationship to control the other. 
Examples of domestic violence include name calling or put downs, keeping a 

partner from contacting friends or family, withholding money, stopping a partner 

from getting or keeping a job, actual or threatened physical harm (including 
pushing, hitting and making treats), sexual assault, stalking, and intimidation. 
Typically there is a pattern to domestic violence. First, there is a time of tension 

building. This occurs when the abuser gets angry or frustrated. Second, there is 
an actual incident of abuse. Remember abuse can be physical, sexual or 
emotional. Then, there is a time of making-up. The abuser is sincerely sorry. 
They will often bear presents and promise it will never happen again. Last is a 

period of calm where the abuser often denies any abuse ever happened. The 
abuser is often kind and showers the victim with gifts and fulfills promises. This 
four-step cycle can happen hundreds of times in a relationship. The cycle can 
take anywhere from a few hours to a year or more to complete. 
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Appendix F: 1 
Moral Dilemma: Medical/ Life Issue 

Medical/Life Issue (True Story) 

Jack and Lisa Nash gave birth to a baby girl in 1994 with a serious, life- 
threatening disease known as Fanconi Anemia. From the moment of her birth it was 
clear that something was wrong. Their baby, Molly, was missing both thumbs and 
her right arm was 30% shorter than her left. Fanconi anemia is a recessive gene 
carried by both parents. In general, one person out of every 200 in the population 
carries the gene. If both parents have the gene, the chance of having an infected 
child is 1 person in 32,000. As the disease progresses it eventually causes 
complete failure of the bone marrow (which produces all the body’s blood cells) and 
then results in leukemia as well as other types of cancer. Until very recently, 
children with Molly’s form of the disease rarely lived past the age of six. In general, 
physicians now treat the Fanconi children with medications until their blood counts 
get very low. Once their counts have fallen, they recommend a bone marrow 
transplant where the child's bone marrow is completely replaced by a donor's 
marrow. It has been found that if a matching sibling (brother or sister) donor is used, 
the success of the transplant is 85%. If a non-related donor is used the success rate 
is only about 30%. In a matching brother or sister, the best source of the marrow is 
from the umbilical cord when the child is first born. Because of this, many parents 
conceive children after the birth of a child with Fanconi hoping for a match. Parents 
race the clock as they keep having children hoping for a match. However, the latest 
research has allowed another option. 

This option combines in-vitro fertilization and embryonic cell research. The 
Nashes chose this option. Lisa began to receive injections, which forced her body to 
release several eggs a month. These eggs were extracted from Lisa and fertilized in 
a petri dish with Jack’s sperm. The fertilized eggs were allowed to grow over several 
hours. Scientists then tested each of the embryos. They tested their DNA for a 
perfect match. Any embryo found not to be a match or with Fanconi anemia was 
discarded or saved for research purposes. Then the perfectly matched embryos 
were then implanted into Lisa. Each embryo implanted has less than a 30% chance 
of attaching to the uterus. Lisa underwent the procedure five times before she 
became impregnated with a matched child. In three of the attempts she failed to 
conceive a baby, and another attempt she conceived but miscarried shortly 
afterwards. In the process, over 24 of Lisa’s eggs were fertilized and implanted or 
discarded before becoming successfully pregnant. In this time, Molly became sicker. 
As she waited for her perfectly matched brother Adam to be born, it seemed that 
Adam might arrive too late. But this was not the case. Molly was successfully 
transplanted with cells saved from Adam's umbilical cord. Lisa later explained how 
she chose Adam's name. “God created Adam in his image. Adam was the first. And 
from Adam, from his rib which is full of marrow, God created woman, which is fitting 
because God used our Adam to give Molly a second chance at life.” 

Many question the choices the Nashes made. Did they make the morally “right” 
choice? Should they have used science to conceive a baby who was the perfect 
match for their daughter Molly to save her life?  
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Supporting Materials: Medical/ Life Issue 

Supporting Materials for Medical/Life Issue 

Background: 

In vitro fertilization- this is the process described in the dilemma where they 
extract eggs from a female and fertilize them with male sperm in a petri dish. 

The fertilized eggs are then implanted back into the female. Each fertilized egg 
has less than a 30% chance of attaching to the uterus. Therefore, 3-5 eggs are 

usually implanted back into the female in hopes one will take. Because the 
procedure for extracting eggs is painful and costly, they often extract extra eggs, 
fertilize them with sperm and freeze them for future use. Each procedure costs 
about $12,000 and is not covered by insurance. 

Embryonic DNA testing- this is where researchers test the DNA of embryos 
before implanting them back into the mother. Scientists can tell in this case if the 
baby will have the disease like Molly and/or will be a bone marrow match. This 

kind of testing can detect a myriad of other things, including the sex of a baby. 

Scripture and Tradition: 

The Catholic tradition has always held that life begins at the time of conception 
(The coming together of an egg and a sperm). Scripture seems to support this 
belief. 

o “Before | formed you in the womb | knew you, before you were born | 
dedicated you, a prophet to the nations | appointed you” (Jeremiah 1:5). 

e “The Lord called me from birth, from my mother's womb he gave me my 
name” (Isaiah 49:1). 

The Catholic Church rejects in vitro fertilization as morally acceptable. Their 
reasoning is the intentional sacrifice of some (7 out of 10) in order to conceive 

one child. If life begins at conception, then this procedure kills innocent humans 

in order to bring one into the world. Secondly, the church finds it offensive that 
embryos would be sitting in freezers indefinitely. 

The Catholic Church is also against experimentation on embryos for the purpose 
of discarding humans as unacceptable or undesirable. This included embryonic 
stem cell research, which scientists hold as the key for cures to several diseases. 
The Church rejects this kind of research because it purposely sacrifices the lives 
of innocent embryos. 

The Church says, “The human being is to be respected and treated as a person 
from the moment of conception; and therefore from that same moment his rights 

as a person must be recognized, among which in the first place is the inviolable 
right of every innocent human being to life” (Evangelium vitae 60).  



Culture: 
Our culture supports these techniques. First, in vitro fertilization has allowed 

many couples to have babies who were unable to conceive a child any other 
way. As to embryonic cell testing, many support this type of research. Scientists 

believe that embryos hold the key for curing many diseases like cancer, 
paralysis, heart disease, and the list goes on. It is currently legal to use left over 

embryos from in vitro for this type of research. If a researcher is privately funded, 

he or she can even create embryos for the sole purpose of research. 

For the Nashes full story see the following article: 

Belkin, Lisa. “The Made to Order Savior.” New York Times Magazine. July 1, 

2001. 
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Moral Dilemma: Social Justice 

Social Justice Issue 

Sub-Saharan Africa reported 25 million people infected by HIV at the end of the 
year 2000. South Africa has a severe epidemic of HIV. One in five adults are 
infected. There is a treatment known as the triple cocktail for those whose HIV 
has progressed to AIDS. The triple cocktail consisting of three drugs, has keep 
many Americans with AIDS healthy at a cost of $10,000-$15,000 a year. 
American drug companies hold a patent on their drugs for twenty years, allowing 

them to determine price. Third World countries are unable to afford such prices 
to treat their residents. Some countries, like Brazil, in an effort to reduce the 

price, have made generic copies of the drugs for a price of $3000 per year. 
Brazil estimates they can eventually make the drugs for $700 a year. American 

drug companies are very upset with foreign companies for making generics. 
They fear that generics will not provide pure drugs to the sick, and Americans will 

begin to buy these generics on the black market. Additionally, if their patent is 
not honored, they argue they will not be able to recover the cost of research and 
production. Should foreign drug companies be allowed to make generic AIDS 
drugs that others hold the rights to? 
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Supporting Materials: Social Justice 

Supporting Materials for Social Justice Issue 

Scripture and Tradition: 

Companies that make generics could be considered stealing from those who 
hold patents. Scriptures that address stealing include: 

e “You shall not steal’ (Exodus 20:18, Leviticus 19:11, Deuteronomy 5:19). 
e “Are you to steal and murder, commit adultery and perjury, burn incense to 

Baal, go after strange gods that you know not, and yet come to stand 

before me in this house which bears my name, and say: “We are safe, we 
can commit all these abominations again’? Has this house which bears 
my name become in your eyes a den of thieves?” (Jeremiah 7:9-11). 

“Then he said to me: ‘This is the curse which is to go forth over the whole 
earth; in accordance with it shall every thief be swept away, and in 
accordance with it shall every perjurer be expelled from here, | will send it 
forth, says the Lord of hosts, and it shall come into the house of the thief, 

or into the house of him who perjures himself with my name; it shall lodge 

within his house, consuming it, timber and stones” (Zechariah 5:3-4). 

“The thief must no longer steal, but rather labor, doing honest work with 

his own hands, so that he may have something to share with the one in 
need” (Romans 5:28). 

At the same time this is a social justice issue. The people of Africa are in need. 
Jesus asked us to heal the sick. 

e “As you go, make this proclamation: ‘The kingdom of heaven is at hand.” 
Cure the sick, raise the dead, cleanse lepers, drive out demons. Without 
cost you have received; without cost you are to give.” 

‘For | was hungry and you gave me food, | was thirsty and you gave me 
drink, a stranger and you welcomed me, naked and you clothed me, ill and 

you cared for me, in prison and you visited me... Amen | say to you, 

whatever you did for one of these least brothers of mine, you did for me” 
(Matthew 25:35-36, 40). 

The tradition of the church has much to say about social justice. For more 
information, see this article. 
United States Conference of Catholic Bishops. Everyday Christianity: To Hunger 
and Thirst for Justice; a Pastoral Reflection on Lay Discipleship for Justice in a 
New Millennium. USCCB, October 3, 2001. 

Culture: 
Much has been written about the AIDS epidemic in Africa. To discover more 
about this problem, see article. 

Stolberg, Sheryl Gay. “Africa's AIDS War.” The New York Times. Late Edition. 
March 10, 2001.  



To discover more about making generic drugs and the AIDS crisis see the 

following articles: 

Peterson, Melody. “Lifting the Curtain on the Real Costs of Making AIDS Drugs.” 

New York Times. April 24, 2001. 

Rosenberg, Tina. “Look at Brazil.” New York Times Magazine. January 28, 

2001. 
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Evaluation Form 

Evaluation 

(Please fill this out and be as honest and thorough as possible) 

1) What insights have you gained today that you will take with you? (What 

have you learned?) 

What did you like most about the retreat? 

After participating in the discussions, name any areas in which you were 

challenged to think differently. 

After participating in the discussions, do you think the issues discussed 
are pertinent to your life? What other areas would you like to have 
discussed? 

If you could change anything about the day, what would you change?  


