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INTEGRATIVE PROJECT 

Title EARTHKIN KOME HOME: A Child’s Journey in Earth Literacy 

Abstract “CHILDREN ARE ALWAYS THE ONLY FUTURE THE HUMAN 

RACE HAS. TEACH THEM WELL.” “ Anonymous” 

“The long term survival of our children depends on understanding 

the depth of what is happening on the planet at present...rekindling 

a relationship between the human and the natural world that is far 

beyond the exploitive relationships of the industrial mode.” 

Thomas Berry, ACTIVATING A NEW PROSPERITY FOR OUR 
CHILDREN, 1989 

EARTHKIN KOME HOME: 4 Child’s Journey in Earth Literacy consists of 

five themes, which reflect the courses and objectives of the Earth Literacy Program. 

In educational experiences, rituals and activities, children of Hispanic background 

from the City of Newburgh, New York are introduced to the awesome New Story of 

the Universe to foster an appreciation and an understanding of the Sacred Space 

from which we have come, the Sacred Place in which we dwell, and the Sacred 

Community of Beings through whom, in whom and with whom we share our lives. 

The themes are designed to help them to become aware of our unity, interdepend- 

ence and interconnectedness with the entire Community of Beings and, therefore, to 

embrace our responsibility to care for Earth with compassion, passion and justice. A 

resource guide for teachers is included. Resources include those for Earth Literacy 

and for multicultural classroom use. 

Introduction I write as a Catholic pastoral minister and educator convinced that  
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the vocation of all children, and my own vocation, is to express pastoral care for 

Earth, help heal “her” and call others to do the same. The title of the program is 

meant to emphasize the concept that Earth is our home. Through the program we 

discover the ways we can KOME HOME to Earth in the sense of an awareness of 

our needing Earth and Earth needing us, and in a sense of sharing our gifts and 

realizing that what happens in our own home happens in our relationship with 

Earth. 

I have chosen to highlight specific dimensions of the essential understandings 

and experiences of Earth Literacy, presenting and enhancing the desired learning 

outcomes through ritual celebrations with children as the primary participants. 

The various themes give expression to feelings and beliefs about our relationship to 

Earth as a Living Being, Gaia. A theme is covered in several acts, which are divided 

into scenarios. Each scenario and the key elements within them are designed to be 

educational experiences used over the course of several class sessions. The entire 

theme presentation may be covered in a three to six week time frame depending on 

the material to be covered and may be related to other subjects as the teacher sees 

fit. 

References to the Hudson River Valley’s landscape, wildlife and culture as 

well as environmental and justice issues flow through some of the rituals within each 

theme. This is important because the children, their families and teachers live on the 

shores of the Hudson. They are the present day and future riverkeepers. Eventually 

the themes will be translated into Spanish and thus be more broadly available to the  
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adult Hispanics who are not fluent in English. Parents, educators, spiritual mentors 

and others companion the children on this Earth Literacy Journey. 

The overall purpose, for children who participate, is to encourage a 

revolutionary transformation of our present worldview. It challenges us to once 

again live in a dynamic, rich, symbiotic relationship with nature and reclaim the 

power of the Incarnation of the Holy One who dwells within us and among us and 

calls us to love all created beings with passion and compassion. 

For a program of this nature, it is important to attend to the context of both 

participants and locale. Here, children of Hispanic background are engaged in the 

sessions. Some are girls of low-income families who are students (grades 5-8) in the 

Presentation Learning Center and the after school program modeled on the Jesuit 

Nativity Middle School; others attend our parish religious education program. The 

sites for the EARTHKIN KOME HOME activities are the Catholic Hispanic Center 

of Newburgh, the Presentation Learning Center and the banks of the Hudson. At 

times there is parental involvement with the children in the rituals and activities. 

The rituals in the program incorporate a myriad of artistic expressions, art, music, 

dance, poetry, drama and storytelling and the use of puppets and marionettes. 

It would be well to mention here that many of the opportunities for parent 

participation would be given to the mothers. Although the intention is not to negate 

the fathers, the mothers’ presence and contributions give opportunity for further 

bonding of mother and daughter as the girls experience their mother’s gifts and 

abilities to tell stories according to the oral traditions of their culture and the ability  
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of some to be able to read in their own language. 

Most members of the parish are Hispanic, the predominant “culture” being 

Mexican. There is a significant Peruvian population also. Many are originally from 

agricultural areas in their own countries. Some of these are the immigrants who 

labor in the black dirt onion fields and the apple orchards of Orange, Ulster and 

Sullivan Counties in New York. A significant number are now involved in works 

other than farming. They work in landscaping, on horse ranches, work or own 

stores and restaurants, or are taxi drivers. Children experience the conflicting 

decisions their parents have to make in their economic struggle for a sustainable life 

style and survival, and their own dilemma of being caught between the values and 

conflicts of two cultures. They frequently do not appreciate, understand or wish to 

embrace their “own” culture; the culture of the United States of America calls 

loudest. 

Because there is such an urgency today for a new and immediate 

transformation of attitudes toward the eco-community and a respect for its 

intrinsic value, we adults are called to commit ourselves to empower children to be 

in relationship with the Natural World and with one another. By creating and 

fostering a cultural awareness of the human community as well as the non-human 

community we would hope that the children will be the future peacebearers of 

respect, compassion, reverence, justice and healing. Hope insures that they will 

inherit Earth in all her sacred beauty and goodness and pass this blessing on from 

generation to generation.  
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The following is an overview of the five themes as presented in the 

EARTHKIN KOME HOME Program. Each theme and its objectives are 

adaptations for children of the original courses and objectives of Earth Literacy. 

I. OVERVIEW OF PROGRAM THEMES 

Theme 1 SING ME A STORY 501 Concepts of Earth Literacy 

Objectives 

1. To help children articulate the New Story through artistic 

expressions within rituals. (cosmology and place) 

2. To raise children’s awareness of how to preserve and care for 

Earth’s natural resources now and for future generations. 

(sustainability and justice) 

Theme 2 WE ARE FAMILY 510 Evolution and Change 

Objectives 

1. To facilitate the children’s understanding of biodiversity and its 

importance in maintaining what is necessary for life. 

2. To encourage the children to keep a nature diary of how they 

belong to a place. 

Theme 3 WE BELONG TOGETHER 520 Nature and Cultures 

Objectives 

1. To animate the children to cherish, appreciate, respect and 

reverence in kinship the non-human and human beings of the 

natural world and all cultures, and to understand that the 

way we treat them reflects the kind of culture we are. 

. To arouse in children a consciousness of environmental 

deterioration and degradation in our own place and how we can 

work together to change our attitudes and actions toward the 

natural world and humankind. 

Theme 4 WE KNOW, WE CARE 530 Justice and Earth 

Objectives 

1. To enable children to cultivate values that will move them to 

compassion for Earth, and to work for justice for all.  
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2. To guide the children in understanding ways of being open to 

what others think and how they feel. 

Theme S: “NOT WORDS BUT DEEDS” 540 Healing Earth 

Objectives 

1. To cultivate in the children an eco-spiritual relationship as a 
first step in healing Earth. 

2. To challenge the children to participate in making holistic 

changes in culture, food, health, law and religion. 

II. FORMAT AND METHODOLOGY FOR PRESENTATION OF THEMES 

A. Theme # and Title of theme corresponding to Earth Literacy Course title. 

1. Quote applicable to or expressive of thematic ideas 

2. Overall purpose of theme 

3. Objectives of theme 

B. Act # and Title 

1. Purpose 

2. Scenario # and Title (Each scenario may be taught in several classes) 

3. Presentation Content and Methodology 

Within the Presentation Content and Methodology there are several major 

elements used in the presentation of each of the themes. Their order can be varied 

according to the decision of the teacher based on the needs of the children. There 

may be sessions that do not contain all the elements each time and some elements 

may meander through the others for the sake of flow. Each element has its’ own 

general purpose. These elements are: 

I. CONVERSATIONS WITH “COS”AND “TROPI” (Cosmos and Tropical 

Forest) These two Marionettes make their debut in Theme 1 SING ME A 

STORY, and weave the five themes together through their conversations with 

one another, the children and the teacher. They may “participate” in any of 

the other elements but not necessarily all. They “help” to set the tone for the 

theme as well as present the content of LISTENING TIME with the teacher 

and children. Their conversations may be developed by the teacher alone or 
with a group of the children.  
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2. CIRCLE TIME is the key element and the constant within which all the 

other elements take place. The teacher, a child or “Cos” and “Tropi”say or 

chant COME TO THE CIRCLE. It is the gathering moment of the group. 

The several renditions of Circle of Life from The Lion King, Walt Disney 

Productions, or any other appropriate song or instrumental music for 

gathering in a circle may be used throughout all five themes of the program. 

Dance or body movement is encouraged. 

a. Ritual is usually celebrated within the circle to begin and 

sometimes to end the class. It is meant to set a sacred tone. 

Namaste, the Hindu greeting meaning We Are One and Mitakuye 

Opyasin, the Lakota greeting for We Are All Related or any other 

greeting that expresses oneness may be used. Participants turn to 

the Four Directions to honor the presence of all created beings of 

the Natural World, family, friends, and all others who come to 

mind. 

3. LISTENING TIME is the teaching moment. The content gives the 

teacher a synopsis of the intended teaching. Sources useful for this are listed 

on pp. 47 and 52. The teacher decides how to present the content of the 

desired learning. It may be accomplished by: 

a. Teacher’s input, an actual teaching of the material. AND/OR 

b. Child’s narrative, a reworking of all or part of the content for a 

child to read. The teacher prepares this. AND/OR 

¢. Conversations with “COS” and “TROPI” either between 

them or with the children and/or the teacher or other puppets. The 
teacher prepares this. 

4. STORYTIME The stories are applicable to the theme, told or read by 

teacher, student, parent, “Cos and Tropi” and/or puppets. They are meant 

to re-enforce and highlight each understanding. The children may dress 

accordingly to dramatize the story. Videos may be used. 

5S. SHARING TIME is a time for the children to interact with one another 

as they participate in various activities such as: 

a. Neighborhood walks 

b. Art, drama, mime, poetry 

c. Listening to parents sharing their own experiences of life in their 

country of origin. 

d. Talking with one another about the stories they heard. 

6. MELODY TIME flows through all the other “times” and elements. It is 

comprised of songs sung by the children or melodies played as an 

accompaniment to circle dances and rituals or as background music in an  
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arts project within sharing time. It is also a response to stories. It is referred to by 
simply using Sing, Play, Listen to, Dance. 

All of the elements used in the program themes are open ended, and the 

creativity of the teacher is encouraged throughout the program. 

The following is an overview of the first theme of EARTHKIN KOME 

HOME: 4 Child’s Journey in Earth Literacy. It is the springboard for all the other 

themes. Refer to the section in Overview of Program themes pp. 6 and 7. 

THEME 1 SING ME A STORY Concepts of Earth Literacy 

“I AM A CHILD OF THE EARTH BEFORE BEING A CHILD OF GOD. 

BEFORE, IN THAT SENSE THAT, IRREMEDIABLY, BY INNERMOST 

STRUCTURE, I CAN ONLY GRASP THE DIVINE THROUGH THE COSMIC.” 

Private Journals 

Teilhard de Chardin, (1975). 

OVERALL PURPOSE This theme sets the stage for a journey that initiates with 

the special overflowing Love of the Great Mystery “once upon a nothing ago”. 

Rituals help create the ambience for an understanding of our beginnings as stardust 

from the Big Bang. They call forth an anticipation and appreciation of our life in 

Earth, a living being, as if we were in our Mother’s womb and encourage us to care 

for Earth in loving ways just as the Great Mystery cares for us. Cosmos and 

Tropical Forest, ‘Cos’ and ‘Tropi’, make their debut as they lead us on this journey 

with LOVE.  
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Objectives: 

1. To help children articulate the New Story through artistic expressions 

within rituals. (cosmology and place) 

2. To raise children’s awareness of how to preserve and care for Earth’s 

natural resources now and for future generations. (sustainability and 
justice) 

ACTI THE UNIVERSE STORY 

Purpose We wonder at and celebrate our cosmic origins. We stand in awe 

that we have come from a Fireball of Love, that we emerged with a BANG, and that 

we are stardust from the beginning. 

MATERIALS All stories and music cited are found in the resource section 
pp- 52-68 

e Marionettes, Cosmos and Tropical Forest, ‘Cos’ and ‘Tropi’ and puppets, 

Parrot, Monkey, Tiger and Toucan 

Rope to form a spiral representing the universe 

Candles 

Children’s drawings depicting the various ‘created stuff’ of the universe 

OR 

Costumes made by teachers, parents and children that may be made from 

the items below. 

OR 

Pictures of the beginnings of the universe from magazines, calendars, science 

books, newspapers etc...placed at the specific ‘moments’ on the timespiral. 

Jennifer Morgan’s two books: Born with a Bang: The Universe tells our 

Cosmic Story and From Lava to Life: The Universe tells our Earth Story. 

These two stories may be used as the script for the timespiral events. 

ACT I: Scenario l THE FIREBALL LOVE NOTE 

PRESENTATION CONTENT AND METHODOLOGY: 

Mime and the use of marionettes and puppets are used extensively throughout 

the presentations to enrich the various experiences of the conversations, stories,  
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songs, and activities. ‘COS’ is a cosmic dragon and is made of material that has 

spirals of orange, yellow, and green with bursts of white superimposed on a purple 

and black background. ‘TROPI’ is a tropical forest made of material with red, 

yellow, green, white and orange flowers and plants. 

CIRCLE TIME 

Some of the children are asked ahead of time to work the marionettes and 
puppets. 

Cosmos and Tropical Forest, ‘Cos’ and ‘Tropi’, along with some of the 

creatures “from” ‘Tropi’ make their debut inviting the children to form a 
circle. 

® Ritual All introduce themselves and greet one another with an expression of 

oneness. With arms raised high and hands turned upward all greet ‘Cos’mos 

moving to the music of “Once Upon a Universe ” by Kathy Sherman from 

the Once Upon a Universe cassette. 

SHARING TIME 

Murals of the cosmos and tropical forests are made by the children and hung 

around the room or spread on the floor as props. 

LISTENING TIME/CONVERSATIONS WITH ‘COS’ AND ‘TROPY’ 

‘Cos’ tells the children that ‘Tropi’ and S/he have come to sing them a story 

about the very beginnings of ‘Cos’ and all inanimate and animate beings; 

‘Tropi’ and S/he will need their help to tell the story. 

‘Cos’ explains that to begin the story everyone has to go back in time and 

listen in on a conversation between ‘Tropi’ and her friends, parrot, monkey, 

toucan and tiger, to his/her conversation with ‘Tropi’ and then move to the 
beginning of time. 

The following scenario and dialog may be used or another composed by the 

teacher and children. The children are the voices of the marionettes and 
puppets. 

Conversations 

~ “Tropi’ appears from herself. She is followed by Parrot talking, Toucan 

squawking, Monkey shrieking, and Tiger growling and purring. 

‘TROPY’: “‘Cos’, ‘Cos’ where are you?” She begins to move to the edge of herself  
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looking up to the sky. 

PARROT & TOUCAN: “‘Tropi’, why are you calling ‘Cos’?” 

MONKEY & TIGER: “Where are you going?” 

‘TROPI’: “I must to talk to ‘Cos’ to find out what’s happening to us, to you and to 

me; why are we losing ourselves and how can we change it?” 

PARROT & TOUCAN, MONKEY & TIGER: “You mean you are going to leave 

us? Please don’t go!” cry ‘Tropi’s’ creature friends. “What will we do without you? 

We'll be alone with no place to be. We need you.” 

‘TROPI’: “I’ll be back soon, not to worry.” She hugs them and sets out to find 

‘Cos’. ““Cos’, ‘Cos’ where are you?” ‘Tropi’ gazing outward moves from Earth to 

the moon, on to the outer limits of the solar system then to the Milky Way and 

beyond still crying for ‘Cos’. Finally, tired and weak she flops on a star and falls 

asleep, only to dream of the days when she was so lush, green and oh! so colorful, 

filled with beauty and the many wonderful creature friends within her. 

Suddenly ‘Cos’ zooms in, slides into ‘Tropi’, and collapses with a thud, 

exhausted. ‘Cos’ is breathing heavily with the last remnants of fire from her/his 

mouth. ‘Tropi’ wakes up with a start and is surprised to see ‘Cos’. 

‘TROPP’: “Oh! ‘Cos’ where have you been? I’ve been searching so long for you. I 

have some serious questions to ask you. Something awful is going on in me 

and I am very worried. I am losing my lush green and colorful foliage, my beauty 

and so many of my wonderful creature friends. Am I disappearing?” 

‘COS’: “Let me catch my breath ‘Tropi’. ‘Cos’ takes a very deep breath. “First of 

all I am here and always in you and you in me. I am sorry you had to look all over 

for me. I was dancing around and zipping through myself singing cluster galaxies 

into existence and having a wonderful journey dreaming up more stars and solar 

systems. It’s awesome to be so lit up and brilliant with all the galaxies, stars and 

solar systems swirling around in me.” 

‘TROPTI’: “That’s great ‘Cos’, you are so creative and such a dreamer but it is very 

important that you dream up an answer for me.” 

‘COS’: “Well “‘Tropi’, there is a very long story to that answer. We should start at 

the very beginning, a very good place to start. It goes back to nothing and no-thing 

anywhere. There was darkness; there was no light; there was only the Great 

Mystery. The Great Mystery is Love, filled with abundant love to share. The Great 

Mystery was excited about sharing this love and joyful about the swirling dream 

within that S/he burst into a beautiful song. The song was so beautiful that it  
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swelled throughout the nothingness. The Great Mystery placed a note of love in the 

nothingness that fireballed and became me. Now I continue the Great Mystery’s 

dream. I became you and you became me and all things became one in the Great 

Mystery. And that’s the answer to part of your question.” 

‘TROPI’: “Whoa! ‘Cos’ slow down, this is too much for me to understand.” 

‘COS’: “OK ‘Tropi’ then let’s listen to a story, the Big Bang. Let’s start at the very 

beginning, a very good place to start. This is my story, your story, and our story.” 

‘COS’ and ‘TROPT’: “Come children. Come with us now to the very beginning.” 

Sing “Fireball” by Joyce Rouse from the Under the Rainbow CD. 

STORY TIME/ SPIRAL TIME/Ritual 

e Read Born with a Bang by Jennifer Morgan. “Cos” may read this as the 

narrative for the timespiral events. 

Children jump out of place and become a living universe forming a human 

timespiral as the various events and beings are mentioned throughout the 

story. The children may be dressed in costumes to represent the emergence of 
different beings. 

Using a rope shaped as a spiral, on which have been placed cards of the 

particular time event as well as a candle, various children stand on the 

timespiral and at the appropriate moment during the story hold up a candle. 

The children with their candles represent all that came to be from the Big 

Bang, a ‘Cos’ gift from the Great Mystery. 

OR 

e Other ideas may be used from the following materials, the information for 

which is given in the resource section: 

o Peace Begins with Me: Empowering Children to be Peacemakers by 
Vergilia Jim and Claire Langie. 

Happy Birthday, Universe by Kim Farmer. 

An Amazing Journey edited by Global Associates. 

MELODYTIME Music is interspersed throughout the various elements in the 

presentation of the theme. All works listed are found in the resource section pp. 66 
and 67. 

e¢ Songs from the works of Earth Mama, Joyce Johnson Rouse such as 

“Fireball” on the Under the Rainbow CD.  
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“ Once Upon a Universe”, “I am a Child of the Universe”, “Universe is a 

Celebration”, and “Dance of the Universe” by Kathy Sherman on the Once 

Upon a Universe cassette. 

Paul Winter’s instrumental Sun Singer. 

Other music expressive of the timespiral events such as Ed Van Fleet’s The 

Forgotten Tribe and Fire Journeys. 

ACT I: Scenario? HERE COMES THE EARTH !! 

PRESENTATION CONTENT AND METHODOLOGY: 

CONVERSATIONS WITH ‘COS’ AND ‘TROPI’ The conversation with ‘Cos’ 

and Tropi’ continues and bridges the two scenarios. The teacher, with some of the 

children, may develop the conversation ahead of time or the teacher may call forth a 

spontaneous conversation from the children. Lava to Life by Jennifer Morgan is 

the basis for the conversation. 

CIRCLE TIME/Spiral time/ Ritual 

‘Cos’ and ‘Tropi’ invite the children to form the living spiral once again. 

Children who were on the first part of the timespiral twirl to their places 

bowing to one another in greeting and raising their arms to greet the 

‘Cos’mos as Paul Winter’s Sun Singer is played. 

Other children dressed in costumes are prepared to enter the universe and 

take their place on the spiral at their moment in time. 

STORY TIME 

From Lava to Life by Jennifer Morgan may be read alternately by ‘Tropi’, 

the teacher and/or several children. 

The timespiral story continues; the new members jump on the spiral to make 

their debut in the universe as the others cry, “You are here! We are so glad 

you have come!” 

Appropriate music such Kathy Sherman’s “Dance of the Universe” from 

Once Upon a Universe is played.  
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Mime may be used to portray the interaction of the new beings with one 

another as the story is told. Body movement and dance are encouraged. 

CONVERSATIONS WITH ‘COS’ AND ‘TROPP’ 

‘Cos’ and “Tropi’ comment and converse with the children about this part of 

the story From Lava to Life as it draws to an end. 

Passing around the Earth Ball, listen to Kathy Sherman’s Touch the Earth 

with Gentleness. The children hug Earth. 

‘Cos’ reminds the children that they had gone back in time but now must fast 

forward billions of years to the place in Earth where they now live, their own 

bioregion in the Mid Hudson River Valley at Newburgh, New York along the 

banks of the Hudson River. 

One of the children shouts, “Let’s go home!” 

All hold hands and close their eyes as they listen to “Light Years Away” by 

Joyce Johnson Rouse on the Under the Rainbow CD. 

Nearing home they sing “I Am a Child of the Universe” by Kathy Sherman 

on Once Upon A Universe; using mime and body movement they head for 

their place. 

ACT II OUR PLACE IN THE FARTH 

Purpose: “STAYING PUT is so marvelously lyrical it can calm the buffeted 
spirit in a noisy subway station.” 

Staying Put: Making a Home in a Restless World 

Scott Russell Sanders, (1993). 

MATERIALS: 

Canvas floor or wall mural of the Hudson River Valley with Newburgh 

highlighted, made by the children 

Puppets or costumes representing: 

o the Hudson River and connecting bodies of water in and 

around Newburgh 

o some of the flora and fauna of the river 

o GE and other industrial polluters; PCB’s, coal tar, trash and other 

pollutants. 

Environmental songbook For the Beauty of the Earth (DiSavino). 

o songs specific to the Hudson River 

o songs generally applicable to any watershed 

oO songs as a springboard for a myriad of environmental themes  
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e¢ Songs by Earth Mama, Joyce Johnson Rouse, from Around the World, 

Grassroots, Love Large, Under the Rainbow, Earth Mama, and Every Day is 

Earth Day, all of which pinpoint the sustainability of natural resources, 

sacredness of place and the call to care for Earth. 

Use of New York State syllabus for Hudson River learning outcomes as well 

as ways to correlate other subjects pertinent to the theme. 

Video The Earth Day Special (Hemion). Refer to section of audiovisual 

resources p. 68 before showing the video. 

ACT II: Scenario 1 “THERE’S A PLACE FOR US, 
SOMEWHERE A PLACE FOR US.” 

PRESENTATION CONTENT AND METHODOLOGY 

This is a presentation on the Mid-Hudson River Valley specific to Newburgh, 

an inner city along the banks of the Hudson River, and is easily adaptable to any 

place along or near a body of water. 

All conversations throughout the “times” are developed by the children 

and/or teacher. 

SHARING TIME/CONVERSATIONS WITH ‘COS’ AND ‘TROPT 

The children “fly over” the Hudson River singing “Under the Rainbow” by 

Joyce Rouse, on the Under the Rainbow CD. 

The children, teacher, ‘Cos’ and ‘Tropi’ land with a thud along the banks of 

the Hudson in Newburgh; they sit and rest at riverside happy to be home. 

‘Cos’, ‘Tropi’ and the teacher talk about the wonderful gifts of the Hudson 

River and ‘Cos’ promises to introduce the children to two special friends. 

Gazing at the Hudson they reflect on her beauty as they listen to Dan 

Gibson’s Algonquin Suite. ‘Cos’ calls forth two special estuary friends 

Atlantic Sturgeon and Shortnose Sturgeon and introduces them to the 

children. 

All welcome the sturgeons; “We are go glad you have come to join us.” 

All face the Hudson and then face one another and chant MITAKUYE 

OYASIN AND and SOMOS UNIDOS  
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CIRCLE TIME/STORY TIME 

All sit in a semi-circle facing the Hudson and sing “The River that Flows”, 
(DiSavino). 

They chant Muheakontuck/ Mohicanatuck, (the Algonquin/Mohican name 

for the Hudson meaning the River that Flows Both Ways). 

The Hudson explains that she is an estuary and tells the children the story of 
her biosphere-ecological community: 

o her relationship with the Atlantic Ocean 

© the beauty of earlier days when she flowed clean and clear 

o the wonderful and necessary natural resources of her watershed 

o the chemicals that still contaminates her waters, PCB’s, coal tar and 

other toxins as well as a lot of trash. 

o the beginnings of clean up 

Sing “This River” by Joyce Rouse from the Grassroots CD. 

The sturgeons tell their story: 

o inhabitants of the Hudson and the Atlantic 

o their icon displayed at river, stream, and creek crossings to mark these 
places as part of the Hudson River estuary 

destruction of the food chains 

overfished/an endangered species 

polluted habitat (PCB disease) 

o a comeback if the children will help by being riverkeepers. 

The sturgeons call others from the Hudson and her watershed to join the 

Circle, to form a Council of Beings and tell their story. 

Children are dressed in costumes or use puppets to represent: 

o striped bass, shad, carp, catfish, seahorses (from downstream NYC), 

American eels, frogs, snakes, turtles, crabs 

eagles, hawks, gulls, terns, wild ducks, wild geese 

water-hydrosphere, air-atmosphere, rock-lithosphere 

food chains... micro-organisms 

plants and flowers native to the river and the watershed 
humans 

any other beings that the children have observed down by or near the 
river 

The trash, the PCB’s, coal tar and other toxins as well as GE and other 

industries are called to the Circle to be judged by the Council of Beings. 

The members of the Council of Beings tell the story, to one another and to 

the culprits, of the glory days as well as the days of contamination, 

destruction, endangerment and extinction. 

The children express their thoughts and feelings about the contamination of 

beings and the effects on their families who supplement their food with the 

fish of the Hudson River bioregion and who come to enjoy the beauty there.  
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Listen to and sing along with “My Dirty Stream” by Pete Seeger on Where 

Have All the Flowers Gone and “Down Stream” by Joyce Rouse on Love 
Large. 

Trash, PCB’s, coal tar and other toxins caused by industrial waste, GE and 

. other polluters are banished forever from the Hudson River. 

Humans are called before the council and asked to change their ways and 

promise to care for all the beings of the Hudson River watershed, restoring 
their beauty. 

The Hudson River thanks the Council of Beings. 

The children cry: “Oh! We care. What can we do?” 

The Council of Beings say or sing the refrain to “Broad Old River” a ballad 

by Pete Seeger in For the Beauty of the Earth (DiSavino): 

“Come along with me upon this broad old river, come along with me and we 

will see what we can do, for when we work together in all kinds of weather 

there’s no telling what the power of the people and the river can do.” 

The children shout “We can turn the tide. Let’s do it!” 

ACT II: Scenario 2 WE CAN TURN THE TIDE-LET’S DO IT ! 

PRESENTATION CONTENT AND METHODOLOGY: This presentation builds 

an awareness in the children of the action steps they can take to help create a more 

sustainable place in Newburgh, on the banks of the Hudson River and throughout 

the watershed. 

CIRCLE TIME/ STORYTIME 

The Hudson relates her story to the children and the Council of Beings, The 

Hudson River: An Adventure from the Mountain to the Sea by Thomas 

Lourie. Algonquin Suite (Gibson) may be played softly in the background. 

The Council of Beings invites all beings as they face the Hudson, to bow and 

chant: “We love you Mohicanatuck. We will care for you”. 

Continuing to chant, all scoop up handfuls of the Hudson’s water or dip 

driftwood into it and sprinkle one another in blessing; they turn also to 

honor and bless the beings in the Four Directions throughout the Hudson’s 
watershed. 

Sing “This River” by Joyce Rouse from the Grassroots CD.  
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SHARING TIME 

e The children speak of the importance of the Hudson River to them and their 

families and how they think they can help to ensure the sustainability of all 

the innumerable natural resources of the Hudson River Valley. 

The Council of Beings speaks of the hopes for a cleaner, healthier safer and 

more sustainable eco-community to live in. 

The children and the Council of Beings break up into groups and hear from 

one another the ways they can intercede and act for change. 

Sing the complete ballad “Broad Old River” by Pete Seeger in For the 
Beauty of the Earth (DiSavino). 

ACTION TIME The children dream the possible dream. They discover ways they 

can learn and help others learn how to care for their place and how to care for 
Earth. 

e The children are asked to dream what they would like Newburgh and the 

Hudson to look like and be now, when they are teenagers, when they are 

young adults and when they live in the city someday with their own 
children. 

‘Cos’ and ‘Tropi’ draw from the children the many different activities 

and experiences that they can be involved in with others to bring about 
the dream. 

Consult a Kids Guide to Social Action by Barbara Lewis to help 

brainstorm ideas. 

The following is list of action steps to encourage the children to speak out 

about sustainability. For the most part they are specific to Newburgh and the 

Hudson River watershed but are adaptable to any place. 

Study the Earth Charter with the children. 

Provide copies of NYS monthly magazine The Conservationist to read 

and then share the ideas with a friend in the neighborhood. 

Invite the local environmental society, Scenic Hudson and/or Sustainable 

Hudson Valley to be interviewed by the children, to speak to their 

concerns and answer their questions. 

Look for articles on environmental problems or accomplishments in the 

county and local Newburgh newspapers and write a letter to the editor in 
response. 

Plan a series of plays, skits, and mimes about sustainability and go ‘on the 

road with the show’ to: schools, parishes, neighborhood groups, the local 

TV station and even a City Council meeting. 
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Invite parents, parishioners, neighborhood folk, political and church 

leaders to a showing of the video The Earth Day Special (Hemion) 

Write letters to the President, the US Senators from New York, and to the 

Governor and the New York State Senate about any environmental issue 

that endangers the sustainability of natural resources on a local, national 

or global level. Draw pictures and send them with the letters! 

Hand out brochures about Earth Mama’s (Joyce Rouse) music and 

concerts to the Greater Newburgh School District and to local church 
groups. 

Invite Earth Mama to the parish and school. 

Have a sing-a-long of Earth Mama songs in school inviting some of the 
above mentioned people. 

Show the video The Earth Day Special to the children. Refer to p. 68 of 
the resource section before showing it. 

CONVERSATIONS WITH ‘COS’ AND ‘TROPI’ This part of the journey with the 

children draws to a close and it is time to move on to the next adventure. 

‘COS’ & ‘TROPY’ “Well children you have been wonderful to be with and we 

know that you will continue to do a marvelous work here in Newburgh to keep the 

natural resources of the Hudson River Valley sustainable. You are to be 

congratulated on your promise to care for Earth. We can move on now confident 

that you will continue your good works.” 

‘COS’ “ Let’s go ‘Tropi’!” 

‘TROPI’ “Wait a minute ‘Cos’, I didn’t here anything about my problems as a 

tropical forest. There are no tropical forests along the Hudson or here in Newburgh 

so what does all that we have heard and done have to do with me and my creature 

friends. Aren’t we still disappearing?” 

‘COS’ “Oh! But there are woods and forests throughout New York State, ‘Tropi’. 

Actually down along the Hudson in the Bronx and Manhattan there is a wonderful 

urban forest. Be patient, ‘Tropi’ it is important that the children know why and 

how to care for the natural resources and live a sustainable lifestyle in their own 

place. Once they know and act on that, then they can continue the journey with us 

to see and understand where you, Monkey, Toucan, Tiger and Parrot come from 

and how to help and care for you too. Right Kids?” 

CHILDREN “Yes, ‘Cos’. Don’t worry ‘Tropi’! We will find ways to help you.”  
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“COS’ and ‘TROPI’ “We’ll say goodbye now and leave you to “turn the tide.” Do 

it!! Until we meet again for the next adventure where we will come to understand 

that WE ARE FAMILY, adios. 

‘Cos’ and ‘Tropi’ fly off in a burst of light. The children and the Council of 

Beings have a songfest using all of Earth Mama’s songs as they meander along the 

Hudson at Newburgh’s waterfront and up into their neighborhoods. 

“... TO WITHHOLD YOURSELF FROM WHERE YOU ARE IS TO BE 

CUT OFF FROM COMMUNION WITH THE SOURCE. ...I CANNOT LIVE A 

GROUNDED LIFE WITHOUT BEING GROUNDED IN A PLACE. ...THERE IS 

ONLY ONE WORLD AND WE PARTICIPATE IN IT HERE AND NOW IN OUR 

FLESH AND OUR PLACE.” 

Staying Put: Making a Home in a Restless World 

Scott Russell Sanders, (1993). 

I have chosen Theme 3, WE BELONG TOGETHER, as an example of how 

each of the 5S themes of EARTHKIN KOME HOME might be developed. However 

it is not necessary for each theme to have the same number of acts and scenarios nor 

exactly the same format. This is left to the teacher to decide as she/he plans the 

presentation of the material according to the desired learning outcome and 

understandings of the theme. 
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THEME 3 WE BELONG TOGETHER Nature and Cultures 

“OUR FIRST TASK IN APPROACHING ANOTHER PEOPLE, 

ANOTHER CULTURE, AND ANOTHER RELIGION, IS TO TAKE OFF OUR 

SHOES FOR THE PLACE IS HOLY. ELSE WE MAY FIND OURSELVES 

TREADING ON PEOPLE’S DREAMS. MORE SERIOUS STILL WE MAY 

FORGET THAT GOD WAS THERE BEFORE OUR ARRIVAL”. 

The Primal Vision, 

John V. Taylor 

OVERALL PURPOSE This theme presents the Hunting/Gathering aspect, the 

Agricultural/Agrarian perspective, the Industrial Revolution perspective with its 

continuing impact today, and what is being done by children to re-establish a 

relationship with the natural world that is respectful, reverential, grateful and 

healing. It involves human relationships with the natural world, touching in 

particular on periods of history in the Americas. The rituals demonstrate various 

cultural themes of different time periods and give expression to, and cement an 

awareness of, Earth Literacy. The telling of myths and legends are used throughout 

to show the worldview of Native Peoples of the Americas and their relationship with 

the Natural World and to contrast these views with our past and present day 

Western worldview. 

Objectives: 

1. To animate the children to cherish, appreciate, respect, and reverence 

in kinship, the non-human and human beings of the natural world and 
all cultures and understand that the way we treat them reflects the kind 
of culture we are 

2. To arouse in children a consciousness of environmental deterioration 

and degradation in our own place and how we can work to change our 

attitudes and actions toward the natural world and humankind  
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ACTI IN THE BEGINNING---GOD REJOICED 

“Creation” (Ruether, 1997). 

Purpose We celebrate the creation of the universe, of all created beings as 

an I-You relationship, as a WE relationship. 

Sing “We Proclaim Your Love” (Sherman, 1992, Side 1 #7). 

ACT I: Scenario I ONENESS 

PRESENTATION CONTENT and METHODOLOGY: 

CONVERSATIONS WITH “COS” AND “TROPI” The two friends greet the 

children telling them how happy they are to be back with them in this new 

adventure on the Earth Literacy Journey. 

CIRCLE TIME “Cos” and “Tropi” call the children to COME TO THE 

CIRCLE to gather to celebrate the Ritual. “The Circle of Life” from the Lion King 

(John, Rice, 1997, band 1) is played as all dance, wave their hands in the air and 

twirl until a large circle is formed. 

Ritual With hands in a prayer mode all face outward turning toward 

each of the Four Directions of the Natural World, then face inward toward one 

another. They bow each time and say NAMASTE. WE ARE ONE. (taken from a 

Hallmark greeting card). The extended meaning of NAMASTE is: I Honor the place 

in you in which the entire universe dwells. I honor the place in you, which is of love, 

of truth, of light, and of peace. When you are in that place in you, and I am in that 

place in me WE ARE ONE. This Hindu greeting, may be read by one of the 

children.  
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Sing and Dance “We Are One” (Rouse, 1996, band 1). 

STORY TIME Show the video A Universe Drama in Three Acts, Act I 

Creation, (Ruether, 1997). 

CONVERSATIONS WITH “COS” AND “TROPI” (The conversations 

between the two friends are developed as a dialogue by the teacher.) 

Content We rejoice in the glory, beauty, and mystery of the gift of Creation 

that is ours. The Great Spirit created and called all beings to be in relationship. 

Union has been intended from the beginning, spread out into bursts of radiant 

energy to develop, evolve and expand into a Communion of Forces and Beings each 

interrelated, each calling forth the gift of the other, each dependent on the other. We 

are all members of a Community whether on the level of the universe, or on a global 

national, state or city level, from bacterial colonies to mammals. Only we, the 

human species, can reflect on our own existence. This demands an openness of 

heart and spirit, a sense of intimacy with all the others of Earth, sacrifice and the 

power of mutual care. 

Read Dance of the Sacred Circle, A Native American Tale, Rodanas, 

(1994). and All I See is Part of Me, Curtis, (1994). The children are divided into 

two groups. Parents, teachers, or other children may read the stories. They are 

intended to awaken in the children a reverence for Earth and a desire to live in 

harmony with all EarthKin. 

Sing “Child of the Universe” (Kathy Sherman, 1994, side 2, #1.) and  
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“Earth Mama” (Rouse, 1994, band 2). 

SHARING TIME Children and parents will be asked to close their eyes and based 

on the video they saw, the stories they heard and the songs they sang, to imagine the 

beginning blackness of an emerging Universe and a special color exploding out of 

the radiant energy, tumbling in time to a Blue Planet as an expression of themselves. 

They will be asked to picture in their minds any of their EARTHKIN that are this 

color and to bond with these creatures by drawing them, finding pictures of them 

among the recycled nature calendars, or in coloring books provided. Simple poetry 

will be written, e.g. “ I am the color Green, Great pine trees are green too, The pines 

are living beings, EarthKin with me and you.” The poetry will be chanted to the 

beat of rhythm instruments as the children dance around in the circle. 

End the morning with the audiocassette of “On the Day You Were Born and 

Welcome Song” (Frasier, Smith, 1992). 

ACT I: Scenario 2 HUNTERS and GATHERERS 

PRESENTATION CONTENT AND METHODOLOGY: 

CIRCLE TIME Chant COME TO THE CIRCLE. Move to the music of 

“Come to the Circle” (Sherman, 1992, side 1 #1). 

Ritual Face outward to the Four Directions, face inward to one 

another. Chant NAMASTE, WE ARE ONE and add to it this time MITAKUYE 

OYASIN. This saying from the Lakota People, means WE ARE ALL RELATIVES. 

Invite each person to call out the name of an EarthKin that shares his or her special  
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color. 

Read JOB 12:7. “Ask the animals and they shall be your teachers; become a 

disciple of the birds and they shall instruct you.” Ask all to respond to the 

passage: “And God saw it and REJOICED for it was VERY GOOD.” (Ruether, 

1997). 

STORY TIME Re-show the last part of Act I Creation of A Universe Drama in 

Three Acts and the beginning of Act II Corruption. (Ruether, 1997). 

Sing “The Earth is Our Mother” (Middletown, 1998, p. 23). 

LISTENING TIME CONVERSATIONS WITH “COS AND “TROPD are 

prepared by the teacher. 

Content Humans up until a few thousand years ago subsisted by gathering 

edible plants and seeds in their environs and probably hunted small animals. Later, 

as they developed tools such as spears, knives and axes, they hunted larger 

mammals. Because they needed to eat to live, they became very familiar with many 

of the food sources in their environment and chose special ones to use in their diet. 

The ecosystem they lived in was their home, so they learned as much as they could 

about it in order to fulfill their basic needs of food, clothing and shelter. Many 

semi-settled groups lived largely on shellfish at certain seasons. 

SHARING TIME We pause here and the children go outside for a neighborhood 

walk, which takes them to the banks of the Hudson, as well as to several wooded 

areas and fields nearby. They are to try and find plants and animals that perhaps  
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they would be able to use if they were hunters and gatherers. Along the river banks 

we will find natural makeshift tools to help us in our hunt. A local woman, both 

farmer and experienced forager, will accompany us to point out wild edible plants 

such as dandelions, scallions, strawberries, pokeweed, mushrooms, garlic, mustard, 

cattails, nettles, wild yarrow and rose hip. Samples of the plants will be brought 

back to the Center/school. Time will be taken to sit and watch wildlife along the 

Hudson and reflect on what might have been hunted and how it occurred. The 

children are then asked to draw, in a nature journal, at least two plants and two 

animals that as Hunters and Gatherers they would bring home for supper. They will 

be asked how they feel to be given something to eat by the land. We will ask about 

their response to the land, the river, the plants, and the animals and encourage them 

to offer prayers of thanks right there on the riverbank. 

Sing “Only Take What You Need” (Rouse, 1997, band 6). 

Return to the Center. 

CONVERSATIONS WITH “COS AND TROPI” In a dialogue on Hunters 

and Gatherers created by the teacher, continue to think about their life. 

Content The early peoples of the Americas had a communal relation to the 

land. It was not owned by any one person but was held in common for the whole 

band or tribe. Every member had access to and use of the land and was guaranteed 

equitable resources for their family. Although exploited by the hunters and 

gatherers, large areas were allowed to recuperate before they returned to re-use 

them. Land was sacred to them and held important symbolic and emotional  
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meaning based on deep beliefs. It was (and is for tribal people who still exist today) 

a sacred place to celebrate life and death through religious ceremonies important to 

their tribal customs and mythology. They lived outdoors, tended the land, cared for 

it, and were responsible to pass it on to future generations. No land was considered 

a waste if unused or unoccupied. Hunters and gatherers had a nature-based 

economy; they knew when the land had a bounty to support many and when it had 

a scarcity. Self-control, frugality, simplicity and abstinence were natural virtues 

frequently called forth by living in close relationship with the natural world. 

Hunting was conducted and also controlled by spiritual rules. Native peoples 

merged their ‘self’ into the world of living and non-living beings all of which held 

super-human and magical powers and were often considered to be a society relating 

to one another as humans do to one another. Plants, animals, rocks, and even stars 

were seen as fellow beings with whom the individual had a relationship, a kinship. 

Manitou was a spiritual power within each being. Native people might ask 

forgiveness for killing the animal, and would offer thanks for the special gift the 

animal or plant gave them in order that they might live and be happy. However, 

there came a time when the native people used their hunting tools to kill too many 

animals, sometimes to extinction. They became greedy for land and began to kill 

one another. 

STORYTIME (Storytelling would be interjected to show how the Native Peoples 

of the Americas passed on their wisdom about life, who they were, and how they 

came to be.) The children break into four groups, listen to and then share their  
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feelings about each story. 

Examples of these stories and their lessons include: 

The Coming of Gluscobi A Sense of Place, Abenaki, Northeast Woodlands 

Caduto, Bruchac, (1988,1989), p. 21. 

The Earth on Turtle’s Back Nature and Human Needs, Onondaga, Northeast 

Woodlands Caduto, Bruchac, (1988, 1989), p. 25. 

Hunters Honored the Deer The Spiritual Connection to the Natural World 

Maidu, California Smith-Barazini, Egger-Bovet, (1994), p. 28. 

A Shaman’s Work Balance and Harmony, Maidu, California 

Smith-Barazini, Egger-Bovet, (1994), p. 30. 

SHARING TIME Children choose their personal initials from coloring books 

provided. Both pictures of plants and animals are in the initial. They color these, as 

background music from Paul Winter’s “Prayer for the Wild Things” (1993) is 

played. Because they share the same initial with these EarthKin, they are asked to 

always keep these animals and plants in their prayers and care for them whenever 

they come into contact with them in any way. Pause and allow each child to pray 

quietly. The children display their colored initials. 

Sing “Friend of the Earth” (Rouse, 1997, band 12).  
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ACT II TIME PASSED, AND SOON GOD CRIED AND THEN GOD WEPT” 

Purpose We try to understand the reasons for the move towards 

agriculture and its eventual detrimental effects on the Natural World as the 

beginning of the loss of I-You relationships. We also discover ways today to re- 

establish our connectedness to the land by changing once again the way we acquire 

our food through garden plants and farm animals. 

ACT II: Scenario I AGRICULTURE EMERGES 

PRESENTATION CONTENT AND METHODOLOGY: 

CIRCLE TIME Chant COME TO THE CIRCLE. Play “Circle of Life” (John, 

Rice, 2004, band 1). Move outside to the backyard, which has all the makings for a 

garden to grow flowers, fruits and vegetables. Each family has been asked to come 

with organic scraps/leftovers from the table. Placed in the middle of the garden is a 

compost tumbler. 

Ritual As the leftovers are placed in the tumbler everyone sings “The 

Earth is Our Mother” (Middletown, 1998, p. 23). Each person will turn the tumbler 

and say: “I give back to Mother Earth what she has given me. I pray my gift to be 

transformed.” 

All dance around the tumbler and the garden, shaking maracas, and 

drumming as we chant: MITAKUYE OYASIN, WE ARE ALL RELATIVES. 

Sing “Let It Rot” (Rouse, 1997, band 9). The song is played a second time 

as all return to the Learning Center.  
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LISTENING TIME (Displayed around the Center/school is the art work from the 

previous sessions. Quotes from Native Americans, which the children have 

researched ahead of time express right relationship with the environment and are 

illustrated on large posters.) 

Content The teacher divides the teaching into the following parts: 

Teacher input Humans continued as Hunters and Gatherers for hundreds 

of thousands of years. In some cases as they made better tools, found areas with 

a large food supply of animals and plants both terrestrial and aquatic, they began to 

settle seasonally into favored areas. Gradually in varying regions over Earth 

humans discovered new ways to secure and keep a food supply for longer periods of 

time. By 10,000 to 4,500 years ago there were agricultural settlements in various 

stages of development over most of Earth. The Americas were no exception. 

Conversations with “Cos” and “Tropi” Hunters and Gatherers adjusted to a 

new way of life as animal and plant communities in their habitats changed, a result 

of shifts in climate or other environmental conditions in their ecosystems. Life 

began to offer a series of perks in the Americas. Small bands of people moved 

seasonally from place to place knowledgeable of the migration of wildlife and 

location of wild plants, berries, nuts, seeds, tubers, stems and leaves which they 

could harvest. Humans began to experiment with seeds after having observed areas 

of disturbed soil where some of their favored foods began to colonize. They 

eventually settled near lakes, marshes, and rivers, near rich, local wild resources 

and supplemented their diet with newly-discovered horticulture that produced food  
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sources. 

Children’s Narrative As Native Peoples’ food supply increased so did 

their population. Sufficient local food meant it was not necessary to be on the move 

as much. Larger populations meant less mobility as a group and soon more 

permanent settlements began to arise. Plant domestication arose as people settled in 

and began to tame wild plants that they favored. This also enabled them to bring a 

potential food supply with them to a new place, or to trade and share with kin and 

other neighboring groups. Favored seeds from savored foods were saved from year 

to year and agriculture had its first stirrings. As seeds adapted to new human 

environments they changed their ‘coats’ from thick to thin, a process of taming; 

some seeds would never be the same again. Neither would humans. Farming had 

begun. A revised division of labor had beginnings now as women and children 

stayed in the settlements and villages to tend the garden and the men continued to 

hunt for food. Life became somewhat predictable with new innovations and an 

abundance of resources. 

Conversations with “Cos” and “Tropi” The Americas offered a bountiful 

life. Eventually such groups as the Maya, Aztec and Inca evolved over thousands of 

years, becoming well-established and productive agricultural societies. Different 

economics, depending on geographical areas, centered on the river valley’s “three 

sisters” squash, beans and maize (corn), tropical lowland manioc and sweet 

potatoes, or highland potatoes and quinoa which slowly but surely spread both  
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north and south through the Americas wherever the land was receptive to them. 

The landscape was becoming tamer. 

Soon humans had controlled the movement of some wild animals and had 

domesticated llamas and alpacas. They could be managed by humans as good 

sources of wool and meat besides being useful pack animals. Llamas favored forage 

plant is quinoa and the organic soils formed by the llama manure were fine quinoa 

beds. Guinea pigs, with their high reproductive rate, were an important food source. 

They were great natural recyclers of leftovers! Humans were rapidly learning to 

domesticate their favorite plants and animals. 

Amazing maize was one of the Mesoamericans great gifts to the world and 

still exists today as a wonderful staple food. In time it spread into what is now the 

southwest United States of America and into the Eastern Woodlands some 1500 

years later, becoming eventually the most important crop of all the Americas and 

certainly the most mythical. There were corn stories, art, dance and rituals which 

expressed people’s relationship with this “gift of the gods.” 

STORY TIME: Tell the ancient myth The Last Creation from Quiche-Maya, 

a Mesoamerican epic poem. Leon-Portillo, (ed). (1980). Pp. 120,142. As a 

preparation for the story the teacher previews the poem including the footnote 

references, then, in a paraphrase, recounts for the children the story of this most 

outstanding piece of ancient literature from their culture. 

Synopsis of Poem Wildcat, Coyote, Parakeet and Crow are sent to create a  
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being capable of understanding, and intelligent enough to worship those who 

formed and shaped them out of white and yellow corn. A Nahuatl-Aztec Version has 

Quetzalcoatl going to the Mountain of Sustenance as a black ant guided by a she-red 

ant to steal precious seeds of maize which are then transformed by the gods of rain 

into dark, white, yellow and red corn, the origins of humans. The children are asked 

if they know a creation story. If so, they may tell it and act it out. 

The children break into two groups to further experience through stories the 

domestication of seeds. Examples of stories used include: 

The Coming of Corn Farming, Gardening and the Nutrient Cycle, Cherokee 

Caduto, Bruchac, (1988,1989). p. 137 

The Harvest Birds/Los Pajaros de La Cosecha The close relationship of Beans, 

Squash and Corn, Oaxca, Mexico Lopez de Mariscal, (1995). 

SHARING TIME Ifitis an appropriate time of year, the “Three Sisters” will be 

planted in the garden using the compost from the tumbler, or a planter may be used 

inside. If possible, a child’s father will be invited to come and show the children 

how to plant the “Three Sisters”. 

Play “Fiesta Aymara” (Duenas, 1999, side B # 8). Dance around the 

plants. 

LISTENING TIME (Teacher’s input and/or Child’s narrative) 

Content Through the early periods of agriculture the spiritual relationship 

to nature was still part of people’s beliefs. A consciousness of caring for the Natural  
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World was prominent in their daily lives. They ate from the land, but many tribes 

ate only when hungry. In their belief systems animals may have been killed but the 

animal spirit did not die. It was everywhere and lived on, together with the 

people’s spirit, in the clothing and jewelry they wore, the meat they ate, the rattles, 

tools, even the dwellings they made. The animals were considered relations; many 

peoples called them “my sister, my brother”. Beliefs varied from tribe to tribe, yet 

basically all were amiable and respectful of other beings on whom they were 

dependent for life. This respect continued to be expressed in their ceremonies, the 

way they built their dwellings, the designs in their clothing, jewelry or pottery. 

Even today among most native peoples these attitudes prevail and are beginning, in 

a small degree, to enter our own cultural consciousness. While agriculture in terms 

of crop plants took hold, hunting was continued and is still an important part of 

tribal life. Frequent overkill of the animals of the woodlands, plains and other areas 

did take place even though there were cultural and religious mores regulating the 

relationship between humans and animals. Indian myths and legends were meant 

to remind them of the importance of stewardship. Prayers to the Holy One, the 

Great Spirit continue to be ways to recall the sacredness of creation. 

Pray the Seneca Thanksgiving Prayer reflective of a reverence and deep 

respect for the Natural World. 

And they shall look to the earth their mother 

And they shall say, “It is she who supports us.” 

You said that we should always be thankful 

For our earth and for each other 

So it is that we are gathered here. 

Bigelow, Peterson, (1996) p. 71.  
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STORY TIME: Native American Myths and Legends 

Children choose a story to read and divide themselves into groups. 

The Origin of Disease and Medicine Disease as the Retribution for Killing 

Animals, Cherokee, Southeast USA 

McCarthy, (1994), p. 31. 

Gluscabi and the Game Animals Wildlife Stewardship, Abenakis, Northeast 

Woodlands, Caduto, Bruchac (1988,1989), p. 165. 

Awi Usdi Caring for Animals and Species Survival, Cherokee, North Carolina 

Caduto, Bruchac, (1988), p. 173. 

ACT II: Scenario 2 AGRICULTURE TAKES HOLD AND SPREADS 

PRESENTATION CONTENT AND METHODOLOGY: 

CIRCLE TIME Chant COME TO THE CIRCLE. Play “The Circle of Life” 

(John, Rice, 2004, band 1) 

Ritual Gather around one of the trees in the backyard, on the street, down 

by the Hudson or other places in the neighborhood where trees are found. Water 

the tree. Sit down under the tree. 

STORY TIME  “Tropi”, center stage reads The Great Kapok Tree, A Tale of the 

Amazon Rainforest. Cherry (1990). If non-English speaking parents are present 

then read the story in Spanish. El Gran Capoquero, Un cuento de la Selva 

Amazonica. Cherry, Ada (1994). All hug the Tree, “Cos” and “Tropi” and  



Raynor, EL545 37 

one another. 

Sing “Trees” (Rouse, 1997) Hug the tree again. 

LISTENING TIME takes place around the Tree. (The Teacher adjusts the content 

to a child’s narrative and to the children’s conversations with “Cos” and “Tropi”. 

Content Food sources continued to increase, and populations grew. People 

spread out over greater areas of land. Settling down more meant intense clearing of 

the land, felling of trees, slash-and-burn farmland preparation, encroachment on 

wildlife habitat, and overlapping into territories of other peoples. Among many 

tribes of North America settlements evolved into extensive pueblos and villages. 

The Maya, Inca and Aztec civilizations and those of the Olmec and Toltec that 

preceded them in Mesoamerica developed towns, cities and vast ceremonial centers. 

These peoples may have had more of a conquest attitude toward nature, due 

perhaps to hostile and almost insurmountable difficulties, which they may have 

encountered in settling jungles, mountains and deserts. This attitude seems to have 

carried over to their treatment of one another. Peasants were the work force of these 

civilizations. Without peasants the nobility, priests, scholars and rulers would have 

had little time for their study of astronomy, mathematics, art, and the technological 

and architectural wonders of the pyramids and temples. 

Agriculture flourished and there were incredible by-products of the crop 

plants and herds of animals: fine textiles, pottery, beeswax candles, baskets, animal 

skins, dried fish, salt, tobacco, turkeys, rabbits, herbs, incense, plumes, clay and 

jade figurines filled the marketplace. Trading became a way of life; commerce was  



Raynor, EL545 38 

on the rise. The Aztecs and Incas sent out traders who reported on people beyond 

their empires. That which could not be traded or bartered was taken in conquest, 

including people of other tribes. Slavery moved its way into the agricultural 

societies. Little did the elites realize they would soon be the victims of such 

endeavors by another people. Uninvited Europeans arrived at their shores with 

horses, weapons, disease, and many broken promises along with bold lies. Much 

deception in the name of another kind of God would radically alter all life in the 

Americas. 

This new conquering people needed soil to plant crops to feed the population 

of their far off continent for farmers had long worn out so much of that land. 

Conflict about land occurred because of two clashing worldviews that were based on 

profoundly different cosmological beliefs. Most Indians did not claim to own land 

but merely used it. Europeans, on the other hand, owned land as individuals and 

had little sense of communal belonging. Considering land unlimited and free, 

Europeans did not hesitate to settle in the homelands of the Native Peoples. Their 

measure of wealth at home was land as well as a new standard of wealth, gold and 

silver, that had long found acceptance in Europe. Money was used in exchange for 

goods. This made Europeans avaricious, greedy, barbaric, violent and invasive 

newcomers. The natives had little chance of either saving the land or of surviving 

this bloody conquest themselves. Life was catapulted into a tempestuous era. 

Return to the Center and re-gather in a circle to listen to a story. 

STORY TIME Read The Plumed Serpent, Quetzalcoatl, The opposing forces  
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in life and the double nature of human beings. Toltec-Aztec, Mesoamerica. 

McCarthy, (1994). p. 61. 

Watch the video A Universe Drama, Act 2 Corruption (Ruether, 1997). 

(through the section on the conquests of the Americas). Turn to one another after 

the video. Bow and say MITAKUYE OYASIN, WE ARE ALL RELATED and 

SOMOS UNIDOS, WE ARE ONE. 

Ahh TXT bbb brd ddd drdbbldblibbhddbldibhddrhdirtbotidbiidrttdbrhdhbihibdhds 

ACT III AND THE EARTH WAS SPENT...AND GOD SAW IT WAS VERY 

BAD AND GOD GOT VERY ANGRY. THEN GOD SHOUTED ENOUGH! 

ENOUGH! Ruether, (1997). MY PEOPLE, MY PEOPLE WHAT HAVE YOU 

DONE TO ME? 

Purpose: We cultivate awareness, compassion, conversion, reconciliation 

and celebration within ourselves for all creation. 

ACT III: Scenario l INDUSTRIAL REVOLUTION FALLOUT 

PRESENTATION CONTENT and METHODOLOGY: 

CIRCLE TIME: Chant COME TO THE CIRCLE. Move to the rhythm of 

“Circle of Life” (John, Rice, 2004). Recycling containers are placed in the center of 

the backyard or on the sidewalk near one of the trees. Have recyclables of all kinds 

that families had been asked to bring in previously, scattered all over the yard or 

street, (plus invasives already there!)  
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Ritual All are invited to pick up the “stuff”, and dress themselves in the 

recyclables that include plastics, styro-foam and pictures of garbage dumps, 

department stores, dollar stores. They move around like garbage “monsters” while 

listening to “Green Blues” (Rouse, 1997, band 7) 

Children and parents are asked to think of what can be done in their own 

family to REDUCE, RECYCLE, REUSE. REDUCE! RECYCLE! REUSE! can be 

written on any recyclable materials. Dancing around the recycling bins, the 

participants will divest themselves of the “stuff ”, depositing it in the bins while 

chanting the three R’s. 

Sing “Stuff” (Rouse, 1997, band 12) 

STORY TIME Watch the remainder of A Universe Drama, in Three Acts 

Act II: Corruption. (Ruether, 1997). 

Content Agriculture, well spread out over the Americas as the land was 

colonized, called for a way to deal with large tracts of land being cleared and settled 

in order to save time and energy. 

Display pictures of various tools and ‘machines’ of agriculture and their uses 

before the Industrial Revolution as well as pictures of forests, cleared lands, towns, 

and cities. Ask parents to tell their own personal stories of agriculture, what foods 

they grew, the loss of land to mono-cultural crops, and their forced migration to the 

United States of America.  
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LISTENING TIME Teacher input 

Content The Industrial Revolution propels Earth into greater crisis on an 

increasingly massive scale with the advent of widespread mechanical technology 

and mass production of ‘stuff’. It would destroy any vestiges of intimate relation- 

ship that Western humanity had left with the Natural World. All other beings were 

viewed as “no-things”. The I-You relationship of flesh and blood, and of life, gave 

way almost completely to a relationship of nuts and bolts, cogs and wheels. Humans 

would now see nature as a machine, a mechanistic thing with ordered laws to be 

used and abused in whatever way we wanted. The Natural World was to serve 

humanity. We made God the Machine Maker and Runner, and we, as God’s image 

and likeness, were to exercise power and control over the rest of the Natural World. 

We ended up by making God in our image and likeness-a judge, an avenger, a 

machine, a manipulator. We believed that the more we fixed nature, the “more like 

God” we were, and that to create is to dig deeper, dig up more, change the course of 

rivers, stop waters, move mountains, eliminate obstacles and undesirables 

regardless of the impact on the environment. Earth was seen as a thing, not as a 

companion being and sustainer of the ecological community. A nurturing 

compassionate God was lost. A Mother God disappeared in the plethora of 

machines. 

CIRCLE TIME Chant COME TO THE CIRCLE. Move in rhythm to 

“Cantos a mi Virgencita” (Jos€, 1995), Guadalupe songs accompanied by Mariachi. 

Ritual Unveil a large image of Our Lady of Guadalupe. Have a  
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mother say, “AM I NOT YOUR MOTHER?” Place a potted Peace Rose bush 

before her image. Have a child, parent, teacher, or “Tropi” Read Guadalupe, Body 

and Soul (Colle, 2005), the story of Juan Diego and Guadalupe. Walk in procession 

to a view of the Hudson River from the Center in the Washington Heights neighbor- 

hood of Newburgh. 

Sing “La Guadalupana” (José, 1995, side B #1), a hymn to Guadalupe 

replete with images of the natural world, the song of birds, the fragrance of flowers, 

the reference to the goddess-place of Tepeyac. Call attention to her image and the 

Natural World symbols and colors of her dress, all of which speak of the Divine 

Presence, the Great Mystery, the Holy One. 

Make and display the craft, The Eye of God. 

Sing “God’s Eye” (Rouse, 1996. band 1). 

Pay homage to Guadalupe. Use the following as a bilingual prayer of 

reconciliation. This may be led by one of the children in English accompanied by 

“Cos” and “Tropi” and alternately led by one of the mothers in Spanish. 

The response is: LOVING MOTHER, MORENITA, FORGIVE US and 

MOVE US to COMPASSION. (Morenita is the Mexican peoples affectionate name 

for Guadalupe). 

For taking away Earth’s treasures and gifts without giving anything back... 

For being a throw-away society... 

For not appreciating both our feminine and masculine side... 

For wanting too much control, power, and ownership over both people and Earth’s  
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resources... 

For using food as a weapon through embargoes. For destroying food surpluses... 

For destroying other peoples’ cultures by imposing our own... 

For deforestation, contamination of rivers, overkill and land abuse... 

For the being greedy for money and our own progress that fosters the cheap 

labor of today... 

For the pumping of poison into our lithosphere, hydrosphere, atmosphere and 

biosphere... 

For the new plantation owner-nations that keep developing nations as slaves... 

Sing “Peace Prayer” (Foley, Hernandez, 1976). (Pause in Silence) 

Sing “ASAP” (Rouse, 1996 band 3). as we move in a circle dance around 

Guadalupe and the Peace Rose bush. Carry Guadalupe and the rose bush in 

procession stopping to face each of the Four Directions, extending hands as a 

blessing for all our EARTHKIN along the way. A sign of peace is given to one 

another and to any person that may be on the block/street. 

Return to the Center. Place the image of Guadalupe in the garden and plant the 

rose bush. 

Sing “A Mi Virgen Ranchera” (José, 1995, side B #2). 
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ACT III: Scenario 2 OPTING FOR LIFE 

PRESENTATION CONTENT AND METHODOLOGY: 

STORY TIME A Universe Drama Three Acts, Act 3, Rebellion for 

Life. (Ruether, 1997) 

Sing “What On Earth?” (Rouse, 1996, band 4). At the conclusion of the 

song all jump to their feet with hands in the air shouting COME TO THE CIRCLE! 

CIRCLE TIME Sing “Hakuna Matata” (John, Rice, 2004, band 4) Dance into 

the backyard garden of the Center. 

Ritual THE COUNCIL OF BEINGS. A variety of wild and domesticated 

animal and plant masks are displayed. They are connected to the EarthKin initial 

and EarthKin color, the totems of each child from earlier rituals. Each person is 

asked to choose and don a mask. All move as one body to form yet a closer and 

more intimate circle around a potted white pine sapling, the Iroquois symbol of 

Peace and one of New York’s state trees. 

Sing “We Are One” (John, Rice, 2004, band 4). 

Dance around the pine several times as the music plays. Every other person 

takes off the mask and places it around the planter. Humans join hands with their 

EarthKin and offer a prayer for all wild beings. Each child may say the name of 

their special EarthKin wild being. All proclaim together “And God said this is good, 

this is very good.” Dance to “Cricket Jam” (Rouse, 2002, band 12). 

Take a moment of silence, and then pray the following litany expressing 

ONENESS and respond “AND GOD SAID THIS IS VERY GOOD.”  
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We will save Earth from dying... 

We will be one again with the Earth community in Kinship, in harmony... 

We will treat Food as Communion and not as a weapon... 

We will not exclude any creature from our circle of love, responsibility and 

compassion... 

Each one is given a copy of the Litany to sign as an EARTH PROMISE. 

The promise is read in unison, signed, placed in an earthen jar and burned before 

the image of Guadalupe. 

Sing “Every Day is Earth Day”, (Rouse, 1997, band 1). 

Ritual Story A Prayer for the Earth: The story of Naamah, 

Noal’s Wife. Sasso (1996). The teacher first explains that seeds cultivated 

over hundreds of years by farmers of poor families have been stolen and patented 

by multinationals. Ask the children to share their feelings about the seeds. 

Sing “Holy Ground” (Rouse, 1996, band 12). Everyone walks in the circle 

to the rhythm of the music led by “Cos” and “Tropi”. The children hold up plates 

of corn kernels and apple seeds, a small corn plant and an apple tree seedling, corn 

on the cob and apples, plates of corn tortillas made by mothers, and carafes of 

apple cider from the apples picked by some of the fathers. Lay the food on a ritual 

cloth, which has been placed next to a recently tilled plot of earth which contains 

compost from the tumbler. Have the children plant the corn and the apple seedlings 

in the middle of the garden and the seeds in the prepared soil around the periphery 

of the garden. Water them. Everyone sits down in the grass. All give thanks to  
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Pachamama, Mother Earth for the gifts of her womb. (an Altiplano belief, Peru) 

SHARING TIME Teacher, parents and other participants help distribute 

pictures from magazines and calendars, which show EarthKin who are used as food 

for us and others who prepare and share food with us. The children place the 

pictures in front of them. They chant SOMOS UNIDOS, WE ARE ONE. All turn to 

one another and chant again. Then the children receive the tortillas and apple cider 

from their parents. While everyone eats, play “Somos El Cuerpo de Cristo, We are 

the Body of Christ” (Cortez, 1994, side A, #1). When all have eaten they remain in 

silence for a few minutes. They then stand, hold hands, and sing the song after 

which they move around the circle offering one another an abrazo (hug) of peace, 

including “Cos” and “Tropi”. 

“Cos” and “Tropi” say, “Well it is time for us to move on. Don’t ever forget 

that We Belong Together”. They bid farewell to the children with promises to meet 

them again soon and continue together their adventures and journey in Earth 

Literacy. The two friends fly off together, with “Tropi” dipping and twirling to the 

music of “Cricket Jam”. (Rouse, 2002, band 12). “Cos” just shakes his head and 

zooms, also dancing, after his friend. The children burst into song. 

Sing “Dance of the Universe” (Sherman, 1992, side 1, #4).  
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EDUCATOR 

A Masters of Arts in Earth Literacy is offered at St. Mary-of- 

the Woods College in St. Mary-of-the-Woods, Indiana. It is designed 

to “prepare women and men to effectively work toward creating a 

more viable and sustainable Earth Community.” 

It is hoped that the following reading materials will give a 

broad and substantial background in Earth Literacy for educators so 

that they in turn may give the children an enthusiastic love for Earth 

and all her creatures. 

Many of the books are or have been used in the course of study 

for the Earth Literacy Program. With Earth may we continually self- 

educate. : 
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59140-6 

Berry, Thomas. (1988). The dream of the Earth. San Francisco, CA: Sierra 

Club Books. ISBN 0-87156-622-2 
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500 years. Milwaukee, WI: Rethinking Schools, Ltd. ISBN 0-942961-20-X 
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(John Cumming, Trans.). Maryknoll, NY: Orbis Books. (Original work published 

1993). ISBN 0-88344-978-1 

Boff, Leonardo. (1997). Cry of the earth, cry of the poor. (Phillip Berryman, 

Trans.). Maryknoll, NY: Orbis Books. (Original work published 1995). 

ISBN 1-57075-136-6 

Brueggemann, Walter. (1977). The land. Philadelphia: Fortress Press. 

ISBN 0- 8006-1526-3 

Brueggemann, Walter. (1978). The prophetic imagination. Philadelphia: 

Fortress Press. ISBN -8006-1337-6 

Carson, Rachel. (1962). Silent spring. NY: Houghton Mifflin Company. 

ISBN 0-395-68329-7  
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and fire. NY: The Crossroad Publishing Company. ISBN 0-8245-1865-9 
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(1994). Kansas City, MO: Sheed & Ward. ISBN 1-55612552-7 

Diamond, Jared. (1997). Guns, germs and steel: The fates of human societies. 

NY: W.W. Norton & Company. ISBN 0-393-3891-2 

Edwards, Denis. (1992). Made from stardust: Exploring the place of human 

beings within creation. North Blackburn, Victoria: Collins Dove/HarperCollins 

Publishers. ISBN 1-86371-X 

Elizondo, Virgilio P. (1975). Christianity and culture. Huntington IN: Our 

Sunday Visitor, Inc. ISBN 0-87973-863-4 

Ellizondo, Virgilio. (1983). Galilean journey: The Mexican-American 

promise. Maryknoll, NY: Orbis Books. ISBN 0-88344-151-9 

French, Hilary. (2000). Vanishing borders: Protecting the planet in the age of 

globalization. NY: W.W. Norton & Company. ISBN 0-393-32004-9 

Freyfogle, Eric T. (1993). Bounded people, boundless lands: Envisioning a 

new land ethic. Washington D.C. / Covelo, CA: Island Press / Shearwater Books. 

ISBN 1-55963-418-9 

Global Education Associates Upper Midwest. (Ed.). (2004). An amazing 

journey, the universe and me. St. Paul MN: St. Paul Printing. (Readings and 

discussion guide on the Universe Story.) 

Hallsmith, Gwendolyn. (2003). The key to sustainable cities: Meeting human 

needs, transforming community systems. BC, Canada: New Society Publishers. 

ISBN 0-86571-499-1  
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Hallsmith, G., Layke, C., & Everett, M. (2005). Taking Action for 

sustainability: The EarthCAT guide to community development. Plainfield, VT: 

Global Community Initiatives. 

Highwater, Jamake. (1995). Native land, sagas of the Indian Americas. NY: 

Barnes & Noble. ISBN 0-7607 0056-7 

Jung, Sharon. (1993). We are home: a spirituality of the environment. NY: 

Paulist Press. ISBN 0-8091-3364-4 

Leon-Portillo, Miguel. (Ed.) (1980). Native Mesoamerican spirituality: 

Ancient myths, discourses, stories, doctrine, hymns, poems from the Aztec, Yucatec, 

Quiche- Mava and other sacred traditions. NY: Paulist Press. ISBN N-0-8091- 

2231-6 

Lovelock, James. (1988). The ages of Gaia. NY: W.W. Norton & Company. 

ISBN 0-393-02583-7 

Margulis, Lynn. (1998). Microcosmos: Four billion years of microbial 

evolution. Berkeley, CA: University of California Press. ISBN 0520210646 

Margulis, Lynn. (1986, 1997). Symbiotic planet: A new view of Evolution. 

NY: Basic Books, a member of the Perseus Book Group. ISBN 0-46567-2712 

Merchant, Carolyn. (1980,1990). The death of nature: Women, ecology and 

the scientific revolution. NY: HarperSanFrancisco/HarperCollins Publishers. 

ISBN 0-06-250595-5 

McDaniel, Jay B. (1990). Earth sky gods & mortals: A theology of ecology for 

the 21% century. Mystic, CT: Twenty-Third Publications. ISBN 0-89622-412-0 

McDonagh, Sean. (1987). To care for the Earth: A call to a new theology. 

Santa Fe, NM: Bear & Company. ISBN 0-939680-4 

McFague, Sallie. (2000). Life abundant: Rethinking theology and economy 

for a planet in peril. Minneapolis: Fortress Press. ISBN 0-8006-3269-9 

McKibben, Bill. (1995). Hope, human and wild: True stories of living lightly 

on the Earth. St. Paul, MN: Hungry Mind Press. ISBN 1-886913-13-7 

McKinney, Michael L. & Schoch, Robert. (1998). Environmental science: 

Systems and Solutions. Sudbury, MA: Jones and Bartlett Publishers. 

ISBN 0-7637-0613-2  
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Minks, Louise. (1999). The Hudson River school: American landscape 
painters. NY: Barnes & Noble. ISBN 0-7607-1711-7 

Moran, Edward. (Ed.). (1999). The global ecology. NY: The H.W. Wilson 

Company. ISBN 0-8242-0965-6 

Miller, Gordon. (1997). Wisdom of the Earth: Visions of an ecological faith. 

Seattle, WA: Green Rock Press. ISBN 0-9647007-1-9 

O’Murchu, Diarmuid. (2000). Our world in transition: Making sense of a 

changing world. NY: The Crossroad Publishing Company. ISBN 0-8245-1862-4 

Ponting, Clive. (1991). A green history of the world: The environment and 

collapse of great civilizations. NY: Penguin Books. ISBN 0-14-017660-8 

Register, Richard. (1987). Ecocity Berkeley: Building cities for a healthy 

future. Berkeley, CA: North Atlantic Books. ISBN 1-55643-009-4 

Roberts, Elizabeth & Amidon, Elias. (Eds.). (1991). Earth prayers from 

around the world. San Francisco, CA: HarperSanFrancisco a division of 

HarperCollins Publishers. ISBN 0-06-250746-X 

Roodman, David Malin. (1998). The natural wealth of nations: Harnessing 

the market for the environment. NY: W.W. Norton & Company. 
ISBN 0-39331852-4 

Sanders, Scott Russell. (1993). Staying put: Making a home in a restless 

world. Boston: Beacon Press. ISBN 0-8070-6341-X 

Sharkey, Sarah Ann, O.P. (2005). Earth, our home: Biblical witness in the 

Hebrew scriptures. San Antonio, Texas: Sor Juana Press. ISBN 0-9740243-2-5 

Sherman, Kathy, C.S.J. (1992). Once upon a universe: Ritual suggestions. 
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Swimme, Brian. (1984). The universe is a green dragon: A cosmic creation 

story. Santa Fe, NM: Bear & Company. ISBN 0-939680-14-9 

Swimme, Brian & Berry, Thomas. (1992). The universe story: From the 

primordial flaring forth to the ecozoic era. San Francisco: Harper Collins 

Publishers. ISBN 0-06-250826-1 

Swimme,Brian. (1996). The hidden heart of the cosmos: Humanity and the 

new story. Maryknoll, New York: Orbis Publications. ISBN 1-57075-058-0  
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Tooker, Elizabeth. (Ed.). (1979). Native North American spirituality of the 

eastern woodlands: Sacred myths, dreams, visions, speeches, healing formulas, 

rituals and ceremonials. Mahwah, NJ: Paulist Press. ISBN 0-8091-2256-1 

Wackernagel, Mathis & Rees, William. (1996). Our ecological footprint: 

Reducing human impact on the Earth. B.C., Canada: New Society Publishers. 

ISBN 0-86571-312-X 

AGE 5 TR 
CHILDREN’S STORIES and other resources: Some of the stories 
indicated are expressive of different cultures in order to give the children an awareness 

and appreciation of their beauty. 

Aardema, Verna. (1981). A Nandi tale: Bringing the rain to Kapiti Plain NY: 

Scholastic Inc. ISBN 0-590-42870-5 

Abeel, Samantha. (1994). Reach for the moon: Poems and stories. Duluth, 

MN: Pfeifer-Hamilton Publishers. ISBN 1-57025---013-8 

Andrews, Julia. (1991). Jungles & forests. NY: The Trumpet Club. 

ISBN 0-440-84533-5 

Arkhurst, Joyce Cooper. (1964). The adventures of spider: West African 

folktales. Boston: Little, Brown & Company. ISBN -0316-05107 

Arnold, Caroline. (1996). Fox. NY: William Morrow & Company. 

ISBN 0-688-13728-8 TR  
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Bash, Barbara. (1994). Ancient ones: The world of the old-growth Douglas 

fir. San Francisco: Sierra Club. ISBN 0-87156-561-7 

Bash, Barbara. (1990). Urban roots: Where birds nest in the city. San 

Francisco: Little, Brown & Company (Inc.). ISBN 0-316-08312-7 

Berry, James. ((1994). Celebration song: A West Indian poem. NY: Simon & 

Schuster. ISBN 0-671-89446-3 

Bruchac, Joseph. (1992). Native American animal stories. Golden, CO: 

Fulcrum Publishing. ISBN 1-55591-127-7 

Caduto, Michael J. & Bruchac, Joseph. (1988, 1989). Keepers of the Earth: 

Native American stories and environmental activities for children. Golden, CO: 

Fulcrum Inc. ISBN 1-55591-027-0 

Cherry Lynne. (1990). The great kapok tree: A tale of the Amazon rain 

forest. NY: Harcourt Brace & Company. ISBN 0-15-200520-X 

Cleary, William. (1999). How the wild things pray. Leavenworth, KS: Forest 

of Peace Publishing. ISBN 0-939516-45-4 

Colle, Marie-Pierre G. (2005). Guadalupe: Body and soul. NY: Vendome 
Press. ISBN 0865651604 

Curtis, Chara M. (1994). All I see is part of me. Bellevue, WA: Illumination 

Arts Publishing Company. ISBN 0-935699-07-4 

De la Tour, Shatoiya. (1994). The herbalist of yarrow: A fairy tale of plant 

wisdom. Sacramento, CA: Tzedakah Publications. ISBN 0- 929999-04-5 

Farmer, Kim. (1993). Happy birthday universe: A cosmic curriculum for 

children. Celina, TN: Truth North Publications. 

Flacklam, Margaret. (1994). What does the crow know? The mysteries of 

animal intelligence. San Francisco: Sierra Club. ISBN 0-87156-544-7 

Frasier, Debra. (1991). On the day you were born. San Francisco: Harcourt 

Brace & Company. ISBN 0-15-257995-8 

Garth, Maureen. (1991). Starbright: Meditations for children. San 

Francisco: HarperSanFrancisco, A division of HarperCollins Publishers. 

ISBN 0-06-250398-7  
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Greene, Carol. (1994). God’s good creation: Genesis 1-2 for children. St. 

Louis, MO: Concordia Publishing House. ISBN 0- 570-09040-7 

Jim,Vergilia, OSF, & Langie, Claire. (2000). Peace begins with me, 

empowering children to be peacemakers: The holistic orientation for peace 

education program; New supplement on ecology and environment. Syracuse, NY: 

Catholic SUN Press. 

Lankford, Mary D. (1995). Christmas around the world. NY: Marrow Junior 
Books. ISBN 0-688-12166-7 TR 

Leporesi, Manuela. (1993). Saving the old apple tree: A book about caring 

for the environment. Hong Kong: Time Life Asia, Time Life Inc. 

ISBN 0-7835-1312-7 

Lerner, Carol. (1996). Backyard birds of summer. NY: William Morrow & 

Company. ISBN 0-688-13600-1 TR 

McCarthy, Tara. (1994). Multicultural myths and legends: building cultural 

awareness. NY: Scholastic Publishing Co. ISBN 0-590-49645-X 

Middletown, Julie F. (Ed.). (1998). Songs for earthlings: A green spiritualilty 

songbook. Philadelphia, PA: Emerald Earth Publishing. 

Mitchell, Barbara, & Doney, Todd L.W. (1996). Red Bird. NY: Lothrop. Lee 

& Shepard Books, a division of William Morrow & Company. ISBN 0-688-10859-8 

Morgan, Jennifer. (2002). Born with a bang: The universe tells our cosmic 

story. Nevada, City, CA: Dawn Publications. ISBN 1-58469-032-1 

Morgan, Jennifer. (2003). From lava to life: the Universe tells our Earth 

story. Nevada City, CA: Dawn Publications. ISBN 1-58469-042-9. 

Morgan, Jennifer. (2006)? . Mammals rise and so do you. Nevada City, CA: 

Dawn Publications. (This is yet to be published. It is expected to be released in the 
spring of 2006). 

Patent-Hinshaw, Dorothy. (1996). Quetzal, sacred bird of the cloud forest. 

NY: William Morrow & Company. ISBN 0-688-12662-6 TR 

Rauzon, Mark J., & Bix, Cynthia Overbeck. (1994). Water, water 

everywhere. San Francisco: Sierra Club Books for Children. ISBN 0-87156-598-6  
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Rodanas, Kristina. (1994). Dance of the sacred circle, a Native American tale. 

Canada: Little, Brown & Company. ISBN 0316-75358-0 

Romanova, Natalia. (1985). Once there was a tree. NY: Dial Books, a Division 

of Penguin Books. ISBN 0-14-054677-4 

Ryder, Joanne. (1992). Dancers in the garden. San Francisco: Sierra Club 
Books for Children. ISBN 0-87156-410-6 

Sasso, Sandra Eisenberg. (1996). A prayer for the Earth: The story of 

Naamah, Noah’s wife. Woodstock, VT: Jewish Lights Publishing. 

ISBN 1-879045-60-5 

Schimmel, Schim. (1994). Dear children of the Earth. Schanhassen, MN: 
NorthWord Press. ISBN 1-55971-225-2 

Schimmel, Schim. (1997). Children of the Earth...Remember. Schanhassen, 
MN: NorthWord Press. ISBN 1-55971-640-1 

Schimidt, Jeremy. (1994). In the village of the elephants. NY: Walker and 
Company. ISBN 0-8027-8226-4C 

Smith-Baranzini, Marlene & Egger-Bovet, Howard. (1994). USKids history 

book of American Indians. Covelo, CA: The Yolla Bolly Press. ISBN 0-316-96921-4 

Tichnor, Richard & Smith, Jenny. (1994). A spark in the dark. Nevada City, 
CA: Dawn Publications. ISBN. 1-883220-26-2 

Tillet, Leslie. (1980). Plant and animal alphabet. [coloring book] NY: Dover 

Publications Inc. ISBN 0-486-238988-9. 

Tillet, Leslie. (1987). Floral alphabet. [coloring book] NY: Dover 
~ Publications. ISBN 0-0486-2511-5 

Van Laan, Nancy. (1995). In a circle long ago: A treasury of native lore from 

North America. NY: Alfred A. Knopf, Inc. ISBN 0-679-85807-5 

Viera, Linda. (1994). The ever-living tree: The life and times of a coast 

redwood. NY: Walker and Company. ISBN 0-8027-8278-7R 

Wood, Douglas. (1999). Grandad’s prayers of the Earth. Cambridge, MA: 
Candlewick Press. ISBN-0 7636-0660-X  
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The following children’s books may be found at or ordered through Barnes & 
Noble. They are listed by author and/or topic, taken with permission from a print out 

of Barnes & Noble books. In some cases the publisher’s location was not given on the 
print out. 

Cherry, Lynne. (2002). A river ran wild: An environmental history. San 

Francisco: Harcourt Brace and Company. ISBN 0152163727 

Cherry, Lynne.(2004). The sea, the storm, and the mangrove tangle. NY: 

Farrar, Straus, and Giroux (Byr). ISBN 0374366482 

George, Jean Craighead. (2002). Call from the swamp. CA: Disney Press. 
ISBN 078680694X 

George, Jean Craighead. (1987). Talking Earth. San Diego: Sagebrush 

Education Resources. ISBN 083350911X 

Locker, Thomas (1993, ¢1984). Where the river begins. NY: Penguin Books. 
ISBN 01405455956 

Locker, Thomas. (2002). Walking with Henry: based on the life and works of 

Henry David Thoreau. Golden, CO: Fulcrum Publishing. ISBN 1555913555 

Locker, Thomas. (2003). Cloud dance. San Francisco: Harcourt Brace & 
Company. ISBN 0952045961 

Locker, Thomas. (2003). John Muir: America’s naturalist. Golden, CO: 
Fulcrum Publishing Company. ISBN 1555913938 

Locker, Thomas. (2004). Rachel Carson: Preserving a sense of wonder. 

Golden, CO: Fulcrum Publishing. ISBN 1555914829 

Topic: ECOLOGY 

Base, Graeme. (2004). Water hole. NY: Abrams, Harry N., Inc. 

ISBN 0810945681 

Giono, Jean, Bray, Barbara and Brockway, Harry. (2003). The man who 

planted trees. United Kingdom: Random House. ISBN 1860461174 

Lauber, Patricia & Keller, Holly. (1994). Who eats what?: Food chains and 

food webs. San Francisco: HarperCollins Publishers Inc. ISBN 0064451305  
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Pollock, Steven. (2000). Eyewitness: Ecology. NY: Dorling Kindersley 

Publishing Inc. ISBN 0789455811 

Pratt-Serafini, Kristin. (1992). A walk in the rain forest. Nevada City, CA: 
Dawn Publications. ISBN 1878265997 

Taylor, Mildred & Pinkney, Jeny. (1976). Song of the trees. NY: Dial Books. 
ISBN 0803754523 

Topic: ENVIRONMENT 

Branley, Franklyn & Hale, James. (1997). Down comes the rain. San 

Francisco: HarperCollins Children’s Books. ISBN 0064451666 

George, Jean & Allen, Gary. (1995). One day in the tropical rain forest. San 

Francisco: HarperCollins Publishers Inc. ISBN 0064420167 

Gibbons, Gail. (1997). Nautre’s green umbrella. NY: William Morrow & 
Company, Inc. ISBN 0688154115 

Topic: EVOLUTION 

Ackroyd, Peter. (2003). The beginning. NY: Dorling Kindersley Publishing 
Inc. ISBN 0789498367 

Gamlin, Linda. (2000). Eyewitness: Evolution. NY: Dorling Kindersley 
Publishing Inc. ISBN 078945579X 

Hanson, Freya. (2000). Scopes monkey trial: A headline court case. Berkeley 

Heights, NJ: Enslow Publishers Inc. ISBN 076601388X 

Harris, Nicholas & Di Gaudesi. (1998). The incredible journey to the 

beginning of time. NY: Peter Bedrick Books. ISBN 0872262936 

Jenkins, Steve. ((2002). Life on Earth: The story of evolution. Boston: 

Houghton Mifflin Company. ISBN 0618164766 

Lawrence, Jerome & Lee, Robert. (2003). Inherit the wind. NY: Ballantine 
Books. ISBN 080850889X 

Lawson, Kristin. (2003). Darwin and evolution for kids: His life and ideas. 

Chicago: Chicago Review Press, Inc. ISBN 1556525028  
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Parker, Steve. (1992). Charles Darwin and evolution. San Francisco: Harper 

Collins Children’s Books. ISBN 0060207337 

Skeleton, Renee & Robinson, Jim. (1987). Charles Darwin and the theory of 

natural selection. NY: Barron’s Educational Series, Inc. ISBN 0812039238 

Sloan, Garrett, Leaky and Leaky. (2004). The human story: our evolution 

from prehistoric ancestors to today. Washington, D.C.: National Geographic 

Society. ISBN 0792263251 

Van Loon, Borin. (1997). DNA-the marvelous molecule: Its place in the 

history of life and evolution. NY: Tarquin Publications. ISBN 0906212758. 

Topic: SUSTAINABILITY 

Arthus-Bertrand, Yann & Bataille, Sylvia. (2004). The future of the Earth: 

An introduction to sustainable development for young readers. NY: Abrams, Harry 

N., Inc. ISBN 0810950189 

Bowden, Richardson, Hawkins, Kidhaven and Tolley. (2003). Cities, 

(Sustainable World Series). Farmington, MI: Gale Group. ISBN073771901X 

Bowden, Richardson, Hawkins, Kidhaven and Tolley. (2004). Environments. 

(Sustainable World Series). Farmington, MI: Gale Group. ISBN 0737718986 

Brown, Paul. (1998). Energy and Resources. NY: Scholastic Library 

Publishing. ISBN 0531144836 

SPANISH LANGUAGE STORIES: 

For those who teach children of Hispanic background the following stories 

are suggested: 

Alegria, Ricardo. (Ed.). (1967). Cuentos folkloricos de Puerto Rico. Buenos 

Aires: Editorial El Ateneo, S.A. (Cultural awareness: folktales). 

Altman, Linda Jacobs & StaCruz, Daniel. (1994). El camino de Amelia. 

NY: Lee & Low Books Inc. (Nomadic life of the migrant laborer including the 

children). ISBN 1880000075  
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Cherry, Lynne & Alma, Ada. (1994). El gran capoquero: Un cuento de la 

selva Amazonica. San Diego, CA: Harcourt Brace & Company. (Ecology, place and 

sustainability). ISBN 0152323201 

Delacre, Lulu. (1996). De oro y esmeraldas. NY: Scholastic Press. (Popular 

South American myths, legends and stories). ISBN 0-590-6783-0 

Fine, Edith Hope. ((1999). Bajo la luna de limon. NY: Low & Lee Books Inc. 

(Justice and forgiveness). ISBN 1880000911 

Paulsen, Gary. (1995). La tortilleria. San Diego, CA: Harcourt Brace & 

Company. (The making of tortillas from earth to table to a sacred meal). 
ISBN 0152001373 

McCormick, Rosie & Sanz, Maria Teresa. (1997). La selva tropical. 

Charlotte, NC: C. D. Stampley Enterprises, Inc. (Ecology, place and sustainability). 
ISBN 0915741865 

Willow, Diane. (1993). Dentro de la selva tropical. Watertown, MA: 

Charlesbridge Publishing. (Ecology, place and sustainability). ISBN 0881064211 

BILINGUAL STORIES, Spanish and English: 

Lippert, Margaret & Palacios, Argentina. (1993). La hija de la serpiente 

marina- The sea serpent’s daughter. NY: Troll Associates. (Brazilian legend). 

ISBN 0-8167-3074-1 

Lopez de Mariscal, Blanca. (1995). Los pajaros de la cosecha-The harvest 

birds. San Francisco: Children’s Book Press. (A Mexican folktale of moral values 

and scientific truths). ISBN 0-89239-131-6 

Loya, Olga & Lizardi-Rivera, Carmen. (1997). Momentos magicos-Magic 

moments. Little Rock, AK: August House Publishers, Inc. (Latin American 

folktales). ISBN 0-87483-497-X 

Mike, Jan M. (1993). La zarigueva y el gran creador de fuego-The opossum 

and the great firemaker. NY: Troll Associates. (A Mexican folktale). ISBN 0-8167- 

3073-3  
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BIOREGIONAL MATERIALS for the New York State Hudson River Valley: 

ADULTS: 

Clifton, Carr. (1988). New York: Images of the landscape. Englewood, CO: 
Westcliffe Publishers, Inc. ISBN 0-942394-57-7 

Cronin, John & Kennedy, Robert F., Jr. (1999). The riverkeepers: Two 

activists fight to reclaim our environment as a basic human right. NY: Simon & 

Schuster. ISBN 0-684-84625 

Minks, Louise. (1999). The Hudson River school: the landscape art of 

Bierstadt, Cole, Church, Durand, Heade and twenty other artists. NY: Barnes & 

Noble. ISBN 0-7607-1711-7 

Mittelbach, Margaret & Crewdson, Michael. (1997). Wild New York: A 

guide to the wildlife, wild places, and natural phenomena of New York City. NY: 

Three Rivers Press. ISBN 0-609-80348-4 

Pritchard, Evan T. (2002). Native American New Yorkers: The legacy of the 

Algonquin. San Francisco, CA: Council Oak Books. ISBN 1-57178-107-2 

Wallace, Paul. (1994). The Iroquois book of life: White roots of peace. 

Santa Fe, NM: Clear Light Publishers. ISBN 0-040666-36-7 

CHILDREN: 

Clyne, Patricia Edwards. (1990). Hudson Valley tales and trails. Woodstock, 

NY: The Overlook Press. ISBN 087-951-3861 

Di Savino, Liza. (1993). For the beauty of the Earth: An environmental 

songbook to benefit the Hudson River sloop Clearwater. Mendham, NJ: A Folk 

Project Publication. 

Glunt, Ruth. (1990). Lighthouses and legends of the Hudson. Monroe, NY: 

Library Research Associates, Inc. ISBN 0-912526-14-9 

Grumet, Robert S. (1989). Lenapes. NY: Chelsea House Publishers. 

ISBN 1-55546-712-1 

Keller, Alan. (1985). Life along the Hudson. Tarrytown, NY: Sleepy Hollow 
Press. ISBN 912882-59-X  
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Lewis, Barbara A. (1991). Kid’s guide to social action. Minneapolis, MN: 

Free Spirit Publishing Inc. ISBN 0-915793-29-6 

Lourie, Peter. (1990). Hudson River: An adventure from the mountains to 

the sea. Honesdale, PA: Boyds Mills Press. ISBN 1-87093-01-0 

Maranca, Bonnie. (1991). Hudson Valley lives. Woodstock, NY: The 

Overlook Press. ISBN 0-87951-411-6 

Yeso, Ken F. (1990). Down by the riverside: A who, what, where and how 

guide to using the Hudson River as an outdoor classroom. NY: Hudson River Sloop 

Clearwater, Inc. 

NEW YORK STATE DEPARTMENT OF ENVIORONMENTAL CONSERVATION 
PUBLICATION: 

Endangered Species in New York. (nd). 

The Hudson River Estuary Program. (1998). 

The Hudson River Valley Greenway Act. (1991,1997). 

New York State Conservationist. (monthly magazine). 

UNITED NATIONS ENVIRONMENT PROGRAMME PUBLICATIONS: 

Bassett, Libby. (Ed.). (2000). Earth and faith: A book of reflection for action. 

NY: UNEP. ISBN 92-807-1915-7 

Clarke, Robin, Lamb, Robert & Ward, Dilys Roe. (Eds.). (2002). Global 

environmental outlook 3. NY: UNEP. ISBN 92-807-2087 (with CD Rom) 

Rogers, Adam. (Ed.). (1995). Taking Action. An environmental guide for you 

and your community. NY: UNEP. ISBN 92-807-1568-2 

Simpson, David. (Ed.). (2002). Capacity building for sustainable 

development: An overview of UNEP environmental capacity development activities. 

NY: UNEP. ISBN 92-807-2266-2  
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AUDIO-VISUALS: 

Music: 

Ajorge, José. (1995). Cantos a mi virgencita. [cassette]. Mexico: Industria 

Cassettera Universal. 

Banana Slug String Band. (1989). Dirt made my lunch. Redway, CA: Music 

for Little People. 

Cortez, Jaime. (1994). Somos el cuerpo de Cristo, we are the body of Christ. 

[cassette]. Portland, OR: Oregon Catholic Publications. 

DiSavino, Liza. (1993). (Ed.). For the beauty of the Earth: Environmental 

songbook for benefit of Hudson River sloop Clearwater. Wendham, NJ: The Folk 

Project. 

Duefias, Nicolas. (1999). Pachamama (Mother Earth). [cassette]. Cambridge, 

MA: Inca-Sapi Productions. 

Frasier, Debra & Smith, Michael. (1992. Reading of On the day you were 

born and welcome song. [cassette]. NY: Harcourt Brace Jovanovich. 

Gibson, Dan & Bekker, Hennie. (1992). Solitudes: Algonquin suite. 

[cassettee]. Ontario, Canada: Dan Gibson Productions. 

John, Elton & Rice, Tim. (1997). The lion king. [CD]. Burbank, CA: Walt 

Disney Records. ISBN 0-7639-323-7 

John, Elton & Rice, Tim. (2004). The ling king 2. [CD]. Burbank, CA: Walt 

Disney Records. ISBN 0-7634-2059-X 

John, Elton & Rice, Tim. (2004). The lion king 1 5. [CD]. Burbank, CA: 

Walt Disney Records. ISBN 0-7634-2059-7 

Krause, Bernie. (1990). Amazon nights. [cassette]. USA: Wildlife Sanctuary 

Music. ISBN 0-9626072-5-8 

Rouse, Joyce. (1994). Earth mama. [cassette]. Brentwood, TN: Rouse House 

Productions. JR 794 

Rouse, Joyce. (1995). Every day is Earth day. [cassette]. Brentwood, TN: 

Rouse House Productions. ISBN 1-88771201-1  
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Rouse, Joyce. (1996). Love large. [CD]. Brentwood, TN: Rouse House LLC. 

ISBN 188771202-X 

Rouse, Joyce Johnson. (1997). Around the world. [CD]. Brentwood, TN: 

Rouse House LLC. ISBN 188771203-8 

Rouse, Joyce Johnson. (2002). Grassroots. [CD]. Brentwood, TN: Rouse 

House Music (ASCAP). 

Rouse, Joyce Johnson. (2003). Under the rainbow. [CD]. Brentwood, TN: 

Rouse House Music. ISBN 188771204-8 

Seeger, Pete. (1998). Where have all the flowers gone. [CD]. West Chester, 

PA: Appleseed Recordings. (barcode 11587-10242) 

Sherman, Kathy. (1987). Touch the Earth. [cassette]. La Grange, IL: Sisters 

of St. Joseph of La Grange. 

Sherman, Kathy. (1992). Once upon a universe. [cassette]. La Grange IL: 

Sisters of St. Joseph of La Grange. (with ritual booklet) 

Van Fleet, Ed. (1994). Fire journeys. [cassette]. Camden, ME: Elfin Music 

Company. 

Van Fleet, Ed. (1996). The forgotten tribe. [cassette]. Sarasota FL: Elfin 

Music Company. 

Winter, Paul. (1983). Sun singer. [cassette]. Litchfield, CT: Living Music 

Records. (barcode 1048-80003-4) 

Winter, Paul. (1987). Earthbeat. [cassette]. Litchfield, CT: Living Music 

Recordings, Inc. (barcode 1048-80015-4) 

Winter, Paul. (1991). Prayer for the wild things. [CD]. Litchfield, CT: Earth 

Music Productions. (barcode 1048-80028-2) 

Winter, Paul. (1990). Earth: Voices of a planet. [cassette]. Litchfield, CT: 

Earth Music Productions. 

Davidson, Marilyn Copeland. (1994). Earth: Voices of a planet. [Teacher’s 

guide]. Miami, FL: CPP/Belwin, Inc.  
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Videos; 

Berry, Thomas. (2002). The great story. [video]. Oley, PA: Bullfrog Films. 

Cornell, Joseph. (1991). Sharing the joy of nature. [video]. Nevada City, CA: 

Dawn Publications. (A Flow Learning Teaching Guide is enclosed). 

Cornell, Joseph. (1989). Sharing the joy of nature. [accompanies video]. 

Nevada City, CA: Dawn Publications. ISBN 0-916124--52-5 

Farrell, Mike. (Narrator). (1993). The unfolding story. [video]. Palo Alto, 
CA: Baylands Productions. 

** Hemion, Dwight. (Director). (1990). The Earth day special. [video]. Burbank, 

CA: Time Warner Bros. Inc. & People of Earth Foundation. ISBN 1-55722-991-0 

Kiley, Richard. (Narrator). (nd). Arms for the poor. [video]. Maryknoll, NY: 

Maryknoll World Productions. (with discussion and study guide). 

Maryknoll. (2001). The global banquet: Politics of food./El banquete global: 

La politica de la alimentacion. {videos]. Maryknoll, NY: Maryknoll World 

Productions. 

Maryknoll. (1984). The business of hunger. [video]. Maryknoll, NY: 
Maryknoll World Productions. 

Maryknoll. (nd). Entre suenos vy fronteras/Stories behind the immigration 

controversy. [video]. Maryknoll, NY: Maryknoll, World Publications. 

** This video should be reviewed by the educator as some very small 

segments are not appropriate for children to hear. I would recommend a quick skip 

over and/or muting, making a comment or asking a question during that part. 

Otherwise I think the video is good. 
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