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PROJECT PROPOSAL 

A dramatic image used by Charles A. Curran, a clinical 

psychologist, in speaking of our human failure to offer each 

other understanding is that of a world filled with people 

speaking into telephones with no one on the receiver end 

listening. Everyone longs to have his/her story understood 

because understanding is a basic human need. However, in 

spite of the fact that most people would like to consider 

themselves understanding persons, so few people really feel 

understood. This hunger and need for an understanding way of 

relating which focuses on the whole person is the pastoral 

concern addressed by my project, "The Understanding Care- 

Giver." 

Since understanding is integral to human belonging, it 

‘would seem that pastoral counselors and ministers in ex- 

tending pastoral care would be more inclined to offer 

understanding than informal care-givers. However, Howard 

Clinebell indicates that understanding is the weakest of all 

counseling responses used by ministers unless they have been 

trained in the Rogerian approach. This reality further 

emphasizes the need for understanding and suggests that it 

does not come naturally.  



2 

Understanding is a skill and art which must be acquired 

through conscious effort and practice. To understand a per- 

son at the deepest level of his/her feelings is more pro- 

found than the skill of understanding words. The art of 

understanding requires deep human engagement. Its heart- 

felt quality might be what Solomon prayed for when he asked 

the Lord to grant him an "understanding heart" (1 Kings 3:9). 

Understanding is a way of being with another. An understand- 

ing listener must relate to the whole person. 

Our awareness of the need for an understanding manner 

of relating has been heightened in the present age of the 

person because of the depersonalized and alienated nature of 

modern society. Nevertheless, in our efforts to adapt and 

to become more understanding, we are victims of the past 

cultural influence of Western science. For nearly four cen- 

turies the scientific age has emphasized the mathematical 

model. Although this scientific attitude has a place in our 

culture, we have applied problem-solving methodology and the 

primacy of the observer position to our relationships. 

Reflection upon our relational language illustrates the 

presence of mathematical overtones. We speak of "solving a 

person's problem" or of "figuring out" a person. Other 

technological phrases include getting '"feedback'" from a per- 

son and giving him/her "input." Since we have not been 

sensitized sufficiently to the depersonalizing nature of all 

these phrases, we seem to be comfortable in using and hearing  



3 

them. Nonetheless, such expressions tend to diminish a 

person's uniqueness. 

In addition to this terminology, we have inherited from 

science the assumption that the observer position is both 

primary and superior. Such an emphasis, when applied to our 

interpersonal relating, suggests that the best way to under- 

stand is to remain objective and totally uninvolved. How- 

ever, this stance only serves to increase the other person's 

sense of alienation, and thus the need for understanding. 

Another dimension of our present culture is the shift 

in stable life values which in the past have survived major 

economic, social and political changes. However, in our 

present age, widespread education, mass communications, 

upward mobility and the strain of population growth have 

contributed to rapidly changing value systems. The pro- 

vision of guidance and information, adequate in a milieu of 

stable values and identity, is no longer sufficient for 

personal integration of so much new awareness. In the past 

seventy-five years, we have been assisted in this regard by 

the advanced theories and skills of such areas as psychol- 

ogy, personality development, psychotherapy, counseling and 

communication. However, in order for such theories and 

skills to be effective, there is still the need for an 

understanding person. 

In this age of the person, understanding which focuses 

on the uniqueness of the whole person is essential, if we are  
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to rid our society of depersonalization and alienation. 

Each of these dehumanizing realities blocks persons from 

becoming whole and forming community, movements essential to 

the mission of the Church. An understanding way of relating 

empowers persons to experience healing and self-worth. A 

listener who truly understands a person's uniqueness frees 

the other from aloneness, producing a state of belonging. 

Understanding is a gift of love which enables the other per- 

son to know God's love. In this way human form is given to 

the statement of John: '"No one has ever seen God. Yet if we 

love another God dwells in us" (1 John 4:12). Having arrived 

at a sense of intrinsic value and redemptive worth, we can 

move out in a loving and redeeming manner toward others. 

In becoming the incarnate sacrament of God's love and 

of Christ's healing, those who understand are instrumental 

in helping the Church become an incarnate-redemptive 

community. This way of being and the formation of such a 

community clearly relates to the subject matter of pastoral 

theology, defined by Karl Rahner as '"that theological disci- 

pline which is concerned with the Church's self-actualization 

here and now--both that which is and that which ought to be" 

(Theological Investigations IX 102). In my own efforts to 

grow in wholeness and holiness, I have encountered the 

redemptive nature of understanding. My project is one way of 

sharing with others what I have experienced. In so doing 1 

hope to facilitate their personal growth so that they might  



become more effective sacraments of God's healing love. 

This project consists of a seven-hour workshop and a 

two-hour follow-up session for lay care-givers who serve in 

various institutions, churches and agencies of Rochelle, 

Illinois. Because of the varied schedules of potential 

participants, this format has been selected in preference to 

a series of sessions. This design is an adaptation of the 

Counseling-Learning Institute, developed by the late Rev. 

Charles A. Curran, a student of Carl Rogers. 

Although many people influenced by the theories of 

Rogers and Curran may be found in the formal helping pro- 

fessions, there are relatively few such persons in the local 

area. In addition, there are so many unmet human needs that 

the understanding professionals among us can only meet a 

portion of them. Consequently, the skill of understanding 

must be taught to lay care-givers. 

The goal of the workshop is to offer participants an 

introductory view of the need for understanding and the 

nature, meaning, effect and skill of understanding. The 

objectives are threefold: (1) to present the concepts neces- 

sary in achieving the goal, (2) to engage the participants in 

cognitively understanding these concepts and (3) to engage 

participants in practicing the skill of understanding through 

use of the brief encounter. 

Similarly the follow-up session has one goal and three 

objectives. The goal is to determine the effectiveness of  
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the workshop for the personal lives and/or service of the 

participants. The objectives are: (1) to offer the parti- 

cipants an opportunity to share their experiences of using 

the skill of understanding, (2) to review some concepts and/ 

or to explore them in greater depth and (3) to engage the 

participants in further practice of the skill. 

The workshop will be held November 18, 1987, and the 

evening follow-up session will be November 30, 1987. There 

is no maximum limit for enrollment. However, nine to twelve 

participants is perceived to be an ideal minimum. Informal 

contact regarding interest has begun, and formal publicity 

will begin mid to late September (cf. Appendix A). 

The follow-up session is primarily for evaluation, 

which will consist of my understanding the participants’ 

comments about their use of the skill. Someone will be 

taking notes and taping the session. A questionnaire will be 

distributed at the close of the workshop. The following 

questions will be used as the criteria in formulating the 

questionnaire: (1) Did the content offer new insights? 

(2) Did the practice help in the internalization of the 

content? (3) Did the workshop offer content and skills that 

are helpful for personal growth? (4) Can the content and 

skills be applied to specific areas of service/ministry 

and/or relationships? (5) Was the workshop challenging? 

(6) Would follow-up study and practice be helpful? (7) Was 

the presenter effective?  



II. IMPLEMENTATION OF THE PROJECT 

The workshop, '"The Understanding Care-Giver," occurred 

as scheduled on November 18, 1987. Thirty-one persons from 

area churches, agencies and institutions participated 

according to the following general categories: nine 

ministers of care for the sick and elderly, six care-givers 

from Hospice, five care-givers from the nursing residences, 

four care-givers for youth and family ministry, three care- 

givers from H.O.P.E. (domestic violence organization), two 

care-givers from the hospital and two care-givers in general 

church ministry. Because of the multiple interests of the 

participants, the scope of volunteer service and/or type of 

employment was much broader than indicated by these general 

categories. 

The workshop was an adaptation of the Counseling- 

Learning Institute created by the late Rev. Charles A. 

Curran. His books, Understanding and The Cognitive Client, 
    

were especially helpful in the development of the concepts 

and process woven into the seven-hour agenda (cf. Appendix 

B). The concepts that were presented and the process that 

was used are outlined as follows:  



Concepts 

I. The nature of and the need for understanding. 

A. The introduction and the example of everyone 

talking and no one listening on the telephone. 

The basic human need integral for belonging. 

The clarification of roles. 

1. The assumption of understanding resulting in 

misunderstanding. 

The example of two people swinging toward each 

other on a trapeze. 

A reference to the introduction of the 

workshop: participants are to understand the 

presenter. 

age of the person. 

The influence of the scientific age, the 

mathematical model. 

a. The application of problem-solving 

terminology and the observer position to 

relationships. 

The threat of depersonalization and 

alienation. 

2. Other cultural influences. 

meaning of understanding. 

"Stand" and "under" in the word understand. 

1. The meaning and implication of each word. 

2. The example of the fruit stand.  



3. The circle of reality. 

The distinction between understanding and guidance 

or advice-giving. 

The inseminational model. 

1. 

2. 

"Understanding" as an entering-in process. 

The scriptural/agrarian image of sower and 

seed. 

8. The risk or vulnerability on part of ‘the 

sower (the one needing understanding). 

The responsibility or openness of the soil 

(the understander). 

The application of the image to 

presenter /participants of the workshop. 

skill of understanding. 

A translation process. 

1. 

3. 

4. 

The language of cognition. 

The language of affect. 

A whole person communication. 

brief encounter. 

The meaning of brief encounter. 

The time and place of a brief encounter. 

The value in positive emotion. 

The explanation of the demonstration. 

A translation process continued. 

T. 

2. 

Understanding is not a technique or method. 

The incommunicable quality of the skill.  



IV. The effect of understanding. 

A. The value of understanding for the understandee. 

1. The inner change. 

2. The redemptive value of being understood. 

3. The movement outward. 

4. The movement toward self-intimacy. 

value of understanding for the understander. 

A sacrament of God's love. 

The instrument of healing. 

The enabler of community. 

Process 

During the entire workshop, the participants were in- 

volved in the practice of the skill of understanding. They 

not only heard the above mentioned concepts but tried to do 

what was presented. There were six phases to the process. 

The first phase consisted of cognitive understanding 

modeled by Father Kennedy, a skilled understander. He under- 

stood the presenter of the workshop as she developed con- 

cepts. This modeling began during the introductory comments 

and continued during the presentation on the nature of and 

need for understanding. 

The second phase consisted of cognitive understanding by 

individuals in the group. When the presenter began talking 

about the age of the person, the participants began to under- 

stand her and continued doing so during the remainder of the  
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workshop. Father Kennedy continued to assist but gradually 

allowed the participants to do so entirely. 

The third phase consisted of triads for cognitive under- 

standing and the large group's reflection on the experience. 

The participants moved into groups of three, arranged 

beforehand to assure representation from different areas of 

service. They took turns understanding one another around 

any concepts that had been presented. One person was the 

presenter /understandee, and one person was the understander. 

During a five-minute period, they interacted around the ideas 

offered by the understandee. The third person was the 

timekeeper and announced when one minute remained. Following 

each of the five-minute interactions, the understandee talked 

about whether he/she felt understood. The understander 

talked about his/her experience of understanding. A set of 

directions was provided for each triad (cf. Appendix C). 

After each person in the small group served as understander, 

understandee and timekeeper, all of the participants 

reassembled to reflect on their experiences. They shared any 

surprises (something that happened that was not expected or 

something that did not happen that was expected) and any 

other comments about the experience of being the understander 

and the understandee. The workshop presenter served as 

understander. 

The fourth phase consisted of a demonstration of the 

brief encounter and the large group's reflection on the  
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experience. A volunteer was understood by the workshop 

presenter around some negative affect or feeling the 

volunteer was experiencing. The understanding interaction 

took five minutes. Chairs were arranged so that eye contact 

was between the two involved rather than with the group. 

Following the encounter in which the understander also served 

as timekeeper, the volunteer /understandee was asked three 

questions: (1) Would you take a moment to comment on the 

five minutes in a general way? (2) Do you have any partic- 

ular comments on anything the understander said or did that 

helped or hindered you in communicating? (3) Does anything 

else come to mind about the five minutes that you wish to 

mention? Following the volunteer's comments, a second 

volunteer was understood by the workshop presenter around 

some positive affect or feeling the volunteer was experi- 

encing. The process continued as described above. After the 

encounter, the two volunteers and understander faced the 

group. Workshop participants shared their surprises and 

comments about what they witnessed. The presenter and 

volunteers responded when appropriate. The presenter served 

as understander of participants when such was needed. 

The fifth phase consisted of triads for whole person 

understanding and the large group's reflection on the 

experience. The participants moved into established triads 

and took turns understanding the whole person communication 

of one another. The subject of this communication was the  
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understandee's own feelings and thoughts or a simulation of 

an actual experience from his/her focus of service. One 

person was the presenter /understandee, and one person was the 

care-giver /understander. They interacted for five minutes. 

The other person was the timekeeper and announced when one 

minute remained. Following the interaction, the understander 

asked the three questions stated in the description of the 

fourth phase. A set of directions was provided for each 

group (cf. Appendix C). After each person in the small group 

served as understander, understandee and timekeeper, all of 

the participants reassembled to reflect on their experiences. 

They shared any surprises and other comments about their 

experience of being the understander and understandee. The 

workshop presenter served as the understander. 

The last phase of the process was a large group sharing 

session during which the workshop presenter understood the 

whole person communication of the participants. They offered 

their thoughts and/or feelings about the possible application 

of the skill of understanding and about the workshop in 

general. 

During the unfolding of the above concepts and process, 

many teachable moments arose which afforded the presenter the 

opportunity to offer suggestions relevant to the skill of 

understanding. These recommendations included the following:  
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1. A brief understanding response offered to a lengthy 

and/or rambling statement can be quite valuable for the 

understandee. 

2. An interruption of the understander by the under- 

standee is an indication that a good understanding response 

was made by the understander. 

3. If the understandee talks about numerous details, 

the understander should try to catch the kernel of thought 

and affect. 

4. If the understander offers a miscued response, the 

understander should be open to being corrected. The 

understandee is always right if he/she feels misunderstood. 

5. Although mistakes may be made, and the mannerisms of 

the understander may get in the way, the understandee usually 

will value the effort being made to understand him/her. 

 



III. THEOLOGICAL REFLECTION ON THE PROJECT 

The dignity and mission of lay people in the Church and 

their role in the Church and in the world have been described 

in ‘the Constitution on the Chureh (nn. :31,32.33). These 
  

sections have been expanded in the Decree on the Apostolate 
  

of the Laity. Chapter III in particular delineates various 
  

areas of apostolic involvement. In addition, the Decree on 

Ecumenism states that concern for Christian unity is a 

responsibility of each and every member of the Church (n. 5). 

Although the necessity of developing "The Understanding 

Care-Giver" for the specified audience (cf. p. 5) was due to 

an insufficient number of understanding professionals, 

reflection upon the above principles provided further 

impetus. These beliefs serve as a theological foundation for 

this pastoral project. 

However, the major theological themes which have emerged 

from the content of the project include incarnation, 

redemption and community. A more in-depth consideration of 

these themes follows. This reflection addresses the 

rationale for their inclusion in the project as well as the 

integration of these themes with the activity and results of 

the project.  
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Each of these topics became most apparent during the 

presentation of the effects of understanding for the under- 

standee and for the understander. Since incarnation and 

redemption are so clearly interrelated and describe the type 

of community fostered by the understanding process, they will 

be reviewed together. 

Two scriptural references which substantiate these 

themes and speak to the understanding process are John 1:14 

and Philippians 2:6-7. In the first citation we are reminded 

of God's incarnation in Jesus. In the second citation Paul 

tells us: "Though he was in the form of God, he did not deem 

equality with God something to be grasped at. Rather he 

emptied himself and took the form of a slave being born in 

human likeness." Jesus left his world to become one with 

humankind. So too, the understanding process requires that 

the understander leave his/her world and enter into another 

person's world. Understanding is essentially an entering-in 

process which holds great value for both the understander and 

understandee. 

In an incarnational manner the understander becomes the 

sacrament of God's love. "No one has ever seen God. Yet if 

we love one another God dwells in us" (1 John 4:12). Just as 

Jesus became the visible presence of God in our midst, the 

understander, moving out in love toward another by under- 

standing, makes God's love visible. God is incarnate in the 

person who understands, in the person who loves. Therefore,  
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the understandee does not meet only the understander but 

encounters God through the other. 

In a redemptive manner, the understander, imitating 

Christ's attitude expressed previously by Paul, becomes an 

instrument of healing. In offering understanding, he/she 

enables another person to move away from doubt, conflict and 

guilt into greater freedom, self-worth and wholeness. By 

taking on human likeness, Jesus reconciled humankind to God. 

By entering into the world of another person, the under- 

stander continues the ministry of reconciliation. 

Prior to understanding, the person in need exists in 

somewhat of a disincarnate state. The "I" sits in judgment 

on the "myself." Thus the "I" and "myself" are removed from 

each other. In need of understanding, a person might say, "I 

am disgusted with myself." However, having been understood, 

he/she is more able to express acceptance with himself/ 

herself. This positive shift points out the redemptive value 

of understanding for the understandee. 

There is an inner change that takes place. The "I" and 

"myself" become reconciled into a more harmonious relation- 

ship. Consequently, the person understood moves toward 

greater psychological wholeness and religious holiness. A 

sense of unity and integration is experienced. This inner 

change not only enables the understandee to live better with 

himself/herself but also with his/her external circumstances.  



18 

As a result of this incarnate-redemptive experience, the 

person understood can feel more secure and open in his/her 

relationships. Having experienced redemption, he/she can 

offer redemption to others. Having been loved, the under- 

standee can now love. Community, the third major theological 

theme of the project becomes a possibility. 

Effective communication is intrinsic to community 

formation and its on-going development. Furthermore, 

understanding is essential for effective communication. 

Thus, the person who initiates understanding becomes the 

primary enabler of community, Christianity's goal and 

society's need. The understander helps another person to 

experience feelings of support and solidarity and a sense of 

belonging. The understander liberates another person from a 

state of aloneness. Because someone cares enough to 

understand, community can be born and those understood can 

continue its formation process. 

Community, redemption and incarnation by their very 

nature imply process. Therefore, these themes not only 

emerged from the concepts presented during the workshop but 

were encountered by the participants as they offered and 

received understanding in the practice sessions. In serving 

both as understander and understandee, those who took part 

experienced the positive value of these roles. Through 

participants' efforts to understand in an incarnate- 

redemptive manner, a sense of community became possible.  
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Continued practice of understanding following the workshop, 

as reported in the following chapter, also suggests that the 

experience of these theological subjects was not confined to 

the day. 

 



IV. EVALUATION OF THE PROJECT 

At the conclusion of the workshop, a questionnaire was 

distributed to the participants (cf. Appendix D). Since it 

was necessary for one person to leave before the end of the 

workshop, thirty of the thirty-one participants completed the 

questionnaire. 

In addition to this method of assessment, an evaluative 

follow-up session was held as scheduled on November 30, 1987. 

Only ten persons were able to come because of circumstances 

such as poor weather, travel, tiredness after a holiday 

weekend and previous evening commitments. The participants 

who came were representative of the original group. Both 

concepts and process, outlined as follows, were included in 

the two-hour agenda (cf. Appendix E). 

Concepts 

I. The nature of understanding. 

A. The human perspective. 

B. The Christian perspective. 

The specific concepts and issues involved 

relationship to understanding.  
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The appropriateness of offering guidance vs. 

understanding. 

The distinction between questing and questioning. 

The confronting nature of understanding for the 

person understood. 

Dealing with depression. 

The use of understanding over the phone. 

The conflict of values between the understandee and 

the understander. 

The need for limits. 

Process 

Throughout the follow-up session, all persons sat in 

chairs arranged in a circle. The presenter/facilitator and 

the participants were involved in practicing the skill of 

understanding. This practice occurred in two phases. 

During the first phase, the facilitator understood each 

of the participants as he/she responded to the following 

questions: (1) How have you applied or used the skill of 

understanding in your relationships and/or areas of service? 

(2) What changes have you noticed in yourself as a result of 

what you have experienced in applying the skill and/or as a 

result of what you have experienced at the workshop? 

During the second phase, the participants understood the 

presenter's comments. These included a review and expansion 

upon concepts from the workshop and a consideration of issues  
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raised by the participants on the questionnaire and during 

the evening's first phase. 

Since two different methods of evaluation were used, 

results have been gleaned from each one. The results of the 

questionnaire will be considered first. Although Appendix D 

may be referred to for clarification, a breakdown of the 

tally for each question appears below. 

TABLE 1 

RESULTS OF THE QUESTIONNAIRE 

  

Strongly Strongly 
Question Disagree Disagree Unsure Agree Agree 
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These results indicate that the workshop was received 

positively. The participants gained new insights and a 

better awareness of understanding. They saw the value of the 

skill of understanding and were helped to practice the skill. 

This practice in turn helped the participants to internalize 

concepts presented. Furthermore, the participants considered  
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the insights and skills offered by the workshop presenter to 

be helpful for personal growth and in their respective area 

of service and/or relationships. In general, the parti- 

cipants found the workshop challenging and the presenter 

effective. They also regarded further study and practice to 

be helpful for developing the skill of understanding. 

In addition to the above results, comments written on 

the questionnaire and verbally expressed to the workshop 

presenter corroborate this positive report. Written comments 

included reference to the excellence of the program, 

appreciation for and enjoyment of the day and a request for 

more than one follow-up session. Verbal comments were 

favorable of the presenter and of the workshop's progression 

and value. 

Although the evaluative questionnaire was a valuable 

tool in determining the effectiveness of the workshop, the 

follow-up session afforded a more in-depth opportunity for 

evaluation. Responses to the two questions posed in the 

first phase of the evening's process follow. 

Participants disclosed a variety of situations that had 

occurred since the workshop as they replied to the first 

question regarding their use of the understanding skill. A 

sampling of these included the use of the skill at work with 

co-workers and nursing home residents and understanding of 

family members about matters of personal importance and 

concern. Whole person understanding in one family situation  
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occurred when a daughter, realizing her elderly mother's need 

to talk, offered her mother non-verbal presence. 

Although two participants did not have an opportunity to 

use the skill since the workshop, other participants 

mentioned their efforts. One person spoke of her need to let 

go of her desire to use this skill when a friend wanted her 

advice rather than understanding. Since the participant was 

willing to leave her world, it was pointed out that her 

adjustment was in fact understanding of the situation. 

Another participant spoke of her inability to use the skill 

when confronted by an angry sister. The great difficulty of 

understanding angry persons, particularly one's own family 

members, was mentioned. 

The second question regarding personal changes resulting 

from the experience of the workshop and/or use of the skill 

also elicited diverse comments. The majority of participants 

mentioned that they were more aware now of the human need for 

understanding and more alert for occasions to offer it. Some 

of the opportunities cited included attentiveness to children 

at home, ministry to the confined and elderly and hospital 

contact with persons needing out-patient and/or emergency 

care. 

As a result of this consciousness raising, one person 

specifically said that she was more aware of an inner summons 

to leave the paperwork at times in order to attend to people. 

Other interior changes cited by the participants included a  
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greater openness to listen and efforts to do so more 

effectively, a less judgmental attitude, greater patience 

with others and more reflection about the non-use of 

understanding when such was appropriate. 

In conclusion, the participant who shared the workshop 

with her co-workers eagerly cited an improvement in 

communication between them and a positive change in her own 

relationships with others. Another participant revealed 

regretfully that her new awareness about understanding had 

come at a time in her life when contact with people was much 

more limited than in her more active years. 

This report of the participants' responses during the 

evaluative phase of the follow-up session substantiates at 

least one of the results of the workshop questionnaire. 

Those who participated in the session continued to consider 

the insights and skills offered by the workshop to be helpful 

for personal growth and in their respective areas of service 

and/or relationships. In addition, this summary once again 

reflects a positive tone about the workshop and its value for 

those involved in the follow-up session. 

 



V. CONCLUSIONS AND RECOMMENDATIONS 

A number of conclusions and recommendations can be 

deduced from the response to the workshop and the report 

from both methods of evaluation. 

Conclusions 

1. "The Understanding Care-Giver" fulfilled a real 

need. 

2. The need still exists. 

3. There was some uncertainty about the benefit of the 

brief encounter demonstration. 

4, Participant uncertainty was highest regarding the 

value of the triads in helping participants practice the 

skill of understanding. 

Recommendations 
  

1. "The Understanding Care-Giver" might be repeated 

for a similar audience in the Rochelle, Illinois, area 

either as a one-day workshop and follow-up session or as a 

series of three evening sessions. 

2. "The Understanding Care-Giver" might be offered to 

a similar audience in other geographical areas either as a  



27 

one-day workshop and follow-up session or as a series of 

three evening sessions. 

3. "The Understanding Care-Giver" might be offered and 

adapted as necessary for specific interest groups such as, 

public school teachers, religious education personnel, 

parents and ministry formation candidates. 

4, A second follow-up session might be offered for the 

original audience. 

5. A level two workshop on understanding might be 

offered for the original audience. 

6. In future workshops, the presenter might reiterate 

that the role of the understander in the brief encounter 

demonstration is to offer understanding rather than guidance 

or advice. 

7. In future workshops, the presenter might elicit the 

assistance of additional professional understanders if the 

number of groups warrant such or limit the number of parti- 

cipants according to the availability of skilled personnel. 

8. In future workshops, the presentations might be a 

endeavor involving knowledgeable personnel. 

All of the above conclusions and recommendations result 

from the evaluation of "The Understanding Care-Giver." This 

workshop, with minor adjustments and/or relevant adapta- 

tions, as well as subsequent workshops have the continued 

potential to increase pastoral effectiveness and to foster 

an incarnate-redemptive community.  
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THE UNDERSTANDING CARE-GIVER 
  

Most people would like to think of themselves as understanding 

persons. However), in spite of this faci, so few people really 

feel understood. This hunger and need for an understanding way 

of relating which focuses on the whole person is the subject of 

a workshop, "The Understanding Care-giver." 

Presenter: Sister Judy Herrmann 

Pastoral Associate, St. Patrick Church 

Lay care-givers of Rochelle area churches, insti- 

tutions and agencies. 

To offer pariicipants an introductory: view of the 

nature, meaning and skill of understanding. Par- 

ticipants will have the opportunity to practice 

the ‘skill. 

To enable the participants (0 share thelr experience 

of using ‘the skill and to engage in further practice 

at an evening follow-up session. 

Wednesday, Nov, 18,: 1987 = 9. A.M, 10.4 P.M. and 

Monday, Novui30, +1987 =i. P.M. £0.9.. P.M. 

St. Patrick Parish Center 

236 Kelley Drive, Rochelle 

Cost: $3.00 per person for lunch 

Deadline: Monday) «Nov. 9, 1987 

REGISTRATION FORM 

Name: 
  

Address: 
  

Phone: 
  

Employee of or Volunteer for 

(Name of church, institution or agency.) 
  

Send registration and check by Nov. 9th to Sister Judy Herrmann, 

Sts. Patrick Church, 236 Kelley Drive, Rochelle, 11 610868.  
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WORKSHOP AGENDA 

November 18, 1987 

Registration, Coffee 

Welcome, Prayer, Introductions 

Introductory comments 

Nature of and need for understanding 

Break 

Meaning of understanding 

Triads for cognitive understanding and large group 
reflection on experience 

Skill of understanding: A translation process 

Lunch 

Skill of understanding: The brief encounter 

Demonstration of brief encounter and large group 

reflection on experience 

Triads for whole person understanding and large 

group reflection on experience 

The skill of understanding: A translation process 
continued 

Break 

The effects of understanding 

Large group sharing and whole person understanding 

by workshop presenter 

Closing comments and participant evaluation 

Conclusion  



APPENDIX C 

 



DIRECTIONS FOR TRIADS 

A.M. Triads for Cognitive Understanding 

Each person takes a turn being the understandee, the under- 
stander and the timekeeper. 

Role of understandee: To talk for 5 minutes ‘about’ any ‘of the 

ideas that have been presented: some- 

thing you heard that you want to speak to. 

Role of understander: To understand: to respond back to the 

person what you heard him/her say. You 
are not to ask questions or offer your 

opinion or ideas but do leave your world 

and to enter the other person's world. 

Role of timekeeper: To announce when 1 minute remains. 

Following the 5 minute interaction, each person involved will 
take 2 minutes to share comments. The understandee can talk 

about whether he/she felt understood. The understander might 

share what it was like to understand. 

P.M. Triads for Whole Person Understanding 

Each person takes a turn being the understandee, the under- 

stander and the timekeeper. 

Role of understandee: To talk for 5 minutes about your nega- 

tive or positive feelings about some- 

thing of importance to you or to simu- 

late some actual experience from your 

area of service. 

Role of understander: To understand the whole person communi- 

cation of the other person. 

Role of timekeeper: To announce when 1 minute remains. 

At the 'end of the 5 minutes, the understander should take 1 

minute to ask the understandee: 

1) Do you have any general comments? 

2): Did 1 do tor gay anything that particularly 
helped or hindered you? 

3) Any other comments?  
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PARTICIPANT EVALUATION 

Instructions: For each statement circle the number that best 
describes your evaluation. Oni a:3cale of "1.t03,"'1 is strongly 
disagree (8D); 2. is disagree (D); :3 is unsure (VU); 4 is agree (A); 
5 is. strongly agree (SA). 
Example: The grass is green. 1.23 4 ©) 

This workshop has offered me new insights. 

The concepts presented enabled me to gain a 

better awareness of "understanding." 

The brief encounter demonstration helped me to 
see the value of the skill of understanding. 

The triads ‘helped me to practice the skill of 
understanding. 

The ‘practice of ‘the skill of understanding 
helped me to internalize the concepts presented. 

The workshop offered insights and skills helpful 
for my personal growth. 

The experience of the workshop will be helpful 

in my area of service and/or relationships. 

I found the workshop challenging. 

The presenter was effective. 

Further study and practice would be helpful for 

me in developing the skill of understanding. 

If there are any concepts that you would like reviewed or further 
developed at the follow-up session, please list. 

Additional comments and/or suggestions: (Optional)  
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FOLLOW-UP SESSION AGENDA 

November 30, 1987 

Gathering 

Welcome, Prayer, Introductory comments 

Large group sharing about experience of using. skill 

Break 

Further consideration of concepts presented at workshop 
and of issues raised on questionnaire and during large 
group sharing 

Closing comments, Prayer of St. Francis 

 



Body of Letter Sent to Directors 

of Agencies and Healthcare Residences 

Sept. 15,1087 

Dear 

Thank you £0r the opportunity to talk with you about the work- 

shop I will be presenting in November. The details, which I 
mentioned would be forthcoming, are outlined in the enclosed 

bulletin. lt. would be helpful if you could circulate the 

information through your newsletter and/or make additional 

copies for employees and/or volunteers. You may wish to re- 

turn the registration forms and lunch Tees as a group or have 

each person do so individually. 

I deeply appreciate your own personal interest in this project 
and look forward to this growth-filled opportunity for all who 
Will participate. Hopefully, as a result of our efforts, We 
will become more understanding in our care-giving. 

Sincerely yours, 

Sister Judy Herrmann 

 


