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PROPOSAL 

IDENTIFICATION OF A PROBLEM 

In 1982, the Diocesan Commission of Education in the Diocese of Peoria approved 

the following policy: 

Each parish of the diocese should make provision for 
the continuing religious development of its adult 
members through formal programs which are planned and 
evaluated. (A-403/P-COE) 

In 1986, the Office of Catholic Education in the Diocese of Peoria issued 

several administrative regulations regarding adult education which included the 

recommendation that parish leaders establish adult catechetical teams. (A-403/AR-0CE) 

While this regulation has been in place for three years, neither diocesan personnel 

nor directors of religious education have had any systematic training or expertise in 

the principles of adult learning. 

Interest in adult education is growing in the diocese, but the programs offered 

are generally sporadic and centered in institutional needs rather than in those of 

the individual. Without knowledge of the principles of adult learning, much less an 

awareness of the relationship between the life tasks of adults and faith development, 

offerings tend largely to resemble theology or content courses in lecture format. 

Directors of religious education are involved in sacramental programs for 

parents of children about to celebrate First Penance and First Eucharist, but what is 

noticeably absent are good adult processes geared to enhance the faith development of 

those parents. 

At this time, there are approximately eight designated catechetical teams in the 

diocese. However, the term 'catechetical team" means different things to different 

parishes, and it is difficult to assess the quality and kind of training that has 

been offered to team members. 

There are also approximately fifty people in the diocese responsible for adult 

education, several of whom are pastors who are not familiar with the andragogical 

method.  



For these reasons, I propose to create a training program for potential adult 

education coordinators to develop competencies in team formation and program 

planning. Moreover, since many rural parishes are too small to develop and maintain 

their own catechetical teams, I propose to offer models of adult education suited to 

rural needs as well. 

The six day-long training sessions will be geared to fit the second year of 

specialization in the Diocesan Lay Ministry Leadership Program (LMLP) for the diocese 

of Peoria. However, this training program can also be adapted and parts may be used 

for training of parish staff, directors of religious education, and adult 

catechetical teams. This project is a new contribution to the diocese of Peoria and 

is one concrete response to diocesan policy and guidelines. 

The training sessions totaling 33 clock hours will all take place at the Sheen 

Pastoral Center in Peoria one Saturday a month from September of 1989 to April of 

1990 excluding the winter months of December and January. 

In addition, five post-session assignments and readings will involve 

participants in several more hours of self-directed learning. 

One on- site visit to each trainee will take place after the termination of the 

year of specialization to assess and evaluate the trainee's progress and to offer 

consultation as needed. 

MAJOR COMPONENTS OF THE TRAINING PROGRAM 

The training materials will consist of a leader's guide, handouts, 

transparencies, evaluations, readings, self assessments, field assignments, further 

enrichment readings for parish team meetings and a bibliography with several 

annotated entries. 

The sessions themselves will reflect the value of 

prayer and reflection WORSHIP 
community building-—- COMMUNITY 
adult processing of new information MESSAGE 
parish groundwork———- —-SERVICE 

  

   



The following goals reflect the broader less tangible aims of the project, 
namely to achieve: 

r a condition in which adults believe in and participate in ownership of Church as 
"The People of God." 

a condition in which adults are open to life-long learning. 

a condition in which adults develop a sacramental outlook on all of life. 

a condition in which adults experience the saving presence of God in small faith 
communities. 

FRAMEWORK OF THE TRAINING SESSIONS 

It is understood that each session will incorporate prayer, community building, 

discussions on post-session assignments, wrap-up, review and evaluation procedures. 

The following outline reflects the specific objectives and topics of each session. 

SESSION ONE: Preparing the Soil: Beginning with Ourselves 

Objectives: Participants will 

use their own stories and experiences as a teaching tool for the group. 

become familiar with the major Church documents that support the 
importance and goals of adult education. 

identify the fundamental characteristics of Christian adulthood and 
distinguish between child and adult-centered learning. 

begin initial groundwork to assess the climate of the parish for adult 
education. 

Topics: 

1. Foundations for and Purposes of Adult Religious Education. 
2. Characteristics of Christian Adulthood 
3. Two Different Methodologies: Pedagogy and Andragogy 

SESSION TWO: Planting the Seed: God Empowers Us with Gifts for the Kingdom 

Objectives: Participants will 

do theological reflection on faith experience through story telling. 

identify their own personal learning styles. 

learn Westerhoff's four stages of faith development. 

understand faith as developmental through life stages. 

Topics: 

1. Personal Learning Styles 
2. The Psychological Development of Adults 

Faith Development in Adulthood  



SESSION THREE: Watering the Plant: God Invites Us to Grow 

Objectives! Participants will 

learn the components of the team concept. 

understand and participate in small group dynamics. 

experience good adult processes for adult learning. 

know criteria and guidelines for team recruitment. 

Topics: 

The Team Concept 
Small Group Dynamics 
Group Management 

Environment for Adult Learning 
Criteria for Selection and Role Description of Team Members 
Recruiting Member 

SESSION FOUR: Cultivating the Crop: God Tends to Our Needs in Due Season 

Objectives: Participants will 

reflect upon their own mid-life concerns. 

recognize the myths and assumptions about adult education. 

understand and apply the basic components of program planning. 

develop strategies for team recruitment. 

Topics: 

Needs Assessment 

Planning Strategies 
Designing a Program 
Writing Goals and Objectives 
Promoting and Evaluating Programs 

SESSION FIVE: Harvesting the Crop: God Blesses Our Fruitfulness 

Objectives: Participants will 

understand, apply and critique Shared Christian Praxis as one process for 
adult learning. 

learn and test their capacities for enabling others. 

share and learn recruitment techniques from each other. 

have a better grasp of rural life and needs from which to design programs. 

Topics: 

An Enabling Leadership Style 

Shared Christian Praxis 
Basic Assumptions of Shared Christian Praxis 

Engagement of the Process 
Adult Education in Rural Parishes 
Tracking Our Progress: Recruiting and Budgeting  



SESSION SIX: Distributing the Harvest: God Invites Us to Share 

Objectives! Participants will 

be able to organize team meetings and set agenda. 

plan their first team meeting. 

critique their own planning. 

Topics: 

Planning the Content and Processes 
Evaluating the Plan 

Structuring the First Two Years 

Using an Alternative Model: "Priming the Pump" 
Enrichment Readings and Bibliography 

BIBLIOGRAPHY 

The enclosed annotated bibliography is fairly comprehensive and reflects the 
best monographs, periodicals and journals in the field. This bibliography will be 
given to adult education coordinators for their own on-going learning and for the 
purposes of creating a parish library. 
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believe in and participate in ownership of Church as 

are open to life-long learning. 

develop a sacramental outlook on all of life. 

experience the saving presence of God in small faith 

 



Note to the Facilitator: Listed below are the overall needs for the program. 
Specific needs will be noted in the guide for each session. 

Materials: 

Refreshments: 

Environment: 

Blackboard, chalk, erasers, overhead machine, transparencies, 
markers, large butcher paper, pens/pencils, additional paper, nametags 
and handouts. Candle, plant or some symbol that can enhance the 
prayer experience, 

Warm and cold beverages, mid-morning and afternoon snacks, cups, 
napkins, paper plates, and provision for lunch at your discretion. 

Comfortable and spacious adult learning center with easy access to rest 
rooms. 
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FIRST SESSION: Preparing the Soil: Beginning with Ourselves 

Objectives: « Pariicipants will 

use their own stories and experiences as a teaching tool for the group. 

become familiar with the major Church documents that support the 
importance and goals of adult education. 

identify the fundamental characteristics of Christian adulthood and 
distinguish between child and adult-centered learning. 

begin initial groundwork to assess the climate of the parish for 
adult education. 

Step One: INTRODUCTIONS (20 mins.) 

Ask participants to divide into triads or quads. Have each person introduce 
her /himself giving name, parish, church and/or other involvements and why they 
are here and what each hopes to gain from the session. 

After each person has had a chance to speak, gather the entire group together 
and elicit their responses on what each hopes to gain. 

On overhead, blackboard or large butcher paper, list their responses and use 
these expectations at the end of the day as the content of a verbal evaluation. 

Two: PRAYFR SERVICE (10 mins.) 

"And some seed fell on rich soil" 

Hand out resources 1 and 1A. 

After the prayer, address resource lA and ask for a volunteer to prepare prayer 
and duplicate copies for the next session. 

Tell the volunteer that the next prayer service will be based upon 1 Cor. 12: 
4-7 and the theme for the session will be "Planting the Seed: God Empowers Us 
with Gifts for the Kingdom."  



Step Three: FOUNDATIONS FOR AND PURPOSES OF ADULT RELIGIOUS EDUCATION (30 mins.) 

Give a brief summary on what has led to these sessions, namely: 

1. The Church's awareness and reflection upon the importance of adult 
education and our own American Bishops' call to put adult education at the 
center of parish catechesis as reflected in the NCD and Serving Life and 
Faith 
Hand out resource 2-—-"Adult Education in Church Documents," in Priming the 
Pump, Tabor Publishing. Feature some of the statements and assign a 
thorough reading between sessions. 

Address the goals of adult education found in Serving Life and Faith 
(These goals will be helpful later on in developing their own goals and 
objectives.) 

a. '" . . . adult religious education is directed at 
helping individuals and communities understand and 
live the Gospel to the fullest extent possible." 
{34.) 

"Adult religious education helps prepare believers 
to exercise a prophetic voice in today's world, to 
focus the light of the Gospel on the issues of our 
time, 35.) 

"Adult religious education is an important means 
for helping adults share their faith with the next 
generation." (36.) 

Diocesan awareness, policy and recormendtions. For Peoria diocese, cite A- 
403/P-COE and A-403/AR- OCE from policy book. 

Participants' awareness and need by virtue of their presefice, 

Distribute resource 3---""Ask Yourself These Questions" using the transparency 
as well. 

Engage participants in REFLECTION on one or more of the questions. Allow 
sufficient time for this. Facilitate DISCUSSION AND GUIDANCE of the large 
group around this central question: 

What does your discussion on these questions tell you about what it means 
to be an adult? What differences do you see between child-centered and 
adult-centered adult education? 

On overhead, blackboard of large paper under the heading: 
"An Adult Is . . . " have the participants give their responses. 

This will be a lead-in to the next presentation. 

MORNING BREAK {10 mins.)  



Step Four: CHARACTERISTICS OF CHRISTIAN ADULTHOOD 

A. "What is a Christian Adult?" (45 mins.) 
*¥ Present the following in your own words and write key phrases on the 

blackboard, or butcher paper. 

A Christian Adult is one who . 

is ever in the PROCESS OF GROWING IN MATURITY. 

. assumes RESPONSIBILITY for her/his total holistic development: spiritual, 
psychological, intellectual, social, emotional and ministerial wholeness. 
Thus, adulthood is not a static concept at which one arrives at the magical 
age of 18, but rather it is a lifelong process. 

. has made a FREE and PERSONAL commitment to the person of Jesus the Christ, 

NOT out of of learned habit but out of owned faith and conviction. 

is open to the challenge of Gospel living in our times. 

. sees the importance of her/himself in the MINISTRY AND MISSION of the CHURCH 
and uses gifts given in the service of others. 

. recognizes Jesus’ proclamation of, and focus on the Kingdom as central and 
actively promotes it in family, workplace and world. 

. sees her/himself as committed to the service of others and the cause of 

Justice in Church and world arenas. 

is capable of risking intimacy in relationships and all that it implies for 
growth. 

. values on-going adult learning through formal or informal study and 
participation. 

. recognizes the importance of mutuality and collaboration with others in 
order to live, love and serve and appreciates others’ gifts. 

Invite further comments on adulthood. 

Ask participants if they have "reached" adulthood on the basis of this 
description. 

Distribute resource 4---"The Personal Wellness Scale." Have participants read 
through it quietly. Ask them if they see room for improvement in their lives? 

Distribute resource 4A---Portrait of a Developing Adult Maturity," and tell 
participants that this is a personal and optional tool they may wish to use to 
help appraise their own needs and strategize for growth.  



B. "The Adult Learner: Who Is This Person?" (45 mins.) 

*¥ Present the following: 

Adults are not children fully grown and because 
they are not, the science and methodology MORE 
OFTEN used in helping adults learn is very 
different from that which we generally use with 

children. Dr. Malcom Knowles, a pioneer in the 
field of adult education gave birth to the term 

ANDRAGOGY . 

Essentially, andragogy is based upon the 
assumption that there are differences between: 

PEDAGOGY---teacher directed learning and ANDRAGOGY---self directed learning 

As we deepen our understanding of what growing in 
adulthood means, we will increasingly see the 
importance of andragogy, the principles of which 
we will explore this afternoon. 

Adults have the advantage of life long experiences 
and a renewed sense of inner motivation and 

readiness to learn that children do not. At times 

there is an urgency to move on with the task of 
self maturation that is the incentive for adults 
to seek out SPECIFIC learning opportunities to 
fill their perceived needs. 

Distribute Resource 5---"Characteristics of Adult Learners," and ask the 

participants to read the material 

Request the following: As you read through these characteristics, consider: 

a. the findings that really leap out as you reflect an experience of yours. 
(Can you tell a story from your life that highlights the truth of one of 
these findings?) 

b. the implications for planning and designing programs 

Ask participants if they would like clarification or further elucidation on any 
of the characteristics. 

(60 mins.)  



Step Five: TWO DIFFERENT LEARNING METHODOLOGIES (60 mins.) 

* Ask participants to recall a good learning experience they had in 
high school or college. 

Have the group Identify the characteristics of that experience-- 
e.g., the manner in which the teacher motivated them to self- 

discovery and self-learning. 

List their responses on butcher paper or blackboard. 

Distribute resource 6---"Pedagogy-Andragogy” and have the group read 
quietly. 

Ask them if one or the other model prevailed in their earlier 
education. 

In terms of adult education experiences, they may have had, ask them 
what methodology predominated. Explain to the group that: an 
extreme pedagogical model of education does not work well with 

adults. For the most part they are not interested in academics 
and abstract theory, or the accumulation of facts and ideas. 
Adults who have completed formal education are more generally 

growth and task-oriented. Adults wish to be respected and 

responsible for their own learning. 

Invite comments from thej group on the four points and clarify the 
content with examples. 

Step Six: REVIEW, WRAP-UP, ASSIGNMENTS AND EVALUATION (S50 mins.) 

Since the major concepts presented in this session are critical to understanding 
adult education, more time is assigned to this step to further clarify and make sure 
the participants understand this well. 

Summarize major points of the day 

Invite further questions 

Evaluate the day, using the listed expectations of the group 

Distribute the session 1, post-assignments 1,2,3 and the explanation sheet. 

 



SESSION I / RESOURCE 1 
0 GOOD SOIL: Slow steady growth in receptive soil with careful tending and constant 

weeding allows kingdom values and the simple lifestyle to take root. This person has 
taken the time to think through his or her values in light of Jesus teachings, simplified his 
or her life and cut out the frills. Serenity and spiritual productivity characterize this life. 
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 Listen: Mark 4:1-20 - The Parable of the Sower 

Reflect: The local parish is blind of these several terrains of 

rock, footpath, thorns and good soil. What is the terrain 
of my being to receive the Seed of God's Word? How do I | 
see myself following in the footsteps of Jesus the Sower 

as facilitator of adult education in my parish? 
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Share Faith: Feel free to share your insights here. 
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Pray: Spontaneous Response 

/ 

Decide: What personal goal can I set for myself in the IMLP year 
of specialization? 

Comment : T will . 

Sing: "As A Seed" 
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0 SEED ON PATH: Before the message has a chance to take root, something snatches 
away the seed. This person has no kingdom values, no clear direction: and no 
commitment to the simple life that Jesus taught,  



SESSION I / RESOURCE 1A 
HELPFUL HINTS FOR CREATING A PRAYER SERVICE 

. GENERAL GUIDELINES 

Prayer Service should be prepared in detail and carried out with care. 
Always have two major elements: a. the proclamation of the Word of God, b. the 
response of faith on the part of the participants expressed by vocal or silent prayer 
singing, a sacred gesture, etc. : 
Have one theme and use it as the basis for selecting readings, music, etc. 
Be conscious of the liturgical year, e.g., Advent, Lent, efc. 
A religious atmosphere needs to be created. 
Involve participants in the prayer service. 

POSSIBLE COMPONENTS 
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Scripture (always include) 
Thanksgiving 
Psalms 

Petitions 
Silence 

Spontaneous prayer 
FFaith Sharing 
Song 

Music 
Media (slides, films, filmstrips, ato.) 
Examination of conscience 
Litany 

CREATING THE PRAYER SERVICE 

Foresee in detail the unfolding of the prayer service. 
The length of the service should be appropriate to the occasion. Longer length of 
service is not necessarily better. 
Take into consideration the physical arrangement of the room when planning the service. 
Allow for signs or gestures which correspond to the theme. Examples are: life - water; 
growing - plant; death - bare branch; darkness - candle; sharing - loaf of bread; kingdom 
of God - the parable symbols. 
Maintain a balance among reading, music, vocal responses, and silence. 
Scripture readings should be kept short. If the readings are lengthy then select only the 
thematic verses. : 
Limit readings from non-scriptural sources to a minimum. 
Select music appropriate for service and participants. Vary between music which all sing, 
antiphonal music, music for meditation, etc. 
Choose songs people know if they will be singing. 
Consider using slides or a short film appropriate to the theme. 
Be aware of the resources available through various sources, go, , parish, Media Library, and other diocesan departments. 
Preview the audiovisuals. 

(over)  



IMM 

1 

2. 

3 

Try 

EDIATE PREPARATION TO PRAYER SERVICE 

Have readers prepare the readings. 

Have words of songs available. 

Have copies of the prayer service available for leaders, readers, song leaders, and 

participants, etc. 

Prepare all necessary materials Arend of time: Bible, records, pictures, candles, 

flowers, matches, slides, films, etc. 

Examine the audiovisial equipment, record player, etc; and make sure that no slides 

are upside down. 

Project the slide to the full size of the screen. 
Adjust the lighting of the room to enhance the desired mood. 

Allow for a Light source (flashlight) for the reader if the room is to be darkened. 

Select a time which is conducive for prayer. If the prayer service will be at a time 

other than the beginning or end of the session, then allow several minutes for transitio 

PRAYER SERVICE 

Give a brief overview of the prayer service rather than rehearse it. 

Quiet the people before beginning the service. Be mindful of the presence cS God, 

Briefly introduce the prayer service by connecting it to the context of the event. 
The leader, reader, and music leader should project their voice so all can hear. 

Have scripture passages marked. 
Read all scripture from the Bible - not from a piece of paper. 
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SESSION I / RESOURCE 2 

  

Adult Education in Church Documents 
Mariella Frye, M.H.S.H. 

A perusal of Church documents dealing with education or catechesis in the 
twentieth century reveals a growing awareness of the centrality and importance 
of adult education, and a gradual development from pedagogy to andragogy. 
As far back as 1905, Pope St. Pius X, in his encyclical Acerbo Nimis, stated: 

Since those more advanced in years stand in no less need of religious 
instruction than do the young, all pastors and others having the care 
of souls shall, on Sundays and holy days, and at an hour most 
convenient for the majority of the faithful, instruct them in the 
catechism, using plain and simple language, adapted to their 
intelligence.! 

In 1929, Pope Pius Xl issued an encyclical on the Christian education 
of youth. Although addressing the specific issue of the education of youth, 
Pius XI also stated: 

We see the supreme importance of Christian education, not merely for 
each individual, but for fainilies and for the whole of human society.> 

At the Second Vatican Council, the concern of the Council fathers for 

adult education found its way; into several documents. In the introduction of 
the “Declaration on Christian Education,” it says: 

The education of the young and even a measure of continued 
instruction for adults have grown both easier and more urgent in the 
circumstances of our times.’ 

In article 9, which deals with schools, the Declaration points out: 

Considerable importance is to be attached to those schools which are 
demanded in a particular way by modern conditions, such as so- 
called professional and technical schools, institutes for educating 
adults and promoting social services. * 

In article 14 of the “Decree on the Bishops’ Pastoral Office in the 
Church,” the Council fathers urged bishops to: 

See to it that [catechetical] training be painstakingly given to children, 
adolescents, young adults, and even grownups. In this instruction a 
proper sequence should be observed as well as a method appropriate 
to the matter that is being treated and to the natural disposition, 
ability, age, and circumstances of life of the listener.’ 

Reprinted from Priming the Pump, copyright 1989 
Tabor Publishing Company, 25115 Avenue Stanford 
Suite 130, Valencia, California 91355. Used with 
permission.  



  
Leader's Guide 

Also, in the “Decree on the Apostolate of the Laity” (articles 29-32), 

the Council called for training and formation of the laity for the apostolate, 
including spiritual formation, and solid instruction in theology, ethics, and 
philosophy. 

It was in the General Catechetical Directory, however, that adult edu- 
cation really came into its own. Under “Forms of Catechesis” in article 20, the 

General Catechetical Directory asks bishops to: 

Remember that catechesis for adults, since it deals with persons who 
are capable of an adherence that is fully responsible, must be 
considered the chief form of catechesis. All the other forms, which are 

indeed always necessary, are in some way oriented to it. 

The General Catechetical Directory gives several reasons for the need 
for adult catechesis: 

1. The undertaking of tasks in social life, and the responsibilities of family, 
professional, civic, and political life demand of adults that they complete 
their Christian formation according to the norm of the Word of God in a 

special and suitable way. 
Aptitudes and capacities which reach their full development in adult life 
. . . must be cultivated and illumined by the Word of God. 
The adult, moreover, must successfully pass through certain periods of life 
which are full of crises. . . . In these times the adult’s faith must be 
constantly illumined, developed, and fortified.’ 

The General Catechetical Directory suggests: “There are conditions 
and circumstances that demand a special form of catechesis.” These include: 

catechesis of Christian initiation, 

catechesis for those who are involved in the lay apostolate in a special way, 
catechesis which is to be given on the occasion of the principal events of life, 
catechesis which is to be given on the occasion of some change in the 
circumstances of one’s life, 

catechesis which is concerned with a Christian use of leisure, and 

catechesis which is to be given on the occasion of special events.? 

At the same time, the General Catechetical Directory points out: 

These special forms of catechesis in no way lessen the need for 
establishing catechetical cycles which are devoted to a systematic 
study of the entire Christian message.’ 

With regard to methodology, the General Catechetical Directory, 
while not using the term andragogy, points out the importance of experience 
in catechesis and states: 

In the case of adults, the group can today be considered a requisite 
for catechesis which aims at fostering a sense of Christian 
coresponsibility.' 

   



  

Resources 

It further states that catechesis takes on the character of joint study, 
which strives to explore the relationships and ties between the Christian mes- 
sage and the experiences of the group. 

Sharing the Light of Faith, the National Catechetical Directory for 
Catholics of the United States, echoing the General Catechetical Directory, 
points out: 

Every form of catechesis is oriented in some way to the catechesis of 
adults, who are capable of a full response to God’s Word." 

Throughout Sharing the Light of Faith, there are twenty-six articles 
dealing with adult catechesis, expanding on the material in the General Cate- 
chetical Directory. “Catechesis is a lifelong process,” Sharing the Light of Faith 
states, and “the catechesis of adults must have high priority at all levels of the 
Church.’ 

In articles 182-189, catechesis for adults is divided into three levels: 
early adulthood, middle adulthood, and later adulthood. Sharing the Light of 
Faith indicates that there are different catechetical needs at different stages of 
development. It outlines the profiles of each stage and indicates the kind of 
catechesis needed at different stages. 

Sharing the Light of Faith expands on the methodology for adults in 
the General Catechetical Directory: 

Adults should play a central role in their own education. . . . 
Catechesis for adults respects and makes use of their experiences, 
their cultural, racial, and ethnic heritages, their personal skills, and 
the other resources they bring to the catechetical programs. . . . 
Adults should teach and learn from one another." 

Sharing the Light of Faith also focuses on family catechesis and on 
parents as the first and foremost catechists of their children. It points out that 
the Church community should provide programs to help parents in their cate- 
chetical role. At the same time, Sharing the Light of Faith states: 

It should not be thought that adult catechesis is important only by 
reason of its relationship to the catechesis of children. . . . Rather, the 
primary reason for adult catechesis . . . is to help adults themselves 
grow to maturity of faith as members of the Church and society. * 

Finally, Pope John Paul II's Apostolic Exhortation on Catechetics af- 
firms both the General Catechetical Directory and Sharing the Light of Faith 
with regard to adult catechesis. The pope pointed out: 

Catechesis of adults is the principal form of catechesis because it is 
addressed to persons who have the greatest responsibilities and the 
capacity to live the Christian message in its fully developed form. . . . 
Catechesis is therefore for adults of every age, including the elderly 
. . . no less than for children, adolescents, and the young. 

It is evident from the above that we have ample support in Church 
documents for adult education and catechesis. It is now up to parish com- 

   



  

Leader’s Guide 

munities to raise the awareness of adults of the need for catechesis, to motivate 

them to participate, and to provide programs that will meet the needs of 
persons on all levels. 

Notes 

1. Vincent A. Yzermans, ed., All Things in Christ: Encyclical 

Letters and Selected Documents of Blessed Pius X (Westminster, Md.: 
Newman Press, 1954), 41. 

2. Christian Education of Youth: Encyclical Letter, December 31, 
1929 (Washington, D.C.: National Catholic Welfare Conference, 1936). 

3. Walter M. Abbott, S.]., ed. “Declaration on Christian 

Education,” The Documents of Vatican II (New York: America Press, 1966), 

637. 
4. Ibid., 648. 
5. Abbott, “Decree on the Bishops’ Pastoral Office in the Church,’ 

The Documents of Vatican II, 406. 
6. General Catechetical Directory (Washington, D.C.: USCC Office 

of Publishing and Promotion Services, 1971), 21 
7: Ibid. 71. 
8. Ibid., 73-74. 
9. Ibid., 74. 

10. Ibid., 60. 
11 Sharing the Light of Faith, 18. 
12. Ibid.;:113. 
13. ibid., 111. 
14. Ibid., 21-22. 
15; Abostons Exhortation on Catechetics (Catechesi Tradendae). In 

Origins: NC Documentary Service, November 8, 1979, articles 43 and 45. 
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Ask Yourself These Questions 

What was the last adult learning experience I participated in? How 
did I find out about it? What attracted me to it? What were my.real 
reasons for going? How did the topic, format, timing, location, cost 
and facility influence my decision to participate? Did I go alone or 
make arrangements to share the experience with others? 

What has been my most meaningful adult learning experience? 
What life experiences, felt needs, self-investments, and expectations 
did I bring to it? How did the presentor, topic, timing, location, 
financial investment, and facility compare with my expectations? Did 
interaction with friends make a difference? Was I comfortable? Could 
I hear and see well? Did the presentor speak to my needs, address my 
concerns, provide immediate skills, and suggest future directions? 

How have personal experiences of crisis, failure, transition, stress, 
loss, responsibility, and increased leisure time triggered my participa- 
tion in adult learning? Have any of my normal, basic human needs 
fostered my involvement in growth opportunities: survival? security? 
self-worth? belonging? intimacy? meaning? generativity? When I feel 
the need to change, grow, or dent, am I always able to find the time 
and energy needed to participate in planned series or individual 
programs? Do I find myself choosing books, magazines, pamphlets, 
videos, audio cassettes, one-on-one resourcing, or informal discus- 
sions as viable alternatives? Have there been times in my life when I 
was more or less open to informal/unstructured/self-directed learn- 
ing? Can I recall other times in my life when formal /structured /other- 
directed learning was more appealing? 

Td RT LE Lt Eo Yas lL RP EA ALO Ao 3 

Taken from "A Program Planners’ Guide to Adult Fducation that Works, 
by Karen Ann Szentkeresti and Jeanne Tighe in 
New Catholic Vorld, September /October 1987 

Used with Permission. 
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SESSION I / RESOURCE 4 

The Personal Wellness Scale 

Physical 

it Nutrition 

I stay within 10¥% of my ideal weight by taking in 
no more than the calories I burn. (Women: take height 
in inches times 2 1/2, minus 108.) 

I try to eat whole grain products, fruits, and vegetables. 

I try to eat food with little or no refined/processed sugar. 

I try to reduce my fat intake and try to substitute unsaturated liquid 
fats (vegetable) for saturated fats (from animal products), 

I consume less than one half teaspoon of salt a day including salt for 
cooking. 

Part 11: Physical Exercise 

}, I participate in vigorous activity (bicycling, walking, running, 
swimming, rowing etc.) for 15-20 minutes three times a week. 

I am active during the day (walk instead of ride, use stairs instead of 
elevators, work on my feet, scrub floors, work with children etc.). 

I do stretching and flexing exercises for 15 minutes at least three times 
per week. 

I spend part of my free time in active recreation (gardening, hiking, 
baseball, etc.> 

I participate in sports for reasons other than competition. 

 



Part 111: Medical and Safety 

I avoid liberal use of alcohol and tobacco. 

I use medication only as directed. 

brush my teeth twice and day and floss daily. 

I Keep my Knowledge of first aid procedures current. 

If able, I donate blood regularly. 

I avoid driving in excess of 45 mph. 

I make reqular trips to dentist, doctor and opthmalogist. 

Part IV: Mental Health 

I attend on e workshop a year to update myself academically. 

I read one novel or piece of non-fiction once a month. 

I am curious about things I don’t Know and seek to understand 

them by reading, adult education etc. 

I cultivate my imagination in meeting new challenges. 

I cultivate my memory by using such methods as word association, 

alphabetizing etc. 

Part Ui Spiritual 

i, I pray privately and/or communally daily 

I engage myself in spiritual reading reqularly. 

I actively participate in Eucharistic celebrations regularly. 

I take advantage of workshops in theology and spirituality when the 
opportunity affords itself. 

I experience God in creation. 

I am involved in Bible study and faith sharing. 

 



Part V1: Emotional Health 

1. 1 can recognize anxiety and Keep it from interfering with daily activities, 

I use creative ways to relax myself without using drugs or alcohol. 

get enough satsifring sleep. 

enjoy life and balance solitude with refational needs. 

can express my true feelings easily with others, 

Part Jil: Social Health 

1. I try to get to know my neighbors/hood as well as those with whom I live 
and work, 

I participate in volunteer activities that benefit others. 

I am able to develop and Keep intimate relationships. 

I try to listen to what others are zaying without interruption and without 

immediately thinking of what I am going to say. 

I try to respect the autonomy of others and not interfere with their 

capabilities. 

I try to put myself in another’s place and reach out to them 

empathetically. 

Part Vill: Professional Health 

1. My work brings me a sense of satsifaction and a feeling of accomplishment. 

I can organize and pace myself without difficulty. 

I maintain a healthy balance of work and leisure. 

I read articles pertaining to my profession at least once a month. 

I take advantage of lectures, workshops etc. related to my profession at 
least once a year. 

 



Part IX: Leisure and Creative Health 

spend an hour a day in some form of leisure and or relaxation. 

am comfortable doing nothing. 

feel free to be creative in meeting new challenges and ideas. 

attend ballets, musicals, movies, dramas and other forms of artistic 

expression that enrizin my appreciation of the arts. 

5. 1 do something creative everyday. 

 



SESSION I / RESOURCE 4A. 
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Instructions: (For your own private journaling) 
This is an optional exercise you might enjoy taking. Use 
this in conjunction with the Personal Wellness Scale and 
any other helpful resource. At the end of the IMLP 
training sessions, you might wish to return to this 
exercise to mark any changes/developments.  



SESSION I / RESOURCE 5 

Characteristics of Adult Learners 

Adults come to learning programs more definitely set than children are. 

Adult personalities are more permanently fixed for good or ill. 

Adults have more emotional connections with words, situations and people than do 
children. 

Adults often labor under the burden of certain stereotypes related to 
personality and belief than children do, the latter of whom are still in early 
development. 

Some adult learners bring negative feelings with them to the learning situation 
either because they resent authority or they have had poor classroom educational 
experiences. 

Inadequacy and failure is more likely to be in the forefront of an adult's mind 
than of a child's, 

The adult may see new learning as a threat to the balance and integration s/he 
has attempted to receive. 

Most adults see more readily the relevance and immediacy of application than 
children do. 

A group of fifteen adults will usually have more variations in skills, 
interests, experiences and education that a similar group of children. Their 
life maps and journeys are all unique. 

. Adult attitudes are difficult to change. If learning is not shaped to fit a real 
symptomatic need, the content will be forgotten or re jected. 

From A Philosophy for Adult Education, by Paul Bergeven, Seabury Press 

RESEARCH TELLS US THAT. . 

An adult learns best those things which s/he WANTS TO DO. 

An adult learns best those things which s/he IS ABLE TO DO. 

An adult learns best those things that tie in to that which IS FAMILIAR TO THE 
PERSON. 

An adult learns effectively content which MAKES SENSE TO THE PERSON. 

An adult learns when s/he TAKES AN ACTIVE PART IN THE LEARNING PROCESS. 

An adult learns effectively when s/he KNOWS HOW WELL S/HE IS DOING. 

An adult learns when s/he GETS SATISFACTION OUT OF THE LEARNING PROCESS.  



SESSION I / RESOURCE 6 

PEDAGOGY - ANDRAGOGY 

According to Malcolm S. Knowles in The Modern Practice of Adult Education, there are four 
basic concepts which illuminate the difference between child learning (pedagogy) and adult 
learning (andragogy). As we consider the basic mandate from the Church to put more 
emphasis on adult religious education, we must keep these differences in mind. If the 
process of learning does now flow from how we learn, then our efforts will end in 
frustration. For the sake of clear illustration, Knowles' concepts follow: 

(Keep in mind, however, that these are two POLES and that while andragogy is the preferred 
model, there are times when some pedagogical characteristics are also employed.) 

CHILD ADULT 
[content-oriented ] [growth-oriented] 

1. Self-concept of the Learner 

Dependent; needs direction/passive Autonomous; self-direction=maturity/active 
Dominant teacher/Dependent learner Reciprocity in Teaching/Learning 

(Directing relationship) Transaction (Helping relationship) 

2. Utilizing the Learner's Experience 

Little experience; one-way Vast experience; two-way and 
communication techniques multi-directional 

Experience of teacher = primary Experience of all valued as 
resource for learning resources for learning 

Experience is generally built on 
and not dealt with directly 

3. Readiness to Learn 

Teacher decides content Learners decide content, process 
Learners grouped by grade/class Learners grouped by interest and 

other related factors 
Teachers motivate through Facilitator is a resource person to 

grades/rewards help learners form interest groups 
groups based on demands of their 
situations 

Learners are competitive Learners are equals, mutually supportive, 
internally motivated, 

non-judgemental 

4. Time Perspective and Orientation to Learning 

"Preparation for the future" "Doing in the Present’ 
Store information now for use Working on today's problems today 

some far off day 
Education is subject centered Usually, Education is problem centered 

and aimed at personal growth and 
faith development 

Pedagogy: The art and science Andragogy: The art and science 
of teaching children of helping adults learn  



Post-session 1 Assignments and Explanations 

READING ASSIGNMENT 

Read chapters 1, 2, 3, pp. 1-27 of James J. De Boy, Jr.'s book Getting Started in 

Adult Religious Education. Much of this will be a review for you. However, you 
will also develop new insights and greater depth in the reading. Address ONLY 

the questions at the end of each chapter THAT POSE A CHALLENGE TO YOU. 

  

  

PERSONAL ASSESSMENT ASSIGNMENT 

This assessment is already found in your book. You will be using this tool 
periodically during the training sessions to help you chart your growth which is 
for your personal use only. 

Take the assessment AFTER you have done the reading assignment. Obviously, you 
are not expected to know all that is on the tool now. But you will in time! 

FIELD ASSIGNMENT 

(Option 1) 

Consult with your pastor about getting slated on the agenda of your parish 

education committee/board if it meets before your next training session. Explain 

to your pastor that this is part of your field assignment in LMLP with the goal 
of raising consciousness about, and lending import, to adult education in the 
parish. 

Duplicate as many copies of the attached tool as you need. Your committee may 

also choose to discuss in the process. Be conscious of ideas, attitudes, points 

of view and beliefs shared in discussion. Taking notes might be helpful. Some 

ideas for future programming might even be suggested. 

Tally the information and bring it to the next training session. ONLY if you do 

not have an education committee, use the questionnaire with your parish staff. 

(Option 2) 

After having consulted with your pastor, you can choose to mail copies of the 
questionnaire to education committee members with a cover letter explaining your 
request. Be sure to give the members a self-stamped return envelope and a 
deadline for return which should be at least a week before your next LMLP 
session. 

 



SESSION I / ASSIGNMENT 2 

SELF-ASSESSMENT 
Use this page to assess your knowledge and skills as a leader in adult religious 

cducation. Read down the list on the left hand side and evaluate your own ability in 

that area by checking one of the boxes on the right. This will give you a quick 

overview of the arcas you feel you are strong in and where you need further growth. 

Self-Rating 
  

KNOWLEDGE OR SKILL Don" 
Know Poor | Fair | Good |Strong 
  Understanding how adults learn. 

  

. Competence in using adult methods of 

learning (andragogy). 
  

Knowledge of contemporary theology 

and religious education. 
  

+. Ability to facilitate group learning 

with adults. 
  

Understanding and skill in using effec- 

tive planning methods. 
  

Awareness and understanding of rea- 

sons why adult religious education is 

necessary for the Christian commu. 

nity. 
  

. Ability to motivate adults to continue 

their religious learning. 
  

Ability to set general goals and specific 

learning objectives. 

  

Ability to choose learning activities 

that are most compatible with the   content of the learning topic. 
  

Facility to interact with adults in a 

dialogical manner. 
  

Expertise in administering and imple. 

menting adult education programs. 
  

Familiarity with current resources 

(median, visual materials, books, etc.) 

for adults, 
  

13. Understanding the stages of psycho- 

logical development. 
  

It. Understanding the stages of faith de- 

velopment. 
  

OTHER SKILLS which you feel are 

needed by adult religious education lcad- 

ers: 

svssessses sesssssse ®e0ssscsensenee seccesecsensccecsessssesance 
                

This book attempts to deal with many of these areas. A quick look at the Table of 

Contents will allow you to go directly to the chapters you may want to read first or 

spend more time on.  



SESSION I / ASSIGNMENT 3 

THE MINISTRY OF ADULT EDUCATION 

(A Committee Studies Its Parish Community) 

Leaders forwarding adult education/enrichment in a parish are involved in the 
ministry to adults or the ministry of adult education, i.e. these leaders are 
marshalling their individual collective gifts to coordinate and make available 
education resources that will enrich the parish adult community. The following set 
of questions will help the committee to understand more about the ministry to adults 
in their parish community. 

  

  

  

Let each member of the committee rate the following statements and then discuss their 
ratings together with others of the committee. 

1. Adult education/enrichment should be at the center of my parish's educational 
mission. 

1 2 3 4 S 
strongly disagree unsure agree strongly 
disagree agree 

Adult education/enrichment in my parish 1s at the center of the parish's 
educational mission. 

1 2 3 4 5 
strongly disagree unsure agree strongly 

disagree agree 

It is easy to motivate adults in my parish to learning experiences. 

1 2 3 4 S 
strongly disagree unsure agree strongly 

disagree agree 

Present adult education/enrichment in my parish deals with formal teaching 
rather than with helping adults to learn together. 

  

1 2 3 4 5 
strongly disagree unsure agree strongly 

disagree agree 

When adult education/enrichment does take place in my parish, it is 
unconsciously an extension of child-centered education. 

1 2 3 4 3 ; 
strongly disagree unsure agree strongly 
disagree agree 

Most adults in my parish are treated as children when they attend an adult 
education/enrichment event. 

1 2 3 4 5 
strongly disagree unsure agree strongly 
disagree agree  



general, the climate of any given parish is the primary motiv 
adults to enter into learning experiences. 

1 2 3: 4 3 
strongly disagree unsure agree strongly 
disagree agree 

The climate of my parish does a good job in motivating adults to learn. 

1 2 3 4 5 
strongly disagree unsure agree strongly 
disagree agree 

Adults should assist a DRE or an adult catechetical team in planning and 
administering educational experiences for the adults of the parish. 

1 2 3 4 5 
strongly disagree unsure agree strongly 
disagree agree 

In my parish adults are fearful of becoming involved in planning educational 
experiences for the adults of the parish. 

hens] 2 3 4 5 
strongly disagree unsure agree strongly 
disagree agree 

Think and pray for a moment. Then list below the main obstacles keeping your 
parish from improving the quality of its adult education. 

il. 
  

  

  

  

  

1. 
  

  

  

  

  

Reprinted from the Diocese of Covington. Used with permission,  



SECOND SESSION: Planting the Seed: God Empowers Us with Gifts for the Kingdom 

Objectives: Participants will 

do theological reflection on faith experience through story telling. 

identify their own personal learning styles. 

learn Westerhoff's four stages of faith development. 

understand faith as developmental through life stages. 

Step One: INTRODUCTIONS (15 mins.) 

Sle °c Ask participants to reflect upon one particular gift they have that can be used 
in promoting adult faith development in their parish. Give them sufficient 

time for reflection here. 

Using the format of "I AM . . . and/or LT HAVE, .. .," invite participants to 
share their reflection with the large group. This format will keep responses 

brief. However, go with the group and allow for interaction. 

As succinctly as possible, list the gifts on an overhead/blackboard. 

PRAYPFR SERVICE. (10 mins.) 

(Prepared by a participant and based upon lL Cor. 12:4-7) 

Immediately following the prayer service, invite another person to prepare the 
prayer service for the third session using Ps. 65: 9-10 as a basis with the 
theme " Watering the Earth: God Invites Us to Grow" g 

Encourage the use of INCLUSIVE language.  



Step Three: REFLECTION AND DISCUSSION ON READING ASSIGNMENT (20 mins.) 

Distribute resource 1---"Sorting Out Ideas" and use on overhead as well. 

Use this tool to invite participants' learning, questions and need for 

clarification and further input on the reading assignment, chapters 1-3 in 

DeBoy's book. Allow sufficient time for reflection on each of the four 

questions in the circle. 

Step Four: DISCUSSION ON FIELD ASSIGNMENT (13 mins.) 

Ask participants to share what they learned about their parish in the use of 

the education committee questionnaire. Ask the following: 

what is your education committee's understanding of, and concerns about adult 

religious education? 

what kinds of questions were raised by the committee? 

what kind of information did you get that will help you in future planning? 

what, if any, conclusions were drawn by the committee, the pastoral staff, 
and yourself? 

what would you consider to be the ideal climate for religious education 

programs. to. flourieh? 

MORNING BREAK (10 mins.) 

Step Five: PERSONAL LEARNING STYLES {43 mins.) 

Tell participants that they are going to explore the learning process and how 
each person in this group/team learns best. Tell them that good adult education 
programs make use of a variety of learning styles to enhance meaningful 

learning and retention. 

Distribute resource 2--- "Learning Styles Inventory." Have them read the 
instructions and clarify any questions they may have. 

After the group has finished the inventory and have taken the tally, distribute 
resource 2A---""Learning Style Profile" and have them graph their own learning 
styles. 

After the graphs are completed, explain the terms "concrete experience," 
"reflective observation," "active experimentation," and abstract 
conceptualization." 

Ask them how they best learn and what implications this has in their group 
learning and the formation of a catechetical team?  



Ask the group what a typical adult education program might look like using the 
above learning styles. 

Distribute resource 3---"Sensory Learning Styles" asking them to respond to the 
four questions on the handout. 

* End this session by asking: 

Did you enjoy this activity? 
Has it helped you in any way to appreciate the variety of learning styles? 

In what way are learning styles gifts to us? 

Step Six: THE PSYCHOLOGICAL DEVELOPMENT OF ADULTS (60 mins.) 

* Present the following assumptions in terse form. 

The theory and practice of adult religious education is based upon a set of 
theological assumptions, namely: 

1. All occasions and opportunities which help adults grow in faith and its 
connection with all of life have some kind of educational component. Every 
experience that invites greater community, deeper worship and loving 
service to people of need, flows from a COMMUNITARIAN RATHER THAN A 
STRICTLY PROGRAMMATIC MODEL. 

Adult religious education is INCARNATIONAL. That is, God has spoken to us 
in Jesus the Christ who took on our humanity in every way but sin. 
Therefore, adult religious education is HOLISTIC, that is, concerned about 
our continued growth in faith and human wholeness, the integration of body, 
mind, imagination, heart and soul. To that end, adult religious education 
values the research from other legitimate sciences, especially the social, 
medical and behavioral sciences in order to help us as a Church to better 
understand ourselves and use this knowledge as a tool for effective 
catechesis and methodology in keeping with the times. 

By virtue of creation and even more so by virtue of the Incarnation, adult 
religious education makes no distinctions between "sacred" and “profane. 
Some adult education may be directed specifically to concerns that are not 
traditionally called "religious." Fundamentally, we believe as Christians 
that the locus of divine activity is in human persons, human situations and 
human concerns and that God’s on-going revelation is made known to the open 
human heart. 

Planned educational programs employ principles of andragogy and presuppose 
a working knowledge of the psychological, faith and moral developments of 
adult life, including the differences in development and outlook between 
women and men. 

KEEKKKERKKKK HERE KHER RRR K HERR HE NNER RRR RRR RR RNR H 

Today, we are going to explore our common 

experiences as adults and the tasks we need to 

successfully negotiate at a given stage in order 
to successfully move on to the next stage of 

growth. These experiences and tasks can be the 

context for offering adult religious education 
opportunities. 

RE KEHHA HHH NN RENNER NRHN NHN H HNN R HNN HHHRENH RR RRNHX  



Distribute resource 4---"Common Experiences in the Adult Life Cycle" 

Explain the meaning of the terms "idealism," "realism,' and "acceptance" as 
they relate to the life stages. 

Put transparency 2---"Young Adulthood" on the overhead and have the group focus 
upon that stage of adult life. 

Ask participants to identify one task that they found the most difficult. 

Let a few tell their stories. 

Then, ask them how the local parish could respond to these same young adult 
needs today.. What kinds of programs could be offered? In what way could the 
liturgy be a vehicle for negotiating this task? 

Move on to transparency 3---'"Middle Adulthood" and have the group focus upon 
their own present life. Most if not all participants will be in this stage of 
growth and maturation. 

Ask participants if these tasks align with their own experience, presupposing 
that they will say yes to at least some of the tasks that apply to their age 
and disposition. 

Have them identifv ONE task they are presently attempting to negotiate. Invite 
one .or ‘two to tell their stories. 

In light of the discussion, have the group suggest a list of possible topics 
that would help adults cope with these mid-life tasks. 

Continue with transparency 4---"Older Adulthood," and ask the group to call up 
one older person in their lives-—-parent, relative, neighbor or friend. 

Then have the group identify some ways in which the local parish is already 
trying to help the elderly through these tasks. What else could be done? What 
kind of family and church rituals could be created to applaud this stage of 
adulthood? Which ones already in place could be used more imaginatively? 

Allow for time for questions on the tasks with which the group might not be 
familiar. 

Close with the following: 

The various stages of adult growth and development offer the church 
wonder ful opportunities to strengthen and deepen faith life. In designing 
adult religious education programs, it will be more fruitful and productive 
to offer programs that respond to THE SPECIFIC NEEDS OF ADULTS rather than 
designing general topics that are less appealing. 

When designing parish assessment tools to determine adult interest and 
participation, it will be helpful to include topics in the tool that relate 
to these needs. 

LUNCH (60 mins.)  



Step Seven: Faith Development in Adulthood (75 mins) 

Do a word-association with the group using the partial statement: 
"Faith is. ..." and ask them to finish the sentence. 

List responses on the overhead/blackboard. 

Ask participants if they consider faith a noun or a verb. 

Present the following: 

In the book, Life Maps, James Fowler says that faith is a 
verb, that is, faith has an ACTIVE, CHANGING, 
DEVELOPMENTAL quality not generally connected with more 
traditional definitions of faith which relate mostly to 
belief systems (content: doctrine, dogma, morality) and 
involvement in religious activities. 

Sam Keen sees the developmental aspect of faith as trust. 
He sees faith as the gradual or sudden letting go of the 
illusion of being in control and a subsequent loss of 
character and ultimate transformation of personality. 

Westerhoff defines faith as the expression of meaning that 
shows up in a person's style of living., He sees it as 
the foundation upon which people live their lives. A 
person's thoughts, feelings, value system, world view and 
actions reveal the quality of personal faith. 

Thomas Groome says that Christian faith is a lifelong 
developmental process involving the total person. 

Richard McBrien says that faith is a way of looking at 
reality, a kind of a lens through which we view all of 
life. 

Others suggest that becoming involved in a life of faith 
means that there is CONTINUAL GROWTH and CHANGE. Faith 
can BECOME DEEPER and MORE INTEGRATED INTO THE TOTALITY 
AND THE FABRIC OF ONE'S LIFE. 

 



In these descriptions, we see that faith is not something out there, something I live 
on Sunday then put on the shelf for the rest of the week. 

als * Distribute resource 5---""Faith Development Inventory 

Explain to the group that this tool, based upon John Westerhoff's four stages 
of faith development merely attempts to record THEIR PERCEPTIONS ABOUT THEIR 
FAITH LIFE. 

After the inventory is taken, have them score their totals. Explain if 
necessary. 

Distribute resource 5A---"Faith Development Perception Profile" and explain to 
the group that this graph is similar to the one they used in plotting their 
learning styles. 

After they have plotted their results be sure to tell them that this is hardly 
an exhaustive list and that we may find ourselves scattered in all four stages, 
some to a lesser or greater degree. The inventory should reveal something to 
us about our own faith needs. 

Distribute resource 6--- "An Exploration and Application of Westerhoff's Four 
Stages of Faith Development" 

Have the group read "Experienced Faith" 

Focus on the "Questions" section. Have them identify the particular group this 
would appeal to and what type of religious education program would be effective 
here, e.g. parents of young children might enjoy an evening on "The 
Spirituality of Young Parenthood." 

Do the same with each stage and ask similar questions. 

Step Eight: WRAP-UP (30 mins.) 

Use this time to respond to new questions, to explain the assignments if 
needed. 

Hand out two copies of the evaluation. The participants can keep one copy to 
serve as a guide in the development of their own evaluative tools. 

 



EVALUATION 

SESSION 2 

EXCELLENT WELL FAIRLY 

the value of shared prayer, shared 
experiences and group dialogue as 
adult education today. 

the importance of respecting the 
diversity of learning styles in 
adult education programming. 

that adult education deals with the 
psychological as well as the faith 
development of adults. 

that the developmental tasks in young, 
middle and older adulthood can often 
be the door through which to address 
adult needs. 

a lot about myself today. 

Additional Comments: 

  

  

  

  

 



SESSION 2/RESOURCE 1 

SORTING QUT IDEAS 

The ideas or insights that The ideas or insights that excite op intevest me the 
raise the biggest questions most. 
for me. 

      

        

ldeas or insights i 
Ideas or insights that already knew, but which : I find most difficult to were reenforced or expanded. accept. 

   



SESSION 2/RESOURCE 2 
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, SESSION 2/RESOURCE 2A 
Learning Style Profile 

Norms for the Learning Style Inventory 

Concrete 

kxperience 

20 

18 5 

16 

15 

rive 

perimentation Reflective 
Observation 1817416 1514] 14-154171 

Abstract 

Conceptualization 

The concentric circles represent percentile scores based on the combined responses of 

127 practicing managers and 512 Harvard and M.I.T. graduate students in management. 
(For example, a raw score of 21 on Abstract Conceptualization means you scored higher 

on this dimension than 80% of the managers and students tested, a score of 24 would 
indicate you scored higher than anyone in the population on which these norms are 
based.)  



SESSION 2/RESOURCE 3 

SENSORY LEARNING STYLES 

VISUAL AURAL INTERACTIVE HAPTIC 
(seeing) (listening) (verbalizing> (touching) 
YELLOW GREEN RED BLUE 

PRINTED OLFACTORY KINESTHETIC 
(reading) (smelling) (moving) 
ORANGE PURPLE PINK 

Consider the Sunday Liturgy as a learning experience for you. Are all of these 
learning styles used in the celebration? Which ones speak to you the most? 

Consider an adult learning experience that you have had. Which styles of 
learning predominated? Was it a good experience for you? Why or why not? 

What seems to be your preferred learning styles? Which ones are least helpful to 
you? 

Using the circle provided and the color assigned to each learning style, create 
your own sensory learning styles profile. For example, if you learn by seeing 
50% of the time, then color in half of the circle yellow. Accuracy is not the 
aim here. This is just a tool of you to see your own preferences. 
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SESSION 2/RESOURCE 5 

Faith Development Inventory 

Note: This is just a guide to help you identify what is important in your faith life 

as adults. It is hoped that the results of your findings will invite you to deepen 
in your faith life. 

Code: | = rarely 2 = sometimes 3 = pretty much 4 = most of the time 

Circle the number that expresses the strength of your feelings and beliefs on the 
questions below. 

1. Basically, what I have been taught by my parents 
and teachers have held me in good stead all my life. 

. One of the best things about my faith is that to 
belong is important. Everybody counts. 

If we listened more to our parents and grandparents 
we would not be in the mess our society is in 
today. 

. What moves me most in my faith is hearing and seeing 
our biblical stories and heroes retold and acted out 
creatively in music, drama and dance. 

I've reached a point in my life where I feel I really 
need to know more than I do to speak of my faith. 

. What is essential is being able to to turn to a network 
of friends for support and nourishment in my faith. 

I am beginning to see that increasingly, there are real 

contradictions between the gospel we speak as Christians 
and the gospel we live at home and at work. 

. More and more I am finding myself having to make real 
decisions that call the quality of my faith into action. 

I don't think it's enough just to listen to the stories 
of our faith at Sunday liturgy. We really need to think 
through the meaning of them for our lives. 

. More and more, as an adult, I am asking myself what does 
Baptism, Confirmation and Fucharist really mean beyond 
the celebration in Church. 

Clearly, the Catholic Church and its official teachers 

provide adequate teachings and answers for me on matters 
of faith. 

I'm pretty much an optimist and I don't worry about the 
world. After all, God is in charge, not us. 

. There's really not much faith unless I'm personally 
committed to Christ in word and action regardless of 
what Church or Society thinks, or even my spouse or 
best friend thinks.  



It's pretty hard to talk about faith if people are not 
involved in a parish group with a task to do that 
helps the parish community. 

If we don't become a parish that gets involved in 
social justice issues, I find it hard to call us 

gospel living people. 

I'm looking to network with a group of people 
who have a vision of faith that goes beyond serving 

the needs of my local parish. 

Lately, I've been questioning and reflecting on the 

values I live by and wondering if I'm passing on 
a solid faith life to my children. 

. My faith calls me to stand up publicly on justice issues 
even if it means risking being rejected, criticized, 

questioned and ridiculed. That's what Jesus did. 

I am deeply aware of my faith life when I'm in parish 
social gatherings where I can feel a real sense of 
belonging and get to know others more personally. 

Lately, I am having some real doubts about my faith, 
trying to sort out what really is essential from what 
is peripheral. 

I really wish someone who knows and has a grip on faith 

and values would sit down with me and address some of 

the questions I have. 

I'm really convinced that the wisdom of the Church these 

past two thousand years has unquestionably led to a 

tradition of well developed dogmas, doctrines and laws 
that are the most essential ingredients for a life of 
faith today. 

. My faith is firmly rooted in a God who rewards people of 

good deeds and punishes evil doers on this earth as well 
as at the end of time. 

I think that deep faith means being open to change and 
influence by other Christian and non-Christian 

traditions because no one of us has a corner on truth. 

1 believe that there is only one true Church and it is 
the Catholic Church as it has come to be today. 

. To tell you the truth, right now I feel as though I am 
wrestling with God and I find myself in turmoil over 
what I've been taught and what I am experiencing in 
my life. 

. As far as I'm concerned, I believe that everything in 
the Bible is divinely inspired and to deny the literal 
truth of it is to be on very shaky ground. 

I do not see faith as being involved in 
the problems of the world. That's the role of 
politicians. For me, faith is expressed at Sunday 
liturgy where we pray to God for what we have and 

what we need.  



Experienced Faith (FF): 1 34 12/23 27.28 = 

Affiliative Faith (AF): 26 11 141922 75 = 

Searching Faith (SFY: 57 10.17.20 21 26 = 

Owned Faith (OF): 8.9.13 15 16 18 24 = 

INSTRUCTIONS: Tally up the scores you gave for the questions under each category. 
Eg., under che EF questions, if you circled "4" for questions 1, 3, 4, 
12 and "3" for questions 23, 27, 28, your total would be 25. 
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Faith Development Perception Profile 

Norms for the Learning Style Inventory 

Experienced 

Faith 

Searching | Affiliative 

Faith : fo : Faith 
  

    

      

 



SESSION 2/RESOURCE 6 

An Exploration of Westerhoff's Four Stages of Faith Development 

EXPERIENCED FAITH ( begins in childhood . 

haracteristics: 

highly imaginative 
engrossed in stories 

explores, creates, imitates 
affective experiences are important 

reflects the faith of the family 

basically loyal and trusting 

esponse: 

use symbols to teach 
provide lively imaginative stories and creative experiences 
parent/teacher catechist needs to be a storyteller 
show love and affection liberally 
employ positive images of God 
maintain a clean, safe, comfortable environment 
teach children to pray by praying with them (memorized and spontaneous prayer) 
allow children the freedom to watch, wonder and question 

uestions: 

what stories do I read to my children? when? how often? 
how do I model faith at home/rel ed. program/ church/marketplace? 
when do I pray with the children---morning, evening, grace at meals, at 
particular times of concern, in thanksgiving? 
what are my images of God and how do I convey them to the young? 
how do I strengthen self-esteem in the children? 

AFFILIATIVE FAITH (can begin in late childhood/early adolescence . . .) 

haracteristics: 

need to belong 

conforms to group expectations 

able to reflect on the meaning of story 
confident of authority figures 
faith remains unquestioned 
affective experiences are more important (religion of the heart) 
blind obedience 

esponse. 

provide age-appropriate involvement opportunities for home/school/parish 
religious education programs to strengthen a sense of belonging, personal 
identity and worth 

establish clear behavioral norms 
tell your family's story and values as it relates to the larger Christian story 
create artistic educational experiences (drama, art, painting, music, dance, 
journaling, choral readings, poems, musicals etc.) to nurture wonder, 
appreciation, awe, a sense of beauty 

use nature, friendship and music in youth retreats as vehicles for experiencing 
God's presence 
create meaningful rituals and prayer experiences that relate to their everyday 
life and concerns. 
use stories of heroes and have students reflect on the meaning of those stories 
for their own lives-—-have students share their stories  



Questions: 

what is my family's story and what values do we hold, speak of and live? 

what behaviors do I want my children to learn? 

how does my behavior teach children/adolescents? 
what opportunities do I create to enable responsibility, involvement and 

commitment among youth? 

what kind of a youth ministry program does my parish have? 
how much of my teaching and walking with students involves creative 
opportunities for students to reflect on their experience of church and 
culture?? 

how do 1 encourage, affirm, support, listen to youth? 

SEARCHING FAITH ( can begin in late adolescence . . .) 

Characteristics: 

more reflective, thinking, doubtful, critical, judging and assessing 

in search of a personal faith they can own 

behavior is inconsistent, erratic and sometimes rebellious 

experimentation and exploration of alternatives 

development of personal values 

need for commitment 

  

Response: 

be patient and allow time and space for critical inquiry 

provide good intellectual content (religion of the head) 

develop processes for conscience formation 

affirm the searcher THROUGH the period of doubt 
accept and understand the person's need to move from cause to cause as the means 

of arriving at commitment 

avoid anger with persons who cannot/do not abide your attitudes, beliefs, 
convictions and behaviors 

encourage the struggle and pursuit of faith=ownership 

provide retreat experiences that include serious reflection on life, 

intellectual content they can grapple with and discuss in the light of their own 
experience 

be comfortable with where youth/adults are without needing closure 

Questions: 

. what is my reaction to and how do I communicate with students/adults who find no 

meaning in religion,are critical of "the establishment’ and question the 
validity of my faith, my understanding and my experience? 

how well prepared am I to teach religious education at the high school/young 

adult level? 

how does my parish reach out to the adolescent drop-out before or after 

confirmation? 

how do I encourage adolescents/adults to struggle with faith ownership? 

 



OWNED FAITH (adulthood . “3 

(two phases) 
haracteristics: 

have conversion experiences (intellectual, emotional, psychological, social or 
spiritual)---a period of crisis leading to enlightenment 
growing capacity to stand up and act on beliefs——-witnessing 
struggle to eliminate inconsistencies between faith and action 
deepening sense of responsibility for the world-—-issue oriented 
issues of intimacy in early adulthood resolved 

concerned with generativity and care 
able to move beyond race, class, creeds, institutional laws, norms and 
boundaries- ecumenical, intersocially connected 
stronger social justice sense--global, national, local in church and nation. 
more contemplative, mystical with deeper respect and understanding and 
interpretation of symbols, rituals and traditions that call them to action 
committed to unpopular causes and risk loss of life, prestige, reputation and 
power 
unconcerned about what others think or will do accepts and welcomes diversitiy, 
plurality, greater relatedness and cooperation 
considered controversial/prophetic--sometimes rejected by church and/or society 
deeper interest in the spiritual life as it relates to the world 
selfless willingness to lay down life for others 
become great leaders, folk heroes of the oppressed 

esponse: 

. call upon these people for leadership roles in the parish 
develop adult education programs focused on social justice and outreach 
ministry. 

seek these people out as consultants in developing programs. 
develop the humility, patience and openness to receive what they have to offer 
that can enhance and develop the faith life of the parish. 
be open to a quality of risk and imagination these people might suggest that 
goes counter to traditional experience. 

uestions: 

How do I respond or react to those whose faith development challenges mine? 
What opportunities does my parish offer in adult education to meet the needs of 
youth, young, middle aged and older adults? 
what is the climate of my parish for social justice involvement? 
in what ways is lay leadership valued in my parish? 
who are the people in my parish who encourage, support and work for greater 
social justice in our church and world? 
in what ways has the sacramental life of the parish deepened and broadened my 
understanding and my commitment to others? 
has my parish sponsored a renewal program to enable intellectual, spiritual, 
emotional, social and psychological growth and development of the people? 

 



SESSION 2/TRANSPARANCY 2 

Young Adulthood 
18 - 30 

LDEALISH 

forging a dream 

Linishing school/college 
developing =a career; viol 
defining a circle of friends 
breaking away from home 
forging an identity 
negotiating intimacy 
entering into marriage 
parenting children 
affiliating with Church 
as a faith need 
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Middle Adulthood 

Bl =255 

REALISM 

reappraising the dream 

questioning the quality of 
married life/single life & faith 
parenting adolescents 
caring for aging parents 

" Possible career change 
possible return to college 

* searching for meaning 
between faith and life 

concerned about generating 
life beyond family 

growing interest in 
larger issues (political; social 

and economic) 
* addressing physical needs 
* mentoring the young to do 

==-Beninning of letting-go 
 8randparenting 
movement toward ownership 
of 4 demanding faith  



SESSION 2/TRANSPARANCY 4 

Older Adulthood 

56:2 

ACCEPTANCE 

integrating the dream 

reviewing one's life 
thru story telling 

deepening of wit & wisdom 

letting-go and trusting the 

next generation 

negotiating retirement 

and leisure 

dealing with illness 

lost. of spouse and 

living alone 
reconciling old unresolved 

grievances 

preparing for death 

 



SESSION 2 - Post-Assignments and Explanations 

READING ASSIGNMENTS (no writing is required for these reading assignments) 

a. Read the article "Parish---Inhibitor or Catalyst?" 

Use these questions to guide your thinking. Do not write answers to the 
questions. 

. In what ways do your parish liturgies, organizations and social mission act as a 
catalyst for adult faith formation and human growth? 

. What areas do you feel need improvement? Will these needs be considered in your 
planning of adult education programs? 

+ Does this article ask too much of a parish? What about a small rural parish? 

Read "Stages of Psychological Development,'" chapter 4 of James DeBoy's book, 
Getting Started in Adult Religious Education and handout, Developmental 
Characteristics of Adults. Consider the following tasks of adulthood at 
different stages of development. Use the subsequent reflection questions as a 
guide for your comprehension and applicability in your parish setting. You may 

choose to DISCUSS these with others to get a deeper perspective on the ways in 
which adult education can respond to diverse needs. 

YOUNG ADULTHOOD MIDDLE ADULTHOOD OLDER ADULTHOOD 
major task is ma jor task is major task is 
intimacy generativity integrity 

At what stage of adulthood are you? 

From your own lived experiences, which tasks have you negotiated or are 
negotiating? 

Who have been your helpers/mentors in these tasks? Parents, spouse, friends, 
pastor, teacher, church organized group of adults, social agency et al? 

What does this exercise tell you about programming for adult needs? Is the 
offering of a "generic" program adequate? 

FIELD ASSIGNMENT 

Preferably with your pastoral staff or DRE, use the tool for assessing the state of 
adult education in your parish as groundwork for your future planning. Be mindful of 
adult education as ANY OPPORTUNITY that helps adults grow in their understanding and 
experience of faith in everyday life. 
This tool will reveal strengths and weaknesses in parish response to specific groups. 
Not all groups will necessarily be found in your parish. 
Take notes on the meeting if that is helpful to you and bring your findings to the 
third session. 

In discussion with your pastoral staff or DRE, ask about the parish structure and how 
it is set up. For example, what are the different organizations, to whom do they 
relate, to whom are they accountable? You might wish to draw a diagram for your own 
future use in planning.  



SESSION 2/ASSIGNMENT 1 
Parish—Inhibitor or Catalyst? 

Adult religious education does not take place in a vacuum. There are forces 
and cbnditions in the parish that help it grow and thrive. There are also 
conditions that make learning difficult. One of the most important factors 
leading to success in adult religious education is the setting or climate of the 
learning environment. Pope John Paul II recognized this fact when he wrote in 
Catechesi Tradendae that the Church “has the responsibility of welcoming 
members into an environment where they can live as fully as possible what 
they have learned” (#24). 

The parish, like any living organism, has its own temperature and is 
made up of many parts—all of which contribute to the overall climate of the 
parish. What happens in one area of parish life usually affects all other areas. 
An educational program influences the parish’s climate and, in turn, is af- 

fected by other programs and events occurring in the parish. 

While the community, such as a parish or a Newman Center, is 
shaped in part by the educational process, it exercises its own 

influence on its members through rituals, structures, and mission. 

This influence is, in many cases, far stronger than organized 

educational activities. There is no question that participative liturgies, 

collaborative decision-making structures, and a strong sense of social 
mission promote and support formal learning. Indeed, without them, 
adult religious education is like the seed planted in rocky soil; its 
chances of genuine growth are slim (Serving Life and Faith, #123). 

The rituals, structures, and mission of a parish cach act cither as a 
catalyst for growth, creating an environnient where learning thrives and adult 
education programs are supported, or as an inhibitor that greatly diminishes 

or even snuffs out the potential effectiveness of educational programs. 

Reprinted with permission from Priming the 
Pump: Program Planner's Workbook. Tabor 
Publications, Valencia, CA, 1989.  



The community's liturgies and symbols reflect the values and faith life 
of its people. The church decorations, the seating arrangements for the con- 

gregation, the lighting, the colors used to accentuate liturgical seasons, the 
type of music used during celebrations, the quality of the homilies, the way in 

which people are greeted when they enter the church, and the degree to which 

parishioners participate in the worship service all tell a story about the com- 
munity and its relationship to God. Liturgy is not intended for catechetical 
purposes, but people do learn something about their community's values 

when they participate in its liturgical rites. 
Consider two different scenarios. In the first, a stranger arrives at 

church one Sunday morning. Ralph is new in town and he looked in the phone 
directory to find the nearest Catholic church. When Ralph arrives at Saint 
Barsenufrius Parish for Sunday liturgy, he is greeted at the door by a warm, 
hospitable person and feels welcomed. A feeling of belonging takes root when 
the celebrant invites everyone to greet one another at the beginning of the 
Mass. This feeling grows stronger when those surrounding Ralph respond 

with enthusiastic warmth. Since everyone is singing, the newcomer joins in, 

confident that his voice will blend with the others. Ralph notices that the 
Word of God is proclaimed with care and great gusto by two different 

people—a man and a woman. 

The newcomer learns that people are involved here. When the priest 
or deacon preaches, it is obvious that a good deal of preparation has gone into 

the homily. The message really addresses the issues of the day and provides 
insight into how a Christian can live out the Gospel in daily life. The feeling of 
being an outsider continues to diminish as Ralph enters more fully into the 

celebration. 
At the end of Mass, Ralph reads the parish bulletin and discovers that 

an adult religious education program is about to begin. Usually he would 
never join such a program, but there is something about this community that 
inspires a try at something new. Ralph is hopeful that the feeling of belonging 

permeates all aspects of parish life. 
[n this scenario, liturgy has acted as a catalyst of growth for Ralph. 

By participating in this liturgy, Ralph has learned some important things 
about his newfound faith community. His experience also has enticed him to 

become more involved in the life of his new parish. 
Now consider another scene. It is Christmas Eve, and Mary remem- 

bers the joy of having attended Midnight Mass as a child. She enjoyed the 
carols and the mystery of the night. But it has been a long time since she last 

stepped foot into a church. Nevertheless, she convinces her fiancé to take her 
to Mass with the hope of recapturing the spirit of Christmas. 

Dressed in their Christmas finery, Mary and Walt head for the closest 
Catholic church. It's crowded, but that is to be expected at this time of year. 
People are shoving one another to get a seat, and there are no ushers in sight. 
Mary sighs, wondering what Walt is thinking. She looks around. Somehow 
she expected something different—more decorations, a Nativity scene that 
could be scen from the back of the church, a festive spirit. Even the music 
leaves something to be desired. The choir seems well prepared, but no one else 
is singing. Mary has the feeling that the congregation isn’t supposed to sing. 
The situation gets worse when the priest takes the opportunity to berate peo- 
ple who only come to church once a year and then makes an appeal for 

money.  



By the end of Mass, Mary wonders why she came. With great embar- 
rassment, she turns her head to see how Walt is doing. He looks totally bored. 
[nstinctivelyssshe knows that she won't be able to get him to step foot in this 
place for quite a while. 

As she leaves the church, Mary tells herself, “Well, I've learned one 

thing. You can’t go home again.” 

If the Christmas Mass is representative of how this parish celebrates 
Eucharist, it will be more difficult for an adult educational process to make a 
difference. 

Liturgy is not the only area of parish life that acts as cither a catalyst 
or an inhibitor to growth. Parish structures also provide a context for learning. 
Established structures either facilitate or weaken the lines of communication 
that are so vital for parish success. 

Most parishes are made up of a number of organizations and groups 
that exist for different purposes. (Your adult religious education team is one 
such group.) How well parish organizations form a network of service differs 
from parish to parish. Often a strong parish council helps in the establishment 
of such a network and encourages various parish groups to interact. 

On the other hand, if parish structures do not encourage the sharing 
of information among groups, they force people to fight for power and influ- 
ence. The ability to hear the Gospel message is greatly diminished in this kind 
of environment. Each group considers itself the most important group. Shar- 
ing of resources is rare because each group is afraid of losing its power or its 
influence in the parish. 

Every parish experiences some problems in communication, but when 
patterns of poor communication predominate, the climate in the parish is 
marked by hurt feelings, anger, and confusion. Each group, protecting its own 

turf, may unwittingly undermine the work of another group. 
Most parishes cannot be neatly categorized. The majority of parishes 

have both helpful and destructive structures. The pastor and staff may be 
forward moving, and the parish council actively involved. That does not as- 
sure that every group or organization will collaborate with other parish 
groups. Or maybe the pastor is weak in leadership ability, the pastoral staff 
nonexistent, and the parish council a mere formality. That doesn’t mean that 
other groups can’t begin to network or share information. It may be more 

difficult but certainly not impossible. 
It is helpful to know the lines of communication and how to identify 

areas where connections need to be strengthened and bridges built. An adult 

religious education team can do much to create the bonds necessary for a 
growth in faith to take place. Serving Life and Faith expresses its awareness of 
the problem and points toward a solution: 

Some church professionals complain, at times, that the system and 
those with authority in it hinder progress in their ministry. Without 
denying the legitimacy of some of these claims, it is often the case that 
such individuals fail to recognize the organizational complexities of a 
modern Church such as ours and the kinds of attitudes and skills 

needed to work effectively within it. Essentially, we are a Church that 
embraces a wide variety of theological thinking and ministerial 
approaches. As these theologies, assumptions, and attitudes converge,  



there is bound to be conflict. To manage the conflict effectively, 
compromises will have to be made, other ways of doing things 
sought. Competent adult educators have learned to work effectively 
with these givens (#99). 

A third factor that either fosters or inhibits growth is the parish's 
social mission. Every living system has boundaries defining who is included or 
excluded. Officially, parish boundaries are established geographically and 
sometimes according to ethnic background. Unofficially, parish membership 
may have little to do with geographical boundaries. A parish can send out a 
message that some people belong and some people do not belong. In some 
parishes, single people may feel left out because the parish concentrates its 
energies and resources on families. In other parishes, the elderly may feel 
neglected because the parish resources are spent mostly on children and youth. 
Or maybe a parish sends a message that membership is determined by one's 
financial status or educational background, or how long you have lived in the 
parish. All of this is unstated, of course, but it is very real to those who 
experience the unspoken rejection. 

A parish’s social mission also extends to the neighborhood commu- 
nity, the nation, and the world. Some parishes take a percentage of their 
mcome and use it to develop outreach programs, responding to the needs of 
the poor, the homeless, and the disadvantaged. Other parishes share their 
resources with neighboring churches (both Catholic and non-Catholic) to pro- 
vide counseling or social services to people in need. Soup kitchens, study 
groups on the bishops’ letter on the economy, and counseling and economic 
support for unwed mothers are some of the many ways in which parishes live 
out their social mission in the world. 

As hard as it tries, no parish community can meet the needs of all 
people at all times. 

Here in the United States, the population that makes up our Roman 
Catholic community is highly diverse ethnically, linguistically, 
socially, and economically. We are black, white, Hispanic, Asian, 

Native American. We are urban, rural, northerners and southerners; 

most of us were born here, but an increasing number of us were not. 
Yet, all of us have a need to hear the Gospel proclaimed in a way that 
speaks to our own hearts (Serving Life and Faith, #83). 

The parish that is not aware of population demographics and the 
diversity of its people may erect rigid boundaries excluding certain types of 
people. This creates a climate that breeds prejudice, feelings of rejection, elit- 
ism, and possibly even hatred. This is not fertile ground for adult religious 
education to grow and thrive. 

On the other hand, when the problem is recognized and an cffort is 
made to include all kinds of people, healing takes place and the environmental 
climate becomes more conducive to hearing God's Word and experiencing 
God's presence in the midst of community. And when the parish community 
extends its arms to embrace those in need outside of the parish, it sends a 
powerful message to its membership.  



SESSION 2/ASSIGNMENT 2 

DEVELOPMENTAL CHARACTERISTICS OF ADULTS 

In the past ten years, a great deal of research has been conducted on the adult 
phase of the human life cycle. Popular literature suggests that the "mid-life" 
crisis" is an expected part of growing older, and many adults have taken great 
comfort just in knowing that others in their peer group are experiencing similar 
things. 

Erik Erikson, well-known for having divided the life cycle into eight stages of 
self-development, reminds us that most people reach adulthood in a rather mixed up 
state, with odd strengths and hidden weaknesses from each stage crisis, Using a 
male-adult model, Erikson believes that from the late 20,5 to the 50's the virtue to 
be developed is caring. In the 50's and beyond, the virtue is wisdom. 

Psychiatrist Carl Jung maintains that the adult years——especially the middle 
years, is the time the individual must find or maintain a religious outlook on life. 
Without religious meaning, the adult gets lost in purposelessness and life seems to 
have little meaning. 

The "afternoon" of life begins sometime in the early or mid-fifties; it presents 
an opportunity for people to reflect upon the meaning of their life and, form their 
storehouse of experience and with wisdom, decide which tasks still lie before them. 
Two are of primary interest for adults in this period: becoming less absorbed with 
self and more concerned about the next generation, 

Winston Gooden, Assistant Professor of Psychology at the University of Illinois 
suggests that different concerns of men and women reflect their faith differently. 
For example, he says: 

At different points in the life cycle, the sexes have different concerns. 
in early adulthood women are typically concerned with the care of the young, which 
evokes concern with nurture, fertility, progeny. . .while men are more concerned with 
occupation, physical prowess, strength, heroics, and other matters. Religious 
institutions seem more geared to nurturing and caring than to heroics and strength, 
so men in early adulthood may find little support there for their typical concerns." 
This in part is the on-going challenge of parish leadership, to find ways of 
identifying with the needs of its parishioners at particular stages of life, 
especially trying to reach the reluctant male in early adulthood 

Further clarifying the differences between the sexes, Gooden adds that men in 
early adulthood are prone to suppress issues of nurturing and tenderness, (clearly the 
feminine pastoral characteristics,) and leave them to the women. On the other hand, 
women often suppress issues of dominance and power, the masculine warrior 
characteristics allowing the men instead to live them out. However, around mid-life, 
these suppressed concerns emerge and call for recognition and resolution. The 
important thing for the wise adult educator is to be aware of how these different 
orientations of women and men affect their faith life differently, and therefore to 
enter in on these differentials as the door to catechesis. (See Faith Development and 
the Adult Life Cycle Kenneth Stokes, ed.) 

  

OTHER CHARACTERISTICS OF ADULTHOOD 

Adulthood is not determined by age alone. Adulthood is that stage when a person 
can act responsibly, make decisions, face problems realistically and live out the 
consequences for good or ill. Psychological and religious growth is a necessary 
aspect of an adult's life. The mature Christian is aware that this process depends 
upon interacting with other women and men to help bring self and others to life. 
Those who recognize the need to grow holistically, which is to say in every possible 
human way, will seek out adult education opportunities that address their 
experiences. 

Not all adults have the same learning needs, but all needs center arcund the 
adult's quest for continuing purposefulness in life. Some may be ready for the more 
academic study of the theologies, while others may be interested in courses and 
programs that meet their social, psychological and spiritual needs. . A significant 
number may feel the need for training in ministry. 

Therefore, the task of the adult education committee is to design a variety of 
learning opportunities, to MATCH THE NEEDS OF ADULT LEARNERS.  



COMMON EXPERIENCES IN THE ADULT LIFE CYCLE 

In their earliest years, adults may be struggling with such experiences as 
finding a life partner, a career, beginning a family, etc. Later on they may focus 
attention on reshaping dreams, consolidating gains, healing themselves of broken 
relationships and evaluating parental responsibilities. During the middle years, 
they may confront such questions as: "Is this all there is?" "Am I in a rut?" 
"Should I embark on another career?" "Does my life have real meaning?" At this 
stage, they may be discovering new gifts. The experience of later adulthood may 
cluster around such things as health, security, a greater awareness of their own 
fragility in the aging process, a loss of a self esteem. Conversely, some may 
experience greater financial independence, more time for creative leisure, more time 
for ministry to the Church and society, and an openness to share the wisdom of their 
life-long experiences. 

While these experiences are diverse, each one offers to the catechist or 
religious educator an opportunity to help the adult learner grov.in faith, Within 
the faith context, the adult religious educator offers opportunities through which 
adults can discover themselves, clarify their own experiences, and share their faith 
journey. This process of articulation nurtures the "good soil" where the Word of God 
may bear fruit "a hundred- or sizty-or thirty fold." (Mc. 13:23) 

What is common to all adult education is the fact that the adult has already 
experienced life. ln contrast to the child or adolescent, the adult has attained not 
only a degree of maturity but also in many cases, academic credentials and work 
expertise that enables her or him to be a teacher as well as a learner in the 
educational process. 

Therefore, it is important that adult educators respect the adult learner as one 
of their pegrs. This is true of course in any form of adult education but is 
particularly true in religious education if the catechist-educator is to help 
facilitate faith maturity and development in the adult Christian. 

The National Catechetical Directory states: 

"Catechesis for adults respects and makes use of their experiences, their 
cultural, racial, and ethnic heritages, their personal skills, and the other 
resources they bring to catechetical programs. Whenever possible, adults should 
teach and learn from one another." (185) 

 



SESSION 2/ASSIGNMENT 3 

TOOL FOR IDENTIFYING THE PRESENT CONDITION OF ADULT EDUCATION IN THE PARISH 

The following provides identification of groups targeted for adult education in 
various forms and highlights those groups not served. This is helpful for the adult 
team in charting short and long term planning. The following code helps to test the 
condition and quality of educational opportunities in the narrowest and broadest of 
sense. 

Code: 

1 = There is an ORGANIZED program of religious education for this group 

2 There is no structured program but OTHER OPPORTUNITIES for developing faith 
life are provided for this group 

There is opportunity for this group to come together but it is not directed 
toward on-going development 

No service is provided specifically for this group 

Whether or not this group is being served is uncertain 

PARISH GROUP CODE DESCRIPTION 
  

Single Adults 
  

Married Couples 
  

Engaged Couples 
  

Divorced/Separated Persons 
  

Widows/Widowers 
  

Single Parents 
  

Parents of Young Children 
  

Parents of Teenagers 
  

Parents of Children with Special Needs 
  

Physically Handicapped Adults 
  

Mentally Handicapped Adults 
          Grieving Adults 
   



PARISH GROUP DESCRIPTION 
  

Chronically I11/Dying Adults 
  

Spouses/Relatives of Chronically I11 
  

  Military Personnel and Spouses 
  

Unemployed/Unemployable 
  

Retired 
  

Working Women 
  

Housewives 
  

Racial/Ethnic Groups 
  

Chemically Dependent/Spouses/Families 
  

Unchurched/Alienated/Non Participating 
  

Adults Caring for Aged Parents 
  

Adults in Family Crisis 
  

Immigrants/Non English Speaking 
  

Immigrants/English Speaking 
  

Grandparents 
  

Adults in Adult/Nursing Homes 
    Imprisoned adults/Spouses/Families          



THIRD SESSION: Watering the Plant: God Invites Us to Grow 

Objectives: Participants will 

learn the components of the team concept 

understand and participate in small group dynamics. 

experience good adult processes for adult learning. 

know criteria and zuidelines for team recruitment. 

Special Needs: Bibles for each person. 

Step One: INTRODUCTIONS {20 mins.) 

Since this is the group's third meeting, they know each other by name, but they may 

not really know much about each other. Resource 1 is designed to facilitate a 
greater degree of intimacy within the group. 

o = 
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Distribute resource 1---'"Bio-Poem'" and ask participants to fill in the open- 
ended statements with whatever reveals who they are at this time. After they 

have finished, have them fold the papers in half and place them in the middle 

of the table. Mix them up and go around the room with them fanned like cards 
in your hand. Have each person pull one. Be sure that no one gets his/her 
own. Then, have each person introduce the member in the group s/he pulled. 

Allow the group time to comment if they wish to. 

PRAYER SERVICE (10 Mins.) 

(Prepared by a participant and based upon Psalm 65: 9-10) 

Following the prayer service, encourage another to prepare a prayer experience 

for the fourth session. Remind them that a good team shares responsibility for 
prayer. 

This time, ask the volunteer to choose the readings to fit the theme: 
Cultivating the Crop: God Tends to Our Need in Due Season. 

Three: READING ASSIGNMENTS' DISCUSSION (20 mins.) 

Invite group members to share anvthing they would like on the two reading 
assignments. If necessary, use the guiding questions from the assignment 

sheet.  



Step Four: FIELD ASSIGNMENT DISCUSSION (25 mins.) 

¥ Begin by asking them if they enjoyed this field experience. Then use these 
guiding questions only if needed: 

What groups of people are best being served in your parish/region? Which 

ones are not? Have you given any consideration to these groups? 

What was your experience like in your interaction with the pastoral 

staff/pastor/DRE? What did you learn that you would like to share with 

the group? 

How could our collective information today affect team planning for adult 

education in the future? 

How is your parish responding to the social mission of the Church at this 

time? 

The third goal of adult education is to call people to exercise a prophetic 

voice in our world and to shed the light of the Gospel on the issues of our 

times. How would you envision a parish who has taken this goal seriously? 

BREAK (10 mins) 

Step Five: THE TEAM CONCEPT (20 mins.) 

Write the terms TEAM and COMMITTEE on board or overhead 

Ask what differences there are in meaning there between the terms "team" and 

"committee." Jot their comments down. 

Use transparency 1---"A Collaborative Faith Community" and distribute copies of 
same to participants. Invite questions and comments. 

Step Six: SMALL GROUP DYNAMICS (20 mins.) 

¥ Explain that we are going to explore together the basic needs of adults in a 
team setting. If Priming the Pump is available, it would be helpful but not 
necessary for you to read the Leader’s Guide pp.23-25. 

Ask participants to have in mind their own needs as this material is covered to 
see if their experience connects with the matter at hand. 

Use transparencies 2-3-4---"Small Group Dynamics," and have participants 
respond to the questions on each one. 

Present your own questions and comments to further refine and add to their 
responses.  



Step Seven: GROUP MANAGEMENT (40 mins.) 

* In preparation, review Leader's Guide of Priming the Pump pp.25-26, if 
available. 

Lo 

* i.Read the following scenario to the group: 

The adult catechetical team of Holy Perpetual Need 
parish is in its second session. As facilitator, you 
have exactly two hours in which to get the team 
agenda in motion. The following people are members 
of vour team. 

Tom and Alice who are two SINGLE YOUNG ADULTS 
Paul and Sarah who are PARENTS OF YOUNG CHILDREN 
Charlie who is an ELDERLY RETIRED TFACHER 
Bob and Marie who are PARENTS OF OLDER TEENS AND 
COLLEGE AGE STUDENTS 
Ellen who is a MIDDLE-AGED SINGLE CAREER WOMAN 

In the course of this session you begin to discover 
several things about the dynamics of the group, 
namely: 

1. The men appear to dominate the conversation 
except for Charlie, who listens more and 
speaks moderately and for Ellen who holds her 
own in conversation. 

Bob and Marie tend to get sidetracked with 
their own experiences of raising teens. This 
could be valuable information for assessing 
needs, but it is not of value to the task at 
hand. Marie usually responds by giving assent 
to Bob's thought. 

Alice appears to be content to let Tom do all 
of the talking, but her "body language" 
appears to indicate otherwise. 

Paul tends to speak in abstractions and 
generalize for the whole group. Because he 
gives evidence of being articulate, others 
tend to defer to him. 

Invite participants to brainstorm on how they would go about altering and 
influencing the shape and dynamics of this team. What techniques would they 
employ? List all ideas and comments on board/overhead. 

Use transparency 5---"Group Management Skills" and affirm any suggestions they 
have made that coincide with the material on the transparency 

Highlight the ideas not mentioned and invite them to respond to the question on the transparency. If they need an example, provide one from your own experience. Jot down succinctly their ideas on the spaces provided. 

}WOUME of this material will be a review fro their skills development in the 
first year of ‘training, This will be an opportunity to affirm their past 
learning which they can now apply in a team setting. 

LUNCH (60 mins.)  



Step Eight: ENVIRONMENT (20 mins.) 

Begin by asking the group to recall one adult education experience that was 
positive or negative (parish, regional, civic, diocesan), 

Put the words POSITIVE and NECATIVE as column headings on overhead or board. 

Ask them what they felt when they entered the room. What was the room like? 
Who was there? Prompt them with words like comfort level, appearance, ease 
of interaction, visibility, etc, 

Use transparency 6-—-"Environment' and COVER UP EVERYTHING EXCEPT THF 
PRINCIPLE: "Adults learn best when . . ." 

Ask participants to suggest how they could activate this principle in terms of 
environment, atmosphere, hospitality, comfort? 

Reveal the rest of the transparency and discuss only those aspects NOT 
mentioned by the group. 

Under "Other Considerations?" on the transparency, ask them about hearing and 
visual needs of older adults, needs of people with physical and developmental 
disabilities, smoking guidelines, etc. 

Step Nine: CRITERIA FOR SELECTION AND ROLE DESCRIPTION OF TEAM MEMBERS (20 mins.) 

> Tell the group that warm and willing bodies are not adequate criteria for 
membership and participation in an adult catechetical team. It is important to develop a set of questions out of which to discern the right candidates and to insure a measure of team success. 

Distribute resource 3-—-"Criteria for the Formation of Team Members." Ask them to respond to the questions themselves Dy substiruring AM I . . and DO I 
at the beginning of the six questions. This is as much a test to them as it is 
for the team. 

Ask them if any parishioners come to mind. Remind them that it is not wise to 
invite people already committed to some from of parish ministry. Too many commitments reduces availability; the quality of performance can have negative impact on family life and lead to burn out. 

Present the following additional information on guidelines for team formation; 

LARGE CITY PARISH: Six to ten members 
TOWN PARISH: four to six members 
RURAL CLUSTER OF PARISHES: numbers will depend upon how 

many parishes are involved. 

For rural clusters, a team could consist of a priest, a coordinator of 
religious education, and representatives from each parish, 

Membership should include young, middle and older adults with a balance of male/female and some husband/wife representation as well.  



Terms should be split between 2 and 3 years so that there is always a 
continuity to the team. 

In choosing candidates, the following questions could be asked: 

l. Why do you think adult education is important? 

2. Do you understand the objectives of the catechetical team, namely: 
forming a faith community 
diagnosing parish needs 
designing goals and objectives 
planning, _xecuting and evaluating programs? 

3. Can you be committed over a 2-3 year period? 

Reiterate the importance of shared planning and shared work. The coordinator of the team is ONE AMONG EQUALS with her/his specific tasks. Otherwise the team 
concept falters. 

Distribute resource 4---"One Role Description for Adult Catechetical Teams" 

Remind them that some of these tasks are done in conjunction with the team and that others can be combined. Such a sophisticated approach might not be necessary with smaller town and rural parishes. However, it is important to DELEGATE RESPONSIBILITY to minimize worry and maximize team potential and smoothness. 

BREAK (10 mins.) 

Step Ten: RECRUITING MEMBERS ( 40 mins. ) 

* Present these ideas: 
. There is no one proven method for recruitment. 

. Good recruitment involve time, energy, creativity and a variety of techniques that cannot be assured simply by advertising in the parish bulletin. 

. Most important is the QUALITY of the PERSON doing the recruiting 

Distribute resource 5---"Recruiting Members: Come Follow Me" and Bibles. If a large group, break into pairs for the exercise. If a small group, have them work independently. 

Tell them this is a reflective scriptural exercise that will hopefully lead them to some insights on recruitment. 

After the exercise is completed, invite sharing. 

Use transparency 7---"Sharing Our Insights" 
distribute copies of the process as well. Ask the group to jot down in the appropriate rectangles any of the comments shared by the group that they feel will be helpful to them. Invite SHORT PHRASES OR WORDS rather than lengthy Statements. 

for the collective process and  



Distribute resources 7,8---"Recruitment Tips" and "Parish Profile’, Tell them these are some practical suggestions they might employ in doing their own 
recruitment. 

Impress on the group that it is important to begin to identify strategies and processes now in order to effectively delegate responsibilities for recruitment. If some participants are representing a small rural parish and are not planning an adult catechetical team tell them that some models of adult education for rural areas will be presented in a future session. Nevertheless, it will be helpful to them to €ngage some people at various times to help out on a specific task. 

Step Eleven: WRAP-UP, EVALUATIONS AND ASSIGNMENTS (30 mins.) 

se Invite the group to ask any additional questions not covered in the session. 

Distribute 2 copies of the evalustion form. One is for their own resourcing and the other for you. Allow sufficient time for this. 

Distribute assignments and have participants read quietly. Respond to questions and make sure all are clear on what is expected. 

Close this session with Blessings and a Doxology, for example: 

May you walk in the steps of Jesus until we meet again 

May you live in the Spirit of Christ in all you undertake in the 
service of the kingdom. 

GLORY BE TO THE CREATOR, TO JESUS THE CHRIST AND TO THE SPIRIT WHO DWELLS IN OUR HEARTS BOTH NOW AND FOREVER. 

 



EVALUATION 

Session 3 

Circle the appropriate response, 

PARTICIPANT NEEDS: 

How helpful was this session in meeting your needs? 

Very helpful Helpful Somewhat helpful Not helpful 

How useful is this session to you personally? 

Very useful Useful Somewhat useful Not useful 

If this session did not meet your needs, please comment in order to assist the improvement of future sessions? 

How much did you grow personally from this session? 

Very much Much Alittle Not much 

THE FACILITATOR 

How effectively did the facilitator engage group interaction? 

Very effectively Effectively Somewhat effectively Not effectively 

How well did the facilitator employ adult processes and principles of adult learning? 

Very well Well Somewhat well Not well 

How respectful was the facilitator toward each of the participants? 

Very respectful Respectful Somewhat respectful Not respectful 

If changes are in order, what might you recommend to the facilitator? 

Thank you for your comments.  



SESSION 3/RESOURCE 1 

BIO - POEM 

Line 1: Your first name only 

Line 2: Four traits that describe you 

Line 3: Sibling of . . . (or son/daughter of) 

Line 4: Love of . . . (three people or ideas) 

Line 5: Who feels. . . (3 items) 

Line 6: Who needs. . . (3 items) 

Line 7: Who gives. . . (3 items) 

Line 8: Who would like to see. . . (3 items) 

Line 9: Resident of (your city) ; your road name 

Line 10: Your last name only 

  

  

  

  

Lover of 
  

  

Who feels 
  

  

Who needs 
  

  

Who gives 
  

  

Who would like to see 
  

  

Resident of 
  

  

Used with permission from the Archdiocese of Milwaukee  
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A PARISH ADULT TEAM 6A] 
« MEETS REGULARLY OVER A 2-3 YEAR PERIOD 

AS ON- GOING ORGANIZATIONAL AIMS 

AS A WRITTEN AGENDA 

ans TASKS ano GROUP FORMATION GOALS 
FOSTERS (MUTUAL RESPECT AND EQUALITY 

VALUES SOARING TIME TOGETRER 
DEVELOPS GROUP OPENNESS S50 TEAT [SILS 

ARE TACKLED AND NOT PEOPLE 
uses CONCENS OS FOR DECISION MAKING 
PRAYS, CELEBRATES AND RITUALIZES TOGETRER  



SESSION 3/RESOURCE 3 

CRITERTA FOR THE FORMATION OF TEAM MEMBERS 

The formation of an adult team requires initially, one person who is vitally committed to adult religious education and who believes that working with other adults is central to the success of this pursuit, 

Do these persons have the times to work out effective pregrams? 
(It is very important that sufficient time be given to clarifying needs, 
planning, promoting and evaluating programs, including the time involved in 
chairing, registration, refreshments etc.) 

Are these persons gcod organizers? 
(Organization here means to contribute as a team effort and to receive input from the team in the organizational process.) 

Are these persons goed at public relations and promotion? 
(Good advertisement is essential to the success of a well planned program. One 
person should excel at this though each member should be skilled in good public 
relations.) 

Do these persons have a vital interest in on-going adult education? 
(1f this a real value, it will of necessity be the impetus behind continuing the effort to improve and expand adult religious education.) 

Are these persons capable of leadership? 
(There needs to be strong democratic/participatory leadership that invites, and influences adults to become involved in their own religious development as well as providing opportunities for them to deepen and grow.) 

Are these persons capable of assuming the responsibilities of a ministry and seeing the culmination of the various programs? 
(This committee should be able to work effectively alone or with minimal 
supervision from a member of the parish staff.) 

Used with persmission from the Diocese of Covington 

STi MARY-OF.THE-WOODS COLLEGE LIBRARY  



SESSION 3/RESOURCE 4 

ONE ROLE DESCRIPTION FOR ADULT CATECHETICAL TEAMS 

NEEDS ASSESSMENT COORDINATOR is responsible for: 
---selecting the survey instrument (in conjunction with the team) 
-——executing the survey 
-—-tabulating the results 
~——publicizing the results for dialogue and development of direction 

PROGRAM DESIGNER/ADULT EDUCATOR: is responsible for: 
-——setting the objectives of the program (in conjunction with the team) ———determining the content of the program " ? Ras n ---Selecting resources (i.e. presenters, materials, videos et al) 
—-—determining metheds of instruction used in the program 
—-——outlining sessions in some detail ( with time to do this) 
——-8etting time and place 
——-—creating (or delegating someone to do So) a prayer experience and community building components in each session. 

PUBLICITY CHAIRPERSON is responsible for: 
———bulletin, pulpit announcements 
-==3pecial flyers, signs etc. 
—--public media (newspapers, radio, T.V)) 
—-——contacting organizations who might support the program 
-—-personal contacting of likely persens who would network the information 

CONTACT CHAIRPERSON is responsible for: 
—--contacting the presenter/resource perscn (s) 
-——giving the presenter background on the needs and expectations of the 

participants 
-—-—asking the presenter what needs she/he requires (i.e. A.V. =2quipment) 
~——relating the methcd of teaching (andragogy/pedagogy balance) to be used with the group 
———hosting the person at the time of arrival 

ARRANGEMENTS COORDINATOR is responsible for: 
——-reserving and confirming the place (s) 
——-greeting, registration, and collection of fees 
———arrangement of the room for maximum comfort (i.e. not patterned on the 

classroom model 
——-previding and serving refreshments 
---cleaning up and locking up 

LEARNING MATERIALS COORDINATOR is responsible for: 
———-procuring and setting up and returning A.V. equipment 
—-——ordering books and materials for the program and having them available when needed 
——-reproducing any materials needed for the program and having them ready 

EVALUATION COORDINATOR is responsible for: 
—-—deciding upon a method and constructing a toel to evaluate the according to the objectives of the program (in conjunctien with the team) 
———contacting drop-outs for their reasons in order to get an accurate and more complete evaluation  



COORDINATOR OF THE TEAM/ADULT EDUCATOR is responsible for: 
--—the over-all smoothness of the program 
-——-the morale of the team members (in conjunction with the team) 
———contacting the various chairpersons of the program to see if they are 

performing their duties on schedule and to iron out problems in the process 
—-—-being the liaison between pastor and/or parish council and education 

committee 

SECRETARY is responsible for: 
--=taking and distributing of team meeting minutes 
———written communication to pastor and/or parish council 
—-—-keeping a file of all committee records 

TREASURER is responsible for: (if a separate role is desired) 
—-——keeping an accurate record of funds (income znd expanses) 
——-reporting of budget to pastor and/or parish council 
-—-dispersing of funds (with parish or bank, as decided by the pastor/parish 

council/team 

Used with persmission from the Diocese of Cevington  
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SESSION 3/RESOURCE 9 
DO'S AND DON'TS OF SUCCESSFUL RECRUITING 

Do approach recruitment as a 
year-long activity. 

Do give people a chance to feel good 
about themselves. 

Do rely on personal contact to invite 
people to service. 

Do use bulletin announcements to 

educate about ministry/stewardship. 

Do help individuals to recognize 
their gifts, talents and skills. 

Do focus on the person you invite. 

Do give a person time to reflect on 
your invitation to service. 

Do seek volunteers for significant 
tasks, roles and responsibilities. 

Do screen volunteers to be sure they 
are qualified for the task. 

Do provide adequate training and 
preparation. 

Do seek persons for a specific task 
and time commitment. 

Do keep a family perspective in all 

your invitations to volunteers. 

Do regularly recognize the 

contributions of all your volunteers. 

Do involve others in recruiting 
leaders for parish ministries. 

Do collaborate among parish 
ministries in seeking volunteers. 

Do remember that the first step to 
recruiting new volunteers is caring 
for and supporting your current ones. 

Don’t recruit only in fall when 
everyone is looking for volunteers. 

Don’t make your invitation sound 
like "the last resort”. 

Don’t depend only on bulletin and 
Mass announcements for recruiting. 

Don’t allow Mass announcements to 

become "plea of the week" time. 

Don’t call people for the ministry 
of "serving on a committee”. 

Don't focus on your program or need. 

Don't demand an immediate response 

before he/she checks with family. 

Don’t recruit for meaningless or 
drudge tasks only. 

Don’t overlook checking references 
and background. : 

Don’t ask volunteers to take on 

tasks for which they are unprepared. 

Don’t ask volunteers to "sign a 
blank check" of time commitment. 

Don’t allow volunteers to neglect 
family responsibilities. 

Don’t forget to celebrate the 
successes. 

Don't depend only on your contacts, 
time, or ability tosrecruit: 

Don't hoard volunteers. Refer them 

to other parish ministries. 

Don't forget to provide social, 
community-building and prayer times 
for volunteers and their families. 

Develop a system for volunteer recruiting which involves a team of 
persons, a file of time and talent information, a development and 
training team, a recognition team, and good "salespeople". 
Develop a small, well-presented brochure highlighting the ministry. 
Consider a permanent display of program successes and opportunities. 

Used with permission from the Archdiocese of Milwaukee.  
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TEAM MANAGEMENT SKILLS 
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SESSION 3 / ASSIGNMENT 2 

SELF-ASSESSMENT 

Use this page to acess your knowledge and skills as a leader in adult religious 
cducation. Read down the list on the left hand side and evaluate your own ability in 
that areca by checking one of the boxes on the right. Thin will give you a quick 
overview of the areas you (eel you are strong in and where you need further growth. 

Self-Rating 
  KNOWLEDGE OR SKILL Dont - ; a : g 
Kine Poor | Fair | Good Strong 

  Understanding how adulte learn. 

  

. Competence in vizing adult methods of 

learning (s:idragogy). 

  

Knowledge of contemporary theology 

and religious education. 

  

. Ability to facilitate group learning 

with adults, 

  

Understanding and skill in using effcc- 

tive planning methods. 
  

. Awarcness and understanding of rea- 

rons why adult religious education ia 

necessary for the Christian commu. 

nity. 

  

. Ability to motivate adults to continue 

their religious learning. 

  

. Ability 10 set general goals and specific 

learning objectives. 

  

. Ability to choose learning activities 

that are most compatible with the 

content of the learning topic.   
  

Facility to interact with adults in a 

dialogical manner. 

  

. Expertise in administering and imple- 

menting adult education programs. 

  

Familiarity with current resources 

(medin, visual materials, hooks, ete.) 

for adults. 

  

Understanding the stages of psycho- 

logical development. 

  

}4. Understanding the stages of faith de- 

velopment. 
  

OTHER SKILLS which you feel are 
needed by adult religious education lead- 

                

This book attempts to deal with many of these areas. A quick look at the Table of 
Contents will allow you to go directly to the chapters you may want to rcad first or 
spend more time on. 

Reprinted from Getting Started in Adult 
Religious Education: A Practical Guide 
by James DeBoy, Jr. New York: Paulist 
Press, 1979. Used with permission 

   



SESSION 3/ASSIGNMENT 2 

  

Problems in Adult Religious Education 
Listed below are some of the more frequently mentioned 

problems faced by leaders in adult religious education. Please 
rank in order the problems you experience in adult religious 
education in your local situation. Score the biggest problem 
you see as 10, the second biggest as 9, the third biggest as 8, 
etc. If one of the items mentioned is not a problem for you at 
all, put a 0 next to it. Feel free to add additional problems you 
are experiencing which are not listed, and include them in your 
ranking: 10, 9, 8, etc. 

absence of well-qualified resource persons 

lack of good theological and scriptural reading materi- 
als 

disinterest and non-cooperation by clergy 
lack of motivation on the part of adults to participate 
ignorance of good program planning methods 

ineffective volunteer group leaders 

poor quality of published programs for adults 

inadequate funding for adult religious education pro- 
grams 

lack of awareness of reasons why adult education is 
needed 

uncomfortable or inadequate facilities for adult pro- 
grams 

  
lack of adult audio-visual aids 

(write-ins) 

  

  

  

® Why is the problem you ranked as the biggest your 
most difficult to deal with? 

® Who can help you address this problem? 
® What approach(es) would you suggest in dealing with 

your biggest problem?         
Reprinted from Getting Started in Adult 
Religious Education: A Practical Guide. by James DeBoy, R., New York: Paulist 
Press, 1979. Used with permission, 

   



FOURTH SESSION: Cultivating the Crop: God Tends to Our Needs in Due Season 

Objectives: Participants will 

reflect upon their own mid-life concerns. 

recognize the myths and assumptions about adult education. 

understand and apply the basic components of program planning. 

develop strategies for team recruitment. 

Special Needs: VCR, INSTRUCTIONAL video from "Priming the Pump, (optional) 
and Bibles. 

Step One: COMMUNITY BUILDING (20 mins.) 

Distribute resource I---"Dream,"” and invite the participants to engage in this 
reactive exercise. Tell them that each segment in the circles represents five 
years of life, 

THIS EXERCISE IS GEARED PRIMARILY TO PEOPLE IN MID-LIFE THOUGH IT CAN ALSO BE 
USED EFFECTIVELY WITH OLDER ADULTS AS WELL. SINCE MOST OF THE PARTICIPANTS IN THE LAY MINISTRY PROGRAM ARE IN MID-LIFE, THIS CAN BE PARTICULARLY MEANINGFUL. 

When they have finished, 
Then, ask the following: 

use the three basic questions as discussion Starters. 

l. Was this a sobering exercise for you? 

2. Whatever your dream, what decisions will you make to realize it? 

Does the idea of personal mortality affect the way you look at your life at 
this time? 

Step Two: PRAYER (10 mins.) 
(Prepared by a participant) 

Encourage another person to volunteer for Session Five, focusing on the theme: 
Harvesting the Crop: God Blesses Our Fruitfulness.  



Step Three: THE PASTORAL PLANNING STAFF: A CRITIQUE (30 mins.) 

Distribute resource 2---"Scenario: The Pastoral Staff Meeting." 

Ask for volunteers to play the parts of narrator and staff members. They 
include: 

President of the Education Committee 
Director of Religious Bducation,l-3 
Youth Minister 
Director of Adult Education and Formation 

After they have recreated the scene, use the questions at the end of the 
scenario to spark discussion, and list their responses to question five. This 
information will be helpful in validating and connecting their experience to 
the new information gained in this session. 

Step Four: NEEDS ASSESSMENT (40 mins.) 

Note to the Facilitator: If "Priming the Pump" is not available to you, simply 
explain the handout and proceed with step four. You may 
need: to adjust your time. However, this session contains 
many new ideas on which you may wish to spend more time than 
is allotted in this guide. Follow this process in 
subsequent steps as well. 

Tell the group that they are going to view a video that will help them confirm and re-assess their "expert advice." 

Advise the group to take Sparse notes as summaries will be supplied. It is 
more important that they listen carefully. 

Show segment one of the video. 

Afterwards, distribute resource 3-—-"Needs Assessments," and ask the group what new ideas might they now include in their "expert advice" that they had not 
thought of before. 

Highlight the ideas they did have that were mentioned on the video. 

Distribute resource 4---"Ceneric Parish Needs Assessment Tool." 

Tell the group that this tool is larger in scope than a parish would normally use. It represents a wide range of possibilities for diverse parishes 

Ask them to pretend that they are parishioners targeted by the adult 
catechetical team to fill out the questionnaire. When they come to the section 
on programs, ask them to check TWO offerings that would be of particular 
interest to them in terms of their own developmental needs as adults. 

When they have finished, ask the following: 

1. What topics did you choose and why? 

Is this tool of any value to you? 

3. What does this tool tell you about adult education?  



Step Five: INTERPRETING THE DATA (10 mins.) 

Distribute resource 5-—-"Interpreting the Data, and explain that this is only 
ONE method of interpretation. 

als > Tell the group that it is important to know that: 

The team needs to be able to manipulate the date so that planning is 
practical and workable for long or short term. 

Gathering too much information can lead to confusion in planning. 

It is very difficult to find a concensus on topics and adult needs 

In searching for certain patterns, compromises will have to be made 

<t 5K In addition, advise them to store the information on computer for further use. 
They may wish to choose the minority responses in planning new programs. 

Step Six: SCRIPTURE PAUSE (20 mins.) 

Distribute a Bible for each person and resource 6---"God Responds to Our 
Needs." 

This use of Scripture is one model they can use 
in faith sharing groups. It is geared to 
facilitate adult reflection upon the larger Story 
in dialogue with their own stories with a view to 
decisive action. 

Ask the group to read quietly the brief passages and respond to the questions. 

Se = If the group is large, have them break up into triads and share their responses 
with each other. Lf small, elicit sharing aloud. 

Step Seven: PLANNING STRATEGIES (30 mins.) 

Se >) Play segment two of the INSTRUCTIONAL video. 

After viewing, distribute resource 7---"Planning Strategies" which summarizes 
the major points.  



Focus on MESSAGE, COMMUNITY, WORSHIP AND SERVICE and ask the group to critique 
these adult sessions in the light of these components asking: 

1. In what ways do you experience community in this group? 

2. Do you feel called to service in the prayer experiences and field 
assignments? 

Have you gained new insight, and understanding from the Christian message 
through prayer and group interaction? 

LUNCH (60 mins.) 

Step Eight: DESIGNING A PROGRAM (10 mins.) 

Distribute resource 8---'"Designing a Program" and emphasize the importance of 
focusing on TARGETED GROUPS WITH SPECIFIC NEEDS. 

Explain that several offerings could be offered in the course of a day and 
evening with different participants and formats in mind. 

Step Nine: WRITING GOALS AND OBJECTIVES (35 mins.) 

Ask participants the following: 
i... "What 1s atvoal? 

2. How do you FEEL about writing goals? 

3. Do you THINK are of any value: 

4. If so, why are goals important? 

If the following reasons are not mentioned, cite the following: 

GOALS CAN SERVE TO 

keep the team focused and on track. 
help the team to be accountable. 
track team and parish growth. 
give meaning and a sense of accomplishment. 

* Distribute resource 9---"Goal Tending. . .," and explain the four basic 
components: TIME FRAME---FOCUS---TARGETED GROUP--—ULTIMATE PURPOSE.:: Explain 
that this is one interpretation of a goal and one that works well in program 
planning. 

Ask participants to distinguish between goals and objectives and list their 
responses on the board. 

Distribute resource 10---"Objectives." As they read some of the tasks that 
would qualify as objectives, ask them if any others might be included. (e.g. 
advertising, promotion and motivational tasks might come to mind.) 

Tell the mroup that they are going to engage in the process of goal writing in 
order to test their present abilities. 

Distribute resource 11---"This is Your Parish," and have the participants read 
the profile quietly.  



¥ Use the discussion questions at the end as a warm up for engaging in the 

process of goal writing. 

¥ Distribute resource 11A---"Writing a Goal." 

¥ Ask the group to break into pairs, and on the basis of what they have discerned 

from the parish profile, have each pair write ONE goal 

¥ Have ready large butcher paper lettered with the following: 

TIME FRAME FOCUS TARGETED GROUP ULTIMATE PURPOSE 

¥ Invite the paired participants to share their goals and list them under the 

above headings. Encourage the group to critique their collective work. 

Step Ten: PROMOTING AND EVALUATING PROGRAMS (30 mins.) 

¥ Fast-forward the INSTRUCTIONAL video to segment four and show it. 

* Distribute resource 12---"Promotion of Programs," and ask the following: 

If you were planning to advertize a program for middle aged adults on 

parenting teen agers, what might you write in the ad, bulletin or 
brochure to invite interest? 

What other kinds of strategies could you employ in your parish to 

interest these parents? 

¥ Distribute resource 13---"Motivation of Adults," and ask the group how they 

would go about identifying and contacting the parishioners who fall under the four 

categories listed. 

¥ Ask the group the following: 

Of what value is it to the team to evaluate the programs? 

Apart from these training sessions, have you ever filled out an 

evaluation of a course? 

If so, how did filling out an evaluation make you feel? 

Did you make constructive suggestions for improvement? 

If so, did you ever have the opportunity to see if they were used? 

¥ Distribute resource 14---"Evaluation of Programs" and stress in particular, the 
do’s and don’t’s.  



Step Eleven: WRAP-UP EXERCISE (30 mins.) 

This exercise replaces your summary of the day. Instead, the participants, 
themselves, will summarize their learning in this process. 

Tell the group that they are now going to return to this morning's scenario 
(step three) and RE-CRFATE "The Pastoral Staff Meeting." However they are to 
erase from their minds the original scenario and become, instead, the 
ENLIGHTENED CHARACTERS ON THE BASIS OF THE NEW INFORMATION THEY HAVE RECEIVED. 
The only character in the scenario whose INITIAL insights are unchanged is 
Father Ken. 

Encourage if possible, new volunteers if the group is large. 

DO NOT INTERVENE IN THE DISCUSSION. THIS IS A GOOD 
OPPORTUNITY TO OBSERVE GROUP DYNAMIC, COMMUNICATION 
AND FACILITATION SKILLS. 

Tell the volunteers that is is not important to exhaust all of the new 
information they received today, but rather to see if they can alter the course 
of the scenario based upon their new understanding. 

Step Twelve: EVALUATION AND ASSIGNMENTS (20 mins.) 

Distribute two copies of the evaluation and collect a completed one for 
yourself. 

Distribute the assignment sheet and handouts and r espond to any questions they might have. 

Close the session by inviting spontaneous prayers of thanksgiving. Use the following as a lead-in: 

Spirit of love and Enlightenment, we believe that you 
have been present to us in our personal stories and 
our shared Faith... (Use "Thank Yow for .i. . " with 
the response, AMEN.) 

 



EVALUATION 

SESSION 4 

Please check the appropriate response that best approximates your thoughts and 
feelings. 

Environment: 

1) How comfortable was the room, temperature, and furniture? 

Very comfortable 

Comfortable 

Somewhat comfortable 

Not comfortable 

If somewhat comfortable or not comfortable, what recommendations would you make? 

  

  

  

Learning Experiences: 

How much did you enjoy the role playing experience? 

Very Much 

Much 

Somewhat 

Not at all 

How helpful was the critiquing of the scenario? 

Very helpful 

Helpful 

Somewhat helpful 
Not helpful 

How important were the group interactions? 

Very important 
Important 

Somewhat important 
Not important 

5) How informative were the handouts? 

Very informative 

Informative 

Somewhat informative 

Not informative 

6) How creative was the session overall? 

Very Creative 

Creative 

Somewhat creative 

Uncreative  



How adequate were the audio-visual aids? 

Very adequate 

Adequate 

Somewhat adequate 

Inadequate 

How well were your needs met overall? 

Very well 
Well 
Fairly well 

Not well 

Presenter: 

9) How much did the presenter help you tc think critically? 

Very much 

Much 

Some 

Not much 

How honed were the presenter's skills in effecting group discussion? 

Very well honed 

Well honed 

Somewhat honed 

Not well honed 

Please feel free to make any comments that would improve future planning for these 
sessions. 
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SESSION 4/RESOURCE 2 

Scenario: "The Pastoral Staff Meeting" 

Narrator: We are about to listen in on a pastoral staff meeting at Holy Perpetual 
Need Parish in Anytown, U.S.A. The pastor, Father Ken has just returned 
from a clergy conference day on the topic, "Empowering An Adult Centered 
Church." During the luncheon Father Ken and his priest friends 
enthusiastically discussed adult education as one important way to make 
the dream of an adult Church come true. He has called together the 

Director of the religious Education program, the youth minister, the 
president of the parish education committee and the newly-hired 
coordinator of adult formation. The discussion is already underway. 

Father Ken: 1'm really sold on-thig, Tom. 1 really think we need to start a Bible 
Study Program and begin to make plans for a Lenten series right away. 

Tom: Sounds good, Father, but the education committee hasn't got a budget for 
adult education for this fiscal year. Financing is going to be a 
problem unless you have some reserves we don't know about. Ruth, is 
there any way you can help out on this question? 

Well, I feel we're doing our part for adult education. I run our parent 
sacramental programs out of a very limited religious education budget. 
And, considering all the other needs in the children's program, it's 
pretty tight. I just don't see how I can stretch the monies to include 
anything else. 

Father : I don't think money is an issue here, really. All we need are Bibles 
for the study program, and most people own their own. Besides, we have 
plenty of Bibles we can borrow from youth ministry. 

Chris: We certainly can share them if necessary, Father but they're pretty beat 
up. But what about the Lenten series? 

Father : Costs would be minimal if we plan it ourselves. Sister Barbara and I 
could share the teaching on...let's say, the Paschal Mystery. How's 
that for a theme? We can get a blurb in the bulletin and I'll make an 
announcement on Sunday. What do you think, Sister Barbara? 

Sister Barbara: Well, uh, I have to say this is quite a lively discussion with a 
number of things to work out. 

Father Ken: Good! Then, that's settled. We'll have to get moving because Lent is 
only a month away. 

Ruth: I see a ldirtle problem here, Father. 1 was planning on parent session 
for First Penance and Reconciliation during the first three weeks of 
Lent. 

Maybe it's less than a problem than we might think. Why no alter the 
Lenten theme, Father, and make it reconciliation. We could use a good 
metaphor like, "Coming Home Again," or something like that. 

Chris: Why not make it a family affair and get the teens involved in the 
planning? Sister Barbara could organize the whole thing and the kids 
could do the work.  



Whoa, you guys! I've spent months getting my materials ready and 
they're designed for parents of small children, not for everybody in the 
parish. Did you have in mind everybody attending my sessions or what? 
It" just won't go. 

Sister Barbara: You've got a point there. I think we need to talk some more about 

Father Ken: 

Narrator: 

planning for the needs of a wide range of adults. Ruth's program 
doesn't appear to be an answer here. 

I guess vou're right, Sister... 1 just thought the theme was a good one, 
but we can't ask Ruth to scrap. a program that's used vearly. Still, 1 
thought "Coming Home Again" was a great idea because it covers everyone 
inthe ‘parish, 

It is a good image, Tom and I think we could run a separate program——— 
say the last three weeks of Lent? That would give us more time to 
prepare. In fact, six whole weeks. Sister Barbara, what do you think? 
Shall we go for it? You're the expert here! 

Pause 

So Sister Barbara launched in and gave her expert advice. 

Critique 

Is this a typical response to adult education in a parish? 

What do you think about Father Ken's ideas on adult education? 

Examine the spoken and unspoken assumptions. What are they? 

Are there any features overlooked in planning adult education here? 

If you were Sister Barbara, what "expert advice" would you give at 
this time? 
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TYPES OF ASSESSMENTS : 
I. 1Be QUESTIONNAIRE 
2. CONSULTATION WITH PARISH GROLPS 

5. PcrsonaL INTERVIEWS. 

4. CURRENT EVENTS THAT REFLECT WHAT 

TE PUBLIC |S CONCERNED ABOUT. 

(GUIDELINES FOR DESIGNING A QUESTIONNAIRE * 
., USE TYPES 2,3, 4 FIRST To GATHER DATA. 

. vse A varieTy oF CLEAR, SIMPLE QuesTiONs. 

. GET AS MUCH INFORMATION AS POSSIBLE . 
. KEEP A FILE OF ALL DATA. 

+ TRY THC QUESTIONNAIRE ON A SAMPLE GROUP 
To TEST FOR CLARITY AND ACCURACY.  



SESSION 4/RESOURCE 4 

Generic Parish Needs Assessment Tool 

ADULT EDUCATION SURVEY 

Name: (optional) 
  

Address 

Number of years as a parishioner 

I attended these schools ..i¥priyate public parochial 

or in a complex parish, level of education could be added: 

T 

1 am a high school student; high school graduate; __ college student; 
college graduate; other 
  

I participate in parish functions rarely ‘sometimes | regularly 

[ am presently involved in a particular role in the parish: . Yes 

Please describe that role 
  

PLEASE CHECK: 

Sex Age Status 

___ Female S11 5517 __ Single 

“Male =i Be25 S Married 

2: 26-35 __Separated/Divorced 

5 36-30 __ Widowed 

vu 351-66 tg. Parent of: Toddler 

07+ a Elementary child 

Teen 

Cultural Heritage: _ Black _ _White/Anglo iI Asiatic Hispanic 

Residence! © rural’. '“smallicicy “large city 

no 
Have you attended an Adult Education Program in the last 2 years? yes 

If you have not attended a program in the last two years, it was for the following reason 
(s) CHECK AS MANY AS APPLY. 

__I did not have time __Topics did not relate to my needs 

Programs were offered at a __To my knowledge, nothing was offered 
time when I could not come 

_ 1 do not need Adult Education Other 
  

   



Please check the responses you believe are applicable to you 

_1 definitely feel that Religious Education is a life-long process 

_1 studied the truths of my faith as a child and I find that sufficient for me to live 4 
good life today. 

I am confused by the changes in my Church since Vatican II and am uncertain about the 
relationship between my faith and my everyday life 

__ I need to continue my religious education development so that I can better deal with 
the problems and issues of today's world that affect me. 

__ 1 need to be involved in adult education so that I can help educate my children 

__ 1 need to develop my prayer life 

Ja. Other 
  

  

I prefer the following types of learning formats: 

. “ilecture series bv a presenter i Group Discussion with facilitator 

__ Film with discussion Home video with invited group 

__One night learning sessions Book study group and discussion 

___ Weekend Retreat Experience ___ Self-study programs 

_. Leaderless Group Study _* Parish Renewal Prosram 

A Parish Mission ax Other 
  

  

I would be interested in the following opportunities if offered: 

___ Dealing with divorce * _ Single Parenthood 

Drug Abuse and Teens 5 Adult Children of Alcoholic Parents 

Retirement: Relationship with "Reinvestment 
my Adult children 

Creative Leisure in the Golden Years __Grandparenting 

Issues of Sexualityand Intimacy __Widowhood: Dealing with Loss, 

Aging and Illness 

.. Stress at home/on the job __ Working through Marital Difficulties 

__ Helping Children Cope with Loss __ Being Single and Catholic 

___ Caring for Aging Parents «Remarriage 

__Death and Dying Chemical Dependency and the Family 

__ Suicide Prevention in Teens ___Women in Society and Church Today 

__ _Non Custodial Parenting __ _The Sacrament of Marriage 

_ _Conscience Formation on Moral Issues ___ Liturgy Planning  



_ _Prayer in Everyday Experience ___ Study of the Gospels 

__ _The Church since Vatican II __ Study of the Prophets Yesterday/Today 

_ _Ecumenism and my Neighbor __Farm Crisis Issues 

__“iPeacemaking: Christ's Call Ministry: How Can I Serve? 

_ _ Developing good communication skills _ _Social Justice & Peacemaking 

__Ministry--where/how can I serve ~ “Holistic Health: Body/Soul 

~ iA Singles Group/Dating 2. Faich Sharing for Action 

___ Morning Mothers' Discussion Group wMedical Ethics Today 

__Sacraments:Their Meaning in My Life ___ Religious Themes in Film/Lit. 

_ Parenting small children Marriage Concerns 

__ Parenting teenagers _ _Alcoholism and the Family 

___ Drug Abuse and the family ___ Woman's Role in the Church/Society 

__Medical Ethical Issues _ Farm Crisis/Bishops' Pastoral 

If the above programs were offered in your region though not necessarily your parish would you attend? yes no 

In no, why not? 
  

  

What are the most convenient times for you to attend? Check all possibilities. 

AM Morning PM Afternoon EV evening 

Mon. LUM PM 

Tues. 

Wed. 

Thurs. 

Pri. 

Sac. 

Sun. 

Can you suggest any creative ways on how we could as a parish communicate what we have to offer in adult education? 
  

  

  

  
mn 

Would you consider being part of an adult education planning team for a particular program or programs? no  



3 

Please add anv comment you would like to make about any of the above or anything you have 
thought of that would be valuable in helping our parish grow in. 

adult education 

  

spiritual formation 

  

  

evangelization 

  

Thank you for taking the time to complete this survey. Your interests, concerns and ideas 
are very much needed and will be central to the development of adult education programs in 
the future. 

Adult Education Committee 
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SESSION 4/RESOURCE 11 

"This Is Your Parish" 

Holy Perpetual Need Parish, located in rural Anytown, USA has 300 families and a total of 830 parishioners.’ Anytown is five miles east of a major industrial complex, the latter of which employs 35% of the working people, mostly white collar. Another 45% are engaged in family farming, while the remaining 20% work in a variety of 
occupations in the neighboring city, including professional employment at Dorothy Day 
University located ten miles north. 

In the last two years, three farms have foreclosed and a number of other farm 
families are in jeopardy. Serious alcoholic problems exist in this rural parish and 
teenage drug use is on the rise. 

This parish, primarily of Irish-German ancestry and founded in 1918, has a large 
number of first generation Americans retirees and semi-retirees. The last census 
done in 1978 revealed a high number of single-parent households of working mothers with 3.2 children per family. The parish has witnessed a dramatic increased in the number of divorced and separated Catholics that appears to have doubled since the '78 census, 

Since 1972, the parish has seen an influx of Vietnamese refugees who are in need 
of settlement, occupation and language training, and the children and adolescents 
need catechesis. 

The pastor, DRE and a youth ministry married couple make up the pastoral staff at Holy Perpetual Need. They have struggled hard to create a parish that responds to adult membership, but they are very much in need of additional lay ministers. 
In place, these past ten years, is a solid religious education program for 

children, grades pre-school ~- 8." Youth ministry is still a bit shakey, but 
is developing and appears to be a better response than high school CCD. The married couple are in the process of being trained for this ministry. There major concerns of youth ministry at this time are pre-marital sex, drugs and cults. 

Anytown is also the location of a small number of group homes for adults who 
are developmentally disabled and who are gainfully employed. For the past ten years, the parish, through the efforts of a trained and qualified DRE, has provided a 
separate religious education program for them on a bi-monthly basis. 

In an effort at renewal, the parish conducted a Lenten mission in 1982. You are a member of this parish who is interested in offering your gifts and talents in the area of adult education. You are aware that the parish does not yet tithe and is 
financially strapped from putting a new roof on the Church and constructing a much 
needed parish center. 

Questions 

What does this profile tell you in terms of perceived adult educational needs? 

Is there any valuable material here that you could use in drawing up an 
assessment tool? 

Write ONE GOAL and some objectives on the hypothesis that your assessments have 
been complete.  



Writing a Goal 

FOCUS 

SESSION 4/RESOURCE 11A 

  

TARGETED GROUP 

  

TIME FRAME 

  

PURPOSE 

   



SESSION 4/RLSOURCE 12 

MOTION ® PROGRAMS 
A. Loy BENEF TS are oFFecren 7 

. NCW SKILLS ? INSIGHTS FOR LIVING 7? 
, New ATTITUDES ? INFORMATION ? DEEPENED FAITE 0 

BenNeF ITS SHOULD Be CLEARLY EXPRESSED IN SIMPLE 
TERMS AND IN ORDINARY EVERYDAY LANGUAGE 

B. WeaT PRKETING STRATEGIES WORK 7 

© OF MONIES ON PROMOTION . 

. USE MANY Visual. SYMBOLS, LOGOS, rates, 
; INSIST on RUALIT IY ADVERTISEMENT 

, BUDGETING 

|. Look FOR VOLUNTEERS WITH GRAPOIC SKILLS . 

2. ENUST GIFTED WRITERS, PUBLIC SPEAKERS 
3. ENGAGE A PROFESSIONAL PRINTER . 

. TOINK CREATIVELY HOG NATIVELY. 
EMPLOY CAMPAIGN STRATEGIES . 

w CLEARLY. DEFINE EXPECTATIONS OF COSTS, 
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Post-session 4 Assignments and Explanations 

READINGS ASSIGNMENTS 

Read chapter 9 "Developing An Adult Catechetical Team," pp. 81-88 and chapter 10, 
"Planning Adult Religious Education Programs," pp. 89-97. Most of these small 
19 pages will be review and reinforcement for you. You will be surprised to see 
how much you know at this time. 

Read the enclosed article "Called to Love: A Program for the Newly Married," by 
Francis J. Schweigert. This is a fine example of a short term program that can 
be recycled often for the targeted group of newly marrieds. 

As you read this article, recall your own newlywed years. From your own 
experience, mentally critique how valuable this program might have been for you. 
Would you see this as a need in your parish? 

SELF-ASSESSMENT ASSIGNMENT 

Fill in "Competencies for Program Planners." Even though you have not 
yet applied your knowledge, you do have the knowledge. Assess yourself 
on intellectual competencies and priority levels at this time. 

FIELD ASSIGNMENTS 

Read the handout on "Budgeting." See your pastor/education committee on the 
matter of budgeting for the next fiscal year. Three percent of the overall 
total parish religious education budget is a MODEST request. Try to negotiate. 

By now, you have hopefully organized your strategies for team recruitment. 
Please do begin recruiting NOW. 

Decide the number of team members to fit the size of your parish, use a steering 
committee, if you wish, to help you identify candidates and be sure to 
incorporate every adult age group as much as is possible. 

When you have identified some potential members, be sure to use the criteria for 
team selection in the interviewing process. 

Aim to have your team in place within 60 days with the first meeting scheduled 
for a June date. 

This is the major hurdle and while it seems a lot to accomplish, you do have 60 days 
to get things in motion and in place. Plan you time well. This cannot be done all 
at once. Having a deadline will keep you focused. However, we are dealing with 
people and not machines, so allow yourself a margin for uncertainty, incompleteness 
and ambiguity here. Recruiting is a formidable task and it may not proceed as 
smoothly as you might anticipate. 

When you come back for session five, we will track our individual and corporate 
PROGRESS and share our recruiting experiences so as to help one another.  
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V. RESOURCES 
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Kathy and I were well prepared for marriage. We were well cate- 
ized, well theologized, well communicated, mature, and ready. One 
ort week after our wedding, I found myself storming out of our apart- 
ent in anger over a detail of housekeeping. The door slammed behind 
e and I began to walk out into the night. My steps slowed as I reached 
e end of the block, as the cool air calmed my angry mind. I turned the 
rner and suddenly stopped. I was stunned by my new predicament— 
had nowhere to go. 

The apartment was our apartment; I had no other home to go to, no 
hfe place at a safe distance—my place from which I could call and demand 
1 apology or beg forgiveness. I was standing outside in the dark, be- 
nning to get chilly, and the reality of marriage was coming down like 
boom. [ was stranded—with my wife—and the setting was far from 
vllic. I had to go back. The work of a lifetime vocation was beginning. 

Several years later I reflected on this incident with a small group of 
Jur other couples, all recently married. They were participants in a new 
ogram, “Called to Love: A Discussion Program for the Newly Married,” 
at I had developed for the parish in which I worked. We were sharing 
ir discoveries of marriage: some surprises, some frustrations, some 
easures. In the uncertainty of their own new experiences, they enjoyed 
e comradeship and support of their peers. They could laugh together 
1d learn together. They were not alone. 

Welcome to Called to Love. Welcome to a simple and effective pro- 
am for recently married couples. 

There is a vacuum in parish ministry to newly married couples. 
receding their wedding, the engaged couple is the focus of attention 
d the subject of intense activity, right up to the wedding day. There 
e counseling stops; the vows are exchanged; the guests go home; and 
e newly married couple begins the work of making a marriage out of 
wedding. 

Their efforts during that first year are critical. In those first months, 
isband and wife will establish the base upon which their marriage will 
icceed or fail. They will choose patterns, divide roles, and determine 
bproaches that quickly become their accepted way of facing life to- 
ther—facing each other, facing conflict, facing difficulties, facing de- 
sions, facing change. It is a time of rapid adjustment with profound 
nsequences. 

Called to Love is a program of support for recently married couples. 
ithin this discussion group of peers, they can share their experience of 
arriage as they live it and explore together the meaning of their ex- 
rience and the direction of their lives. Together, they can take joy in 
is time of life as the mystery of their vocation unfolds, as they recognize 
d realize their calling to love one another. 

This ministry to newly married couples evolved through several 
ges. I was personally aware of the richness and upheaval of those 
rly months of marriage, a fact born out by clinical studies and marriage 
richment literature. I saw couples marry at our parish and promptly 
sappear; priests and other pastoral ministers agreed this was common. 
y work with divorced people who were petitioning for annulments 

Called to Love: 
A Program for the 
Newly Married 

Francis |. Schweigert 

Francis |. Schweigert is the 
Administrator of St. Frances 
Cabrini Parish, 

Minneapolis, Minnesota. 

Reprinted with permission from Christian Adulthood, 1984-85, USCC. 
    

 



      

  

expectations and ideals of what the marriage should be and what the other person should be like,” one husband said. “Then we meet reality and see it isn’t going to be just like that, and we have to adjust.” Another man said, “I'm a very programmed person. I planned my day out: three hours for this, two hours for that, lunch from 12:00 p.m. 10 12:30 pin. that just doesn’t work anymore.” One group dwelt on the difficulty of meeting sexual expectations. Another group talked for an hour on the conflict between marital time and the demands of two careers. 
There are tender moments on the third evening, as couples share memories of their wedding ceremonies with each other. As we move into discussion of the commitments of marriage, the sentiments take on strength and the vows a deeper meaning. Permanence, partnership, fi- delity, mutual counsel and service, correction—the words have been experienced. “You look forward to ma rriage for years,” one wife reflected, “and you get so excited about it. Then when your own marriage gets close you start to get scared.” Another woman agreed: “You realize you are committing yourself for life to something you've never done before oreven tried.” Groups discuss how they learned to share responsibilities, their difficulty in praying together, conflicts with in-laws, the delicate but crucial communication of correcting and advising their spouses. One group discussed the unconditional commitment and unconditional love 

  

- 

Diocese of Dallas 
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Competencies for Program Planners 

Name Parish Date 

Instructions: Read each of the skills and competencies listed below and evaluate your- 
self on the scale, 1 being least competent and 5 indicating a high com- 
petency. 

  

  

Present Level of Present Level of 
Development Priority 
  

Mission and Goals: . PY 2:3 4 5 1 2.3 4 :5 
An understanding of the purpose and 
goals of this training program, and 
the Church's mission for adult 
catechesis. 

Program Planning Overview: 
The ability to describe the process 
from beginning to end. 

Needs Assessment: 
The ability to design and use data- 
gathering instruments, e.g., ques- 
tionnaires, phone-surveys, etc. 

Program Design: 
The ability to write educational 
objectives and to select the appro- 
priate method, techniques, and 
resources. 

Adult Education Team: 
The ability to plan effectively with 
and through other team members and 
parish organizations/staff, sharing 
decision-making responsibilities. 

Resources: 
The ability to identify and select 
human and material resources appro- 
priate to the learning design. 

Motivation and Publicity: 
The ability to motivate parishioners 
and to use appropriate publicity and 
promotion techniques to attract people 
to our programs. 

Physical Arrangements and Hospitality: 
The ability to create a physical and 
psychological climate of comfort, 
openness, and trust. 

Evaluation: 
The ability to evaluate the total pro- 
gram from both the program planner and 
participant perspectives. 

. Team Maintenance: 

An understanding of how to maintain 
high motivation and productivity among 
team members.         

  

Reprinted with permission from James DeBoy.  
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FIFTH SESSION: Harvesting the Crop: God Blesses Our Fruitfulness 

Objectives: Participants will 

understand, apply and critique Shared Christian Praxis as one process for adult 
learning. 

learn and test their capacities for enabling others. 

have a better grasp of rural life and needs from which to design programs. 

Special Needs: VCR, TV, video of "Shared Christian Pravis by Thomas H.Groome, Tabor 
Publications. ‘If this video is fot available, use the handouts from 
which to teach the material. 

Note toi the facilitators There will be no community building exercise in this 
session. Much of what will transpire in step two can be 
community building. Neither will a participant need to be 
invited to create a prayer experience for session six. The 
Sending Forth ceremony will be the prayer for that final 
session. 

PRAYER (10 mins.) 
(Prepared by a participant) 

pbtep Two: AN ENABLING LEADERSHIP STYLE (30 mins.) 

Tell the group that they are going to do a reflective exercise on their 
beliefs about enablement. Explain that, as coordinators of catechetical teams 
they will need to become ministers who enable others to use their gifts and 
services for the kingdom. 

Distribute resource 1---"Beliefs About Enablement" and have participants 
complete the statements. 

In large group sharing, focus upon questions 3 and 4 especially as they deal 
with key concerns about sharing power. Ask participants for their responses on 
those questions and why they responded as they did. 

Ask the following as guiding questions if needed: 

l. How does your boss/director work with others? Does s/he delegate 
responsibility or does s/he make the decisions on everything? 

Why is it sometimes difficult for leaders to share power with others? 

Which is more important? To be tidy, efficient and certain by doing 
things yourself or to be less tidy, efficient and certain but empowering of 
others to use their own creativity.  



Present the following in your own words: 

ENABLEMENT is ministering to adults by: 

SUPPORTING: being a reliable presence, calling for accountability of 
the team, giving affirmation and recognition, inviting members to 
deeper spiritual growth, 

ENERGIZING: being an enthusiastic person, engaging the team in 
deeper communication, inspiring the members to serve meaningfully, 
focusing the energy of the group. 

EDUCATING: being a believer in on-going learning, providing the team 
with the necessary tools for the tasks, providing opportunities for 
ministerial growth and skill development, facilitating a system for 
gathering and disseminating information. 

Ask them if this would be good criteria from which to BEGIN to draw up a job 
description for the coordinator of adult education. If they are paid 
coordinators, encourage them to design a job description in collaboration with 
their pastor/parish staff. 

BREAK (10 mins.) 

Step Three: SHARED CHRISTIAN PRAXIS (50 mins.) 

Tell the group that they are going to view a video by Thomas Groome whose 
process for facilitating adult learning is a very basic and natural one. 

It is not necessary for the group to take many notes. Groome's talk will be 
summarized on a handout. It is more important that the group concentrate on 
the talk, 

Play segment one: "Shared Praxis: Our Story and Vision” 
( approximately 30 mins.) 

After viewing, distribute resource 2---"Five Movements of Shared Christian 
Praxis." This summarizes the process succinctly. 

Have the group read the summary. Respond to any questions they might have. 

Discuss the questions on the handout. Point out to the group that one weakness 
of this approach is that it does nor EXPLICITLY call the positive aspects of 
our culture into dialogue with the Story and Vision of the Christian Community 
as a corrective for our times. However, it could be implied in the first 
movement called "experience." 

Step Four: BASIC ASSUMPTIONS OF SHARED CHRISTIAN PRAXIS (30. mins.) 

Before showing segment two of the video, alert the group that they will 

review some fundamental assumptions of this process which they already know. 

learn the meaning of praxis that will challenge us as educated and 
experienced adults to rethink the way we look at all adults in our Church 
today.  



Show the second segment, "Shared Praxis: Basic Principles." 

After viewing , use transparency l---"Praxis Uses Reflective Modes," and 
summarize each function. 

Lead discussion from the questions on the transparency. 

Use transparency 2---"And Conscious Activities" and follow the above procedure. 

Highlight the importance of engaging all of our human faculties in discovering 
God's revelation here and now. 

LUNCH (60 mins.) 

Step Five: ENGAGEMENT OF THE PROCESS (45 mins.) 

SR Ask the group to imagine that they have been invited to a meeting by the pastor 
to consider the possibility of restructuring the parish of Holy Perpetual Need. 

Distribute resource 3---"Envisioning My Future Parish 2000+ A.D." 

Tell the group that this is an example of Groome's process applied and that 
they are going to activate the process. 

Ask for a volunteer to be the pastor who will facilitate the meeting using this 
process. 

From the outset, tell the group that the task here is NOT TO EXHAUST THE 
PROCESS, BUT RATHER TO SEE IF THEY CAN I'ACILITATE THE PROCESS. 

DO NOT ASSIST IN THE FACILITATION OF THIS PROCESS NOR 
COMMENT. THIS IS A GOOD OPPORTUNI’Y TO OBSERVE THE 
GROUP'S CAPACITIES FOR ENABLEMENT AND IMPLEMENTATION 
OF THE PROCESS. 

Afterwards, ask the following: 

l. Is this a worthwhile process to use in dealing with specific concerns of 
targeted adult groups? 

Would you be able to facilitate an adult education program on a topic that 
interests you, using this process? Why or why not? 

(If participants are reluctant to try) What would you need to do in order 
to engage this process with adults? 

Given the emphasis on this methodology, it is hoped that the group will use 
it in designing some of their programs.  



Step Six : ADULT EDUCATION IN RURAL PARISHES (50 mins.) 
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Note to the facilitator: In the event that there are no 
participants from rural parishes, skip step the first 
exercise in this step. The ideas for rural education 
however are generally applicable to city parishes with some 
modifications. 
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Distribute resource 4---" A Litany on Rural Life" and ask the group to read 
quietly. 

After they have read the handout, ask the following: 

l. In your experience, are these thoughts reflective of rural life? 

2. Do you have a personal story that can highlight one of the thoughts? 

On the blackboard or butcher paper list the words POSITIVE AND NEGATIVE in two 
separate columns and ask the group what the characteristics of rural culture 
are, 

List their responses and include the following if they are not mentioned: 

POSITIVE NEGATIVE 

Rootedness Isolation 
Strong Family Ties Anti-Intellectualism 
Practical ity Slow to Change 
Hardworking Lack of Privacy 
Sense of Community Rugged Individualism 
In Tune with the Natural Rhythms of Life 

After they have enumerated the characteristics, ask the group the following: 

1. What kinds of programs could be offered in a rural parish to strengthen the 
positive aspects of rural life? 

2. What kinds of adult sacramental programs could invite conversion from 
isolation to wider involvement, or from individualism to greater 
interdependence? 

3. What issues need to be addressed in rural life by the Church? 

Distribute resource 5---"Ideas for Rural Adult Fducation" and discuss the 
possibilities. 

Ask the following: 

I. Do you see Groome's Praxis model as a process that could be successfully 
used in some of these suggestions? If so, which ones? 

Do you have any additional ideas or experiences to add to the list? 

Would a regional coordinator of adult education be workable in the diocese 
at this time? Why or why not?  



Step Seven: TRACKING OUR PROGRESS: RECRUITING AND BUDGETING (20 mins.) 

Invite participants to share their Strategies, successes and failures in 
recruiting team members. 

Affirm their successes and be prepared to offer consultation here. 

Ask them if they were able to negotiate a working budget with the pastor. If 
they have not encourage them to take the step. 

Step Eight: WRAP-UP, EVALUATIONS AND ASSIGNMENTS {20 mins.) 

Summarize the major points of the day. 

Distribute two copies of the evaluation and collect one for yourself. 

Distribute the assignments and respond to any questions they have. 

Close with a prayer of your choice. 

 



EVALUATION 

SESSION 5 

Complete the following statements with one of the following adjectives that best 
describes your experience of today's sessions. 

Excellent Very Good Good Fair 

I found the video on "Shared Christian Praxis." 

The discussion on this approach was 

The ideas for rural adult education were 

The ministry of enablement was 

Adult Processes: 

Actually, application of the share praxis model was 

The handouts were 

Group discussion was 

The questions relating to the content were 

Qutcomes: 

1. The challenge to think more critically was 

I felt my contributions to the group were 

3. The contributions of the group to me were 

4. The invitation to me to be an enabler was 

Additional Comments: 

 



SESSION 5/RESOURCE 1 

  

Beliefs about Enablement 

Complete cach of the statements below by deciding with which of the two conclusions you most agree and 

showing how much you agree with that conclusion by placing an X very close to your chosen response if you 

strongly agree with it or farther away if your agreement is less strong. 

Good Christian ministry demands 

being all things to all people / / / / J / / / notbcing all things to all pcople. 

I experience the ministry of leadership as 

being all things to allpeople / / / / / [/ / / notbeing all things to all people. 

| would rather 

dothingsmyself / ./+/ [./ ./ [ */ enable othersiodo things. 

The idca of sharing power, authority, and 

responsibility with others pleasesme / / / / / [ / / displeascs me. 

I presently feel 

skilled as an enabling minister / / / / / / / / unskilled as an enabling minister. 

Enablement is the work of 

ordainedministers./. 4 / /V/ ../. [ / all ministers. 

In most ministry situations I’ve experienced, 

l havebeenenabled / / / / / / / / Ihave notbeen enabled. 

In our parish and ministerial situation, 

there is little enablement / / / / / / / / thereis much enablement. 

In the Church at large there is 

muchenablement / / / / J / / / little enablement. 

. Enabling leadership in a parish 

haslittleimpact'/ / / [if  / ../ :/. has muchimpact 

  

©COPYRIGHT, The Center for Learning. Used with permission. Not for resale.  
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SESSION S/RESOURCE 5 

Ideas tor Rural Adult Education 

These sugestions were made by Sister Angela Ashbey, Pastoral Associate, Mrs. Linda 
Jani, Youth Minister, Sister Aimee Laemmrich, DRE and Mrs. Connie Miexner, DRE from 
the Diocese of Peoria. 

Television is the great equalizer and connector. Provide programming in rural 
homes is a practical approach. 

Using a family perspective as the lends for sacramental programming with family- 
centered activities work well. Sunday morning lectionary-based catechesis and 
family activities work. 

Offering parenting programs for mothers of pre-schoolers such as "Mom's Morning 
Out” ‘and. "Time Out® have proved to be a successful response to rural need. 

Programming for Lenten/Advent works well within the planting and harvesting 
seasons. 

Small group discussion in host homes can be the initiation of base communities. 

Using the social opportunities as the "teachable moment" is a ready made context 
to share Faith, 

Fostering ecumenical opportunities: prayer /homily/service deepens understanding 
and can broaden faith. 

Creating a portable library of resources including an exchange of books, 
periodicals and the duplication with permission of articles of interest to the 
community is a good example of self-directed learning. 

Suggested Ideas from Region VII (IL, IN, WI) Meeting 
of Diocesan Directors of Adult Education 

Use the homily more effectively 
a. trade pulpits within the region, ecumenically as well. 
b. invite dialogue with the community. 

Create a three evening mini-mission planned by regional/local staff 
inspirational talk by a gifted speaker (lay included) 
a period of guided quiet reflection 
discussion of the talk usinscg adult processes 
prayer experience, paraliturgy, litrugy 
pot luck or social 
invitation to adults to continue small group gatherings 

Intergenerational Catechesis---FIRE program, Sheed and Ward 
Bulletin Inserts such as Catholic Update 
Creative expansion of Idfferent Rites in the Liturgy to invite deeper meaning and 
understanding for living. 
Sacramental programs for parents of children, using adult processes. 
Regional/Local staff education using Serving Life and Faith published by the 
SCG  
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Post-session 5 Assignments and Explanations 

READING ASSIGNMENTS 

Read FIRST the QUESTIONS at the end of chapters 6, 7, 8 of James De Boy's book and 
let them be the guide for your reading. Bring any unresolved questions you may have 
to the final session. 

SELF-ASSESSMENT ASSIGNMENT 

Re-evaluate your progress in knowledge and skills development found on page three of 
DeBoy's book. If you use the previous handout, you will be readily able to see your 
progress. ldentify your weakest area and resolve to work on it in a se lf-directing 
manner. 

FIELD ASSIGNMENT 

l. Your main task now is to complete recruitment by the end of May. Set a date for 
the first meeting in. June. In the final session, we will structure the first 
meeting and set a direction for the first two years. If you have not gotten a 
budget, do 8c at this time, Try for 32 of the annual catechetical budget which 
1s a very modest request. 

In preparation for the last session, create a simple outline of the content and 
processes you will use for your firs: catechetical team meeting. We will share 
our informatioon and critique our work together. 

 



SIXTH SESSION: Distributing the Harvest: God Calls Us to Share the Fruits of Our 
Labor 

Objectives: Participants will 

be able to organize team meetings and set agenda. 

plan their first team meeting. 

critique their own planning. 

have a working bibliography and enrichment readings for on-going learning. 

Specific Needs: "Priming the Pump," (optional), Bible, plant or flowers, candle, 
oil, perfume, small container, tablecloth, small table. 

Step One: COMMUNITY BUILDING (20 mins.) 

Distribute resource 1---"How I Have Grown," and have participants reflect upon 
and complete the three sentences. 

When they are finished, invite each person to share ONE sentence from either 
FORMATION, INFORMATION OR TRANSFORMATION. 

Then, ask them to read carefully the three quotes from Scripture on the 
handout, but to READ THEM IN RELATION TO FACH OTHER. 

Invite the sharing of insights gotten from this method of reading. 

Collect the copies and use as additional evaluative information on the 
training program. 

Step Two: FIELD ASSIGNMENT: OUTLINING THE FIRST MEETING (45 mins.) 

Have the group form triads and invite them to share and critique each other's 
outline. 

When they have finished, distribute resource 2-—-"Planning the First Meeting." As they read over the eight steps, ask them if these steps look familiar. 
Hopefully, they will have recognized them in the training sessions. 

Explain that this is only one model, but one that does include important steps 
in the development of a faith-sharing and program planning team. 

As you review the steps, inquire if the group has considered any of them. 
Build upon their outline as a way to affirm them and to connect their 
experiences with the new information.  



Focus on step six and ask them what initial information would they introduce at the first two hour meeting. Stress the importance of their telling the team members what constitutes an adult catechetical team if that is not mentioned. 

Stress the importance of team FORMATION OVER INFORMATION in the initial 
meeting. 

Step Three: PLANNING THE CONTENT AND PROCESSES (60 mins.) 

Invite the participants to form new triads. Using resource 2 as a guide and any other information gathered from these sessions that would be helpful, 
engage the small groups in planning a first session. 

Move from group to group responding to questions as they arise and offering 
suggestions as occasions for input arise. 

When they have finished, ask for a representative from each group to give the content and processes after the break. 

BREAK C10 mins.) 

Step Four: EVALUATING THE PLAN (40 mins.) 

*® Begin by asking what goals and objectives did they have in mind in planning the first team meeting. 

Invite the spokesperson from each small group to share the plan they devised. Elicit comments from the large group. 

Ask each small group to rate themselves on collaboration using these questions 
as a guide: 

l. Did every person get an opportunity to speak and to share? 

2. Were the good ideas of each person incorporated into the final plan? 

What did you learn from this experience? 

Was this experience helpful to you in planning your first meeting? 

Step Five: STRUCTURING THE FIRST TWO YEARS (30 mins.) 

> Present the following in your own words: 

The eight steps in planning is a basic model they 
can use for all sessions. However, as the members 
increasingly get to know each other, step three can 
be eliminated until there is a change of 
membership. 

Distribute resource 3---"The First Five Months: Growth," and explain the 
content with the group. Emphasize again that the stress should be on TEAM FORMATION in the early Stages. the primary tasks in the first five months are team developing ones, namely PRAYER, COMMUNITY BUILDING, SOCIALIZATION AND 
LEARNING ABOUT ADULT EDUCATION.  



Distribute resource 4---"Structuring the First Two Years," and ask the group to 
read quietly. 

Ask the group if there is anything on the list from their first year of team 
training for which they do not have competencies. Hopefully, each person will 
feel confident at this time. 

Point out that we have covered all these topic in the program. However, some 
may still have questions of a practical nature. Allow time for this, 

LUNCH © (60 mins.) 

Step: Six: ENRICHMENT READINGS AND BIBLIOGRAPHY {45 mins.) 

ROR je ik Skok sk sk Sli slesk ksi sie sik sk PRR RR SRO SR Se yes sk sks oles sles sk sle sk SRR 3k 

Note to the facilitator: This would be a 
good opportunity to display all of the 
available diocesan resources and software on 
adult education. The video bibliography can 
be helpful to parishes in dioceses where no 
resource library exists, 

4 2 fe dk sje ae aif diese sfeske dksfe ole ok ste si sie sie sk teste ol ol ak oi ie sisi sis sie sk sie sie sk ok AIR 

Distribute enrichment readings and tell the group that these selections are for 
theirs and the team's on-going learning. Several articles can be used to 
promote self-directed learning and to spark team discussion. 

Give a brief summary of a few of the arti:-les. 

Distribute the video bibliography. This is simply a small sampling of what is 
available to them. Mention Sheed and Ward, ACTA, Tabor and Franciscan 
Publications as companies that provide adult education videos. Advise them to 
get on their mailing list and to encourage the diocesan office to provide 
software for parish use. 

Distribute the annotated bibliography and encourage participants to begin to 
build an adult education resource center. Stress the importance of their own 
on-going development as parish coordinators. Highlight four or five books. 

Encourage the purchase of the journals and newsletters at the end of the 
bibliography, namely Christian Adulthood, INsight, and Caravan. 

Step Seven: AN ALTERNATIVE MODEL: PRIMING THE PUMP {20 ming, ) 

1f this training kit is available, tell the group that "Priming the Pump" is a 
ready made alternative to planning their own sessions. 

Distribute resource 5---"Priming the Pump: Advertisement" and have the group 
vead: it. 

Then explain the use of the guide, workbook and videos.  



Step Eight: FINAL QUESTIONS AND EVALUATION (20 mins.) 

* Invite the group to ask questions they still might have either about the sessions or parish implementation. 

Distribute the evaluation and ask participants to spend a little more time on the last two questions. 

Step Nine: LEAVETAKING 

See specific needs for this paraliturgy. 

Distribute resource 6---"Leavetaking and Sending Forth." 

Ask for participants to 

lead the prayers of petition 
read the rite of anointing 
anoint the participants 
lead the group in song 

Close with this blessing: 

MAY THE FACE OF GOD SHINE UPON YOU AND REMAIN WITH YOU FOREVER. 

 



PINAL: EVALUATION 

SESSION 6 

Principles of Adult Learning 

Please complete the following sentences with the appropriate response. 

1. Always 2. Often 3. Sometimes 4. Hardly 5. Never 

Throughout this program... 

1. I have been treated with respect as a self-directing person. 

I have felt that my experiences have been respected and 
valued in the program. 

I have found these surroundings physically comfortable for 
socializing as well as learning in the group. 

The interactions with peers has been a wonderful opportunity 
for me to learn. 

I have enjoyed the variety of learning styles and activities. 

I have learned valuable information by problem-solving 
activities and field work. 

I have appreciated being able to track my progress and 
see the variety of results of my work and time spent on 
learning. 

I have found self evaluation tools a way to test my 
strengths and weaknesses. 

What comments, suggestions, and practical improvements would you care to make so 
that the next implementation of this training program can further meet adult 
needs? 

  

  

  

his training program was a degree requirement for the M.A. in Pastoral Theology from bt. Mary-of-the-Woods College, Indiana. If you have any additional comments about 
his training program, they would be most welcome. 
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SESSION 6/RESOURCE 2 

meeting 
@ 4 NOTIFICATION OF MEMBERS 

(TIME, PLACE, LENGTH OF MEETING ) 
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SESSION 6/RESOURCE 3 

growth 
  

— ling, = Oclober— 
(monlA ly meetings.) 

  

Where © Parish Conber or Hoot Homes 
When 7 >A Tome convenient to ofl 
(Why 2 Team deve ment /mamlainance 

(What } Meetings at) 

1. Prayer Experiences 
2 Community Building 
3. Socials allen 
4. Group ag 

(opTioNns) 

. CHOOSE coapiers 1-9 -De Boys Book 
. CHOOSE seclecTeD READINGS FROM OTHER 
sources on ANDRAGOGY ... PRINCIPLES 
°F ADULT LEARNING, FOIA ann BOMBN 
DEVELOPMENT CHURCH DOCOMENTS YS, , . 

PREPARE Gooo QuEsTToNS OAT ENCOURAGE 
ADULT PARTICIPATION SUCH AS 
1 (WHAT DID You FIND DIFFERENT ABOUT The WAYs (N WHICH ADULTS LEARN 7? 
2. (WHAT TASKS ARE YOU DEALING WITH (N 

YOUNG ADULTHOOD ? MID-UFE ? RETIREMENT 7?  



SESSION 6/RESOURCE 4 
STRUCTURING THE FIRST TWO YEARS 

YEAR ONE 

OCTOBER TO JANUARY: TEAM FORMATION AND TEAM TASKS IN BALANCE 

Balance prayer, community-building, discussion and tasks. 
Focus readings, hand-outs and discussions on program planning. 
Identify team roles and tasks. 
Create and implement needs assessments. 
Analyze data and decide program offerings for Lent/Spring. 

FEBRUARY TO APRIL: PROGRAM IMPLEMENTATION AND EVALUATION 

Balance prayer, community building and tasks. 
Focus the tasks on the actual business of program implementation 
Implement and evaluate the programs. 

MAY TO JUNE: TEAM FORMATION AND TEAM TASKS 

Balance prayer, community building, discussion and tasks. 
Evaluate the team's first year based upon criteria for 
recruitment and the team concept. 
Review the steps for program planning to begin designing programs 
for the Fall of the second year. 

Plan some time to celebrate the fruitfulness of the first year. 

YEAR TWO 

In the second year, you will need to do recruiting of new team members and 
provide them with resources that the team has studied and discussed all year. 
Resource the team with new readings to discuss. Focusing on other adult education 
models such as the tormation of base communities within the parish is a good way to 
go. A good book to use is Art Barinowski's Restructuring the Parish. 

Engage the new group in new goals and objectives for Fall/Advent and 
Lent/Spring Programs. Focus on meeting the needs not met in previous programs of 
specific adult groups. For example, young adults. 

Follow the same process as in year one--—evaluation of programs, evaluation of 
team, celebrations etc. 

  

 



SESSION 6/RESOURCE 5 

A learn-by-doing multidimensional program 
LE developed by the National Advisory Committee 
AR 4 on Adult Religious Education and Tabor Publishing, 

Priming the Pump will help you train members 
of your program-planning team to develop, design, 
implement, and evaluate the adult religious 
education program for the parish. 

TEAM GROWTH CHARI 

Priming the Pump comes in a convenient 

kit in an attractive three-ring binder. The four 
main components of this kit are: 

Leader’s Guide 

This guide provides the program leader or 
director with an overview of the program, a 

process to recruit team members, and suggestions 
for incorporating new members into the team. 
A special section describes how a diocesan director 
or regional coordinator can implement Priming 
the Pump with parish clusters. The guide 
contains the following: 

1. Session Plans: Effective strategies provide 
the program facilitator with helpful 
information on group dynamics, practical 
suggestions for creating a comfortable 
learning environment and hospitality, and 
ten detailed session plans. 

Worksheets: Blackline masters of 

recommended activities. 

Resources: Interesing and informative 
articles pertaining to each of the eight topics 
covered in Priming the Pump are preselected 
and reprinted here. Many of these articles 
appeared in the United States Catholic 
Conference's Christian Adulthood between 

nha 1982 and 1988. You can reproduce these 
fg articles and use them to inform and update 
ro Jo team members. 

re 
v 

J, 
x 
rm. 

For f=<t service c2X (800) 5274747 

In Texas: 1800 4424711  



Program Planner’s Workbook 

This book is an effective tool that he ns team 
members plan, design, implement, and evaluate 
an adult religious education program. Each of the 
eight chapters includes community-huilding 
activities, a content article on a key rinciple of 
adult religious education, discussion questions, 
practical exercises, and a page for onal i urnal 
entries. The three-hole punched : erfor: 2d 
page format makes it easy for the | gram 
planners to create their own work portfolio. 

Program Planners’ Videos 

Visual learning makes abstract theory specific 
and tangible. Two VHS videocassettes are included 
to assist program planners. One presents a four- 
part series of dramatic vignettes entitled Which 
Way Is Up? The second videocasette features 
Neil Parent, USCC representative for adult 
catechesis, in four instructional presentations. 
With Neil's guidance, program planners learn 
how to: 

Bm conduct a needs assessment 

develop learning strategies 
advertise a program 
evaluate its effectiveness 

For fast service call: (800) 527-4747 

In Texas: (800) 442-4711 

Team Growth Chart 

Tic wall chart helps the team members keep 
track of their progress. Program planners can use 
the chart to celebrate their rccomplishments, 
recall their overall direction, and note what steps 
still need to be taken to accomplish their goal. 

Lan [AB Lan) | ABOR 
EE 
   



“Priming the Pump” is a masterly accomplishment. 
It is well written and educationally sound. The 
writing style is easy to read and understandable. 
It teaches good management techniques. The 
materials are outstanding for the director, the 
team, and the facilitator. The suggested practices 
and processes are grounded in solid theory, from 
leadership and team-building practices to faith 
development and internalization of concepts. 
This is a model way to educate in today’s 
busy life.” 

Sister Mary Peter Traviss 
Associate Professor of Education 
University of San Francisco 
Member, USCC Comittee on Education 

“Priming the Pump” is a first-of-its-kind resource 
for helping parish staffs and volunteers gain the 
knowledge and skills they need for planning and 
implementing an effective adult education pro- 
gram. Using a creative blend of video segments, 
printed material, and participant activities, 
Priming the Pump should help parishes form 
adult education committees or teams that can 
either start quality adult education or improve 
what they are presently doing. It is a resource 
that we've needed for a long time? 

Neil Parent 

USCC Representative for 
Adult Education 

  

SHIP TO: 

Name 

GUARANTEED PREPAID PREPUBLICATION OFFER 

Void after August 15, 1988 

PRIMING THE PUMP 

Phone   

Parish 

  

  

Address 
  

City State 
  Zip 

Tabor Publishing guarantees that you will receive all four components — Leader's Guide, Program 
Planner’s Workbook, Team Growth Chart, and two Priming the Pump videos —by September 
6, 1988, or Tabor Publishing will REFUND $30.00! 

ALL ORDERS T3100 Priming the Pump Kits@ $130.00 
MUST BE PREPAID T31X1 Additional Program 

TO QUALIFY Planner’s Workbook @ $7.60 each 
FOR THE GUARANTEE 

6% shipping/handling: 

a ABOR. (TX & CA) Sales Tax: 
FUL ISH TNT Total Amount: 
P.O Box 7000 

Allen, TX 75002       

For fast service call: (800) 527-4747 

In Texas: (800) 442-4711  



SESSION 6/RESOURCE 6 

Paraliturgy: Leavetaking and Sending Forth 

Prayer of Affirmation 

Leader: "The Lord Who has created you says, 'Do not be afraid, for I have ransomed 
you; I have called you by name; you are mine. When you go through deep 
waters and great trouble, I will be with you. When you go through rivers 
of difficulty, you will ‘net drown i: . flames will not consume you. "For I 
AM the Lord, your God, your Savior, the Holy One of Israel . . .You are 
precious to me and honored and I love you. Do not be afraid, for'l am 
with you.'" 

Isaiah #43 1-5 

Sung 
Response: "By Name I Have Called You" (refrain) Carey Landry 

REFRAIN 
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Copyneht ©1980 by Carey Landry and North Amencan Liturgy Resources, 10802 North 23:d Avenue, Phoenix, Arizona 85029. All Rights Reserved 

Affirmation Experience 

You will receive tabs for everyone in the group and a card with your name on it. As 
you reflect upon each person in the room with whom you have shared this year in the 
Lay Ministry Program, write down either what you admire about that person or a 
quality that person has that you would liked to develop in yourself. Each card will 
be sent around so that you can place the tab with comment on it. 

Leader: (names each person and asks for a moment of reflection) 

Symbolic Gift 

Leader: In our desire to be living reminders of the presence of God to others in our 
ministry of education, please accept this plant we hope you nurture and 
care for. May it be in itself, a living reminder of who you are and are 
becoming in the name of Jesus Christ.  



Members of 
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That we may 
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That we may 

occupation, 

Leader: 

Leader: 

Prayers of Petition 

the Group: (Response is HEAR OUR GRATEFUL PRAYER) 

singly we may deepen our appreciation for having been made in the image 
s of God 

ome more attuned to the voice of the Lord spoken through those whose needs 
S are not yet satisfied 

ith may be stronger than our fear in the face of difficulties and 

serve the Church in the world with the understanding, experience and 
we have received and developed, and may we do so with enthusiasm and joy 

see in each person we serve, regardless of color, race, creed, or 
that all are daughters and sons of God and equal in the kingdom of God. 

Lord, we thank You for the talents alive in our group./ We are grateful 
for all our gifts./ We see the reflection of You and Your goodness in 
ourselves and in one another./ We humbly ask that we may use our gifts 
wisely/ with generosity to proclaim Your glory. We ask this through Your 
Son Jesus, whose Spirit remains with us to guide us on our way. Amen 

Rite of Anointing 

In ancient times, it was customary to anoint kings and prophets with 
perfumed oil. IN our own times, we too are anointed at Baptism and 
Confirmation. Each of us has been called by virtue of our Baptism in to 
the life of the Church in order to be living witnesses to Jesus Christ. 
Today, we will experience our being sent forth in this simple ritual of 
anointing. 
(As the oil is poured into the dish) Oil has soothing, healing 
properties. Oil is used to make bones and engines move more smoothly. 
Oil refreshes and renews, relaxes and rejuvenates the body. 
May this anointing with the cross of Jesus Christ not only renew our 
bodies but also our spirits so that we may each become "the oil of 
gladness" to those we serve. 
(As perfume is put into the oil) May this perfume remind us that we have 
within us the power to attract others to the wonderful fragrance that is 
Christ Jesus whose Spirit is alive in us now. 

(signs the forehead and hands of each person) 

GO MINISTER AND TEACH (Name) and be the oil of gladness 
in the name of Jesus Christ. 

  

Fach Person: 1 Will!  



Closing song: "Earthen Vessels’ vs. 3 St. Louis Jesuits 

We hold a treasure, not made of gold, 

in earthen vessel, wealth untold. 
One treasure only, the Lord, the Christ, 
in earthen vessels. 

ver se 

God has chosen the lowly, who are small in this world, 
in our weakness is glory in Jesus the Lord! 

Copyright 1980 by Carey Landry and NALR Phoenix Arizona. All Rights Reserved. 
Used with permission for one time only use. 
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Gilligan, Carol. In a Different Voice: Psychological Theory and Womens [evelopment. 

Cambridge, MA.:Harvard Press, 1982. 

Highlights the fundamental differences in women’s understanding of moral and 

psychological development. An insightful book that can lead to change of 

perceptions and attitudes. 

Girzaitis, Loretta. The Church as Reflective Community: Models of Adult Religious 

Learning. Mystic, CT: Twenty-Third Publications, 1977. 

Focuses on the basic need for continuing adult religious education, the stages 

of adulthood, and faith development . It offers specific suggestions for 

recruiting and organizing adult learning teams. Frovides invaluable 

bibliography. 

Gould, Roger. Transformations: Growth and Change in Adult Life. New York:Simon % 

Schuster, 1978. 

Suggests steps to transform possible negative influences from childhood into 

way of growing and developing into adulthood. 

y Brennan and Marie. Adult Catechesis: Basic Farish Frograms. Winona, Minn.: 

5t. Mary’s College Press, 1277. 

Frovides the planner with a brief overview of adult education and offers 

outlines and bibliographies for courses on the Gospel, Church, morality, 

sacraments, marriage and others. Flanners need to be cautious about doing a 

thorough needs assessment before implementing the specific programs contained 
herein. 

kidd, J.R., ed. How Adults Learn. rev. ed. New York: Association Fress, 1973. 

Offers a summary of the variety of theories and methods in adult learning by 
the major authors in the field. 

Enowles, Malcom, S. The Modern Fractice of Adult Education--Andragogy Versus 

Fedagogy Revised Edition. Chicago: Follett Association Press, 1980. 

Not reviewed. 

klevins, Chester, ed. Materials and Methods in Adult Education and Continuing 
Education. Canoga Fark, CA: Klevins Fublishing Co., 1982. 

Not reviewed. 

Levinson, Daniel J. et al. The Seasons of Man‘s Life. New York: Knopf, 1978. 

[eals with "stages"-"tasks" and "transitions" in the adult life cycle based 

upon the study of male development. 

Mckenzie, Leon. The Religious Education of Adults. Rirmingham, AL.: Religious 

Education Fress, 1982. 

Frovides a comprehensive researched-based foundation for understanding and 

improving the religious education of adults. Is less technical and more readable 

that Elias’ book. 

Moran, Gabriel. Religious Education Development: Images for the Future. 
Minneapolis:Winston Fress, 1983. 

Affirms what is valuable in the works of Piaget, Erikson, Kohlberg, and Fowler 
and negates those aspects of their work which, in his opinion, block our ability 
to see more clearly the religious dimension. He then attempts his own synthesis. 

0’Callins, Gerald, 5.J. The Second Journey: Spiritual Awareness and Mid-Life Crisis. 

New Jersey: Faulist Fress, 1978. 
Explores mid-life crisis. 

Schaefer, James K. Frogram Flanning for Adult Christian Education. New York: Newman 
Press, 1372. 

Not reviewed.  
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Feriodicals and Resources 

Bertnson-Huntsman, Or. Catherine, ed. Adult Faith Resources: Networker. 

Minneapolis, MN: bi-monthly beginning in 1988. 

Deals with adult faith development and contains good bibliography, solient 

articles and upcoming workshops and events. 

Chate, Joanne M., ed. Carzvan: A Resource for Adult Religious Educators. Ottawa, 

Ontario: Fublication Service, Canadian Conference of Catholic Bishops, 1988. 

Contains practical suggestions, workshop models, bibliography and upcoming 

events. Fublshed quarterly. 

Department of Education, USCC. Young Adul® Ministry Resources. Washington, D.C.: 

Joe, 1979, 
Uffters an awareness of the needs of young adults, providing practical methods 

for pre-planning, with descriptions of some programs for adults from various 

parts of the U.S. 

Department of Education, USCC. Critical Issues Revised. Washington, D.C.: USCC, 

1973, 

Explains five critical issues of adult religious education in the U.S. and 

identifies action steps. 

Dingman, Bishop Maurice J. "How to Cultivate Heartland Christians." U. 5. Catholic, 

January, 1983. 

Not reviewed. 

Hughes, Jane Wolford, 2d. Ministering to Adult Learners: A Skills Workbook for 

Christian Education Leaders. Washington, 1.C.: USCC, 1981. 

Not reviewed. 

National Catholic Reporter Fublishing Co. The Resource Guide for Adult Religious 

Education. rev. ed. 1973, F. 0. Box 281, Kansas City, MO 64141. 

Offers descriptions of available books, films, tapes and programs for adult 

learning under twenty-seven different topics. 

Reichert, Richard. Adult Education Ministry: A Farish Manual. Dubugue, IA: Wm. C. 

Brown Company Publishers, 1987. 

Gives the beginner in adult education a process for forming and training a 

team and the tools reeded for program planning. Good practical guide for 

planning team meetings. 

Training Kit 

Hayes, Matthew, ed. Priming the Pump: Team Training for Adult Religious Education and 

Leader's Guide. Valencia, CA: Tabor Fublishing, 1989. 

Contains videos, planner’s workbook, guide and resources for trained 

coordinators to use in team formation and program planning.  



VIDED RESOURCES FOR ADULT EDUCATION 

Tabor Publishing offers an excellent and most comprehensive CATALOG on adult 
gducation videos which includes the following areas: Sacramental programs, Youth 
ministry, Personal and Spiritual growth, Church and Farish Ministry, the Georgetown 
University Theological Studies Program, the DeSales Catechist Formation Frogram, 
Healing, World Religions, Family Ministry and Parenting, select Bible Study etc. 
Midwest Regional Representative is Virginia E. Gannon, 4147 Ellington Ave., Western 
Springs, IL 50558; tel. 312-244-0478 

  

Twenty-Third Publications, F.0. Box 180, Mystic, CT -—1-BO0-321-0411 

SACRAMENTS 

“Baptism of Susan" by Patrick Mooney stresses the lived faith of the parents and 
members of the immediate and church family. Strong on motivation with good 
theological sducation. VHS and leader’s guide $39.95. 

the nurturing the 

SUS 

"Eucharist: A Gift for Life" by Patrick Mooney is both a comfort in 

Jesus into the sacrament offers and a challenge to adults to take on the mind of 
present day world. VHS and leader’s guide $39.95. 

“Confirmation: Faith Alive" by Patrick Mooney challenges parents, sponsors and 
candidates to witness to the Gospel values of Jesus in a hedonistic worid. VHS and 
leader guide #39.95. 

"Fenance: Sacrament of Feace" by Fatrick Mooney situates reconciliation in a 
meaningful perspective for today’s often alienated adults. VHS and lsader‘s guide 
£39.35, 

  

Liguori Fress, Book and Famphlet Department, 1 Liguori Drive, Liguori, MO 63057 

FAMILY 

“Married and Enjoying It" Gives an insightful look at a prominent couple’s marriage 
ot fifteen years, highlighting the triumphs and trials. The couple address 
communication, commitment and the strugale/joy of building a fulfilling vocation. 30 
AINUESS..,. £27.75, 

"Father Chuck Gallagher’s Marriage Challenge Series-———Sexuality, Parenting, 
Lifestyle" is a three tape panel led by this priest-counselor. Helps viewers become 
aware of their own feelings and encourages communication between partners. Each 
PANS. 4 vss 327 75. 

BAFTISH 

“Your Baby’s Baptism" highlights the rite with personal reflections from the parents 
and priest to give deeper appreciation of the meaning and implications of the 
sacrament. 15 minutes.....$329.95 

BLACK. CATHOLICS 

“Search for a Black Christian Heritage" is a four part documentary which enhances to 
the awareness of the Black peopie’s contribution to the Judaeic Christian Heritage. 
Four thirty minute cassettes include: 

Une: Egypt: The Missing Hyphen of the Judeo-Christian Heritage 
Two: The Black Feople’s Fresence in the Bible 

Three: The African Contributions to Christianity 

Four: Black Roman Catholicism Today 

Each video 30 min. .....$¥29.95  



  

National Fastoral Life Center, 299 Elizabeth Street, New York, N.Y. 10012, tel. (212) 
431-7825 

“Church ‘B3: Confronting Today’s Fastoral Guestions" consists of six videos on the 

following topics: Church and Family, RCIA and the Parish, Church Since Vatican II, 

Lay Ministry and Staffing Today’s Farish, Inner City Schools, Evangelization or 
Social Service?, The Parish and the Elderly: Service or Advocacy? VHS, Beta or 3/4. 

Each video is $30.00 

"Church 'Bé: Contronting Today's Fastoral Questions" includes Evangelization and 

RCIA: Contlicting Theologies?, Marriage Preparation: What Are We Trying to Do?, 

Farish Councils: Do We Need a New Approach?, Vowed and Ordained Vocations: What Have 

We Learned? What Do We Want?, Youth Ministry: Cultural or Counter Cultural?, Small 

Groups in Farishes: For Support or Action?, Campus Ministry: A Fastoral Role or 

Mission to Higher Education? Same as above. 

The above videos are especially suitable for pastors, pastoral associates, ORE‘s and 

diocesan personnel]. 

  

Sheed and Ward, F.0. Box 419281, kansas City, MO 64141-0281 

CATECHETICS 

“Storytelling” is a practical program for training new catechists. The viewer 

explores the effective use of storytelling and is helped to examine the uses of 

dramatization, character portrayal and role playing. 30 minutes.....LLBO&2 (VHS) OR 

LLS06Z (BETA) $49.95. 

RCIA 

"The Rites of Christian Initiation for Adults: Journey of Faith" clearly explains the 

process from beginning to end. Serves as an excellent introduction to the RCIA for 

inquirers, sponsors, families or anyone wanting to know more about inviting newcomers 

into the Catholic Church. 19 minutes LLBOS2 (VHS) or LLS0SZ (Reta) $49.95. 

SCRIPTURE STUDY PROGRAMS 

"Scripture thare and Frayer" is a complete Bible Study program for small group use. 
Unit l:irciudes an 01d Testament overview in three videos with a combined time of 1 

nutes and also includes a Scripture foundations book. S58001 (VHS) or 

(Beta) #225.00. 

Unit II: contains the New Testament overviews which includes the Historical 
Jesus (28 min .} the Early Christians (29 min.), The Gospels (30 min.) Scripture 
foundations book and three videos SSB004 (VHS) or 555004 (Beta) $275.00. 

Unit III: investigates the Bible historically in ow tradition and concludes 
with Vatican II and renewal. Scripture foundations book and four videos with a total 
time of 1 hour 41 . 558007 (VHS) or 555007 (Beta) $300.00. 
Save #150.00 by ordering all three. For information on previewing, call toll free 1- 
800-821-7926. 

In depth studies are also available on the Frophets with book and six videos 558101 
(VHS) or 555101 (Beta) #495.00, and the Letters of St. Faul with book and six videos 
558100 (VHS) or S85100 (Beta) $495.00. Detailed lesson plans, reproducible lesson 
outlines and worksheets included.  



FEACEMAK ING 

“The Catholic Contribution to Non-violence" by Gordon Zahn presents a comprehensive 
took at the history of Catholic peacemakers from gospel times to our times. This 
program encourages one to follow the path of Christian non-violence. 40 min. video 
LLBO41 (VHS) or LLS041 (Beta) £59.95. 

“The Revolution of Gospel Non-Violence! by Father Richard Rohr outlines eight points 
we need to consider when seeking to accept and carry out the challenges that bospel 
based non violence presents to us. &0 min. video LLBO4Z or LLS042 (Beta) $59.95. 

"Women, Religion and Peacemaking:Sexism and Militarism® with S. Joan Chittister, 
0.5.B. presents some startling implications of the message and mission of women 
today. 90 min. video LLB043 (VHS) or LLS043 (Reta) $90.00. 
(Can also be rented for $15.00 from Fax Christi, 348 E. 10th St. Erie, FA 146503.) 

ABORTION 

"The Fsychological, Emotional and Spiritual Impact of Abortion: A Frofile of Women, 
Men and Families in Need" (no annotation available) 40 min. LL8047 (VHS) or LLS047 
(Beta) $69.95. 

“Healing Outreach: Congregation and Community Frograms That Work" (no annotation 
availabie) 60 min. LLBOSI (VHS) or LLSOS1 (Beta) $69.95. 

MEDICAL ETHICS 

"The Fresident’s Commission Report on Deciding to Forego Life-Sustaining Treatment 20 
min. video LL80O39 (VHS) or LLS039 (Beta) $75.00. 

"Advance Directives: Living Will/Durable Fower of Attorney" features interviews with 

notables in the field including Richard MC Cormick. 40 min. video LLBO1S (VHS) or 
LLSO1S $75.00. 

"Withdrawing Artificial Nutrition/Hydration" by same as above. 48 min. LLBO1& (VHS) 
or LL3016 (Beta) #$BS5.00. 

"Treatment of the Seriously Handicapped Newborn" features Richard McCormick and 
Barbara Meyer Lucas, M.D. 23 min. video LL8332 (VHS) or LLS337 (Beta! $75.00. 

"Making Ethical Decisions" is a complete workshop on ethical decision making with 
notables in the field including Sister M Siena Finley, R.S5.M. Chair, Division of 
Philosophy and Religious Studies , College Misericordia, Dallas, FA 
60 min. video/13 participant folders/1l facilitators guide SS8037 (VHS) or 
555037 (Beta) $150.00, 

  

Winston Fress, F.0. Box 1630, Hagerstown, MO 21741i--toll free: BOO-378-5125, 

FAMILY LIFE (Videos by Dolores Curran) 

“Traits of a Healthy Family" draws on Curran’s experience as educator and parent and 
offers inspiring and revealing insights into what constitutes a healthy family. A 
hopetul message in that it helps parents to focus on strengths and build on them. 50 
min. video DW2548170 (VHS) or DW2S48188 (Beta) $79.95. 

tress and the Healthy Family" shows how healthy families effectively deal with four 
J major areas of family stress: money, time, children, and the couple’s relationship. 

20 min. DW2548196 (VHS) or DW2548204 (Beta) $79.95.  



FAMILY SPIRITUALITY 

"Family Spirituality:The Domestic Church" is a two part video that deals with what it 
means to develop a genuine family spirituality. S52 min. video DW25S9052 (VHS) or 

DW2529060 (beta) #39.95. 

FARENTING 

“Farenting: Unconditional Love and Discipline is a two-part video program on behavior 

control, expressing feelings, and loving as God does--unconditionally. 78 min. 

DWZE58047 (VHS) or DWZS5ZBGS% (Beta) #129.00 : 

TEEN SUICIDE FREVENTION 

"A Tribute to Tim" is about a young man with seemingly overwhelming problems. With 

the aid of a friend, ways are explored for finding help. It reinforces the theme that 
teens are an important part of the effort to prevent suicide. Frogram offers 
suggestions tor effective ways of dealing with this growing problem. 12 min. 

DW2563781 (VHS) or DW2S63797 (Beta) $39.95. 

  

Hazelden Educational Materials, Fleasant Valley Road, Box 174, Center City, MN S5012- 

0176 or toll {free number BOO 328-2000 

(tome of the following are also available for purchase and rental on 1émm film and 
3/4 video as well) 

ALCOHOL AND CHEMICAL DEPENDENCY ETC. 

“Family Matters" is an inspiring and surprisinc documentary about families learning 
to live with alcoholism, drug abuse and eating disorders. Many families will see 
themselves in this film and will recognize that family does matter. One 25 min. 
video (VHS). Furchase # SBO3H at #425.00. Stucy guide order # 9922, $6.95. 

"Cocaine: Beyond the Looking Glass" is a multi-award winning presentation by 
recovering addicts who share their stories of experiences that include repression of 
teel ings, destruction of relationships and paranoia. Excellent for adolescents, 
adults and chemically dependents. One 28 min. video (VHS). Purchase # 3999H at 
$423.00. Study guide # 2190 at $46.95. 

“Denial: The Inside Story" shows the subtle ways the alcoholic/chemically dependent 
person denies his/her problem, preventing personal growth when faced with death, job 
loss, chemical abuse, compulsive behavior or anything that taps human fears. One 33 
min. video (VHS). Purchase #9803H at #425.00. Study guide order # 9804 at $6.95. 

"Soft is the Heart of a Child" is a dramatic film dealing with how children are 
atfected by alcoholism in the family. Illustrates a classic alcoholic situation. A 
set of collateral materials included in purchase. One 30 min. video. Furchase # 
PS0SH at #Z50.00 

"Shame and Guilt" by Damian McElrath, Ph.D deals with guilt and conscience as 
troublesome to the recovering alcoholic. He suggests viewers give special 
consideration to the relationships surrounding the disease concept, powerlessness, 
responsibility and accountability. One 28 minute video (VHS). Purchase #5829H at 
$165.00 or rental #0472] at £40.00, 

"The Enablers" is a story about a woman alcoholic whose family, friends and peers are 
caught in the trap of protecting her from the consequences of her actions. Teaches 
concerned people how to stop hurting and start helping. One 23 min. video (VHS). 
Furchase order # 4941 at #330.00. (Rental on 3/4 video at $60.00.  



"The Intervention" is a sequel to ‘The Enablers’ and depicts the outcome of what 
happens when people decide to take positive action. It realistically depicts some of 
the problems and rewards of intervention. One 28 min. video (VHS). Furchase order # 
4938 at #410.00 (Rental on 3/4 video at $70.00) 

These are just a sample of a host of excellent videos by Hazelden. Catalog can be 
gotten from above address) 

  

Credence Cassettes 115 E. Armour Blvd. F.0D. Boy 414291, Kansas City, MO £4141 

COMMUNITY BUILDING 

"A Two-Edged Sword" by Richard Rohr deals with the central spiritual realities that 
hold and mold community and prophecy, freedom, time and memory. Excellent series for 
parish or small groups e.g. adult teams. Titles include: 
The Graciousness of Time, Remembering and Forgetting, Now and Not Yet, Holy 
Subversives, Order vs Freedom and All Things Love Bod. 
51% videos (6hrs.total) AABOLL1 (VHS) or AASOL1 (Beta II) #99.00. 

SEXUALITY 

“The Healing of Sexuality" by Richard Rohr discusses some of the cultural and 
individual problems people face in trying to develop sexual maturity. He shows how 
these problems are profoundly spiritual ones that need attending if healing is to 
take place. Most of the material applies to women and men but portions of several 
talks deal predominantly with men’s concerns. Titles include: Human Sexuality, The 
Wild Man, The Ego, A Fatherless World. Four videos(7 hrs. total) AABO1& (VHS) or 
AAD016 Beta II $149.00. 

SCRIFTURE AND FUNDAMENTALISM 

"Biblical Fundamentalism: a Catholic Response" includes Fr. Donald Goergen and 
scripture scholar, Fr. Eugene LaVerdiere speaking on biblical interpretation today. 
Does not attack fundamentalism,omit but clearly delineates the role of modern 
scholarship . Practical applications on how to address questions fundamental ists 
raise. Ideal for beginning Scripture groups. Three videos on one cassette (84 min.) 
AABO1TZ (VHS) only, $59.00. 

SCRIFTURE 

“The Four Gospels" combines teaching and preaching the main themes recognized by 
good contemporary Biblical scholarship. Father Rohr addresses both the levels of 
individual concerns and the larger picture of cultural and Church views. His 
extensive travels in the third World give insights our society could =asily miss. 
Four videos (7hrs.30 min.), (VHS) AABOZ1-24 on Mark, Matthew Luke, John, #49.00 each. 
If bought as set, AABOZS, $159.00, 

FAITH SHARING 

"Extended Learnings" helps small groups in a parish to us story tschnigues to 
discover and share personal faith. Frocess begins with 10-12 minute video experience 
while print materials are used by lesader to move the group through sxperience and 
reflection. Titles include: Religious Imagination, Fresence of Spirit, Cheerfully 
with Faith, Building on the Fast, A Kind of Love, Dwell in Unity, Bible Story, Guiet 
Revolution. Eight videos AABOL14 (VHS) or AAS014 Beta II $289.00.  



CATECHIST FORMATION 

"Basic Course for Catechist Formation" is designed for people who are not teachers 

yet, but want to become good ones. Deals explicitly with teacher formation, how to 

develop faith and its expression. Goal is the personal development of the catechist 
in all important areas--theology, psychology of learning, spirituality, and 
scripture. Sixteen videos with a combined total of Z4 learning hours, and 

comprehensive study guide, AABOOE (VHS) or AASOO8 Beta II #$795.00. Freviews 
available. (This series was given the Proclaim Award by the USCC) 

FRAYER 

"A Matter of Love" with Basil Pennington addresses the contemplative aspect of prayer 

and awakens the impulse. Good for prayer and study groups. One video with four 30 

min. presentations AABOOC4 (VHS) or AASOO04 Beta II $39.00. 

“Discovering the Lord" is a prayer retreat conducted by George Maloney develops a 

life giving spirituality in today’s Church. Seven video presentations (7 hrs.) 

AABOOT (VHS) or AARTOO3Z Beta II $199.00. 

HEAL ING 

“Healing Through Word and Touch" with well known Francis and Judith MachNutt combines 

a sound theological basis, the experiences of healing they speak of is seen in the 

light of the Gospel. Five video presentations (7hrs.} AABOLS (VHS) or AAS0LS (Beta) 

$149.00, 

BISHOFS’ FASTORAL ON THE ECONOMY 

“Foor Promises" involves experts such as Joan Chittister, 0SB, John Haughey, S.J. 

Feter Henriot, S.J. and Archbishop Feter Gerety who suggest ways to translate social 
theology into action. Appeals to head and heart with strong interviews, audience 

participation and performing artist using story, song and mine. Study guide included. 

Ideal for small group. One video with guide includes four 30 min. presentations 

AABOOY (VHS) or AASO09 (Beta II) #99.00. 

THE HOLY LAND 

“Jesus, His Life and His Land" is a video pilgrimage to the places in the Gospels and 

tollows a Gospel "chronology". English video AABOOS (VHS) or AASOOS Beta II 

/Bpanish AABO1Z (VHS) or AASOI3 (Beta II) 58 min. #39.00. 

“The Holy Land, 3000 Years" is a travelogue that follows the history of the land. 

Flaces and people come to life from the 01d and New Testaments. English video AABOOS 

(VHS) or AAS006 (Beta II)/ Spanish AABOI3 (VHS) or AAS0CLI3 (Beta II) 54 min. $39.00. 

FOLITICAL/SOCIAL JUSTICE CONCERNS 

"God and Money" presents the concepts of the Bishops’ pastoral on the economy clearly 

and also inspires one to action. Highly recommended. Video purchase #4%0., rental 

$33.00. Contact: California Newsreel, 630 Natoma St., San Francisco, CA 94103. 

"Peace Talks: Peacemaking in the Family/Alternatives to Militarism/Respect 
Lite/Economic Justice. Each is on a theme from the Bishops’ peace pastoral and 
includes commentary, family groups involved in activity and a brief bibliography, 
suggested peacemakers as models for children and adults and further suggestions for 
family involvment in the task of Gospel living. Videos purchase #65.00 each, rental 
#13.00 each. Contact: Milwaukee Peace Education Resource Center, 2437 N. Grant 
Blvd., Milwaukee, WI S3210.  



"Weapons Bazaar" Filmed inside a trade show for the U.S. military to which admission 
is by invitation only. Includes interviews with military heads and representatives 
of weapons industries. Content is shocking as war is considered a lucrative 
“business.” Yideo purchase y rental ¥23.00. Contact: Center forOr Defense 
Intormation, Dept. B, 400 Maryland Ave. S.W., Suite 303-W, Washington, D.C. 20024. 

"For Life" traces the roots of the present danger of nuclear war and opens up good 
discussion. VHS or Beta is $35.00. Contact: Sojourners, F.O. Box 29272, Washington, 
H.0% 

"Speaking Our Feace" from the National Film Board of Canada, is presented from the 
perspective of WOMEN who bring their considerable expertise to attaining social 
Justice and permanent world peace. Excellent documentary for women’s studies. 
Video purchase #393.00, rental, #30.00. Contact: Bullfrog Films, Oley, FA 19547. 

iA A Sona of Life: The Link Between Abortion and War" uses the "Seamless Garment" theme 
and effectively links the church‘s teaching on war and abortion. Includes moral and 
scriptural concepts that would be good for pro-life groups to see. Good basic 
educational tool. VHS $45.00, 3/4 in.cassette $85.00 and includes broadcast rights, 
or rental for $33.00. Contact: Prolifers for Survival, F.0D. Box 3314, Chapel Hill, 
Nw 27515. 

"Freventing Nuclear War: The First Essential Step” narrated by actor Faul Newman 
otters an inspiring and effective argument in behalf of a comprehensive nuclear test 
ban treaty. The Center for Defense Information run by former U.S. military officers 
presents some of the strongest material available against the arms race. VHS or Beta 
$30.00, 3/4 in. cassette $100.00 (28 min.) Contact: Ideal Communications, Inc. P.O. 
Box 76600, Washington, D.C. 20013. 

"A Step Away From War" features Paul Newman addressing the importance of a 
comprehensive test ban treaty. VHS only at $25.00. Contact: Center for Defense 
Information, 1300 Massachusetts Avenue, NW, Washington, D.C. 20005, 
“The Rise of Christian Conscience" is a series of peace talks given at the 1985 Peace 
Fentecost Conference in Washington, D.C.. Purchase $195.00. Contact: The Rise of 
Christian Conscience, Sojourners, P.0. Box 29272, Washington, D.C. 20017 or call 202- 
A36-3637 

"Star Wars: A Search for Security is direct, reasonable, convincing and is a valuable 
exposure to truth as a counterbalance to the weight of publicity and money devoted to 
promoting "Star Wars." VHS or Beta (30 min.) Rental is $35.00 plus $7.00 postage and 
handling. Contact: Educational Film and Video Froject, 1529 Josephine S5t., Berkeley, 
CA 94703. 

CULTS 

“Cults, Charisma, Mind Control: The Cult FPhenomenon/ Coercion or 
Conversion?/Snatched" deals with characteristics of cults, how they feed certain 
needs, attempts at kidnapping and deprogramming by parents. VHS $132.00. Contact: 
Human Relations Media, 175 Tompkins Ave., Pleasantville, N.Y. 10m70-3973, or call 
800-431-2050, 

FAMILY 

"The Fower of the Family System" is six 1 hour lectures on understanding, 
maintaining and improving family ties. Especially beneficial to parents of teens. 
Three videos in VHS or Beta format. Purchase, $199.95, rental, $75.00. Contact: 
TapeSource, Inc., 700 Waterford, Dr., Dept. B, Cinnaminson, N.J. 0BO77 or call 800- 
638-2000,  



FARENTING AND YOUTH LEADERSHIF 

“Gentle as Doves” by Jerry Goebel offers cultural and structural analysis of the root 
causes concerning alienation of youth today. The second part suggest alternatives by 

which we can creatively deal with these crucial issues. Segments include five 

components of ministry: simplicity, stability, adaptability, enablement and modeling. 
Study guide is included with this 2 hr. video to faciliatated discussion and group 

dynamics. Designed for parents, youth ministers and educators involved with youth. 

VHS #8672 or Beta #8673 is $129.92. A 15 day previewing offer on VHS applicable to 

purchase is #3.00., Contact: Candleflame Productions, F.0. Box 18030, Fortland, OR 

97218-0030 

SPIRITUALITY 

“Julian” 1s the story of Blessed Julian of Norwich whose spiritual heritage is being 
increasingly recognized today. This woman of the Church raises questions and 

insights that have a very definite contemporary flavor. 6&0 minute video. Purchase, 

$37.95 or rental, #20.00. Contact: Paulist Press, 797 Macarthur Blvd. ,Mahwah, NJ 

07430 or call 201-B25-7300. 

“The Wisdom of Creation Spirituality" is a series of videos featuring Matthew Fox, 

J.F. Brian Swimme, and Thomas Berry who present a way of understanding the universe 

as the primary revelation of mystery. Matthew Fox is highly acclaimed for his 

creative, imaginative spirituality. For further information, contact: Friends of 

Creation Spirituality, F.0. Box 19216, Dakland, CA 24619 
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Barbara Palecny, S.S.N.D. 
Michel Cote, O.P. 

Introduction 

As Christians we are often called upon 
to pray. Our feelings about prayer may 
easily develop into anxiety or even 
panic if someone in the group asks us 
to lead the prayer: “What format can | 
use?! Can | trust myself in spontaneous 
or planned prayer?” 

The following ideas are simply some 
indications on how to go about 
preparing for prayer with groups; many 

have been found quite helpful. 

1. Attitudes 

It may help to remember some basics 
which are consistent throughout scrip- 
tural accounts of salvation history: 
a) The real presence of God is expe- 
rienced in community and in world 
events, in the revealed word, in nature, 

and in sacrament. 
b) Biblical prayer involves emotionally 
significant moments (awe, grief, joy, 
conflict). 
c) Persons who pray come as they are 
before God and others. The essence of 
prayer is communicating with God. 
d) Jesus’ attitudes of listening to 
persons, responding compassionately to 

their real situation and being attentive 
to the Spirit show us the way to 
approach prayer in groups. 

2. Format of Prayer 
Prayer times are as diverse as life itself. 
Formats are nothing more than road 
maps: they are not the journey. Be it 
during a catechetical encounter, a 
healing service, a justice vigil, a parish 
council meeting or a family celebration, 
there are certain psychological sequences 
that can be followed to allow for greater 
spiritual communion. 
a) Transition time: people come to 
the group with their recent stories and 
experiences. A first welcome (after/ 
before a song) needs to recognize the 
space where people are at in order to 
create a true atmosphere. The use of 
silence, memory, symbol, body language 
might be important here. 
b) Entering into prayer itself might be 
done by some formal call to prayer, by 
invoking God, by leading questions 
with silent responses (through the use 
of imagination or inner reflection), by 
using appropriate psalms. This should 
help integrate both body and feelings in 
prayer. 
c) There can next be some form of 
reading of the Word of God that would 

bring into focus some of the issues or 
concerns the group is trying to center 
on. 
d) There could then be time for 
integration of the reading in silence or 
in some other form of pondering of the 
Word of God and its impact on 
people’s lives. 
e) The next phase is one of openness. 
Through words (prayer of petition, 
pledges), symbols (candles, burning of 
paper idols), expressive gestures/ 
movements (clapping, dancing) or 
music, the participants open themselves 
to others beyond the group. 
f) Finally all this is brought together 
through some kind of prayer of praise 
preferably done as a group or maybe 
summarized by the leader. There could 
be a final sending out or blessing or 
symbolic action (kiss of peace/mime) 
with song to conclude the celebration. 

3. Images and Symbols 
Images and symbols speak effectively 
and more deeply than we realize because 
they connect us with our individual and 
collective subconscious, the ground of 
our being and the gifts of creation and 
incarnation. 

Setting an atmosphere by using 
candles, plants, slides, music, incense or 
anything of the senses that is relevant 
and uncluttered is well worth the time 
and effort it takes. 

    
Sl, CE 

Simple actions that allow for partic- 
ipation and require little or no explana- 
tion are helpful. Some examples: In a 
meeting on eucharist, groups may open 
closed doors to welcome a refugee to 

(continued on page 6) 

     



  

  

  

    

  

  
  

  

Prayer and Adult Catechesis 
  

(continued from page 5) 

sit at a table with them. In baptismal 
preparation, individuals can enjoy a 
drink of life-giving water and pray both 
in gratitude for the gift of water but 
also in sorrow for ways we pollute it. 
People can simply touch hands then 
thank God that they can experience 
and be a sign of what God's love is like. 
All can feel their own pulse and silently 
receive the throbbing message of God's 
“I love you.” 

In moments of confusion and 
conflict, the whole group can pause and 
raise hands in a silent plea for God's 
wisdom, or simply close eyes and 
quietly be with the Spirit of wisdom 
and healing. 

At the end of a hospital visit, lead a 
brief blessing that expresses compassion 
and respect for the grief, suffering, 
doubts or hopes of the patient. At times 
only the lament of Psalm 88 or the 
repeated spiral of ups-and-downs in 
Psalm 22 might be appropriate. 

In family circles, parents can pray 
with their children instead of being sure 
they say their prayers. 

4. Body Positions 
Our body is our primary symbol of 
relationship with the world. It says a lot 
about our prayer and helps us to be in 
real contact with ourselves, God and 
others. Adapting our prayer to our 
mood may help our prayer immensely. 
Of course clothes and surroundings 
(chairs, carpets, sounds and space) will 
influence us also. 

a) Sitting: indicates stability, comfort 
and openness; it can be used in listening, 
meditation and sharing of God expe- 
riences. 

b) Standing: indicates mobility, 
expansion, awareness of others; one 

    

      

stands for proclamations and for group 
awareness. 
¢) Kneeling (in various forms): indi- 
cates respect and awe, a feeling of 
greater interiority. 

d) Open hands or open arms: 
indicates vulnerability and petition or 
expansive joy. An embrace can be 
expressive of the above also. 
e) Lying down (on stomach or on 
back) is preferably done alone but can 
be used with groups during an “imag- 
ination journey’ form of prayer. 
f) Bowing (head or half-body): indi- 
cates reverence, and is mostly used for 

blessings or short prayers (e.g. Glory be). 
As North Americans we are quite 

shy about using our bodies. Yet we are 
slowly discovering the profound mys- 

      

tery of body in the “ordinariness” of 
incarnation (becoming flesh). We need 
to learn trom other cultures and from 
each other to trust our reality as bodily 
persons (beings), remembering that 
creation is God’s work of art. 

5. Prayerful Reflection 
One of the most important approaches 
is to incorporate individual and group 
experience in prayer. We cannot stress 

the significance of this enough, both for 
growth and bonding of groups and for 
the emergence of genuine theology in 
our time. This includes reflecting on 
our experience individually, as couples, 
as faith and ministry groups, as nations 
and as international bodies. 

In a group it can happen in a variety 
of ways. The following is one possible 
approach. Toward the end of a gather- 
ing (or even at the beginning), some 
appropriate person can suggest that all 
pause to reflect on what has been 
happening within themselves and the 
group. Simply guide the following 
reflection with pauses to let anything 
surface. 

a) Remember anything you felt 
during the week or the present meeting. 
It doesn’t matter how small it seems. 
b) Does it seem to be rooted in fear, 

or in love and confidence? 
¢) What might this lead you to 
express or talk over with God? 
d) Is there any scriptural message or 
story that strengthens you or gives some 
light or direction at this time? 

Depending on the size of the group 
and time available ask if there is any- 
thing they would choose to share with 
the group, or simply lead a group prayer 
to include what you sense may be inner 
realities. An extra step of noticing the 
various mood shifts and energy levels 
of the group is also very helpful. People 
can say pravers of petition, praise, 
reconciliation, gratitude, etc., aloud. 

     



  

  

6. How to choose and use 
Scripture passages 
The Scriptures represent the many- 
century experience of our predecessors 
in faith. They are statements of hope 
and meaning in a confused world. 
Their actual occurrence in a given space 

and time finds an echo of human expe- 
rience in our time and in our space: ine 

Spirit who was at work in the inaking 
of the Scriptures is the very same Spirit 
at work in our communities today. 

a) The reading of the day, if relevant 
to our immediate experience, can be 
used advantageously and usually holds 
pearls of wisdom. 
b) Readings on a particular theme 
(love, justice, prayer, anger, healing, 

etc.) can be found at the end of a good 
Bible or in a good Concordance 
(contact the Canadian Catholic Bible 
Association (CCBA) for other tools). 

At the Beginning of a Meeting 

¢) The use of poetry, letters or news 
articles in tandem with Scripture has 
proven very effective in marriages, 

funerals or meetings on justice 
concerns. 
d) If the group comes together on a 
regular basis, it may be better to cover 
one gospel only, through a continuous 
reading process. : 
e) It may be helpful to read a passage 
asking participants to listen for a word 
or phrase that strikes them; then to 
re-read the passage and invite people to 
say the word or phrase that retained 
their attention. 
f) Mime or dramatize a scripture 
passage: this gives a three-dimensional 
perspective to the text. 
g) Use choral (group) reading for 
group responses (in Passion scene, for 

example). 

(continued from page 8) 

At the End of a Meeting 
  

  

  

  

  

REMEMBER 
Something that I felt 

TALK IT OVER 
(or be quiet with God) 

Let Scripture enlighten 

nl 
SHARE 

Some aspect with 

the group 
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ANY PRAYER ALOUD 
AND SONG 

  

jo 
BRIEFLY REPEAT 

the process to see 
what is happening 

individually 

and in the group 

Pd 
BODY OF MEETING 

Instruction 

or Decisions 
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TRANSITION TIME 
Breathe deeply and possibly 

sigh; “I made it here” 

Ask for God’s Spirit 

  

      

BODY OF 
MEETING 
Instruction or 

IRRITATION ENTHUSIASM 

FEAR OF CONFLICT 

  

REMEMBER 
ANYTHING I FELT 

Is it rooted in 

Fear or Love? 

[= i 
TALK IT OVER 

(or be quiet) 

WITH GOD 

  

  

  

RE 
Is there any 

SCRIPTURE 
that strengthens 

or directs me now? 

Eo 
POSSIBLE 
SHARING 
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PRAYERS 

of Petition 

and Gratitude 

  

  

        

  

       



  

  

(continued from page 7) 

7. Resources 
We suggest that group leaders collect 
samples of helpful prayer services, 
poems, news articles for future use. 
Our book, Becoming followers of Jesus, 
Burlington: Trinity Press, 960 Gateway, 
Burlington, Ontario L7L 5K7, 1983, 
develops various approaches to prayer 
for both groups and individuals 
throughout all the suggested meetings. 

Barbara Palecxny, S.S.N.D., is co-ordi- 
nator of the Social Action Office of the 
Canadian Religious Conference — 
Omnario. 

Michel Cote is a Dominican friar 
working out of Toronto and gives 
workshops in social justice, spirituality 
and the Gospel throughout Canada. 

‘SUBMISSIONS 
WELCOME 

Our Caravan continues! In order to 
further the exchange of information 
and dialogue begun among those 
involved in adult religious education 
across Canada, please join in. . . 
send us information you would like 
to have others share in: upcoming 
conferences, workshops; regional 
news and highlights; local stories: 
new resources; books, programs, 
resource persons, photographs . . . 

Also, send us your questions and 
areas of interest you would like to 
see addressed in subsequent issues of 
Caravan. 
Joanne Chafe 
National Office of Religious 

Education 
CCCDh 
90 Parent Avenue, 

Ottawa, Ontario KIN 7Bl1     
  

  

Lay Theological Education 
St. Catharines Diocese 
  

Commuting to Toronto, often a* an inconvenient time, made the study of 
theology almost impossible for people in the Diocese of St. Catharines. All 
that has changed. Theological education is now available within a reasonable 
driving distance and at a convenient time even for those who have full time 
work, who have family responsibilities or who are just too busy to travel to 
Toronto. 

TRH 
AHL : 
JH ia 

Sister Mary Ellen Sheehan, LH.M. (L), Basic Degree Director and Father Michael Fahey, S.J. (R) of 
the Faculty of Theology, St. Michael's College, Toronto, discuss the arrangements with the Bishop of St. 
Catharines Diocese, Thomas B. Fulton, to establish an extensive program in theology in the Niagara 
Peninsula. : 

Satellite Program 
The program is being called “Satellite” because it extends the Faculty of 
Theology at St. Michael’s to an off-campus location, in the Niagara Peninsula. 
It is being co-ordinated by the St. Catharines Diocesan Office of Religious 
Education in Niagara Falls. This satellite arrangement affords a locale and a 
schedule on a part-time basis that enables people to achieve a Diploma in 
Theology or a Diploma in Christian Education. 

The Diploma Programs which the Satellite offers are designed (a) to 
prepare for the ministry of Christian Education in the Church including 
teaching, chaplaincy, administration or supervision, whether in a school, 
parish or diocesan context; (b) to assist people who are interested in 
theology for personal, professional or pastoral reasons. 

The program will familiarize the learners: 

with the sources of Christian faith: scripture and tradition; 
with the psychological and sociological dimensions of Christian 
Education; ut 
with theological reflection on the theory and practice of Christian 
Education in its current and varied contexts; 
with field based learning experiences for the integration of faith and 
practice of the Christian life. 

For further information about the Satellite Program please write: 
The Diocesan Office of Religious Education 
Loretto Centre 
6917 Portage Road, 
Niagara Falls, Ontario L2G 7B6 or call: 
Father Richard Grecco (416) 357-3091 
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Motivating 
Adults 
  

Laughlin Lalonde and Moran McMahon 

A major concern which often surfaces 
in discussions among adult religious 
educators is the question of motivation. 
How can we, as facilitators, best moti- 
vate adults to participate in adult reli- 
gious education activities! Often the 
question is phrased, What are we doing 
wrong! 

Leon McKenzie in The religious 
education of adults, 1983, points out 
that the non-participation of vast 
numbers of adults with respect to 
parish adult religious education 
programmes is not a problem. “It is a 
symptom of a problem . . . 
adults do not look to their parishes and 
local churches for educational services; 
at the same time adults are flocking to 
educational programmes sponsored by 
a multitude of other community agen- 
cies” (pp.55-56). 
Why is this so? NR ampanh 

not the place adults pe 
turn to when they oo wl 
wish to explore 
their faith or 
develop new skills? 
This article will 
look at some bar- 
riers to motivation 

and then provide 
some practical 
suggestions that 
if applied may help 
address the issue 
of motivation. 

A 
Barriers to motivation 
Adult members of communities, while 
very much interested in growing in 
faith, are reluctant to become involved 
in adult education activities for a 
number of reasons. Such factors ac- 
cording to McKenzie’s work may 
include: 
o Resistance to change 

This concern may be one voiced by 
many older adults. The church in 

Modvating has many faces. 

which they grew up is no longer the 
same church! 

o Alienation 

Many feel that what the church has 
to say has little or no relevance to 
their lives. 

Marginality 
A number of adults say that they 
have no desire to get involved in 
church affairs. 

Social non-affiliation 
Often there is a perception that the 

     



  

  

  

parish is run by an “in” group. 
Many adults have no desire to be 
alone, to she + up at an activity and 
feel like © stranger. 

= Programme non-relevance 
Church related activities often are 
criticized tor not meeting the needs 
ot people. 

= Activity 

Many adults say that their work and 
home lite occupy their lives. They 
have no wish to get involved in vet 
more meetings etc. (McKenzie, 1983, 
pp. 74-77). 

Other factors aftecting motivation and 
participation may include: 

~ A lack of community spint within 
the parish 

Poor programme planning and organ- 
1zatnon 
This includes publicity and adver- 
gsing. The information on a given 
activity needs to be made readily 
available to adults in an attractive, 
personal and invitational way. 

Self-evaluation 
Certain individuals may choose not 
to participate because of fear of 
embarrassment. e.g. lack of literacy, 
economic condition, etc. 

Amitudes toward leaming in general 
Some adults may have lived a pain- 
tul, personal experience of learning 
that prevents them from entering 
into a learning situation. 

Times and opportunities are not 
convenient 

Pastora! 
moti 
As W «1 (1985) states, “When 
adult. ‘mselves as the locus of 
cau: © © - their learning, they are 
mu ©. « likely to be intrinsically and 
posit motivated” (p. 217). How 
can ths happen! To address some of 
the barriers cited above, some critical 
retlection on the part of adult educators 
is required. 

The following are a few concrete 

areas that it applied may help to 
address the issue of motivation and 
participation. 

= Publicity: informing adults of adult 
education activities and opportunities. 
What are the best ways to publicize 
an event? local media? the Sunday 
bulletin and announcements? word 

~r=gies to enhance 

of mouth? personal invitation? A 
combination of these methods, 
rather than one alone, makes for an 

effective means of publicity. 

- Reaching out to the marginalized. 

Encourage the retired, unemployed, 
disabled, people in strike situations 
and people who are at home for a 
variety of reasons to meet in the 
parish for e.g. simply refreshments. 
Such meetings may spark off any 
number of interests and develop 
into a more formal parish activity or 
remain informal while still meeting 
people's reeds. 

Encourage participation in the building 
up of the parish community. 
Develop social programmes such as 
picnics, pot-luck suppers, card 
games, etc. where parish members 
may get to know one another and 
not feel like strangers. 

- Concentrate more on the leamer and the 
learning rather than on the “teacher.” 
Use processes which facilitate 
dialogue betweer the educator and 
participants. 

Be auare of incluc ing participants from 
different socio-ecor omic levels. 
Is the cost of the activity a barrier? 
Are there hidder. costs. e.g. books, a 
babysitter, transportation? (See 
Caravan, Winter, 1989: “The Op- 
ton for the Poor” in Adult Reli- 
gious Education for a related article.) 

Develop activities that allow for inter- 
generational leaming. 

Introduce activities and study themes 
which address the everyday needs of 
individuals, as well as the community as 
a whole. 
Through a parish needs assessment, 
determine the needs of the commu- 
nity. 

Help adults to discover their individual 
gifts and their potential for development. 

> Have workshops to discuss current social 
and ethical issues 

Support individuals making decisions to 
live their faith in contemporary society. 

Conclusion 
Adult religious educators may be asking 
themselves the wrong questions when it 
comes to the issue of motivation and 
participation. Consider your own 
parish or community experience. Do 
the barriers listed above play a role in 
the success or failure stories you have 
experienced’ Are there barriers you 
have encountered that have not been 
mentioned? How might you address 
these realities? A good evaluation after a 
given activity or programme may help 
you in judging just where things did go 
right or wrong! £] 

Laughlin Lalonde and Moran McMahon 
are currently studying in the diaconate 
programme for the Archdiocese of Onawa, 
Omnario. 
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Baptism preparation: 
A three part series 
  

Jonas and Giedre Abromaitis 

Having spent months preparing for 
their child's birth, attending pre-natal 
classes, spending hours in the doctor’s 
office during pregnancy, reading baby 
books, decorating baby’s room, etc., 
many parents are still baffled why they 
need to prepare for their child’s 
baptism. On the other hand, there are 
many who thirst for some preparation, 
and there are many who, perhaps for 
their first ime in their adult lives, begin 

to ask their personal “God questions.” 
In every case, the time before a 

child’s baptism is a time ripe for 
questioning, reassessing the past, 
inquiring, retlecting on the mystery of 
birth, gazing into the future. In most 
cases, it is one of those ‘readiness 
moments’’ to hear the word of God. 
And then there is that tough question 
at the beginning of the baptism rite that 
we often pass over all too quickly: 

You have asked to have your child 
baptized. In so doing, you are 
accepting the responsibility of 
training him/her in the practice of 
the faith . . . Do you clearly under- 
stand what you are undertaking? 

This workshop model 
allows the parents’ 
questions and concerns 
to surface, and helps 
them to answer that 
difficult question posed 
above with at least some 
conviction. 

Initial contact 
The names and phone num- 
bers of the team coordinators 
are listed on the parish bulletin. 
Most inquiries regarding baptism come 
in by phone and must be handled 
knowledgeably and politely — tor 
many this is their first contact with the 
church in years. Information is given 
regarding the preparation and the 
baptism itself. Name, phone and 
address are requested so that a team 
member could arrange for a personal 
visit to the parents’ home. Sometimes it 
becomes clear that the parent calling 
comes frorn unusual circumstances, for 
example, ‘other parishes turned us 
down ...,” “My husband and I are 
not Cathclic but we’d like our child to 
have some values . . . ,” “I'd like my 
granddaughter baptized. Her parents 
don’t go to church and . . . .” Such 
cases are generally referred to the 
pastoral team. Others participate in the 
process which follows. 

Home visits 
A team member arranges to visit the 
family of the child to be baptized. In 
many cases, the family is unfamiliar 
with the parish or has a passing 
acquaintance. This personal visit places 
the entire baptism preparation within a 
community context of welcome and 
hospitality. It provides an opportunity 
to answer questions, to share 
information, to listen to parents’ hopes, 
expectations, and concerns, to become 
aware of situations that should be 
worked out with the pastor. It is also a 
dme to fill out a registration form and 
attend to other practical matters. A 
sheet listing the meeting times and    



  

location, as well as a booklet on 
bapusm such as Your child's baptism 
(Novalis, ' '36, 1987) can also be given 
at this arr These visits average 3045 
minutes. 

Environment 

The wav we welcome parents needs to 
reflect what we are about. Besides the 
fact that we learn and interrelate better 
when we are comfortable, we want 
these people to feel at home in their 
parish. Large, cold church basements, 
fluorescent lighung and metal chairs do 
not communicate welcome. If 
comfortable meeting tacilities are not 
available in your parish, consider 
holding these meetings in your homes. 
Provide some refreshments. Play some 
music while gathering. Arrange seating 
in a circle or in several smaller 
groupings if the group is very large. 

Scheduling 
Schedule the meetings to accommodate 
the parents. We have tound 8:00 — 
9:30 on a weeknight a good time. 
Encourage parents to come without 
their children, but if they do not have 
that option, make their children 
welcome. Team members could make 
themselves available to care for the 
children if necessary. Begin and end the 
meetings on time. Remember that it 
could be a school night for babysitters 
and that parents may be working the 
next day. 

MEETING 1 
Goals 
® to help parents reflect on their own 

readiness to accept the responsibility 
of bringing up their children in faith; 
to reflect on the role of faith in daily 
life; 
to affirm parents as being their 
children’s first educators in faith. 

Materials needed: 

Bible, candle, paper, pens 

Step 1: (10-15 min.) 
Gathering and welcoming 
Evervone in the group will have mer at 
least one of the team members. 
Welcome the parents individually as 
they arrive. 

When the group is assembled, the 
team leader introduces the team, then 
asks the members of the group to 

  

  

introduce one another in a variety of 
wavs: 
= have each turn to the person beside 

him/her other than the spouse, take 
a few minutes to interview, then 
introduce that person to the group; 
spouses introduce each other (only if 
all present are in couples ); 
if it is a large group and they are 

seated in smaller groupings, they can 
introduce themselves within the 
groups. 

This introductory step is very 
important and must not be rushed. 
Each person is affirmed. Each has a 
turn to speak In a non-threatening 
environment. This begins to establish 
an atmosphere of trust and friendship. 

Step 2: (3045 min.) 
Dialogue 
A team member could set out the 
theme for the meeting by posing the 
question from the baptism rite quoted 
earlier. Talk about the question and its 
importance. Ask them to consider how 
they will answer this question at the 

baptism of their child. 

A possible stream of questions to consider: 
- Imagine that vou had never been 

baptized. Evervthing else being 
equal, would vou be ready to be 
baptized in a few weeks ame? Why 
would vou want (or not want) to be 
baptized? (list reasons) 
List your major lite goals. Choose 
vour top three; if vou could achieve 
only three of these goals in your life, 
which would vou go for? 
How do vou pursue these goals in 
your life today? List examples of 
specific actions that vou have done 
this week to bring you closer to 
achieving these three most important 
goals in vour life. 
How has vour baptism (or faith) 
helped you (hindered. or made no 

difference) in growing closer to 

achieving vour lite goals! Why? 
Discuss. 

Refreshment break 

Step 3: (10-15 min.) 
Witness 
A team member (or two) shares on this 
question: What impact has the birth of 
your child had on vour faith, on your 
relationship with God and on vour life 
goals! Invite others to share their 
experiences. 

Step 4: (20 min.) 
Living and sharing our faith 
“Faith implies, above all else, a personal 
relationship with God. As vou know 
from your experience as married 
people, relationships involve your 
whole being and have an impact on all 
aspects ot your life.” 

Ask the parents: How many of you 
are teachers! Likely one or two will 
raise their hands. Impress on them that 
their children learn more from them 
than from anyone else. They are the 
most powertul teachers in their 
children’s lives. Especially in the early 
vears, children’s personalities, value 
systems, world view and character are 
basically tormed betore they ever step 
into a classroom. Whatever happens in 
later life either builds on what the child 
has learned at home, or else is remedial. 

Explore the following questions: 
= How will vour children experience 

faith in your home?’ 
How can vou create or improve the 
faith-nurturing environment in your 
home? 

(Use the Sharing Faith in the Family 
torm as a worksheet to assist their 

consideration of these questions.) 

A question to leave them uith before 
concluding uth a praver: 
= What difterence will baptism make 
in our child's life} in our family life? in 
our own lives! 

Step 5: (5 min.) 
Prayer 

Introduce one of the baptismal symbols 
at each meeting. At the centre of the 
group, place an Easter candle (or other 
substantial candle). Jesus is the light 
that illumines our lives. We wish to 
share this light with our children. Pray 
together. 
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Name the ways in which you are already nurturing faith 
growth in your family, or the things that you hope to do. 

Belonging 
We encourage our child's sense of 
belonging by . . . 

Wholeness 

Ve nuture our child's wholeness 
byl 

Celebration 
We celebrate by . . . 

MEETING 2 
Goals 

® to explore the church's teaching 
about baptism, its history, scriptural 
TOOLS. i 

to share concerns and discuss 
misconceptions about the sacrament: 
to introduce the rite of baptism. 

Materials needed: 
Baptism rite, Bible, candle, bowl and 
pitcher of water, any audio-visuals 
needed by the facilitator, paper, pens 

Step 1: (5 min.) 
Welcome 
Ask each parent to repeat his/her name 
to refresh evervone’s memory, and to 
tell the group something about their 
child who they are bringing for 
baptism. 

Give a brief recap of Meeting |. 
Introduce the presentor and theme. 

Step 2: (40-45 min.) 

Presentation on baptism 
The pastor or other resource person 
gives a presentadon on the sacrament of 
baptism: its history, scriptural roots, 
church teaching, etc. An audio-visual 
may be used. 

Reconciliation 

We resolve our differences by . . . 

Prayer I 

We pray in these ways . . . $i 
| 
Hi 

i 
i 4 

bd 

Step 3: (15 min.) 
Process the information 
In groups of five or six, ask the parents 
to consider: of the things that | heard 
today, what do I consider most 
important! What are some questions 
that were not answered by the 
presentation, or that were raised by the 
presentation’ 

Refreshment break (Parents can sign up 
tor the Sunday Eucharist time they 
choose tor their child’s baptism.) 

Step 4: (15 min.) 
n forum 

In the large group, individuals or small 
group representatives can present what 
they found to be most important for 
them. They may discuss “why” and 
implications. Questions may be 
addressed to the resource person. 

Step 5: (10 min.) 
Baptism rite 
Explore the baptism rite together. Leave 
ume for questions. 

Step 6: (5 min.) 
Prayer 

On a table in the centre of the group 
have the Bible, a lit candle, a bowl and 
a pitcher of water. The priest mav bless 
the water and sprinkle everyone as a 

reminder of our own baptism, or do 
some other appropriate action. Pray 
together. 

MEETING 3 
Goals 

® to reflect together on the lifelong 
nature of baptismal commitment: 

® 10 help the parents choose and 
affirm baptism for themselves as 
much as for their children; 

® to help them look toward the future 
as a Catholic family; 

® to finalize any business, details, 
scheduling, etc. 

Materials needed: 
Bible, candle, bowl and pitcher of 
water, oil, paper, pens 

Step I: (5 min.) 
Welcome 
Welcome everyone and recap Meetings 
1 and 2 briefly. Introduce the 
facilitators and theme. 

Step 2: (10 min.) 
Optional dramatization 
We have had success starting this 
session with a one-person dramatization 
of an adult baptism at an Easter Vigil in 
the 4th century. The person assumes 
the character of a newly baptized 
Christian, and recounts the experience 
of being a catechumen, of the baptism 
by immersion at the Easter Vigil, and 
the follow-up. We chose to portray this 
time period to capitalize on the richness 
of the baptismal ritual. It sets the stage 
tor the next step. 

Step 3: (15-20 min.) 
Sharing an experience, hopes 
A catechumen or recently baptized 
adult speaks to the group of their own 
preparation for baptism and of the 
importance of baptism in their life. The 
focus is on the adult and lifelong nature 
of baptismal commitment. The point is 
to help parents see that baptism goes 
beyond ritual in an infant's life: it is an 
on-going reality. Allow questions and 
discussion to evolve. 

Refreshment break 

Step 4: (15 min.) 
A parent’s reality 
Parent(s) with bapuzed children share 
their experiences of trying to live the 
Christian faith in the family. You may 
move into an exchange of effective 

   



  

  

  

ways of sharing faith with children, may 
raise problems, questions, invite 

discussion, sharing of other parents’ 
experiences, etc. 

Step 5: (5 min.) 
Wrap up 
Wrap up the discussion, draw 
conclusions, open litelong questions . . . 
Conclude any business, scheduling, etc. 

Step 6: (5 min.) 
Prayer 
On a table at the centre of the group 
have a Bible, candle, water, and a 
container of oil. Participants may be 
signed with oil anointing them for the 
task ahead. 

Baptism 

Infant baptisms in our parish are 
celebrated during the hturgy on four 
Sundays of the vear: the feast of the 
Holy Cross, the feast of the Baptism of 

our Lord, Easter, and Pentecost. We 
limit it to four infants per liturgy to 
ensure that each family receives 
personal attention. Baptism team 
members assist the priest and the 
families in whatever ways that are 
necessary. 

Follow up 
Baptism certificates are hand-lettered by 
a calligrapher and are suitable for 
framing. 

A personal visit to deliver the 
certificate and to share some reflections 
about the baptism celebration and/or 
the meetings not only affirms the family 
of the baptized child, but also provides 
valuable feedback for the team for 
evaluation purposes. 

A letter is sent to the parents on the 
first anniversary of the baptism to 
fondly recall the event, to offer our 
prayers and continuing support, and to 
ask for their prayers for the families of 
the children being baptized at this time. 

Resource 

Your child's baptism . . . New life! 
is available through Novalis P.O. Box 
9700, Terminal, Ottawa, Ontario, K1G 
4B4 or 375 Rideau Street, Ottawa, 
Ontario. £] 

Jonas and Giedre Abromaitis co-ordinate 
the Baptism Preparation Team in Holy 
Cross Parish, Ottawa. Jonas is Project 
Specialist for the Youth Portfolio for the 
National Office of Religious Education, 
CCCB, and Giedre is currently at home 
raising their two young children. 

  

  

  

News from the St. John’s 
Archdiocesan Commission on 
Faith Development 
  

Brenda Peddigrew 

Discerning from your personal history 
A weekend retreat experience called “Discerning from your personal 
history” was sponsored by the Archdiocesan Commission on Faith 
Development, St. John’s, Newfoundland. 

Resource person for the weekend was John English, S.J. from the Guelph 
Center of Spirituality. Seventy-two people registered for the weekend, 
including some who drove to St. John’s from far away parts of the province. 

“Discerning from your personal history” followed a progression moving 
from “your light (graced) history” on Friday night, through “your dark (sin) 
history” on Sunday morning. Each of these sessions was highlighted by Fr. 
English in a talk, followed by a time of personal, silent reflection. Then 
participants shared their experience with a small group and finally returned 
to the large assembly for comments and questions. 

The entire experience was aimed at heightening awareness of how we can 
better make decisions according to the presence of God within us, according 
to Christian values. Each talk and reflection time enabled participants to 
learn how to enter into a discernment process based on their own lives and 
their commitment to Christian living. A eucharistic celebration on Saturday 
evening united the group in a special way for this event. Response to each 
activity of the weekend was enthusiastic and lively, with the hope that the- 
same kind of weekend could be offered again at a later date. Participants 

especially affirmed the valuing 
of their personal experience. 
Many stated that it was the 
first ime that they perceived, 
as adults, that their whole life- 
experience — dark as well as 
light — was respected. Others 
shared that the weekend 
enabled them to remember 
events and persons, long 
forgotten, but still an 
important part of life-history, 
and that this process honored 
them both as individuals and 
as members of the Christian 
faith community. 

Fr. English, who is the 
Jesuit promoter for the 
Christian Life Communities in 
Canada, may be contacted 
through Ignadus College, 
P.O. Box 1238, Guelph, 

Ontario, N1H 6N6 
(519-824-1250). 
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Independent Learning and Adult Religious 
~ Education 

R.E.Y. Wickert 

he literature of adult education, including 
authors such as Cross (1981), Tough 
(1979), Knowles (1975, 1986) and 

others indicates cle~rly that many adults engage 
in self-directed or independent learning 
activities. Several authors including Elias ( 1982), 
Wickett (1980, 1986), and Fole (1986) have 
described the connections between adult 
education in general and adult religious 
education. If the connections between adult 
education and adult religious education are 
accepted, adult religious educators can learn 
trom the theory and practice of their colleagues 
from other areas of adult education. 

This paper examines five models which 
exhibit different features of independent 
learning. The common factor in these models is 
that they include a facilitator who works in 
some way with the student in the learning 
process. The relationship may involve face-to- 
face as well as distance situations. The reader is 
invited to examine the models for potential 
utilization in their particular adult program. 
They are alternatives to the traditional model «»f 
a content expert giving a presentation to a grorip 
of adults. One can, for example, design biblicz] 
learning with an expert presenting the Bible to a 
group of adult learners. These models, however, 
suggest other possibilities for biblical learning 
that are respectful of individual needs and 
Interests. 

Independent learning 
Malcolm Knowles (1975) has identified three 
key assumptions about independent or self- 
directed learning. These assumptions are: 
I. Pro-active learners who take the initiative 

learn more than passive learners (p. 14). 
Independent learning is a more natural 
approach to adult learning, given the nature 
of adult psychological development (p. 14). 
Lifelong learning is an essential component 
in modern society (pp. 15-16). 

If these assumptions are accepted, 
independent learning must be viewed as a valid 
and effective approach within adult education 
svstems. The models presented are based in 
varying degrees on these assumptions and the 
assumption that they will be used with adults 
who are capable of functioning autonomously. 

All persons who work within independent 
learning models become quickly aware of certain 

“ 
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facts. The first, and perhaps most important 
fact, is that independent learning does not 
require a lesser commitment on the part of 
resource persons. The role of the resource 
persons may differ, but independent learning is 
not a vehicle for the reduction of effort or 
resources. Educators who work in independent 
models of delivery must develop appropriate 
skills just as their counterparts in traditional 
models must do. 

It should also be clear that learners are seldom 
totally independent or dependent. They 
frequently require access to some resources, 
whether they be human or material, in order to 
gain new knowledge or skills. Furthermore, 
adults are seldom totally dependent as learners 
because they integrate new knowledge and 
experience with prior knowledge and experience. 
The degree of independence should be consid- 
ered in the examination of each model of 
independent learning which is described in this 
paper. 

The models for independent learning 
These models display different characteristics of 
independent learning. The extent of indepen- 
dence in relation to content and/or process 
should be considered in each case. If a particular 
model is to be considered for use, both the 
content of learning and the nature of prospective 
learner should be examined to ensure appro- 
priate implementation. 

  

Learners are seldom totally independent or 
dependent. 

  

Of the following five models, Competency- 
based education is the only model which is used 
for introductory work in any content area. The 
other four models work best. although not 
always exclusively, in certain advanced content 
situations where the basic content has already 
been covered. The following descriptions are 
brief summaries of the models, with the 
inclusion of the most important aspects tor 
distance education 

Nondirective instruction 
Cyril Houle (1972) describes “tutorial teaching” 
in several patterns, but his fourth pattern is most  



directly useful to independent learners in areas 

of religious education (Wickett, 1980). Houle 

describes this approach as nondirective instruc- 

tion because "the seeker must find his answers 

within himself” (p. 100). 

The “tutor” in this situation must be able to 

devote their attention solely to the needs of the 

learner. Like a therapist or counsellor in the 

counselling style of Carl Rogers (1961), the 

learner must be trusted to experience and to 

engage in the process of becoming, of 

confirming or making real their own poten- 

tialities (p. 59). 

This is clearly a process of support. The tutor 

makes the learner aware of appropriate resources 

and provides appropriate planning support to 

assist in the learning process. Further assistance 

can be provided through discussion and useful 

feedback. The learner must take the initiative 

while the tutor supports the initiative. This is an 

excellent approach for non-credit situations. It 

has considerable merit where the content goals 

are unclear to the learner and tutor alike. 

Learning contracts 

In his books on self-directed learning, Malcolm 

Knowles (1976, 1986) has provided the most 

comprehensive and useful description for 

independent learning contracts in higher 

education situations for adults. Although other 

educators of adults and children have discussed 

and utilized this approach, Knowles’ descriptions 

remain the most frequently cited. 

In this model, learners negotiate an appro- 

priate learning activity with the facilitator. 

Learners work with the facilitator to: 

1. establish the precise nature of the learning 

need; 

set specific objectives; 

determine learning resources and process; 

determine documentation required for 

evaluation; 

provide appropriate resource Support; 

develop evaluation processes. 

The facilitator provides a support to the 

process and performs ongoing tasks in relation 

to need identification, resource identification, 

the learning plan, “monitoring,” and evaluaton. 

The learner agrees to assume responsibility 

and, in a class context, to share with other 

learners. Each learner enters the contract with 

their own particular interest, as in Figure 3 
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This is an excellent method for teaching skills 
in professional or vocational situations. It also 
provides the learner with an excellent guide for 
future learning activities. 

“The tip of the iceberg” 
Allen Tough’s model is quite different from the 
previous models, although all five models have 
been influenced by Tough’s (1971, 1979) 
research and other writing (Tough, 1981). 
Tough (1980) has stated in a program of video- 
tapes and written materials that classroom 
learning is only “the tip of the iceberg.” Because 
most learning happens outside the class sessions, 
it is possible to foster independence in the 
learning external to regular class sessions. 

Tough'’s classes are characterized by the 
instructor’s coverage of essential, “core” material 

through the utilization of good adult education 
techniques, plus the initiation and stimulation of 

independent learning activities. Sharing among 
the instructor and students and feedback on 
learning activities are also evident. 

Each student is required to pursue indepen- 
dent learning activities, to read a certain number 
of books from a carefully selected bibliography, 
and to submit a written summary of learning for 
evaluation by the instructor. In this way, 
students are encouraged to pursue their own 
interests in a “free-flowing” approach outside of 
class while evidence is provided of the learning 

through the written summary. The classroom 
provides a common core of experience (see 
Figure 2). 

The individual and the group 
Virginia Griffin (1980) has developed a model 
which incorporates the individual's need to learn 
and grow, but which also considers the value of 
groups for learners as support systems. As this 
adult educator utilizes her model in the context 
of a course on group processes, it is a most 
appropriate mixture of individual and group 
activities. 

The initial class session enables learners to 
identify areas of interest in the course context. 
Learners become aware of each other’s needs in 
order to work together where appropriate, or to 
provide resource information. They may work 
in various sized groups or as individuals. The 
responsibility to share is paramount, as groups 
and individuals take responsibility for class 
presentations. Class time (Figure 3) provides 
opportunities for sharing and synthesis. The 
sheer scope of knowledge (and skill) in certain 
courses makes this valuable, but the individual 
needs of learners are recognized as paramount. 

Competency-based education 

This model has emerged from the desire to 
permit learners to determine their own pace of 
learning and to provide efficient training 
programs in technological areas. James Parker 
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(1981) and Ruth Nickse (1980) provide 

excellent background for those who wish to 

explore this model further. 

Desired competencies or skills are identified 

by experts, and learning packages are developed 

with appropriate materials (written, audio visual, 

etc.). Learners work at their own pace, asking 

for help when needed. Facilitators monitor and 

evaluate performance and permit the learner to 

proceed to a new package. Learners can begin 

and finish at any time as they learn enough to 

complete requirements. All content is prescribed 

and required. 

There is no need for class sessions with the 

possible exception of orientations. The term is 

more flexible within reasonable limits. Each 

learner's skill level upon entry, combined with 

the ability to learn, will determine the time of 

course completion. 
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Concluding comments 

These models can be considered for utilization 
based upon the nature of the content and the 
learner or learners who become involved. 
Church activities, like learning about the Bible, 

marriage preparation, etc., might be offered by a 
teacher giving content to a group, but these 
models provide an alternative method of 
learning. It is not necessary to believe that we 
should always have enough students to run a 
class, nor do we need to force every student into 
a restrictive class context. 

Nondirective tutorial teaching and learning 
contracts provide two alternative approaches to 
classes for one-to-one teaching. The learning 
contract is particularly useful for learners who 
have a clear sense of direction and wish to 
achieve specific goals. The nondirective model 
works when learners do not have a clear focus at 
the beginning, and where an exploratory 
approach to the learning process is beneficial. 

Tough (1980) and Griffin (1980) provicle 
good models for group-based situations. Tough'’s 
model suggests that we can be used where there 
is core material to be shared by all, while 
Griffin's emphasis is on group support. 

The competency-based model suggests that 
we can be flexible (Figure 4) particularly for 
learners at a distance. Correspondence materials 
can be made available on a learner-paced basis. 

This model can work only when people must 
have or desire certain specific skills. 

Choose the model which will work for you 
and your learners. Learn more about how to use 
the model effectively from the resources 
included in the reference list. 
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=~ ' he secret of adult education in the 
church is trusting adults to help 

.. shape their own learning enterprises. 
We all know that when adults are keenly 
interested in a topic or issue their learning is 
enhanced. Frequently our format, style and 
procedures in adult education have not allowed 
this basic truth to be operative. It is well known 
that adults bring a wealth of insight and 
experience to every meeting or learning event, 

and that they are autonomous learners. They are 
autonomous, responsible persons who have 
been used to making major life choices. They do 
not want to be “talked down to’ like children. 
Their sense of autonomy thrives on the 
opportunity to help plan the nature and type of 
their learning projects. Educators and resource 
leaders need really to trust and to draw upon the 
abilities, experience and motivation of the adults 

who come together for such learning. 

Overcoming the obstacles 

It is not immediately easy to implement this 
vision of participatory learning. We have all 
been imprinted and conditioned by schooling 
and our culture which have included many 
directive components in them. In school, 
business, industry and professional life we have 
been told what facts we must know, what skills 
we must master. This telling does not pertain 
very well when it comes to adults developing 
their faith and religious beliefs. 

  

Adults grapple with basic faith issues 
and often do it alone. 
  

Although significant changes are taking place 
in schools today, it is a challenge for many 
educators to unhook from earlier models and 
practices in order to employ methods of 
participatory and mutual planning. At first it is 
not easy for adult learners themselves to help 
clarify and shape their learning projects because 
they have had so little practice. Occasionally, in 

the unease and anxiety of such a new experience, 
adults will revert and demand that their leaders 
or teachers tell them what to do. Leaders need 
to resist this temptation, and gently and patiently 
assist the adult learners to clarify and to sort 
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their questions, motivations and interests, and 
then to plan the ways they will work to 
accomplish their learning objectives. For me an 
analogy is that adults are often aware of a 
“vitamin deficiency’ in their life and faith, but 
are not quite sure which vitamin or food they 
ought to take. There are areas in their faith they 
would like to strengthen but hardly know where 
or how to begin. There are a variety of methods 
which resource leaders can use to enable adults 
to sort and to clarify their interests so that they 
are able to plan learning enterprises around 
issues which are really important to them, not 
on things which someone else thought was 
“good for them.” 

Dealing with myths and images 

One of the troublesome myths with which most 
of the denominational churches in Canada must 
grapple is the one which says: “Christian 
education is for children and youth.” It may not 
be verbalized as starkly as this, but it is a 
prevailing attitude or myth that floats around 
between the lines. It has not been very prevalent 
or popular for adults to attend groups in the 
church for purposes of learning, for purposes of 
developing their faith. Recently, educational 
research has been revealing that adults do 
grapple with basic faith issues at each of the 
various stages of life . . . and so often do it 
alone. They have not thought to turn for 
assistance to other adults in the church who are 
grappling with similar concerns. 

Many adults have not participated in 
systematic or planned learning about faith or 
theology or Bible since church school or youth 
groups or confirmation classes. The ideas and 
knowledge from their youth do not always 
sustain them in the complex and paradoxical 
issues they face in life. They are quizzical and 
perplexed yet they are reluctant to come 
together with other adults in the church. For 
one thing they are often embarrassed that they 
have not kept up the development of their 
knowledge of Bible, theology and ethics. They 
are reluctant to join groups, express their views, 
open themselves to others for fear they will 
appear lacking. Yet, when resource leaders take 
care for factors of “safety” and “support,” then 
adults may discover that their neighbours share 
many of their own feelings and questions, and  



  

  

that together they can have an exciting time 
addressing those questions. 

For the last ten to fifteen years there has been 
a wave of secularism sweeping over Canada. It 
was not popular, or the thing to do, to attend 
Bible study groups or discussion groups on 
issues of theology — what to think of God and 
suffering? what difference does Jesus Christ 
make for us to face life issues? Now, that is 
gradually changing. More and more persons are 
gathering to do regular and systematic 
examination and interpretation of the Scriptures. 
Whereas it was often women who did such, 
now an increasing number of men are 
participating in these groups. There is a growing 

hunger and urgency for people to deepen their 
spiritual foundations, to strengthen their 
convictions and criteria for the ethical choices 
and difficult decisions which they face. An 
increasing number of people are coming together 
in groups to consider issues of social justice, to 
probe the meaning of Christian faith and service 
in our own communities and in the world. 

However, images and attitudes seem to hold 
us back, even when the hunger and poignancy is 
heightened. Frequently in learning groups when 

  
  

adults are using their autonomy and gifts, when 

they are participating mutually and making 
exciting insights and discoveries, they will stop 
and say: “But I thought church school teachers 
were supposed to do this and so,” or “I thought 

church leaders were supposed to be and do this 

and that.” Where do adults get all these 
“supposed to” images which confine their 
creativity and explorations? Is it some kind of 

carry-over from days when the churches trained 

them in dependency? 

Even the phrase “study group’ seems to turn 
adults off. Perhaps the image reminds them of 
former days in school, of some of the drudgery 
associated with study. Somehow the excitement 
and potential of adults exploring and learning 
together is not communicated. Recently a 
colleague suggested that instead of advertising 
“Bible study groups’ in the church, we might 
rather form groups for “Strategizing to face the 

future.” 

Another stark reality pertaining to the image 
problem is that many adults are not sure that the 
church has “the goods,” the insights, the truths 
which will make a significant difference for 
living. They secall some elemental and perhaps 
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disconnected facts and ideas learned in their 
youth which do not seem to address their 
current situations and predicaments. For a long 
time they have not shared with other adults at a 
mature level to discover the power, the joy, the 
insights, the excitement that lies within the 
gospel of Jesus Christ, the influence and insight 
that comes from the Spirit of God working in a 
group of concerned and responsive persons. 

Some central convictions 

First of all I have the conviction that we need to 
recover and to build upon the New Testament 
truth about the ‘‘varieties of gifts’ given to 
adults and to Christian believers by God. This is 
a basic premise for an approach to adult 
education in the church, for the trusting of 
adults to enter into shared and participatory 
learning events. 

In the Epistle of the Ephesians, (4: 11-12), we 
read that God through Christ gave a variety of 
gifts to the people. Some were appointed 
apostles, some prophets, some evangelists, some 
pastors and teachers. These were appointed “to 
equip all God’s people for the work of Christian 
service, in order to build up the body of 
Christ.” In the early days of the church there 
was a very communal or populist approach, as 
evident in the Epistle to the Corinthians and to 
the Ephesians. In recent years we have been 
recovering the truth that all baptized Christians 
have a ministry, that ministry is not something 
left only to the pastor or priest. 

My second conviction is that every parish, 
congregation or pastoral charge needs to have a 
definite strategy for nurturing and empowering 
its people, that is, for adult education. It is 
helpful to make a distinction between 
“nurturing” and “empowering” adults for their 
ministry and their discipleship under Christ. 

It seems to me that there is a major enterprise 
involved in “nurturing” the faith of our people. 
We need a whole variety of opportunities to 
recall the traditions, doctrines and history of our 
church, and then to clarify what we in our time 
can believe about God, about Jesus Christ, 

about the influences and work of God’s Spirit in 
our communities and world today. Next, what 
are the implications of these basic items for our 
way of living as followers and disciples of Jesus 
Christ today? Moreover, | have already 
intimated that the faith and theology which we 
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develop in our twenties may not satisfy the 
issues and experiences we face in our fifties or 
our eighties. Faith is an area which needs 
developing, nurturing, adapting at each of the 
various stages of life. It is an ongoing process! 

Do we really take this fact seriously in our 
parishes? Do we offer a variety of learning 
opportunities which will enable our adults at 
various ages and stages to grapple with life and 
faith, to re-fashion, to re-nurture a maturing 
faith stance pertinent to their life circumstances! 

Along with the task of nurturing faith comes 
the complementing task of empowering adult 
disciples for their ministry, for their service to 

humanity and God. I see the “empowering” as 
relating to the acquisition of skills for things like 
pastoral care of neighbours, hospital visitation, 
community outreach, dealing with social issues, 
teaching, interpreting Bible, leading youth 
groups, exerting influence in the business world, 
supporting the bankrupt and unemployed, and a 
host of various forms of ministering to our 
neighbours. 

A third conviction I hold is that this 
educating, nurturing, empowering is the task of 
the “power” people in the parish, the core of 
decision-makers. Some years ago I read an article 
in a journal of adult education which left an 
indelible impression on me. It told of a graduate 
student doing research on the educational 
leadership in a parish. The student concluded 
that, “It would never work.” The core group 
delegated the education functions to the 
Christian Education Committee, the Christian 
Education Committee delegated the education 
functions to the church school teachers and a 
few youth group leaders. This major and 
essential task of the church was sub-let to a few 
persons on the periphery of the church 
community. 

Unless the parish council, vestry, official 
board, board of elders, or church council — 
whatever the various church denominations call 
their core group of leaders — unless this group 
takes particular care to develop an educational 
strategy and to organize its implementation, then 

the nurturing and empowering will be 
unsatisfactory. It cannot be left to the priest or 
pastor. It cannot be relegated to a few education 
types. It needs to come from this core group 
working with the pastor, priest, diaconal 
minister, or Christian Education Director.    



Again the old myths prevail. Does the parish 
council think that education is for children and 
youth? If so, it will do little about nurturing and 
empowering adults. Does the parish council 
hold the “image” or myth that it is chiefly “to 
do the business” of the church — that is to raise 
the money, pay the staff, repair the roof and 
make sure the furnace is working? If this is the 
only “image” of what it is to be about, then it 
will do little about nurturing and empowering 
adults. I think the real task of the parish council 
is the latter. 

Tro 

A vision 

A dynamic church which helps adults find 
the power, significance and relevance of the 
Christian gospel for everyday living will take 
care for its nurturing and empowering 
responsibilities. Its leaders may, by careful 
listening and assessment, focus on areas or 
themes for consideration by its people. However 
when those adults come together and when they 
enter into participatory learning, it can become a 

most stimulating and rewarding interaction! The 
resource leaders for a learning event will enable 
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the participants to bring forth their own 
questions and concerns on a theme, sort their 
motivations, clarify the things they already know 
and the things they want to find out. When that 
clarification has occurred, then they can begin to 
search out potential resources — whether that be 
books, or persons, or films — and begin to map 
out their plans for research. When they have 
done their reading or exploring, then they come 
together and share their findings, and converse 
together about the implications of their 
discoveries for living and ministering as disciples 
of Jesus. 

Usually when adults are entrusted to shape 
their own learning and when they are given 
opportunity to use their talents and to share 
their experiences, they surprise themselves at 

what they can accomplish! They discover the 
power of working and learning together with 
groups of colleagues, rather than struggling with 
questions and doubt and perplexity in their 
aloneness. They often discover also that the 
grace of God is usually mediated through other 
persons. They can assist one another, and 
practise together with supportive neighbours the 
skills of learning to articulate their theology, and 
of becoming prepared for ministering in their 
community. 

  

We are learning again what it means 
to be part of a “remnant church.” 
  

It is true that most adults in the church today 
suffer from “system overload.” There are so 
many options for work, community service, 
sport and recreation, that it is difficult to give 
priority in a busy schedule for such groups given 
to nurturing of faith or preparing for service. 
Perhaps the churches need to suit to the 
circumstances and offer groups that meet on a 
theme or issue for a night a week for three or 
four weeks, or perhaps a week-end event of a 
more sustained time period. If adults experience 
a short-term but very meaningful learning 
project that speaks to their condition and 
strengthens their faith, then they may be willing 
to try another one a little later. 
We no longer live in christendom, where the 

church is a central factor in the life of the 
community. We live in a secular society where 
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many forces clamour for people’s loyalty and 
energy, and we are learning again what it means 
to be part of a “remnant church” as it was in the 
early days of the Jesus movement. We need to 
band together in cell groups and small groups 
within the church network in order to nurture 
our faith, in order to retain our perspective in 
the vast changes and turmoil that swirls around 
us in society today. 

From my readings in adult education, from 
my experiences in local churches, lay-training 
centres, and seminary classrooms, I am 
convinced of the power and potential of trusting 
and encouraging adult inquirers and church 
members to help shape and fashion the learning 
enterprises which we all need. 

Adults possess a great variety of gifts and 
abilities. The Spirit of God can work surprising 
things in our communities where there is 
initiative, discernment and mutuality! Are we 
willing to undertake some fresh ventures to 
undergird the spiritual nourishment of ourselves 
and our people? 

William Adamson is currently the president of St. Andrew's 

College, Saskatoon. He also teaches in the area of Christian 

Ministry. He is a minister with the United Church of Canada 
and has been a resource person for workshops in the many 
aspects of adult education and faith development.  
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a oie : 
A: awareness of the need fos 

adult catechesis has been growing 
since the Second Vatican Council. 
Now not only is there a growing 
sensitivity to the need, but there is 
also a’ “proliferation of many adult 
programs.’ ‘Many of these programs . 
shareid common thrust—that of 
helping. individuals and communi- 
ties grow to be ever-faithful disci- 
ples. Discipleship, however, is not 
isolated from life but integrated into 
it. In a paper promulgated by the 
National Advisory Committee on 
Adult Catechesis (NACAC) entitled 
Serving Life and Faith: Adult Reli- 
gious Education and the American 
Catholic Community, the concept of 
the adult learner being today’s disci- 
ple was developed. The paper does 
not view discipleship as passive, but 
rather as active, participative. 

There are five emerging trends in 
adult: catechesis today which con- 
tribute to the formation of today’s 
disciples. They are: a renewed under- 
standing of Scripture, the small 
group movement, theological reflec- 
tion and imagination, the use of the 
  

Maureen Gallagher is Director of Adult and 
Family Ministry for the Archdiocese of Mil- 
waukee. She is a popular speaker and an experi- 
enced educator and is the author of several 
books, including The Cathedral Book (Paulist 
Press) and Spirituality of Parenting (Sheed & 
Ward). She holds a Ph.D. in Adult Education 
from the University of Wisconsin. 
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social sciences and the use of televi- 
~ sion and video cassettes. 

I Search Jor Biblical 
Understanding 

A Spiritual Approach » 
The Notre Dame Study of Catho- 

lic Parish Life indicated that Bible: : 
_ study is the “most frequent” focus 

of parish adult education. This 
trend has been emerging over the 
past twenty years. However, the 
focus of Bible study has moved from 
a somewhat academic study to a 
pastoral-spirituality approach. In 
the 1960s people studied Ignatius 
Hunt’s Understanding the Bible and 
were either enthralled or stunned by 
the explanation of the Yahwist and 
Priestly versions of creation found in 
Genesis. Today the emphasis, while 
rooted in solid scholarship, is on 
understanding God’s word as it 
speaks to people today. The thrust 
promotes a spirituality based on dis- 
cipleship to the God who lives in 
people’s existence today. 

Walter Brueggemann’s The Bible 
Makes Sense is a good example of a 
pastoral-spirituality approach to 
biblical study. Brueggemann asserts 
that there is a need to understand 
the history and culture of the bibli- 
cal times, aspects of literary form, 
the geography of Canaan, etc., but 
suggests that more is necessary for 
the Bible to nurture people today. 
He maintains that there is a need to 

develop an historical imagination. 
By this he means that it is important 
not only to understand the original 
meaning of the Scripture but that it 
is also crucial to be able to connect 
them to life today. Therefore, after 
studying a journey theme in the 
Bible, Brueggemann invites reflec- 
tion and discussion on: 
“What is the basic story of your life? 
Name the two or three or four basic 
events or perceptions which shape 
your life....Israel’s credo is about 
going out from a place (Jer. 2:6) and 
coming in to a new place (Jer. 2:7). 
What safe places, safe relationships 
have you been able to risk...? Has 
this permitted you to grow? What 
plans, relationships...have been too 
precious to leave? Has this immobil- 
ized or protected you?” 

New Catholic World 

Reprinted with permission from New Catholic Ul . Sept. /0ct.,n 1987 
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What makes this approach valu-: 
able today:is that it helps people see. 
the complexities of life and to name-" 
them in a way that connects them:to 
their tradition. It goes further.by: 
pushing people to action. The spirit--~ 
uality approach looks at the Bible, not 
as an object to be studied, but rather: 
as a treasure to be discovered which 
helps people sort out and cope with 
their lives: As opposed to the funda- 
mentalist approach, it does not 
assume to have all the answers or to 
have the ability to offer simple solu- 
tions to complex problems. Its 
approach is not literal but rather 
symbolic. It helps people get in 
touch with, name and deal with the 
major meanings in life. Bruegge- 
mann states that itis a ‘lens through 

New Catholic World 

Adult 

which all of life is to be discerned.” 
A program that effectively inte-- 

“grates scholarship and the use of - 
imagination is Eugene Trester’s 

Biblical . Interdependent 
‘Learning (ABIL). This program 
includes .a training component 
which initiates people into the 
ABIL approach and gives them the 
necessary skills to lead small groups 
in biblical study. The program has 
produced competent leaders from 
the rank and file of parishioners and 
has made a real impact on local com- 
munities across the United States. 

B. Feminist Approach 
Biblical studies from a feminist 

perspective have made a significant 
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impact in adult education and 
promise to continue to do so into the 
1990s. Serious study by people like 
Elisabeth Schussler Fiorenza and 
Sandra Schneiders has provided 
women’s study groups with valuable 
resources. In particular, Schneid- 
ers’ Women and the Word provides a 
very readable approach to the spirit- 
uality of women based on an exami- 
nation of the gender of God in the 
New Testament. Joseph and Carolyn 
Gerassi’s Mary Magdalene and Other 
Women in Jesus’ Life provides an 
insightful approach to Jesus’ rela- 

tionship to women. 
The feminist thrust in adult edu- 

cation is three-fold. First, it enables 
women to examine the cultural- 
ecclesial biases which have been 
passed on for centuries and to see 
that these need not persist. Second, 

the studies help promote solidarity 
among women and enable them to 
get in touch with an authentic spirit- 
ual heritage which has been lost for 
centuries. And third, the feminist 
biblical movement motivates both 
men and women to actions which 
promote justice not only for women 
but for other minorities. The femi- 
nist Scripture scholars have nur- 
tured discipleship in women. In 
fact, their contribution has enabled 
many women to stay connected in 
some way with the institutional 
Church. 

C. Liturgical Approach 
Besides studying the Scriptures 

from a spirituality thematic approach 
and a feminist approach, another 
perspective is also prevalent and 
promises to grow. This third aspect 
of biblical study can be considered 
liturgical because it focuses on the 
Sunday readings. The Rite of Chris- 
tian Initiation of Adults (RCIA) 
movement has done a great deal to 
promote the study of the Sunday 
lectionary as part of the preparation 
for catechumens. Other resources, 
such as Share the Word, are widely 
available in both print and video 
form for the study of the Sunday 
readings. While many of these 
weekly resources acquainted the 
users with pertinent research and 
insights, they generally invite the 
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readers or viewers to connect the 
readings to their real life issues 
which enables them to see what it 
means to be a follower of Jesus 

today. 

II—The Small Group 
Movement 

Matthew Hayes, from the Na- 
tional Advisory Committee on 
Adult Catechesis (NACAC), re- 
ported in a national survey taken in 
1983 that 93% of the respondents said 
that their discussion groups were 
their typical format for adult educa- 
tion. Discussion groups are not new 
to the Church in the United States. 
The Christian Family Movement, 
dating back to the 1950s, promoted 
discussion-action groups. However, 
a new and more developed move- 
ment is occurring presently and 
promises to continue. 

Spiritual renewal movements, 
particularly Renew, have been large- 
ly responsible for making possible 
the small group movement. Renew 
promotes small groups of people 
coming together in homes for prayer, 
Scripture reading, reflection, discus- 
sion and outreach projects. These 
usually occur for six weeks in the fall 
and six weeks in the spring, but are 
often extended by the people in- 
volved. In one sense the small 

groups flowing from Renew seem to 
be the American version of inten- 
tional Christian communities which 
are springing up around the world. 
In Africa the communities are 
referred to as “small Christian com- 
munities,” in South America they 
are “basic Christian communities,” 
and in Europe many are called 
intentional Christian communities 
and often have social concerns as 
their focus. 

Three things are noteworthy in 
this trend. First, the movement is 
more than an adult education tech- 
nique or format. Its impact goes 
beyond methodology. It illicits com- 
mitment to the group and to service 
beyond the group. At its best it ful- 
fills one of the tasks of catechesis: to 
build community. The outgrowth of 

such small groups is a sense of 
knowing people, caring for them 
beyond “group time,” feeling a part 
of other people’s lives who are also 
on a journey searching for meaning 
and trying to create a better world. 

Second, the movement in one 
sense is counter-cultural. In a bril- 
liant expose of American culture, 
Robert Bellah and associates in Hab- 
its of the Heart point to the inherent 
individualism in American life. To 
build their case, the authors give 
examples: a) biblical individualism 
as seen in the Puritan experiences, 
b) republican individualism as seen 
in Thomas Jefferson’s ‘‘all are 
created equal’; c) utilitarian indi- 
vidualism as portrayed in the self- 
sufficient mottoes of many American 
heroes; d) expressive individualism 
as seen in the poet Walt Whitman 
and the humanists who promote 
self-actualization as the goal of 
human life. 

Despite the profound individual 
bias in America, Bellah acknowl- 
edges that there is also loneliness 
and a desire not to be in this life 
alone. In a remarkable book entitled 
Dangerous Memories, which syn- 
thesizes both Habits of the Heart and 
the small community involvement, 
Bernard Lee and Michael Cowan 
point to mediating structures (small 
groups) which bridge rampant indi- 
vidualism and biblical communism. 

Third, small groups in the United 
States have become the place where 
both theological reflection happens 
as well as social outreach. Karl 
Rahner envisioned small communi- 
ties of this kind in The Shape of the 
Church to Come. Rahner put great 
emphasis on genuine basic Christian 
communities. He projected that if 
they were not rediscovered, the 
larger Church would not survive. 
He saw grassroots communities 
becoming the foundation of the 
Church of the future. While this is 
not the case to date, the small group 
movement is one indication that the 
trend Rahner projected fifteen years 
ago is beginning to happen. The 
small group movement points to the 
communal aspect of discipleship 
which was inherent in the early 
Christian communities. 

New Catholic World  
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III—Theological Reflection 
and Imagination 

The third trend is one of method- 
ology rather than structure or con- 
tent. It is an approach which per- 
meates a great deal of Bible study 
and other content areas. It is a for- 
mational aspect of small groups and 
the RCIA. Theological reflection is 
a process which enables people to 
reflect upon their own experience, 
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“Small groups have become 
tne place where theological 
reflection and social out- 
reach happen. ’’ 

look for meaning in the experience, 
and connect it to their theological 
heritage. The process always begins 
with experience and then interprets 
the event in light of Scripture or 
tradition. The value in seeing the 
relationship of experience to theol- 
ogy is not to make the experience 
“holy,” but rather to recognize the 
“more” or the “holiness” which is 
inherent in the experience. By see- 
ing it in relationship to Scripture or 
theology or liturgy, the person feels 

a connectedness to the past, finds 
meaning in the present and is ener- 
gized for the future. This pastoral 
approach to catechesis inverts the 
methodology of the past which often 
began with theology and helped 
people understand it in their lives. 
Theological reflection begins with 
life and sees, names and responds to 
God’s presence in experience. This 
is at the heart of discipleship. 

Two skills related to theological 
reflection which have come into 
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prominence are storytelling and the 
use of imagination. John Shea more 
than anyone else has presented the 
great biblical heritage of storytelling 
in a compelling way. Not only his 
talent for telling stories, but his solid 
approach in empowering others to 
both listen to and tell stories has 
made a significant impact on how 
theological reflection is done. Shea’s 
approach enables people to see the 
Spirit’s presence in everyday life 
experience. Not only does one see it, 
one is moved to respond. 

Not unrelated to storytelling is 
the use of imagination. The power of 
images has been rediscovered. Kath- 
leen Fischer presents a viable case 
for using imagination. She states: 

“We realize that, far from endanger- 
ing faith, the imagination evokes and 
nurtures it; revelation occurs first on 
the level of the imagination and so 

does our initial response of faith to 
revelation. The imagination, prop- 
erly understood, provides access to 
the deepest levels of truth and allows 
us to live in the ‘real world.”” 

Fischer gives many examples of 
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using Scripture imaginatively. She 
is not alone in promoting imagina- 
tion. Joseph Grassi presents the 
power of biblical imagery in a con- 
vincing way. He states that 1) per- 
sonal growth is profoundly influ- 
enced by emotion-packed images; 2) 
we must first image what we are to 
set in motion; 3) the biblical heart 
image is especially powerful. Doro- 
thee Soelle presents Jesus as a per- 
son driven by an imagination which 
said things could be different, boun- 
daries could be broken, the kingdom 
of God would make life better. Wal- 
ter Brueggemann points to imagina- 
tion as a gift of vitality which 
discerns promise, receives newness 
and heals wounds. 

The whole movement of theologi- 
cal reflection, which is sustained by 
storytelling and exercises which call 
for the use of religious imagination, 
is foundational to what is happening 
today in adult catechesis. Knowl- 
edge alone is no longer seen as suffi- 
cient. It must be coupled with 
imaginative approaches to motivate, 
stretch, sustain, connect and compel 
people to build a world which recog- 
nizes and responds to God. 
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“Today’s religious educa- 
tion programs deal more 
with real-life issues.’’ 

IV—Use of the Social Sciences 

The fourth major trend is the dis- 
covery of and reliance on the social 
sciences for effective adult cateche- 
sis. People like Leon McKenzie, 
John Elias, James Fowler, Nancy 
Foltz and James and Evelyn White- 
head have applied the social sciences 
in ways that are helpful to adult reli- 
gious educators. By understanding 
the relationship between effective 
‘secular’ adult education and 
adult catechesis, McKenzie has sug- 
gested a motivational theory which 
can be the framework for effective 
planning. John Elias has situated 
adult religious education in the his- 
torical- context of adult education. 
He has further suggested a planning 
framework for effective programs. 
James Fowler’s primary research 
into faith development adds insights 
into the developmental nature of 
faith. Nancy Foltz’s book focusing 
on the life cycle relates the need to 
know the critical stages of adult 
development to the program needs 
of various groups. James and Evelyn 
Whitehead have made considerable 
contributions in bringing together 
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theology and the social sciences. 
The research on family systems 

and family life cycles highlights the 
need for consideration of family 
needs and family development. Not 
only are family programs being 
offered as a convenience, but they 
are seen as a way of promoting the 
growth of the family as a system. 

Due to the work of people like Joe 
Holland and Peter Henriot, more 
adult programs are built upon social 
analysis. These programs encourage 
discipleship by linking faith and jus- 
tice. They are designed to motivate 
and empower participants to under- 
stand, evaluate, change and adjust 
political and social systems. 

Fifteen years ago the typical adult 
religious education program tended 
to be watered down graduate theo- 
logical lectures. Today, due to the 
influence of the religious educators 
trained in the social sciences, the 
programs are process oriented and 
deal with more real-life issues like 
parenting, marital relationships, 
problems of the elderly, and faith in 
everday life. Increasingly they 
include a social analysis component. 
Theology and Scripture are incorpo- 
rated by way of theological reflec- 
tion. 

V—Use of Television 
and Videos 

The fifth emerging trend in adult 
catechesis is the greater use of video 
cassettes and television. There are 
two reasons for this trend. 

The popularity of video cassettes 
in the secular market has resulted in 
almost half of all homes having 
video cassette players. With the 
availability of the hardware, more 
companies have developed creative 
software. No longer is the market 
limited to cassettes of ‘“‘talking 
heads’ of college professors, but 
playwrights have been hired to write 
engaging scripts; processes have 
been developed which engage the 
viewers in theological reflection; 
connections have been made which 
relate the present to the tradition; 
the imagination has been stimulated 
to pursue further inquiry. 
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In some parts of the country cable 
television has made religious pro- 
gramming more accessible. In other 
parts of the nation, public and pri- 
vately owned television stations 
have shown interest in topics which 
have a religious dimension. 

Television and video cassettes 
have made it possible to bring adult 
and family catechesis into the home. 
No longer do people have to go to 
the parish for adult religious forma- 
tion. They can schedule the time at 
home with friends and/or family to 
engage themselves in growing to 
understand discipleship. 

Conclusion 

The major thrust of adult cate- 
chesis as it approaches the 1990s is 
that it is truly designed to help peo- 
ple’s faith become ‘living, con- 
scious and active.” In the 1960s and 
1970s the thrust was on information. 
The challenge was to help people 
know what the biblical scholars and 
contemporary theologians were say- 
ing. Today the challenge is to help 
people see that faith is an integrative 
part of life. It is the dimension of life 
which enables people to find mean- 
ing and purpose in everday exis- 
tence. It calls people to pull together 
their family life, work life, social life 
and personal life into one life which 
is rooted in faith. It proclaims that 
this cannot be done alone, but that it 
needs a community context. It raises 
the consciousness of the faithful to 
economic and social injustices and 
motivates them to act on behalf of 
the powerless. 

These five trends, as outlined 
above, are having a positive influ- 
ence on adults engaged in faith 
development. They promise to have 
a significant impact on the Church 
of the future. As disciples grow in 
faith they begin to take over leader- 
ship roles in the community and 
become a leaven, a change agent. 
Ultimately, through dialogue and 
understanding, the disciples will 
change the institutional Church 
which has proclaimed that adult 
catechesis is the chief form of cate- 
chesis. ® 
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Karen Ann Szentkeresti 

and Jeanne Tighe 

T. days of buying ‘“one-size- 
fits-all” pre-packaged adult learn- 
ing programs are over. Gone, too, 
are the seas of folding chairs sup- 
porting passive adults awaiting a 
“nice reflection from Father.” We 
are a mobile, highly diverse, evolv- 
ing people, struggling to uncover 
the religious significance of our 
daily experiences, hoping to trans- 
form our journeys into the possibili- 
ties Jesus offers us. 

Where do we begin? Why not 

  

begin with ourselves as adults-in- 
process? An honest naming of our 
own adult passages and life struggles 
will reveal possible ways to explore 
this issue with our parish communi- 
ties. If we are not in touch with the 
crux of our own Christian unfold- 
ing, we wilt never be able to discern 
the growth struggles of the adults in 
our pews, let alone provide adequate 
educational support for them. In the 
box on Page 212 is a set of questions 
designed to help you assess your 
own experiences of adult learning, 
and to help you in developing chal- 
lenging solutions to these needs in 
your parish. 

There 1s a commonality between 
your experiences of life and learning 
and the experiences of the men and 

New Catholic World 

Reprinted vith permission from lew Catholic World, Sent./Oct., 198 
from Paunlist Press, Mahwah, XJ.  



wemen in the pews. Many of your 
Ov experience an be recast into 
v2 le resour ; for adult educa- 

your p= sh. Are you sifting 
.« meaning hidden within your 

ali riences, or ignoring it? 
Arey tening to the life experi- 
ences ur parishioners or letting 
them - away? Know your peo- 
ple. k= :ct on their stories. Plumb 
their experiences for meaning. 
Enable your parishioners to acknowl- 
edge the issues they are wrestling 
with and develop support programs 
addressing their felt needs. Reach 
out to them where they are, not 
where you assume they should be. 
The places in which they find them- 
selves are graced moments. Reli- 
gious education strives to empower 
adults to discover the One waiting to 
encounter them in the everydayness 
of life. 

Your own reactions to adult reli- 
gious learning are probably not very 
different from the reactions of most 
parishioners. Adults generally want 
to learn when they need to. Inner 
and outer change makes us uncom- 
fortable. We need to adjust, to 
stretch beyond where we are, to turn 
ourselves around. Religious educa- 
tion helps us do this. 

The more that adult education 
offerings speak to our felt needs, the 
greater likelihood of our participa- 
tion. The decision to participate in 
adult learning is generally based on 
more than one need or motivation. 
When some of these needs are met, 
we tend to approve of the learning 
experience. When our needs are 
ignored, we generally decide that 
the event was a waste of our time and 
energy. We promise ourselves that 
this will never happen again. 

Program planners attempt to 
target a wide variety of adult needs. 
Consideration must be given to the 
stage-related needs and lifestyle- 
related tasks of every projected 
audience. What are the felt needs of 
your parishioners? How do you 
know? Do you ask them? Are you 
taking into account the growing 
edges normally experienced in early, 
middle, and later adulthood? Is your 
planning sensitive to and aware of 
the life-skill needs of your single, 
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engaged, married, separated, 
widowed, and divorced parishion- 
ers? Are you developing programs 
to support the ability of youth, teen- 
agers, those parenting young chil- 
dren, and dependent adults to 
respond to the issues confronting 
them in their families, their neigh- 
borhoods, on their jobs, and at their 
places of recreation? Are the time 
commitments and energy levels of 
your parishioners such that they are 
likely to participate in one particular 
time preference over another: early 
morning before work? after the kids 
are off to school? over lunch? before 
the kids come home from school? 
over supper? after the evening meal? 
during a get-a-way weekend? Are 
they more likely to lock into a one- 
shot event, a three part series, an 
extended in-depth course? Would it 
be more effective to design extended 
offerings over a period of weeks or 
months? Is it realistic to expect that 
everyone will be able to participate 
in all the sessions they commit 
themselves to? Should summary 
sheets be designed for persons who 
miss a particular session? Do you 
have parishioners who would prefer 
learning on their own using parish 
leaders as resources/mentors? Does 
your parish have a lending library 
for parishioners who would borrow 
books, tapes, videos, etc. for self- 
directed growth? Would some of 
these independent learners appre- 
ciate a planned gathering for open 
discussion and sharing? 

Effective parish programming 
plans for the normal diversity 
among adults. Successful planning 
uses a buckshot approach offering a 
wide range of options in a variety of 
formats and time frames. Individual 
programs are customized for partic- 
ular audiences with similar interests 
and concerns. 

You might be saying to yourself 
right now, “I can’t take on all that 
work. No one could do all of that by 
himself or herself.” And you’re 
right! That’s what parish adult edu- 
cation planning committees or par- 
ish council commissions are for. 
Who are the people designing your 
adult programs right now? Success- 
ful program development generally 

occurs when the people doing t+ 
planning come from the people to 
served. Who knows better what 
needs of that population are? 1 
greater the base of in-put, the more 
likely your offerings will succeed. 
Men and women from each targeted 
category should be actively involved 
in every aspect of program develop- 
ment and execution. 

Program planners must under- 
stand the collective goals of adult 
education in the Church. They need 
to have a working appreciation of 
the challenges inherent in each stage 
of Christian adulthood and the ways 
adult religious education can support 
those on such a journey. The spe- 
cific goals of each individual pro- 
gram should flow from these basic 
premises and be clearly understood 
by all. Planners cannot work in a 
vacuum. Parish leaders need to 
assist them with faith formation, 
skill development, and a wide vari- 
ety of resources. Such training 
takes time, patence, and a great deal 
of hard work. The pay-off is well 
worth the effort and investment. 
Within such a dynamic, volunteers 
challenge one another to hone their 
skills and deepen their faith. Pas- 
toral leaders, in like manner, call 
forth the faith and giftedness of their 
volunteers and orchestrate their wit- 
ness and talents into effective minis- 
tries for building up the adult faith 
community. 

How are you letting your parish- 
ioners know about the good things 
your committee/commission has 
planned for them? What does your 
parish advertising effort look like? 
How much of your time, talent, and 
money are being invested in this 
crucial area? Adults are discriminat- 
ing creatures. They tend to miss 
one-time invitations and have come 
to expect quality in advertising. 
Think of all the communications 
you pitch in the trash every day 
without giving them a thought. 
Printed materials need to be clearly 
written. They must be deliberately 
woven into the felt needs of your 
projected population. Your com- 
munications must be visually attrac- 
tive. Clip art, creative writing, 
varied typing elements, lettering 
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Ask Yourself These Questions 

What was the last adult learning experience I participated in? How 
did I find out about it? What attracted me to it? What were my real 
reasons for going? How did the topic, format, timing, location, cost 
and facility influence my decision to participate? Did I go alone or 
make arrangements to share the experience with others? 

What has been my most meaningful adult learning experience? 
What life experiences, felt needs, self-investments, and expectations 
did I bring to it? How did the presentor, topic, timing, location, 
financial investment, and facility compare with my expectations? Did 
interaction with friends make a difference? Was I comfortable? Could 
I hear and see well? Did the presentor speak to my needs, address my 
concerns, provide immediate skills, and suggest future directions? 

How have personal experiences of crisis, failure, transition, stress, 
loss, responsibility, and increased leisure time triggered my participa- 
tion in adult learning? Have any of my normal, basic human needs 
fostered my involvement in growth opportunities: survival? security? 
self-worth? belonging? intimacy? meaning? generativity? When I feel 
the need to change, grow, or deepen, am I always able to find the time 
and energy needed to participate in planned series or individual 
programs? Do I find myself choosing books, magazines, pamphlets, 
videos, audio cassettes, one-on-one resourcing, or informal discus- 
sions as viable alternatives? Have there been times in my life when I 
was more or less open to informal/unstructured/self-directed learn- 
ing? Can I recall other times in my life when formal /structured /other-   

machines, artistic layouts, and 
colored paper can work miracles for 
parish-made advertisements. Printed 
promotions must be supported by 
other advertising efforts. There’s a 
lot of talent sitting in your pews each 
week. Recruit your business mana- 
gers, advertising personnel, artists, 
copywriters, small business owners, 
etc. Get your parishioners involved 
in creating bulletin inserts, news- 
paper ads, window posters, first 
class flyers, handbills, and lawn 
signs. Involve your home-bound 
and young parents in telephone 
invitations and ‘‘bring-a-friend” 
campaigns. Have your ushers/ 
greeters distribute flyers at the 
church doors. Promote your pro- 
grams from the pulpit. Involve your 
teens as babysitters and your able 
adults in a ministry of transporta- 
tion. Simple hospitality goes a long 
way. Neighboring parishes can mut- 
ually advertise each other’s pro- 
grams. Similar parishes can cooperate, 

supporting shared events. Every par- 
ish doesn’t have to reinvent the same 
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directed learning was more appealing? 

programming for the same people. 
Varied formats and adult method- 

ology are an absolute must. A real 
effort should be made to incorporate 
right and left brain learning experi- 
ences. Facilitators should teach to 
all preferred styles of learning. Pro- 
grams must keep pace with an aver- 
age adult’s attention span. Most 
segments should not exceed 30to 45 
minutes. Each segment should be 
sprinkled with individual, partner, 
small group, and large group focuses. 
Stand-up and refreshment breaks 
need to be strategically planned. 
The mind can process only as long as 
the seat can endure! Participants 
should be invited to touch base with 
their lived experiences and feelings 
regularly. Such opportunities build 
bridges between their past knowing 
and future growth. 

The quality of a facility can make 
or break a program. What are your 
facilities like? Are they warm and 
welcoming or cold and institutional? 
The last place adults want to go is 
back to elementary school. So many 

of our parish facilities communicate 
that message. Adult gathering spa- 
ces need to be clean, comfortable, 
and in good repair. Adequate heat 
and proper ventilation are a must. 
Temperature controls should be 
adjustable. Spaces need to be prop- 
erly wired for direct and indirect 
lighting, refreshment areas, audio- 
visual equipment, an adequate 
sound system, etc. Lavatory facili- 
ties should be suitable for adult use. 
Padded, movable seating will afford 
you the most versatility. Do you 
have adequate seating that can be 
laid out in a variety of configurations 
for prayer groups, small and large 
group discussions, hands-on work- 

shops, committee meetings, inti- 
mate liturgies, group projects, and 
community-building activities? Is 
there a kitchen facility nearby? We 
create our learning spaces and they 
shape us. A flexible, well-planned 
adult education center is a theologi- 
cal statement in and of itself. 

Wha kind of budget doés your 
parish set aside for on-going adult 
formation? Does your budget reflect 
your parish’s mission and goals? 
Does it enable a real experience of 
adult-church-in-process? A budget 
is an exercise in values clarification. 
We pay for what we value. How does 
your adult education budget com- 
pare with your parish’s yearly 
income? What is the percentage of 
your parish’s resources that is 
directed toward child-centered 
ministries and events? Should we 
not be budgeting at least that 
amount, if not more, for the fully- 
initiated members of our faith com- 
munity? Programming and funding 
go hand in hand. You can’t have one 
without the other. Adult education 
facilities, lending libraries, and 
properly trained volunteers cost 
money. Do you presently have the 
furnishings, equipment, resources, 
and budget to do the job right? Are 
you making good reading and view- 
ing material available to your adult 
population? Where else are they 
going to find it? Parish communities 
shoud be regularly campaigning to 
get quality reading, listening, and 
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viewing materials into the hands of 
their members. Book racks provid- 
ing a constant menu of adult enrich- 
ment materials should greet all 
adults in their parish vestibules. Yet 
even this self-supporting effort 
needs initial seed money to get 
started and dedicated volunteers to 
maintain it. We need to seriously 
re-think the places we are investing 
our parish resources. All too often 
we have stuffed the pockets of little 
children hoping that they will carry 
all we have given them throughout 
their adult lives. 

Adult education is not a series of 
programs. It is a parish-in-process. 
We need to abandon the mentality 
that measures success by the num- 
ber of participants. Numbers can 
betray. If only a dozen people par- 
ticipate, you’ve met the needs of a 
dozen people. They count. Their 
number indicates other areas yet to 
be met by different topics, formats, 
time frames, and resources. Playing 
the “numbers game” can be very 
defeating. Discerning evaluation 
will point to new targets and fresh 
strategies. It is unrealistic to think 
that any one offering will meet all 
the needs in your parish commu- 
nity. All too many parishes have 
approached RENEW, Christ Re- 
news His Parish, Genesis II, Romans 
VIII, and parish missions with this 
mentality. It is more helpful to view 
a parish community as concentric 
circles. In any parish community, 
one will find varying degrees of 
readiness for adult religious educa- 
tion. There will always be several 
hundred people who open them- 
selves to almost any programming. 
But a large number of adults won’t, 
or can’t, trust themselves to any 

offering, regardless of the topic, for- 
mat, timing, quality, etc. These are 
the ones we rarely see at Mass. They 
swell our Christmas and Easter cele- 
brations. The rest of our parish 
community generally falls in between 
these two polarities. Parish planners 
are challenged to “hit the target” 
with each of these populations. As 
with any skill, this takes practice. 

Frequent participants generally 
bring with them an already-develop- 
ing self-acceptance and religious 
appreciation. Their past support 
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systems and resources have been 
such that they can manage the stress 
of their daily lives and adult unfold- 
ing fairly well. They have learned to 
make time for gathering with like- 
minded people to share faith, cele- 
brate liturgy, and open themselves 
to conversion. Personal prayer, 
Scripture study, spiritual reading, 
and on-going education offerings 
enable them to creatively weave 
their past histories, present chal- 
lenges, and future dreams meaning- 
fully. Theirs is a deliberate, respon- 
sible faith. We must never devalue 
their participation nor write off their 
desire for on-going formation. 

A on the other end of the 
continuum have yet to discover a 
living faith. They need to be evange- 
lized. The faith of their childhood, if 
any, was lost somewhere along the 
way to early adulthood. Watching 
others believe, act, celebrate, and 
pray to their God leaves them 
empty. They have yet to experience 
the warmth and hope held out by the 
church community. These adults 
feel left behind, cast out, unworthy, 
disconnected, and thrown away. 
Adult education will rarely reach 
them. Authentic people will. Trusted 
relationships need to be developed. 
Quality of presence will be our most 
effective ministry and a generous 
wasting of time our most successful 
method of adult education. Such 
ministry goes slowly. It demands 
great patience and selfless love. 

Standing between these two pop- 
ulations are most of the adults in our 
parishes. These are the men and 
women waiting for us to make the 
Good News of Jesus Christ accessi- 
ble. Such adults find themselves in 
various stages of letting go of the 
magical-punishing God of their 
childhood and the authoritarian 
Church in which he lived. They are 
stretching to reach a personal Lord 
and a faith community they can 
believe in. We find them coming 
and going, trying to belong and pul- 
ling away, risking new growth and 
retreating into old patterns. Suc- 
cessful programming seeks to ad- 
dress their needs, providing experi- 
ences rich in story and symbol, in 

community building and communi- 
cation, in personal reflection and 
faith sharing, in watching commit- 
ted adults do the work of the Gospel 
and trying out those roles themselves. 

Program planners often wonder: 
What's available? Can we purchase 
or rent resources that work? There 
are many excellent resources on the 
market today. Each will have to be 
customized for a parish’s particular 
needs. Resources are tools, not pro- 
grams. Using a resource as a pro- 
gram is like whittling away ata piece 
of wood without knowing what you 
are trying to create or why. Needs 
assessment and the development of 
goals and objectives must precede 
the decision to use any prepackaged 
resources. Some of the greatest 
shortcomings in utilizing company- 
made resources are shoddy on-site 
preparation, poor on-site follow-up, 
and abusive use of ‘fillers’ when we 
can’t figure out what else to do. 
Your local diocesan audio-visual 
library will allow you to preview 
materials prior to rental or purchase 
in order to assess their applicability 
in your parish. They can indicate 
which resources have been working 
well in parishes similar to yours. 
Idea-sharing with others involved in 
parish adult education is another 
great way to discover workable 
resources. The directors of religious 
education and pastoral ministers in 
our diocese gather in deanery clus- 
ters regularly. Part of every session 
assesses current parish program- 
ming and materials. Scanning pub- 
lishers’ catalogs and ordering mater- 
ials to preview is a third method 
many planners find helpful. We 
would warn against purchasing 
materials sight unseen. One parish’s 
experience with a particular resource 
might not be another’s. A great deal 
has to do with how the resource is 
used, why it is used, and whom it is 
used for. 

Our parishes need to assess the 
resources, ask the right questions, 
and accept the challenges that living 
in an adult faith community necessi- 
tates. Facilitating quality adult reli- 
gious education is not an easy task 
but it is an essential one. Have we 
the courage to help shape a truly 
“adult” Church? e 
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JUSTICE EDUCATION 
IN PARISHES: 
How Do We Begin? 

Helen C. Swift, SND deN 

P arish life in the United States has 
come under careful scrutiny in the 
past decade through several in- 
depth studies. In 1978 the National 
Conference of Catholic Bishops 
formed the Committee on the Par- 
ish. The survey and the analysis 
  

Helen C. Swift, SND deN, is at present a 
freelance speaker, writer, and retreat director. 
She holds an M.R.E. and an M.A. in Theol- 
0gy, and is the author of several books, including 
A Living Room Retreat and How Blest You 
Are (both St. Anthony Messenger Press), and is 

co-author of Mustard Seed Process (Paulist 
Press). 
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done by this Committee were com- 
pleted four years later and the final 
report was published in May, 1983. 
This Parish Project also cooperated 
in a major study, conducted by the 
Center for Pastoral and Social Min- 
istry of the University of Notre 
Dame, which began in 1981. Some 
interesting statistics were produced 
by these two studies. 

Of the fifteen organized activities 
reported by parishes, liturgy plan- 
ning ranked first with seventy-two 
percent reporting such programs. 
Social action ranked second to last 
with only twenty percent. Even if 
one considers only parishes defined 
as “effective” according to the sur- 

vey, the results (forty-six percent) 
are not encouraging. 

These statistics may sound de- 
pressing for anyone deeply con- 
cerned about justice education and 
the action which should follow a 
greater awareness of justice issues. 
There is a need to realize, however, 
that until the 1960s parishes had a 
long tradition of caring for the needy 
among their parishioners through 
the St. Vincent de Paul Societies. It 
was also a common practice to care 
for poor children in the parish 
school with free lunches, etc. In 
other words, parishes were involved 
in some charitable endeavors. 

In the sixties there was a shift in 
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some parishes to meet the needs of 
the broader coi::munity. There was 
ar ffo:t in these parishes to help 

gz in touch wit community 
organizations that met particular 
needs. There is also some 2vidence 
of involvement in specific obrograms 
such as housing, justice iucation 
and health needs. Howeve:, accord- 
ing to the Parish Project, this shift 
has taken place in only twenty per- 
cent of the parishes. What is even 
more revealing is that only four 
pecent participate in social issues; 
that is, four percent take part in 
works of justice in distinction to 
works of charity. 

Let us look at this twenty percent 
of the parishes from another per- 
spective. In 1971 the Synod of 
Bishops issued a document, “Justice 
in the World.” The opening state- 
ment of this document reads: 

Gathered from the whole world, in 
communion with all who believe in 
Christ and with the entire human 
family, and opening our hearts to the 
Spirit who is making the whole of 
creation new, we have questioned 
ourselves about the mission of the Peo- 
ple of God to further justice in the 
world. (italics mine) 

The gist of the bishops’ answer to 
their own question has been quoted 
numerous times: 

Action on behalf of justice appears 
to us as a constitutive dimension of 
preaching of the Gospel or, in other 
words, of the Church’s mission for 
the redemption of the human race 
and its liberation from every oppres- 
sive situation. (“Justice in the 
World,” #6) 

Why is it that more than ten years 
after this strong statement linking 
faith and justice, eighty percent of 
the United States parishes are still 
dragging their feet? One of the 
underlying causes was highlighted 
by Dr. David C. Leege, Director of 
the Center for the Study of Contem- 
porary Society which directed the 
Notre Dame Study. Speaking at a 
conference, The American Catholic 
Parish of the 1980s, Dr. Leege 
explained: 

We coded all parishioners by 
whether their religiosity is exclu- 
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sively me-centered, whether it is 
exclusively social in orientation, or 
whether it combines the individual- 
istic and communal themes. The 
paradox of American liberal individ- 
ualism in the Catholic setting shows 
clearly in our data. Thirty-nine per- 
cent of core Catholics are individual- 
istic; they are concerned about their 
own shortcomings, about how they 
act on God or God acts on them, and 
about the reward they will receive 
either in this life or in the afterlife. 
About eighteen percent are commu- 
nal; they define the central religious 
problem as alienation and social dis- 
harmony, and they look for a peace- 
ful and just social order. Twenty-one 
percent define their religious values 
through both themes... It is sobering 

to note the dominance of individual- 
istic themes in a Church that 
stresses community symbols. Ameri- 
can individualism is a pervasive value 
that affects not only how people 
approach God, but how they deal 
with each other. 

Realizing the integral relationship 
of the parish and the diocese, the 
Committee on the Parish surveyed 
dioceses, trying to determine how 
they could serve parishes in their 
renewal efforts. The survey included 
a list of twenty-seven elements of 
parish life and dioceses were asked to 
consult widely to determine which 
elements were in greatest need of 
improvement. The results of 109 
dioceses were compiled. Aduit edu- 
cation was given the highest priority 
with a weighted score of 249. Adult 
education is usually understood to 
refer to programs on prayer, Scrip- 
ture, liturgy, sacraments—all with 
an individualistic orientation related 
to a God-and-me spirituality. In 
fourth place was ‘‘efforts toward 
justice education and action’’ with a 
score of 132. We might interpret 
the fact that the need for justice edu- 
cation was in fourth place as a hope- 
ful sign, especially in view of the fact 
that “handling of parish finances/ 
maintenance’’ was in last place 
with a score of 0. 

How does a parish which takes 
these statistics seriously respond to 
this obvious need? It has been my 
experience that bringing in qualified 
speakers to address various justice 
issues is often counter-productive. 

Many people do not want r= hear 
about the injustices in our s: ciety. 
They believe (perhaps correctly) 
that they will come away from such a 
presentation feeling uncomfortable. 
They suspect that the speaker wants 
to make them feel guilty for their 
apathy and inacton. It is very diffi- 
cult for a speaker to break through 
this resistance and get a sympathetic 
hearing. Even undebatable facts can 
be turned off by those who do not 
want to hear. 

The resistance of the audience 
may be reinforced by an unspoken 
assumption arising from a failure to 
distinguish works of justice from 
works of charity. People can become 
very defensive when challenged to 
work for justice, claiming that they 
are already involved. What they 
really mean is that they are doing 
something charitable, such as giving 
food to the free store or collecting 
clothing for poor families. These 
activities are necessary but they are 
not justice-oriented. To work for 
justice means becoming knowledge- 
able and active in trying to change 
structures that are oppressive and 
unjust. The justice worker goes 
beyond giving food and clothing to 
the poor to the more difficult task of 
struggling to change the structures 
that keep people poor. 

A interesting difference 
between charity and justice is the 
kind of activity involved. While 
done to help others, a charitable 
action may still be quite individual- 
istic, as Robert Bellah and associates 
point out so well in Habits of the 
Heart. For example, two neighbors 
may both give food to the poor at 
Thanksgiving without there neces- 
sarily being any interaction between 
the neighbors. On the other hand, it 
is almost impossible to work for jus- 
tice and remain individualistic. One 
needs the cooperation of others to 
avoid burnout and to make any 
impact on our complicated, societal 
structures. In this way, justice work 
is counter-cultural both in its goal 
and its process. 

One of the problems with some 
justice programs or presentations is 
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that people do not feel the issue is 
their own. For example, a presenta- 
tion on the injustices in Central 
America may appear to the audience 
as outside the realm of their daily 
life. They do not feel connected to 
the sufferings of these oppressed 
people. Itis not enough to explaim to 
them why we must have a global 
vision and be concerned, as Jesus 

was, about all our brothers and sis- 
ters. People will only come to this 
convicuon by gradual steps of mov- 
ing out of their own circle of 
interests. 

It seems important, then, to 
approach justice education by real- 
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““... failure ro distinguish 
works of justice from works 
of charity is common.’ 
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izing that education is more than 
giving information. Justice educa- 
tion is justice formation, a process 
which begins by recognizing the 
level of awareness of the people 
involved. One might begin a justice 
education program by inviting par- 
ish members to come together in 
groups of ten or twelve. A person 
who has some skill in facilitating 
group discussions should be chosen 
to lead each group. The leader must 
be able to keep the group focused 
and set the tone for the discussions 
and sharing. 

A process has been designed by 
the author and Frank Oppenheim, 

S.J. to assist leaders in their impor- 
tant task. This process has been used 
with a pilot group and found to be 
effective and non-threatening. It 
does not require extensive prepara- 
tion by the leader nor a broad back- 
ground on justice issues. It is the 
task of the leader to guide the group 
through the process that begins by 
helping each person clarify individ- 
ual attitudes toward justice. The 
process allows individuals to draw 
on their own experience, to listen to 
other participants, to develop new 
ways of looking at contemporary 
issues beginning with those issues 
that most intimately touch their 
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“Yustice education is sterile 
unless it moves forward to 
some action.’’ 

lives. Only then are they ready to 
look at broader aspects of injustice 
through the manipulation and dom- 
ination of others—in family, busi- 
ness and church relationships; in 
racism; sexism; and finally in Uni- 
ted States policies. 

Participants desiring to profit 
from the experience preferably keep 
a notebook where they jot down 
their own responses to the questions, 
insights, new understandings, and 
feelings, such as anger or fear, that 
surface as they consider some issues. 
This notebook is especially useful in 
reviewing and integrating the pro- 
cess. 

Each of the exercises in The Mus- 
tard Seed Process !' follows the same 
format of six steps. First, the theme 
is presented through a brief case 
with discussion questions. Through 
this case the members of the group 
get in touch with their own thoughts 
and feelings about a particular issue. 
By discussing the questions, new 
insights may be gained even at this 
first step. The questions are con- 
structed to tap the experiences of the 
participants and do not call for a 
definite answer. The leader must be 
firm in not allowing the sharing to 
become argumentative or domi- 
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nated by one individual. 
A simple experiment or activity, 

also with questions, assists the par- 
ticipants in getting involved in the 
process. Once in touch with their 
own attitudes to the theme, a Gospel 
event relates the theme to Jesus. In 
this encounter with Jesus, the 
members of the group may sense a 
need for conversion to reconcile 
their own attitudes with those of 
Jesus. 

1. theme is further developed 
by an explanation of relevant points 
to spark discussion on a deeper 
level. Here again the questions do 
not call for definitive answers but 
try to draw forth various options. 

Lest all this seem rather abstract 
and ideal, the participants are asked 
to look at an incident in the life of a 
twentieth-century witness which 
concretizes the theme. The people 
who are suggested are not necessar- 
ily held up as models in all aspects of 
their lives. All that is implied is that 
in this particular incident they 
apparently lived the theme being 
considered. 

Justice education is sterile unless 
it moves forward to some action. 

One of the most serious obstacles to 
working for justice is the paralyzing 
effect of looking at complex situa- 
tions that require change and feeling 
helpless in doing anything about it. 
Therefore, that last step in each 
exercise is a “Call to Action.” The 
action may be something simple, 
but its purpose is two-fold. First, 
the participants begin recognizing 
from the very first exercise that what 
they are learning through the pro- 
cess needs to be translated into 
action. There is something that they 
can do now! Second, through these 
calls to action and the example of 
contemporary people, a variety of 
possible actions are presented 
throughout the process. 

In working through a process like 
this with a group, it is important to 
bring the process to closure. People 
feel that something is missing unless 
they are given the opportunity to 
integrate and express in some way 
what has happened to them in the 
process. If the members of the 
group have kept a journal, it will be 
very beneficial for them to review 
what has been written. Through this 
review, the individuals get a sense 
that growth has taken place. They 
may recognize that new attitudes 
were formed, new insights into com- 
plex issues were received, and moti- 
vation to action experienced. Now is 
the time for them to challenge one 
another to commitment to some on- 
going involvement in justice work, 
either in the parish or the broader 
community. 

The results of justice education in 
a parish are very difficult to evalu- 
ate. How do we measure, in any 
tangible way, changes in attitudes 
and motivaton? But we can notice 
when parishioners act differently, 
when they speak out against injus- 
tice and use some time and energy to 
struggle for a more just Church and 
society. Then we can safely say, 
“Justice education is happening in 
this parish!” e 

NOTE 

1. Helen Swift, SND deN and Frank Oppen- 
heim, S.J. The Mustard Seed Process, New 
York: Paulist Press, 1986. 
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to Love: A Program for the Newly Married! by Francis J. Schweligert in 

Christian Adulthood B4/8%, Copyright 1985 by United States Catholic Conference, 
washington, DC. Reprinted with permission. 

V. RESOURCES 

  

  

Kathy and I were well prepared for marriage. We were well cate- Called to Love: 
hized, well theologized, well communicated, mature, and ready. One AP for th 
hort week after our wedding, I founu myself storming out of our apart- rogram ror the 
ent in anger over a detail of housekeeping. The door slammed behind Newly Married 
e and [ began to walk out into the night. My steps slowed as I reached 
e end of the block, as the cool air calmed my angry mind. I turned the Francis J. Schweigert 

orner and suddenly stopped. I was stunned by my new predicament— 
had nowhere to go. 

The apartment was our apartment; I had no other home to go to, no 
afe place at a safe distance—my place from which I could call and demand 
n apology or beg forgiveness. I was standing outside in the dark, be- 
inning to get chilly, and the reality of marriage was coming down like 
boom. I was stranded—with my wife—and the setting was far from 
vllic. I had to go back. The work of a lifetime vocation was beginning. 

Several years later I reflected on this incident with a small group of 
pur other couples, all recently married. They were participants in a new 
rogram, “Called to Love: A Discussion Program for the N ewly Married,” 
at I had developed for the parish in which I worked. We were sharing 

ur discoveries of marriage: some surprises, some frustrations, some 
easures. In the uncertainty of their own new experiences, thy enjoyed 
ne comradeship and support of their peers. They could laugh together 
nd learn together. They were not alone. 

Welcome to Called to Love. Welcome to a simple and effective pro- 
ram for recently married couples. 

There is a vacuum in parish ministry to newly married couples. 
receding their wedding, the engaged couple is the focus of attention 
nd the subject of intense activity, right up to the wedding day. There 
e counseling stops; the vows are exchanged; the guests go home; and 
e newly married couple begins the work of making a marriage out of 
wedding. 

Their efforts during that first year are critical. In those first months, 
usband and wife will establish the base upon which their marriage will 
cceed or fail. They will choose patterns, divide roles, and determine 
pproaches that quickly become their accepted way of facing life to- 
ether—facing each other, facing conflict, facing difficulties, facing de- 
sions, facing change. It is a time of rapid adjustment with profound 
pnsequences. 

Called to Love is a program of support for recently married couples. 
ithin this discussion group of peers, they can share their experience of 
arriage as they live it and explore together the meaning of their ex- 
erience and the direction of their lives. Together, they can take joy in 
is time of life as the mystery of their vocation unfolds, as they recognize 
d realize their calling to love one another. 

This ministry to newly married couples evolved through several 
ages. I was personally aware of the richness and upheaval of those 
arly months of marriage, a fact born out by clinical studies and marriage Francis |. Schweigert is the 
richment literature. I saw couples marry at our parish and promptly Administrator of St. Frances 
sappear; priests and other pastoral ministers agreed this was common. Cabrini Parish, 
y work with divorced people who were petitioning for annulments Minneapolis, Minnesota.  



  

provided further testimony that the first mor:ths of marriage were critical 

for marital stability and happiness. Clearly, there was a need to reach 

out to these newlyweds and offer support. 

With the need established, I gathered an advisory group of parish- 

ioners to assist in developing a program that would respond to that need. 

This group included couples married three to twenty-six years, plus two 

divorced members. Together we identified the concerns and challenges 

of the early years of marriage: differing expectations, role conflicts, con- 

flicting demands of home and job, in-law relationships, sexual adjust- 

ments, and the different and changing needs of both spouses in a variety 

of areas. 
We surveyed all the couples who were married in our parish in the 

last three years and enlisted the help of seven of these couples in putting 

together a program. These couples piloted an unstructured and open- 

ended stvle of program, which apparently depended too heavily on the 

initiative of the participants, because it failed to evoke much sharing or 

enthusiasm. Four couples piloted a structured, four-session program that 

proceeded beautifully and became a parish ministry, Called to Love. 

Called to Love is a four-evening, small group discussion program 

for recently married couples, with a facilitator or facilitative couple. It is 

‘nformal but structured and is designed for use in a living room. Each 

evening has its own focus and set of exercises to direct the discussion as 

follows: (1) the first evening is devoted to introductions and exploring 

the common life of husband and wife; (2) the second evening focuses on 

the couples’ image and goals of marriage; (3) the third evening returns 

to the marriage ceremony and the marriage commitment in the context 

of present experience; and (4) the fourth evening provides for assessing 

the present and moving ahead to future growth. 

Called to Love has three objectives: (1) to provide an opportunity 

for mutual support and ministry among recently married couples; (2) to 

deepen each couple’s appreciation of, and to enrich each couple's ex- 

perience of, their own marriage; (3) to introduce the couples to an easily 

replicable means for continual support throughout their married life. 

Response to the program has been enthusiastic. Invariably, the cou- 

ples have much in common, and after the introduction exercise—which 

requires fifteen to thirty minutes per couple—they are relating warmly 

and openly. We follow the introductions with an exercise on the routines 

of their lives, the quantity and quality of their common life. Here emerge 

the humorous stories of learning how to shop together, how to relax 

together, how to use the same bathroom, and much more. 

As each group of four couples proceeds through the four evenings 

of discussion, each couple takes a turn hosting the group. Much infor- 

mation is evidenced and learned on the first evening just in the small 

talk about apartment life, the purchase of a house, commuting to work, 

remodeling plans, and life in the neighborhood. The discussion then 

becomes more open and the cross-questioning more direct. Friendships 

begin to develop. 

Changing expectations of marriage are always a good topic for dis- 

cussion on the second evening. “We each come into marriage with our  



  

pxpectations and ideals of what the marriage should be and what the 
pther person should be like,” one husband said. “Then we meet reality 
ind see it isn’t going to be just like that, and we have to adjust.” Another 
an said, “I'm a very programmed person. I planned my day out: three 
ours for this, two hours for that, lunch from 12:00 p.m. to 12:30 p.-m.— 
hat just doesn’t work anymore.” One group dwelt on the difficulty of 
eeting sexual expectations. Another group talked for an hour on the 

onflict between marital time and the demands of two careers. 
There are tender moments on the third evening, as couples share 

emories of their wedding ceremonies with each other. As we move 
nto discussion of the commitments of marriage, the sentiments take on 
trength and the vows a deeper meaning. Permanence, partnership, fi- 
lelity, mutual counsel and service, correction—the words have been 
xperienced. “You look forward to marriage for years,” one wife reflected, 
and you get so excited about it. Then when your own marriage gets 
lose you start to get scared.” Another woman agreed: “You realize you 
re committing yourself for life to something you've never done before 

pr even tried.” Groups discuss how they learned to share responsibilities, 
heir difficulty in praying together, conflicts with in-laws, the delicate 
ut crucial communication of correcting and advising their spouses. One 
froup discussed the unconditional commitment and unconditional love 
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that marriage requires, and the beautiful my tuality when that uncondi- 

tional love is shared. One husband summed it up: “It’s not ‘love if’ or 

love because,” but simply ‘LOVE! ” 

Theoretically, the program ends after the fourth evening. In practice, 

the groups insist on meeting again. There is more work needed on pro- 

ducing an ongoing support program, but a good beginning has been 

made. One couple told me: “This program has done more for us than 

all the premarital preparation combined.” 

It is important to note that the overall orientation of this program is 

that of spiritual direction. We assume the couples involved have entered 

Christian marriages. Therefore their marriage is a religious commitment 

and their married life a vowed spiritual life. 

Recently married couples are novices in a lifelong journey of holistic 

spiritual growth. They are committed to walking that journey together 

and are already experiencing in the first months of marriage some of the 

joys and trials this particular vocation offers. From this perspective, the 

discussion program is a series of exercises designed to release the power 

of the Holy Spirit in these lives by invitation to openness and growth. 

This perspective is vital, because our attitude in approaching these cou- 

ples must be gentle and respectful. It is their journey, and they have 

their own inner spiritual guide in their shared love. They are the experts 

on their marriage, and need to learn from within that relationship what 

paths lead to life. This program is a vehicle of invitation, a structure 

provided for the content of their experience, to aid their spiritual life by 

outlining the form they have chosen. 

Called to Love can be adapted for use in any denomination or con- 

gregation or in community groups. A facilitators’ manual, including the 

plan and exercises for each evening plus background material, has been 

published by International Marriage Encounter, 955 Lake Drive, St. Paul, 

MN 55120. The manual can be purchased directly from the publisher. 
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During the past century Catholic parish life in America has changed 
significantly. Previously accepted ways of thinking and doing have given 
way to, or have at least been tempered by, diverse patterns of thought 
and behavior. While many adult Catholics, in general, favor this devel- 
opment, there appears to be very little evidence of agreement among 
them about which specific changes have fostered growth within their 
communities. At the same time, others are confused by the plurality of 
views and diverse ideas present within parishes today. Still others who 
long for the days prior to Vatican II remain disillusioned and sometimes 
bitter. 

Western society, as a whole, has undergone profound changes over 
the past several hundred years—changes that have, in many respects, 
significantly altered our experience of parish community life. At least 
since the Renaissance, Westerners gradually became conscious of the fact 
that there could no longer exist a fixed pattern of thinking and acting to 
which all must agree and conform. Late nineteenth and early twentieth 
century thinkers added a solid scientific and philosophical basis for re- 
jecting, once and for all, an unchanging, monistic view of the world in 
favor of a more changing, pluralistic, and dynamic world view. 

As a result of this transformation two interrelated problems now 
confront the contemporary parish with an intensity never before expe- 
rienced by Catholics. First, can each adult member and interest group 
within our increasingly pluralistic parishes still hope to effectively com- 
municate with and be understood and accepted by other diverse segments 
of the parish? Second, how are we to begin rebuilding our parish com- 
munities while at the same time respecting its rich pluralistic texture? 

In this article I want to first explore the background out of which 
these two problems emerged by briefly looking at the experience of com- 
munity shared by nineteenth century immigrants both prior to and after 
arriving in America. Then, by comparing their experience with our ex- 
perience of community today, the scope of each problem should become 
apparent and the challenges facing Catholic Christians and adult edu- 
cators, in particular, should become clarified. This clarification should, I 
hope, graphically illustrate the critical need for all members within a 
given parish to develop and foster an attitude of tolerance. Only in so 
doing can we hope to rebuild our parish communities around positions 
of mutual understanding and acceptance. 

The European Experience of Parish Community 
What was the European experience of community life for many Cath- 

olic immigrants who came to America between the years 1800 and 1900? 
First of all, large numbers of immigrants came from an agrarian culture. 
In their work lives many felt a sense of accomplishment and pride in 
completing a task that they themselves had begun and labored over. 
Because, for the most part, they shared the same or related occupations, 
they also tended to share similar hopes, joys, frustrations, and fears— 
thus enabling them to readily sympathize with one another's problems 
and concerns. For a vast majority of these future Americans, a sense of   

 



  

interdependency and a network of interpersonal relationships charac- 

terized their experience of communal existence. 

Each community constituted a separate and, in many respects, 1s0- 

lated unit within the larger society. For the most part, individuals were 

not conscious of any dimension of the outer world except that which 

directly touched their own. A person moving in from the outside was 

looked upon with suspicion and had to prove himself or herself. This 

attitude prevailed mainly because people of a given community were 

born and died in the same community, and very few ventured far beyond 

its limits. 
The local Church, besides occupying the physical center of most 

communities, served as the psychic and spiritual center for their existence. 

In all its spiritual, social, intellectual, moral, and educational activity, 

community life for many revolved about the Church. The pastor of the 

church was an esteemed and educated community leader who usually 

understood and, with some effort, could identify with the shared needs, 

desires, and frustrations of his parishioners. 

For them the agreed upon and commonly practiced way of teaching 

religion was by means of the question-answer catechism method. After 

the Reformation, Catholic Christian education rapidly became a predom- 

inantly child-centered, content-based, and teacher-directed enterprise. A 

great many teachers believed that all the truths of the Catholic Church 

had to be taught and believed in the same way in order for a person, 

first, to be considered a good Catholic and, second, to be able to defend 

the truths of Catholicism against attack. In order to accomplish these two 

aims, Christian educators were encouraged by the Church to utilize the 

catechism. 
In summary we can say that through their jobs, their sense of ac- 

complishment and pride, their feelings of unity and dependency and, 

finally, through their understanding of Church, pastor, and Christian 

education, these future immigrants formed a close-knit monistic com- 

munity. Their old country experience of parish community can best be 

characterized in the following statements. First, parish community life 

changed minimally; permanence was deemed a virtue. One could depend 

upon the relevancy of past traditions and practices. Second, culturally, 

religiously, intellectually, morally, and educationally parish community 

life was characterized by its lack of diversity. There was one commonly 

accepted and time-proven way of behaving, of thinking, of learning, of 

teaching, and of being religious. And finally, parish life fostered a unified 

life style in that one’s family life, one’s work life, one’s prayer, educa- 

tional, and play lives were permeated and tied together by a shared 

monistic system of Christian values and beliefs. 

The Early American Experience of Parish Community 

The American experience of parish life for those early Catholic im- 

migrants was not too dissimilar from what it had been in the old country. 

Upon arrival, many immediately proceeded to form “‘ethnic” parishes or 

gravitated to already existing ethnic ghettos in heavily industrialized areas  



  

1. Will Herberg, Protestant Catho- 
lic Jew (Garden City: Anchor 
Books, 1960), pp. 143-44. 
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where such parishes already existed. For the immigrant, comments Will 
Herberg, “his Church was inescapably part of the ‘old home’ transplanted 
to the New World, where he could hear the mother tongue spoken, meet 
fellow countrymen, and find security in the old familiar ways and prac- 
tices.”" Nationality parishes flourished, ethnic societies and schools were 
founded within the context of these parishes, and the language and 
culture of the mother country were preserved within the context of Church 
and school. 

Although no longer one in terms of occupation, they remained, at 
least for a time, one in terms of culture, values, and religious practice. 
They formed homogeneous communities around their ethnic churches— 
communities that reinforced old patterns of thought and served as barriers 
against differing opinions and patterns of change. 

The Contemporary American Experience of Parish 
Community 

The experience of community that was integral to an understanding 
of parish life in the nineteenth century has badly deteriorated. The reasons 
for this deterioration are manifold. In their work lives people today are, 
for the most part, separated by a diversity of tasks and occupations. 
Because of this, many find it extremely difficult to discuss what occupies 
a major portion of their waking hours; their problems are not the same 
as those of their neighbors. Consequently, in our society and parishes, 
people are not readily aware of the needs, joys, fears, and desires of 
others. 

The close, friendly bonds of dependency and unity experienced by 
those within an agrarian or ethnic community are fast becoming a thing 
of the past. Instead of being deeply involved in a set of personal relations 
with neighbors, pastor, grocer, and other members of the community, 
the highly mobile and oftentimes rootless urban or suburban citizen of 
today seems to spend most of his or her life involved in a series of formal, 
highly impersonal relationships. 

No longer do American Catholics feel isolated from the rest of the 
world and protected from diversity as did their immigrant ancestors. 
Mass communication has opened to them the life and options of the 
larger world. Through telecommunications, the written word, and mo- 
bility they have been liberated from the closed monistic society of an 
agrarian or ethnic culture. In the process, they have been exposed to a 
plurality of new and conflicting views that have played havoc with prior 
ideas of community and traditional patterns of Catholic thinking. 

But besides this type of diversity, which has originated outside the 
influence of Catholicism, there also exists a plurality of conflicting ideas 
and beliefs that has arisen within the Church itself. Many adult Catholics 
are bewildered by the variety of ideas and options expressed by Catholics 
who profess to be loyal. Today many priests, sisters, and laity admit to 
a plurality of roles and functions that, from a nineteenth century point 
of view, seems quite contradictory. Within the same parish, Catholics  



  

may hold and express conflicting theological and moral positions on 
evervthing from birth control to busing and nuclear disarmament.’ 

The kind of Christian education taking place within our pluralistic 
parishes today is much more difficult to describe than the relatively sim- 
plistic type known to the early immigrant. Throughout America there 
exists a variety of theories and methods of religious education, multi- 
leveled approaches to educating the person from “womb to tomb,” a 
wealth of differing curricula, textbooks, and audio-visual materials, and 
of equal, if not more, importance, a diversity of beliefs and opinions held 
and taught by Catholic educators. A growing number of educators are 
now speaking of the student and the learning process in terms that would 
be quite foreign to the nineteenth century educator. With the full reali- 
zation that each person is indeed free and that faith is primarily a personal 
response, many religious educators discarded the catechistic, content- 

centered approach to education and have adopted a more progressive, 
experience-centered approach. This move, however, has led to wide- 
spread educational controversy that, while abating in certain parishes, 
is very much alive in others. 

Thus when one considers the diversity of occupations, interests, 

needs, hopes, desires, and values of parishioners today, and when one 
considers the conflicting theological, moral, and educational views held 
by various segments of today’s parish, one ought to begin to see just 
how radically parish community life has changed over the past few cen- 
turies. Words like safe, secure, uniform, unchanging, and permanent no longer 
are apt expressions to describe what many contemporary Catholics ex- 
perience. The questions that emerge at this point are many. How should 
the Catholic educator address himself or herself to pluralism of this mag- 
nitude? How much plurality and diversity can one community tolerate? 
In which areas and on what issues should the Christian community and 
each adult Catholic tolerate difference? Today's parish communities are 
shaken by the winds of social, educational, moral, and theological change. 
How to deal with this state of affairs is the critical question that must be 
addressed if we are to begin the process of rebuilding our parishes. 

Suggestions 

The concept of community, as stated in Sharing the Light of Faith, 
“involves a sharing of beliefs, experiences, ideas, and values.”” However, 
this sharing, which ought to characterize today’s parish communities, 
must not be understood monistically. Instead, true sharing that neces- 
sarily leads to the building of community must be solidly grounded in 
positions of tolerance, understanding, and acceptance of our rich cultural 
and religious diversity. 

Adult educators must reconcile themselves to living with pluralism 
and conflict within the context of Catholic community life and begin or 
continue to deal constructively and creatively with each. The “good old 
davs”’ of blind conformity and unchanging unity experienced a century 
ago are past. There can be no turning back. “Christianity,” contends 
Peter Berger, ‘will continue to be decisively shaped by the forces of 

2. For a more developed treatment 
of such “do-it-vourself” or “indi- 
vidualistic’”” Catholicism see An- 
drew M. Greeley, “The Failures of 

Vatican II After Twenty Years,” 

America (February 6, 1982): 86-89. 

3. Sharing the Light of Faith: Na- 
tional Catechetical Directory for 
Catholics of the United States 
(Washington D.C.: USCC Office of 
Publishing and Promotion Serv- 
ices, 1981), p. 39. 

4. Peter L. Berger, The Sacred Can- 

opy (Garden City: Anchor Books, 
1969), p. 171.  



  

5. For a more comprehensive anal- 
ysis of the concept of tolerance see 
Reinhold Niebuhr, The Nature and 

Destiny of Man, vol. II (New York: 
Charles Scribner's Sons, 1964), pp. 
214-43. 

6. For a further development of 
the implications of dialogue for 
Christian educators see Thomas H. 
Groome, Christian Religious Edu- 
cation (San Francisco: Harper & 
Row, 1980), pp. 188-191. 

secularization and pluralization.”* Thus if further fragmentation of our 
parishes is to be avoided, it is imperative that we accept the ongoing 
presence of pluralism and begin to develop a healthy attitude of tolerance 
toward diversity—tolerance regarding views that oppose our own and 
that may appear to oppose certain commonly held positions within the 
Church. 

Many adult Catholics in their daily lives have learned to reject force 
as a means of persuasion and have come to recognize the fragmentary 
nature of their present perceptions of truth. Because of this they have 
been able, with relative ease, to pass the first of two tests of tolerance 
proposed by Reinhold Niebuhr.” The first test of tolerance is this: the 
willingness to seriously consider divergent views without making an 
effort to condemn or suppress them. There are, however, many other 
Catholics—Ilaity, religious, priests, bishops—who still experience great 
difficulty in passing this first test. These individuals must be helped to 
realize that in failing to do so they are contributing daily to even deeper 
rifts within the Church. But even for those Catholics who measure up 
to the first test, tolerance becomes a more difficult matter when they face 
the second test; namely, the ability to remain true to and act upon their 
best conviction and apprehension of truth while, at the same time, se- 
riously considering opposing views. 

In attempting to become tolerant, today’s adult educator, as well as 

every Catholic, is faced with a paradox: How do I remain faithful to my 
views while seriously entertaining opposing views and refraining from 
making a move to condemn or suppress them? No dimension of con- 
temporary existence, whether it be political, ethical, social, economic, or 
religious, escapes this paradox. It is my firm belief that the fragmentation 
of parish community life can be at least partially remedied and the re- 
building process begun only when the lessons of tolerance are learned 
by religious educators, priests, religious, and every Catholic, who more 
and more find themselves surrounded by pluralism and conflict both 
within and outside the parish. 

But in order for us to learn these lessons of tolerance, we must 
continually reflect and act upon the belief that we are a pilgrim people. 
The idea of a pilgrim Church connotes, in a general way, the Church's 
imperfect and incomplete present state. To say that the Church is on a 
pilgrimage means that it has not yet reached the fullness of glory, which 
is its final goal. The law of its earthly existence is a law of development, 
a law of growth and continual reform. 

We, as a pilgrim people, must remain open to differing educational, 

socioeconomic, and theological positions if truth is to be realized. The 
pilgrim Church does not have a monopoly on truth, and the truth that 
she possesses is incomplete and always in need of further scrutiny. Thus 
we should be aware that our fragmentary apprehension of truth, which 
we faithfully proclaim, must always stand under criticism, remain open 
to new facts, and be subject to debate so that a richer truth can emerge. 
Opposing positions discussed in honest dialogue should incite us not 
only to rethink and reword but to purify and further develop the truth, 
which we partially apprehend and humbly proclaim.” But openness to  



  

constructive criticism and to the endless possibilities of disclosure and 

discovery can only occur if first, we possess “broken confidence” in the 

finality of our truth as presently perceived and expressed and, second, 

if we continually call to mind our present incomplete, imperfect, and 

sinful condition. 
James Fowler contends that only the mature individual who lives a 

life reflective of a higher level of faith development is capable of adopting 

such a tolerant position. At this level, which Fowler refers to as the fifth 

or “conjunctive” stage, adults are able to affirm, live out, and be faithful 

to their own commitments and beliefs while at the same time recognizing 

and honoring the integrity and truths in the diverse positions and lives 

of others. Such a stance, states Fowler, 

_ implies no lack of commitment to one’s own truth tradition. Nor 

does it mean a wishy-washy neutrality or mere fascination with the 

exotic features of alien cultures. Rather, Conjunctive faith’s radical 

openness to the truth of the other stems precisely from its confidence 

in the reality mediated bv its own tradition and in the awareness that 

that reality overspills its mediation. The person of Stage 5 makes her 

or his own experience of truth the principle by which other claims to 

truth are tested. But he or she assumes that each genuine perspective 

will augment and correct aspects of the other, in a mutual movement 

toward the real and the true.” 

If Fowler is correct in assuming that a position of tolerance is indicative 

of a higher stage of faith development, it necessarily follows that if our 

parishes are to respond creatively and constructively to pluralism, they 

must increasingly become communities of mature Christians who, as 

John Westerhoff says, “own” their faith. It seems to me, therefore, that 

one critically important challenge facing the adult educator today is to 

consistently foster wherever and whenever possible the process of faith 

development. 

Even though there are no simple or easy solutions for revitalizing 

our parishes, I would like to conclude by encouraging adult educators 

who have dedicated their lives to the achievement of such a goal to 

recommit themselves to the following tasks: (1) to continually assess the 

diversity of needs, interests, experiences, and ideas present within our 

parishes; (2) to do so by conducting surveys, interviews, and home vis- 

itations and by analyzing the results of local and national studies; (3) in 

light of such assessment, to seek ways of providing opportunities for 

involvement in a variety of programs and experiences geared to meeting 

the diverse educational, liturgical, and social needs and interests of var- 

ious groups; (4) upon assessing points of discord, to create settings in 

which such conflict can be dialogically and prayerfully addressed; (5) to 

adopt consistent attitudes of tolerance, respect, and openness to truth 

wherever found; (6) to foster such attitudes in whatever dimension of 

educational ministry one finds himself or herself; (7) to always bear in 

mind that each of us, as well as the total community, is a pilgrim con- 

tinually in need of further development, reform, and forgiveness; (8) to 

consistently reflect upon the reality that, although pluralistic and some- 

times badly fragmented, we are a people drawn together by our shared 

7. James W. Fowler, Stages of 
Faith (New York: Harper & Row, 

1981), pp. 186-87. 

8. For a brief treatment of the im- 
portance and value of creating sit- 
uations in which ‘““dialogical teach- 
ing’’ can occur see Leon McKenzie, 

The Religious Education of Adults 
(Birmingham: Religious Education 
Press, 1982), pp. 25-26. 
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belief in the mystery and power of Jesus Christ and by a life of loving 
service to which each of us is called. 

Given the unique needs, interests, and charisms of each parish, such 

tasks, although easily stated, have to be approached in a variety of ways. 
Our challenge, therefore, as adult educators is to uncover, through prayer 
and dialogue, those specific responses that best fit our given situation 
and that hold out the greatest promise for rebuilding our pluralistic par- 
ishes into communities of mutual tolerance and respect. 
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“George,” said Mrs. Martin to her husband as she started to clear 

the dishes after dinner, “Jennie brought a slip home from the parish 

today saving that if we want her to receive First Penance, we have to 

come for the two required parentui sessions again.” 

“I'm really tired of sitting through that lecture and slide thing,” 

grumbled George. “This will be the third time—don’t they think we know 

that stuff by now?” 

The Martins’ experience is a fairly common one. In many parish 

sacramental preparation programs it has become standard practice to 

involve parents. The rationale for this practice is that parents are the 

principal religious educators of their children. 

Parental involvement often takes the form of required sessions in 

which parents are updated on the theology of the sacrament their child 

is preparing to receive. Parents might also receive a few helpful hints 

and practical resources for sharing at home with their child. Such classes 

for parents are generally considered successful, especially compared with 

the alternative of virtually no formal parental involvement. 

Based on state-of-the-art knowledge of how adults learn, however, 

and taking into account the recently rediscovered but traditional convic- 

tion that the family constitutes the basic unit of the Christian community, 

there may well be room for improvement. Perhaps parents can be in- 

volved in wavs that contribute even more to the sacramental preparation 

process than the typical approach described above. 

Vatican II, in its Dogmatic Constitution on the Church -eminded us of 

a vitally important truth that had been lost sight of, especially since the 

Council of Trent (1545-63): the family is the domestic Church. In the 

words of Pope John Paul II, the family is meant to “constitute the Church 

in its fundamental dimension.” 

The family as domestic Church can be traced to our Jewish roots, 

for in the Jewish tradition the home, not the synagogue or temple, is the 

center of religious life. Thus, the first Christians, who were converts from 

Judaism (who, in fact, for some time did not think of themselves as 

anything but Jewish), must have taken this for granted. In the Acts of 

the Apostles and Paul's letters, we find that the conversion of households, 

or families, is mentioned frequently. And, as early as the late fourth 

century, St. John Chrysostom named the family ekklesia, church. 

When we say family today, of course, we sometimes must remind 

ourselves of the variety of forms family life takes: single-parent families, 

traditional nuclear families, younger or clder couples without children, 

religious communities, and the primary relationship networks of single 

people. 
If these families are “the first form of the Church on earth,” as the 

late nineteenth century’s Pope Leo XIII said, then the naturally sacra- 

mental experiences of family life are foundational to the celebration of 

the seven official sacraments. Such ordinary events as sharing a meal, 

forgiving one another, birth, and being welcomed into the community 

of the family are the rich soil in which the seven official sacraments put 

down roots. The catechesis that precedes the reception of these sacra- 
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ments, therefore, ought to evoke significant forms of involvement from 
the domestic Church. 

The typical parish sacramental preparation program, however, does 
not take this perspective into account. Instead, as religious educators, 
we frequently imply that parents may help with the responsibility that 
belongs primarily to us, the parish staff. Parents may help us—if they 
attend the meetings in which we, the professionals, will tell them what 
we think they need to know (often in lecture form only) and if the parents 
remember that what they are doing is supplementary to what happens 
in the classroom. 

In my years as a parish DRE, I had this typical attitude to sacramental 
preparation for parents. Now, as a parent myself, I would resent this 
approach. Live and learn. 

How might a perspective on sacramental preparation take into ac- 
count the family as the place where the most effective forms of catechesis 
occur? First, we need to help parents see how much they are already 
doing that contributes to the child's religious formation and, therefore, 
to the child's remote sacramental preparation. Father Jim Ewens’ excellent 
book, Pass It On, deals with how parents share their religious tradition 
and faith with their children. Father Ewens compares this process with 
two important family experiences: Christmas and sex education. 

As the yuletide season approaches, parents don’t worry about lesson 
plans or whether they have sufficient background to talk about the sub- 
ject. The child learns from an early age about Santa making a list, living 
at the North Pole, bringing presents, etc. 

Similarly, long before “the talk,” much has happened to form the 
child’s feelings and attitudes toward sexuality, his or her genitals, what 
it means to be male or female, and so on. 

With regard to Christmas and sex education, feelings, attitudes, and 
ideas are primarily “caught rather than taught.” There is far more show 
than tell involved in the process. 

Based on this insight, Father Ewens develops a three-step approach 
he uses with parents in sacramental preparation programs. First, he asks 
them to remember and reflect upon their own childhood experiences of 
preparation for and reception of, for example, first communion and first 
confession. He then leads a discussion on the ways parents understand 
these sacraments today, making sure to point out specific experiences 
that have helped parents to graduate from understandings appropriate 
to childhood, to those that fit adults. Finally, Father Ewens focuses at- 
tention on what the parents’ learning experiences suggest for the task of 
preparing children for these sacraments. 

Notice the methodology: the idea is to help parents understand the 
sacrament personally before they try to share that with their child. 

Another excellent resource is Your Child's First Communion: A Look at 
Your Dreams—Reflections for Parents on the Meaning of Eucharist by Carol 
Luebering. This booklet helps parents be more aware of what they are 
already doing to share their faith with their children and shows how this 
relates to sacramental preparation. I quote here at some length, because  



  

the author summarizes so well the role of parents in the Church: 

Just as the move from high chair to table represented a new stage 

in your child's growth as a family member, so first reception of Euch- 

arist marks a new stage in your child's relationship to the Christian 

community, another step in the initiation process which began with 

Baptism and which will be complete when your child is confirmed. 

In the beginning you nurtured the baptismal gift of faith in the same 

way you nourished your baby’s tiny body: with the warmth of your 

arms and the tenderness in your voice. An infant cannot distinguish 

between physical and emotional hunger; both needs must be satisfied 

for human survivial. And cuddling and crooning gave more than the 

assurance of your love. In that way you laid the foundations of belief 

in a loving God who made the world good. 

As your child grew, so did faith, nurtured by the prayers you taught 

and shared, the wonderful discoveries vou made together in the world 

of creation, your fumbling attempts to explain the magnitude of God 

in terms a child's mind could grasp. You began to introduce your child 

to Sundav worship. Before your little one could take a place at the 

community’s table, you have a “highchair” view, drawing your little 

one close enough to absorb the sights and smells and sounds of God's 

people gathered for Eucharist. The shushing finger on your lips clearly 

conveyed that something important was happening here; your rever- 

ence at Communion convinced your little one that whatever was being 

dispensed from those shiny dishes must be very special indeed. 

But now your child has outgrown the highchair. He or she has passed 

bevond the secure limits of your family to become a member of the 

wider community. No more is the safety of your arms the only security. 

Your youngster functions well in at least one corner of the world outside 

your door—the classroom—and has begun to speak a personal expres- 

sion of the baptismal faith, an expression which combines all you have 

taught with the perceptions of teachers and friends. 

The family we call Church sees this growth and approves. Once 

again a new place is prepared at the table where this family discovers 

and celebrates its identity. Your parish community welcomes your child 

to the table of the Lord (pp. 6-7). 

Besides helping the parents see how much they have already been 

doing to help prepare the child for the sacrament at hand, we need to 

give them specific helps as well. Theories of how adults learn would 

encourage us to consult the parents themselves to ask what they feel 

they need to learn to be competent in this task. 

One effective step is to ask parents from last year’s program about 

what worked and what proved to be of little value to them. Last year’s 

experienced parents might be willing to share with the current group 

what they learned; what they say will surely be heeded. 

In most parishes there will likely be a need for introductions early 

in the program. This will nourish a sense of community support among 

the parents in the group. Encourage the parents to pray for one another 

as they begin to share their faith in new ways with their offspring. 

Much learning theory, especially for adults, points to the importance 

of clear objectives for what the participants should be able to do after the  



  

training. The following are some examples for sacramental preparation 
objectives: 

® to be able to verbalize what this sacrament personally means to 
the adult; 

® to have a basic sense of the history of this sacrament: 
® to have an understanding of the contemporary theology of this 

sacrament; 
® to understand the present options for receiving this sacrament. 

These objectives may vary somewhat according to situation and pre- 
senter, but they will help clarify what the process for the program should 
be. 

The clarity of learning objectives may help to settle a question related 
to parental sacramental preparation sessions, that of whether or not to 
require attendance. On the one hand, mandatory attendance helps stand- 
ardize the information (and formation) given. On the other hand, it tends 
to build a less than fully mature basis for the interaction between parent 
and parish staff: “I must be here.” If the learning objectives are made 
explicit, and some parents think they can fulfill those objectives without 
attending the program, then an appointment should be made with the 
appropriate parish staff member to verify that fact and clarify the details 
of the preparation process. 

Even the location of the parental sessions speaks loudly. The meet- 
ings are almost always held in a classroom or parish hall. Consider or- 
ganizing smaller groups hosted in various homes, so that the atmosphere 
itself implies the importance of what happens at home. In some parishes 
numbers might be prohibitive, but in others a bit of repetition or travel 
for the catechist may be worth the difference in tone. 

The process of parental involvement in sacramental preparation may 
take on some new dimensions when the professionals who design the 
program appreciate more fully the role of the family as the basic form of 
the Church and when some of the relevant implications of adult learning 
theory are taken into consideration. The following are changes that might 
result: more recognition of what parents are already doing as remote 
preparation for the sacrament; consultation with present and past par- 
ticipants in order to clarify learning needs and effective methods; clear 
learning objectives; not necessarily requiring attendance at sessions if 
those objectives can be met; and a possible change of location for the 
sessions. 

The more parish professionals can communicate to parents a sense 
that the primary responsibility for religious formation really rests with 
them (as opposed to offering mere rhetoric), the more we will build a 
mature Church for the future. 

Suggested Resources 

1. Curran, Dolores. Who, Me, Teach My Child Religion? Winston Press, 
1981. Expertly updated from an earlier edition. Deals with parents’ 
role in religious formation, including sacramental preparation.  



  

_ Ewens, James M., SJ. Pass It On. Arena Lettres, 1973. Discusses the 

process of parents sharing their faith, especially in terms of sacraments. 

. Finley, Mitch and Kathy. Christian Families in the Real World. Reflections 

on a Spirituality for the Domestic Church. Thomas More Press, 1984. Offers 

a basic theology of family spirituality and many practical suggestions 

for how families can live their faith in the everyday world. 

. Luebering, Carol. The Forgiving Family: First Steps to Reconciliation. St. 

Anthony Messenger Press, 1983. Addresses the challenges to for- 

giveness within the family. 

. Your Child's First Communion: A Look at Your Dreams— Reflections 

for Parents on the Meaning of Eucharist. St. Anthony Messenger Press, 

1984. Helps parents look at their role in the process of preparing for 

Eucharist. 
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II. PROGRAM DEVELOPMENT 
  

“Seventy-five percent of all adult learning is self-learning.” Independent 

The first time I heard that statement was a real “aha!” experience. Learning: 
Of course, I said—newspapers, radio/TV, reading, conversations with 5 

knowledgeable people, reflecting on experience, and on and on. It made The Untapped 

great sense. In scarcely the next moment, I returned to my concern about Resource 

developing the best possible programs for adult religious learning and 

faith sharing. Richard M. Lawless 
Be honest now. Don’t most of us do the same thing? I've blithely 

ignored my own voracious reading of just about any form of information 
as the major source of my ongoing learning. The most exciting learning 
in my experience now is when I'm faced with a problem and search for 
people, books, articles, or anything else that will help me. It could be a 
work issue, a personal issue, or just a natural curiosity about something. 
My most recent interest is computers, looking for a good cheap system 
for the kids’ homework, my writing, and the elusive program that will 
take my disarranged household accounts and make sense of them. Sud- 
denly, I pick up computer magazines at the drugstore, watch TV programs 
about computers, and talk to veteran computer enthusiasts. 

So why don’t we recognize this kind of learning when we think of 
adult religious learning and faith formation? I think there are two fun- 
damental answers to that question. 

First, most of us are used to traditional formats: discussion groups, 
lectures, bible studies, seminars, support groups, workshops, and topic 
retreats. Tried and true formats, but also frustrating ones sometimes, 

because beyond the Faithful Few, and an occasional big crowd for a 
“name” speaker, we don’t reach the vast majority of adults. 

Second, we all value community in religious education. Each of us 
has experienced the joy of learning with others, being touched and even 
converted by the witness and sharing of a fellow adult learner. As com- 
munity-minded people, usually working on behalf of a given faith com- 
munity, to think of individual learning in the faith as a major area of our 
enabling and planning runs against the grain. 

Reflecting with fellow educators from a recent Roman Catholic/Epis- 
copal/Lutheran consultation on adult education, a small group out of the 
larger meeting took the observation about self-learning and asked what 
it might mean for us in our work. To even ask this question, we felt, was 
liberating. We turned up some tried-and-true tools, along with some 
visionary possibilities that suggest Arthur Clarke and Isaac Asimov as 
useful consultants. 

Above all, I believe, we see the recognition and response to the 
practice of self-learning as a pastoral response and strategy. Imagine, as 
we did, the potential audience as busy, time-strained adults who gen- 
uinely hunger to be touched and enriched by religious insight and analysis 
in a mode that is portable and utterly unconcerned with meeting time 
or place. To grab an audio-tape, a videocassette, or a floppy diskette at 
any convenient hour of the day or night is, after all, no different from 
the centuries-old tradition of individual bible study or spiritual reading. Richard M. Lawless, Th.D., 
In fact, given the current sales of tapes and books in the area of prayer is the Vicar for Education, 
and spirituality, we felt we weren't suggesting something brand-new at Diocese of Syracuse.  
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all. We were rerely recognizing and perhaps enriching what faithful religious peop = have done all along: found ways to grow in faith on their own, as v.2ll as in groups and in communities. 50, here follows our 

Existing Tools 

1. Parish Library. This traditional learning center could be the heart of a program that recognizes adult religious self-learning. A library offers books, current periodicals, audio-tapes, videocassettes, pamphlets, bib- liographies, large-print materials—the list could be very long. A library is an important commitment, and one worth a lot of attention by religious educators who know adults learn mostly on their own, when they want or need to, and in a format they find comfortable and “user-friendly.” gested here could be housed a 
maller churches, there could perhaps networked into regional resource centers. 

current religious periodicals. 
4. Religious Education Professionals and Volunteers. The parish staffer or member who is informed On a given topic is probably, next to a good parish librarian, the bes 

Easily Developed Tools 
1. Digests. A digest of current reading by parish staff and members for general or select circulation would keep a busy adult informed about significant reading and, incidentally, perhaps spark an inquiry of the person doing the digesting. 

2. Packets. Topical issues generate newspaper articles, pamphlets, bibliographies, and further resource lists. Information on issues such as family problems and marital concerns (e.g., communication or discipline) and crisis issues (e.8., coping with an aging parent) might serve an  
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individual's needs very well (and, again, as a bonus lead to some more 
personal contact with a pastor or other minister). 

3. Resource People. Periodically, let people know who's savvy about 
a particular area of religious knowledge or pastoral experience. A tele- 
phone call or in-person conversation might be just the touch that is needed 
to help a person know his or her religious community not only cares 

Before entering a conference on 

spiritual growth at the 
Minneapolis Auditorium, 
participants examine available 
resources.  



  

about a given issue, but cares for him or her as well. That bonds people to their communities. 

4. Personal Eeligious Resource Fairs. Organize annual/seasonal dis- plays in conjunction with near or distant religious book/resource stores. Parishioners could have the opportunity to attend these “fairs” before and after church, browse through the materials, and buy what fits their individual needs. 

Future Directions 

1. Identify Key Adult Issues in Your Community. We brainstormed and came up with the following sample—basics of our faith tradition: all manner of scripture-related topics, but especially those leading adults to turn with regularity to Scripture as resource for their lives; the dialogue of Church with science and technology; business and political ethics (personal financial practice, one’s vote, and other political acts); all man- ner of marriage and family issues; inner work, the whole realm of personal, emotional, and spiritual concerns; money concerns (stewardship and money management); personal stories of faith: sexuality; response to domestic violence; addictions; social justice questions. These issues will guide the selection of resources. Add those of your community. 
2. The Arts as a Resource in Adult Self-Education in Faith. This area would need guidance and possibly some significant investment but would aim to put high-quality paintings (or reproductions), sculpture, music, recorded poetry/drama/music into people’s homes. One less costly variation would be the audio/videocassette performance or exhibition/ examination of significant art with direct or indirect religious themes (e.g., Britten's War Requiem with commentary-analysis and art of the war period). 
3. Lay Ministry Training. For both church ministries and especially the fundamental (baptismal) vocation of the lay person in the “world” (community, work, political life, education, health care, etc.), materials of all kinds could be made available that would instruct, inspire, or motivate (e.g., match and/or clash of gospel values and those of insti- tutions such as education, the corporation, labor-management, national defense). 

4. Sacramental Preparation and Enrichment. The concept of adults as individuals, and adults as parents/godparents/sponsors is a rich area of self-education in conjunction with formal programs. Different levels of experience, knowledge, and learning-styles could be accommodated with a wide-range of available materials. 

5. Games and Computer Programs. In games, families and individ- uals can find an enjoyable alternative to traditional modes of religious learning. Games adapted for computer use seem in order (many evan- gelical groups have moved in this direction recently in such areas as bible knowledge). Computer programs suggest a range of learning possibilities and styles in such formats as programmed learning for doctrine and church history, case-study ethical studies, text studies in Scripture and  



  

1 ted literature, biblical archeology (plan of Jerusalem in Jesus’ time), 
d geography (journeys of Paul). The whole field of values studies (a 

a Simon et al.) suggests another area of development. 

re Do We Get There? 

2, 1. Locally. Assess needs and available resources, especially people. 

hevise a publicity, communication, and delivery system and turn your 

dsting resources into self-learning possibilities. Plan for expansion over 

reasonable period of time. An education or library committee could 

itiate this. 

2. Regionally/Nationally. Network through adult religious self- 
earning symposia, research, publications, and workshops. 

3. A Lutheran-Anglican-Roman Catholic Resource Foundation. De- 
elop materials and use-instruction of technologies and techniques. A 
preparatory variation: tape/transcribe any conferences, workshops, lec- 
res, etc., and circulate list of available materials in regular denomina- 

ional sources. 

We got excited by our brief examination of this mode of adult religious 
earning. We think it’s already happening to some extent but know that 
he need for good materials and applications is huge. What do you think? 

 



To Whom It May Concern: 

As Associate Director of Religious Education for the Diocese of 

Peoria, one of my tasks is to teach in the Lay Ministry Leadership 

Program (LMLP). My responsibility in that program is teaching the Adult 

Education component. There are six persons attending (all women). We 

have met three times thus far and there are three sessions remaining. 

Each session is five hours long. The program being used is one 

prepared by Sister Joyce Gadoua. 

I was asked to provide some input based on my experience of 

implementing the material and offer any suggestions, insights etc. 

The results seem to be the best test of the value of the program. 

The participants, although from various parish experiences, with adult 

religious education opportunities ranging from non-existent to well 

organized, are responding to the field experiences and progress is 

evident from awareness and parish assessment where no programs existed 

to Fine tuning and expanding where programs were already in place. 

Each person has grown in awareness of the many concerns that 

impact programs in adult religious education--eg: pedagogy vs 

androgogy, learning styles, the importance of suiting programs to needs 

and interests etc. This awareness is providing a confidence and 

competence to the participants. 

As a "learner" myself, I find that the program models what it 

teaches, actually implementing the concerns we should be sensitive to in 

planning programs in adult religious education. 

One suggestion I would make is that a bibliography accompanying 

each session would be helpful. When planning, I felt that additional, 

related material might provide a richer background for me as facilitator 

of the discussion. 

Generally, the program flows well, presents a meaningful blend of 

material, activities, spiritual content and growth and has yielded very 

positive results for the group as well as the leader.  



EVALUATION 

SESSION 2 

EXCELLENT WELL FAIRLY POOR 

have learned 

the value of shared prayer, shared 
experiences and group dialogue as 
adult education today. 

the importance of respecting the 
diversity of learning styles in 
adult education programming. 

that adult education deals with the 

psychological as well as the faith - 3) 
development of adults. 

that the developmental tasks in young, 
middle and older adulthood can often 

be the door through which to address 
adult needs. 

5 * a lot about myself today. D 

ditional Comments: 

Lb 222840, 222270002 tl (Le ZZ AX vl, 

Yusdalsc covey ULLAL fri rn WW Gof 

ITAL i Li Ce 27 id wu 4 E nS WA fait, 

yeclipieaet yy Slr 7 22 0 id, 2050, = 

I, 
Grae lon’  



EVALUATION 

SESSION 2 

EXCELLENT WELL FAIRLY 

have learned 

the value of shared prayer, shared 
experiences and group dialogue as 
adult education today. (a) 

the importance of respecting the 

diversity of learning styles in 
adult education programming. 

that adult education deals with the 
psychological as well as the faith 
development of adults. 

that the developmental tasks in young, 
middle and older adulthood can often 
be the door through which to address 
adult needs. 

a lot about myself today. 3) 

Additional Comments: 

2 om odeemoly hpou wih this pmmm. Jha 
Roding that nue Cingt usar had opened ma 
ws id my thet ohoupk phoeind « Ho 
wie agg unl I if I: jy puny 
Jus hour § 0) Yd joie Ln J howe 

fg i & lod.  



EVALUATION 

SESSION 2 

EXCELLENT WELL FAIRLY POOR 

have learned 

the value of shared prayer, shared 
experiences and group dialogue as 
adult education today. 

the importance of respecting the 
diversity eof learning styles in 

adult education programming. “) 

that adult education deals with the 

psychological as well as the faith 
development of adults. 

that the developmental tasks in young, 
middle and older adulthood can often 
be the door through which to address 
adult needs. 

a lot about myself today. 

Additional Comments: 

  

  

  

  

 



EVALUATION 

SESSION 2 

EXCELLENT WELL FAIRLY 

have learnced 

the value of shared prayer, shared 
experiences and group dialogue as 
adult education today. 

the importance of respecting the 
diversity of learning styles in 

adult education programming. 

that adult education deals with the 
psychological as well as the faith 
development of adults. 

that the developmental tasks in young, 
middle and older adulthood can often 
be the door through which to address 
adult needs. 

a lot about myself today. 

dditional Comments: 

£ ’/ 

A A 7 

£2 imal SEr *- 

  

  

  

 



EVALUATION 

SESSION 2 

EXCELLENT FAIRLY POOR 

have learned 

the value of shared prayer, shared 
experiences and group dialogue as 
adult education today. 

the importance of respecting the 
diversity of learning styles in 
adult education programming. 

that adult education deals with the 
psychological as well as the faith 
development of adults. 

that the developmental tasks in young, 
middle and older adulthood can often 
be the door through which to address 
adult needs. 

a lot about myself today. 

ldditional Comments: 

  

  

  

  

 



EVALUATION 

SESSION 2 

EXCELLENT WELL FAIRLY POOR 

have learned 

the value of shared prayer, shared 
experiences and group dialogue as : | 

adult education today. i 

the importance of respecting the 
diversity of learning styles in 
adult education programming. 

that adult education deals with the 
psychological as well as the faith 
development of adults. 

that the developmental tasks in young, 
middle and older adulthood can often 
be the door through which to address 
adult needs. 

a lot about myself today. 

\dditional Comments: 

earring Lo lasliertny IC) ar — 

rl oa rr Ae foe i por fe 

7 ogre ute FEE Ze ii wl 2, AT 

i 2 Ty Yl orarz 2 Ligaen on 
SF [ 5 

 



Circle the appropriate response
... 
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Reflection on Experience 

Although I did not personally implement this training program, my 

replacement as associate director of religious education for the 

diocese of Peoria is not only training others but is herself learning 

for the first time, what adult education is in the process. 

In a modest way, this appears to prove that the project works and 

that the guide can be used effectively by a professional person having 

little or no training in adult education. 

It was suggested that a bibliography be added to each ‘session 

which I consider constructive to the project. However, at the time 

this project was being created, there was no specific budget allocated 

for adult education and even less, an adult education library. What 

little funds were available were generally used for software. 

Consequently, without appropriate funding, I could not have 

identified literature containing chapters that would highlight the 

specifics of each session except for the reading assignments I 

provided in the post-session assignments. 

My hope was that the annotated bibliography culled from other 

dioceses in the United States and Canada would be the starting point 

for developing a library in the future. 

I made the recommendation to the associate director of religious 

education to re-create this project herself by developing her own 

reading list for each session as she saw fit. Because this project 

is meant only to be an introduction to adult education, I would expect 

any user to alter, refine, and adapt the material to her own 

situation and personal need. 

Because some students were asking for a bibliography early on, I 

also suggested that the bibliography designed for the closing session 

be distributed earlier than intended. Moreover, I also encouraged 

Mrs. Shanahan to advocate for a specific budget for adult education so  



as to model what this training program calls for at parish levels. 

A cursory glance at the evaluations for sessions two and three 

show that even this early in the training program, understanding was 

slightly better than average. However, the disparate responses for 

each question merely confirms the reality that adults are all at 

different stages of growth and development and have more or less 

experience in church ministries. For example, for some, prayer and 

self-understanding are weak, for others, strong. 

I would not make any other adjustments in these sessions at this 

time because I believe that prayer and Scripture sharing built into 

subsequent sessions as well as additional resources aimed at bonding 

the group will lead to greater growth in prayer and self-knowledge. 

In session three, I was particularly interested in knowing if 

the participants' needs were met and secondly, if the facilitator was 

effective in working with adults as a modeler for the participants of 

what they might also become. Here, the responses were all higher that 

average. Even in terms of their own growth, there appears to have 

been improvement over session two. 

Because this project will not be fully implemented until April 

1990, I have asked the facilitator to send the subsequent evaluations 

which will be appended to this project. 

 


