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Abstract 

There has been an increase among public school students at various grades, primarily at the high 

school level.  By creating art and displaying it within the school setting young people will be 

improving in their academics and reducing aggressive behavior towards teachers, other students, 

and school administrators.  This eight-week pilot study proposed to verify the hypothesis that 

adolescents with behavioral issues who create art in an educational setting will decrease 

behavioral problems.  It also affirmed that art displayed in a school setting may increase good 

behavior and provide positive reinforcement for the adolescent.  The adolescent is currently 

attending high school and is on a Behavioral Individual Plan (BIP) for aggressive behavior.  The 

data obtained in this study resulted from the student’s work and participant observer 

form/comments. 
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CHAPTER 1 

Introduction 

The behavioral problems in today’s youth in American public schools are serious and 

compromising learning (American Art Therapy Association, AATA, 2011).  Being safe in school 

is critical and a big part of the Federal legislation, No Child Left Behind Act (NCLB, 2002).  It is 

important that the administrators, teachers and their students feel safe (The Baltimore Public 

Schools, 2003).  Research has shown that adolescents have not yet developed full control over 

their emotions, and art can be utilized to provide a socially acceptable release from what they are 

experiencing at their young age (Hinz, 2009).  Art therapy is a creative and engaging way to 

sublimate inappropriate behaviors by identifying an adolescent’s obstacles to learn by increasing 

student retention, supporting the needs of special students, and enhancing academic performance 

(AATA, 2011).  Utilizing the arts is an important means of expression.  Since the beginning of 

time, people of all ages have found art personally helpful for various reasons (Rubin, 1978).  

Problems students are exhibiting can be addressed through the use of Behavioral Individual 

Plans (BIP) to improve appropriate behaviors and meet legal requirements of the Individuals 

with Disabilities Education Act (IDEA, 2004). 

Many adolescents in public school settings who have a BIP due to their behavior, 

struggle with other students, teachers, and their administrators.  The BIP is used for managing a 

student’s behavior in the public school setting by using data gathered from observations of 

students into a plan of action (Mauro, n.d.).  The challenges for such a student can distract from 

the learning environment and lead to loss of a productive educational progress for both the young 

person and the school (York County School Divisions, 2015).  Helping adolescents set goals they 

can accomplish and locating necessary resources can help replace inappropriate behavior with 
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more productive and appropriate behaviors. Providing adolescents with behavioral supports can 

be more effective than using interventions that punish the adolescent for exhibited violence 

(Glick, 1996; Knell, 1996).  Creating art can be a therapeutic process that can serve as an 

intervention and open up communicative channels (Shostak, 1985).   

Some educators accidently overlook academic strategies that may help adolescents who 

struggle with behavioral issues by not using strategies that may help improve inappropriate 

student behavior by improving their academics in school (Penno, F & Wack, 2000).  When 

working with an adolescent who struggles with inappropriate behavior in a classroom setting 

there are several ways the educator can intervene to improve the behavior.  Safety is very 

important for the adolescent as well as those around him, making sure that the young person 

remains in his or her designated area as well as staying quiet will allow the behavior to diminish 

(A Connecting Great Idea Project, 2008)  

Public schools with special education programs have been developed to provide 

appropriate education for their adolescents who are considered emotionally and behaviorally dis-

abled.  A fundamental aspect of these programs is the art therapy process (Wadeson, 2000).  As 

adolescents begin to develop, they go through a period of discovery where they are reinventing 

themselves (Krimsky, 1999).  In addition, many of the students with behavioral issues that 

struggle academically and socially are prone to drop out of school (Allensworth & Easton, 2005; 

Jerald, 2006).  Anger, depression, and aggression may be expressed through the art elements 

such as color and form (National Clearinghouse for Professions in Special Education, NCPSE, 

1997). 

The IDEA law in the United States outlines rights and regulations for students with 

disabilities who require special education (Mauro, n.d.).  Students must be ages three to 21 in 
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order to qualify to receive special education that are based on several categories, emotional 

behavior being one of them (School Improvement in Maryland, 2014).   In order for the 

adolescent to be placed on a BIP, he must be placed on an Individual Education Program (IEP) 

when the school determines what adolescent program services and accommodations will be 

provided in the special education setting (Mauro, n.d.).  The Individualized Education Program 

Team (IEPT) includes parents or guardians, a general education teacher, a special education 

teacher, a special education service provider, an administrator, and the adolescent whenever 

appropriate (Vermont Family Network, 2009). 

Children of all ages develop problematic behaviors as they are growing.  The children’s 

behavior may be assessed by using the Functional Behavioral Assessment (FBA; Jordan, 2015).  

This assessment focuses on identifying the purpose or the way the adolescent functions with his 

problem behavior (I See Sam, 2015). 

Problem Statement 

Information regarding research that describes ways to improve behavioral problems in 

young people in education studies is easily found.  However, there has been a limited amount of 

professional literature that reflects art in the public classroom setting; that has helped young 

people with improving inappropriate behavior.  The art process can interrupt the cycles of 

aggressive identity by strengthening the adolescent’s sense of self, by creating new interactions, 

and ways to interpret these interactions among adolescents (Hinz, 2009).  Creating art also 

provides a means of expression for adolescents who were often uncommunicative (National 

Coalition of Creative Arts Therapists Association, NCCATA, 2011). 
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Research question 

 Can an adolescent diagnosed with behavioral issues improve in an educational setting by 

creating art and receiving positive reinforcement for their contribution? 

Basic assumptions 

 In this research, the first basic assumption is that creating art in a classroom setting can 

improve appropriate behavior in an adolescent with behavioral problems.  Second, young people 

with aggressive behaviors who have a BIP in an educational setting can benefit from their art 

being on display for others to see.  Third, the viewer can provide positive reinforcement for the 

adolescent’s art making process and therefore, improve good behavior in an educational setting. 

Statement of Purpose 

 The purpose of this study to explore the possibility of behavioral improvement in a 

classroom setting by utilizing art and displaying the work created by the student who has 

behavioral problems in order to increase appropriate behavior. Informed Consent and Assent 

Forms were utilized requesting permission from the subject and parent(s), and to obtain 

professional supervision from the school administrators during the study.  Additionally, a release 

to photograph the art work was signed by the subject and parent. 

Hypothesis 

 An adolescent with behavioral issues who creates art in an educational setting will 

decrease behavioral problems.  Art that is displayed in a school setting will increase behavior 

that is appropriate and provide positive reinforcement for the adolescent. 

Definition of Terms 

  Aggression Replacement Training (ART) is a program that helps children and young 

adolescents with cognitive intervention so that they may improve their skills socially and with 
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moral reasoning.  This program also helps them manager their anger and reduce any behavior 

that is aggressive.  The program targets adolescents who are ages 12-17 and who are chronically 

aggressive (EPIS Center, 2015). 

 Behavior Individual Plan (BIP) is defined as a document that describes how a team of 

people will plan to improve inappropriate behavior that is interfering with a child’s academic 

success in the classroom (Webster, 2015).   

 Functional Behavioral Assessment (FBA) is defined as a strategy that identifies the 

purpose or function of an adolescent’s problem behavior (I See Sam, 2015). 

 Individuals with Disabilities Education Act (IDEA) is defined as the law that creates 

programs for children who have specific problems.  These needs could range from learning 

disabilities to behavioral or emotional problems (Bush, 1997).  

 Individualized Education Program (IEP) determines what the child’s program, services, 

and accommodations will be in special education in a public school setting (Mauro, n.d.). 

Individualized Education Program Team (IEPT) is defined as members of a 

multidisciplinary team who write a child’s IEP which include:  the parents, general education 

teacher, a special education teacher, an individual who can interpret results of a child’s 

evaluation, a representative of the school system, an individual with a child expert, a 

representative from transition service agencies and the child, when appropriate, and whenever 

transition is discussed in a public school setting (Baumel, 2015).  

Justification of the Study 

The case study was selected because it allows the researcher to investigate in depth the 

behaviors of an individual (Creswell, 2009).  The researcher collected detailed information over 

a span of time (Creswell, 2009).  Additionally, researcher used interviews, observations, and 
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analysis of gathered data (Lodico, Spaulding, &Voegtle, 2006).  A case study also allowed for 

the gathering of data that included pictures of participant products (Creswell, 2012).  
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CHAPTER II 

Review of the Literature 

Description and Diagnosis 

An emotional disturbance can affect a young person in areas beyond the emotional.  The 

emotional disturbance depends on the specific mental disorder involved, a person’s physical, 

social, or cognitive skills that may also be affected (Center for Parent Information and 

Resources, CPIR, 2015).  A mental disorder is a symptom of an emotional disturbance in an 

individual (American Psychiatric Association, APA, 2013).  The characteristics and behaviors 

seen in adolescents who have an emotional or aggressive disturbance may include hyperactivity, 

aggression, withdrawal, immaturity, and learning difficulties (CPIR, 2015).  There are also other 

aggressive behaviors such as hitting, verbal harassment and the use of profanity (Swain-

Bradway, Kerner, & Morrison, 2015).  Adolescents with emotional disabilities and behavior 

problems are encouraged to express themselves creatively so that they may learn more about 

their own abilities (Prestia, 2003).  

 Adolescents may develop a short attention span and become impulsive in their behavior.  

They may self-injure, act out, and fight with others in a public school environment.  Adolescents 

who have a BIP may not interact socially and have an excessive fear or anxiety.  Some may have 

temper tantrums, poor coping skills, and have developed learning difficulties causing them to 

perform below grade level in the public school setting (CPIR, 2015).  Adolescents may also lose 

track of time, have an immense loyalty to their peers, have difficulty in trusting adults, and 

become self-conscious.  These problems may lead them to disregard logic and to have a lack of 

motivation.  Many may have some trouble verbalizing what they are feeling (Gil, 1996). 
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 No one knows the actual cause or causes of emotional disturbance, although there are 

several factors involved, such as heredity, brain disorder, diet, stress, and family functioning.  To 

date, researchers have not found that any of these factors are the direct cause of behavioral or 

emotional problems (CPIR, 2015).   

 A study conducted by the U.S. Department of Education and Justice (2015) revealed that 

public schools have been experiencing violent occurrences increased during 1991 to 2004 from 

71% to 81%.  Additionally, the percentage of adolescents who reported gangs at their schools 

had increased from 21% in 2003 up to 23% in 2005 (U.S. Department of Education and Justice, 

DEJ, 2015). 

 In adolescents, gang activity in public schools frequently coincides with increased violent 

reports.  Statistics indicated that efforts to help put an end to school violence are making some 

headway since 1992, which is a high point for school-based violence among aggressive 

adolescents in the public school setting (U. S. DEJ, 2015).  

 Poverty, disownment, and dysfunctional adults are by far the biggest problems young 

people are facing today.  This is contributing to why young people are acting dangerously in 

public schools or classroom environments (U. S. DEJ, 2015).  At the National Center for 

Education Statistics, researchers found that disciplinary problems are normally related to the size 

of the school enrollment (U. S. DEJ, 2015).  Thirty-four percent of schools in the United States 

with 1,000 or more students reported student disrespect or assaults on teachers at least once 

every week, compared with 21% of those at schools with an enrollment of 500-999 students, 

17% of those at schools with an enrollment of 300-499 students, and 14% of those at schools 

with less than an enrollment of 300 students (U. S. DEJ, 2015).   
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 The subject case study involved a young adolescent having behavioral problems in a 

public high school setting.  The adolescent was a 17-year-old, Hispanic male having a history of 

aggressive behavior and had been placed on a Behavioral Individual Plan (BIP) by the school.  

He has a history of exhibiting inappropriate behaviors in the classroom towards his 

administrators, teachers, and classmates.  He was a sophomore in a Southwestern public school.  

Although, this adolescent has been made to feel indifferent due to his home life lacking respect 

and appreciation for him, as noted by McNiff (1984/2009), he deserved to be shown sensitivity 

to his difference.  It has been theorized that when an adolescent feels like he or she belongs, they 

are able to feel as if they are a part of life, and as a result, become productive when working with 

others (Lemberger & Milliren, 2008).   

Some adolescents, who are not as well adjusted as others, may cope by exhibiting 

inappropriate behaviors.  These disruptive behaviors may cause them to be withdrawn, have poor 

academic success in the school, and feel as if they do not belong as demonstrated by the 

adolescent in this case study (Caldwalladar, Farmer & Cairns (2003).   

Etiology 

 There are many causes of behavioral problems in adolescents who attend public schools 

in the United States.  Such causes stem from how the person interacts in the environment he or 

she is living in (UCLA Mental Health in Schools, 2008).  Some adolescents are raised in a 

poverty stricken environment.  This type of environment may have some hostile and aggressive 

circumstances.  These circumstances may be a causal effect of the young person’s behavioral and 

emotional being that may ultimately lead to some learning difficulties in school.  An adolescent 

may struggle with pathological conditions as well such as in the case of the subject who comes 

from a broken home (UCLA Mental Health in Schools, 2008).  
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 Other causes are having inappropriate social behavior, a bad temper, academic 

difficulties that may lead to them feeling inadequate in the classroom, depression, having been 

bullied or abused.  Some of these adolescents may be hyperactive which in turn causes issues 

with having self-control, following rules in school and focusing while in the classroom.  A lot of 

times these young people may get involved with negative influences and begin using drugs 

(Patient, 2014). 

Prevalence 

 Violence and aggressive behavior has been a public health problem for some time now.  

Many adolescents in crisis are dealing with issues that target inappropriate behavior in the school 

setting.  Truancy from school, aggression, and social difficulties are a few examples of the crisis 

(Riley, 1999).  Expressing their problems externally by creating art allows the adolescent to deal 

with it more easily giving them a sense of control and self-esteem (Hutson, 2007).  The public 

health department has been stressing that public schools need to use effective programs for the 

prevention of violence and policy development that include BIPs.  The need to document, 

monitor the problem, and identify effective programs and policies through research remains 

essential.  A strong foundation has been laid for the future success of adolescents in public 

school systems across America (Dalhberg & Mercy, 2009).  In public schools many adolescents 

who have a BIP continue to worsen without some form of improvement.  While some of these 

adolescents are hard to understand due to their aggressive and social behavior, they can be open 

and vulnerable.  Art can help them feel safe and show their emotions (Liebmann, 1994).   

Treatment 

 Helping young people with inappropriate behavioral problems can be a challenge.  

However, public schools are using different programs to help adolescents with this issue when it 
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comes to treatment.  When a student displays inappropriate behavior in a public school setting 

they are evaluated by the special education department through different programs.  These 

programs will help adolescents with behavioral issues and they will place the student in a 

program that works best for them (Texas Education Agency, TEA 2015). 

 The Aggression Replacement Training (ART) is a program that helps children and young 

adolescents with cognitive intervention so that they may improve their skills socially and with 

moral reasoning.  This program also helps them manager their anger and reduce any behavior 

that is aggressive.  The program targets adolescents who are ages 12-17 and who are chronically 

aggressive (EPIS Center, 2015). 

 Another program that helps adolescents is the Behavior Individual Plan (BIP) it consists 

of a team of people who plan to improve inappropriate behavior that is interfering with a child’s 

academic success in the classroom (Webster, 2015).  Presently the case study subject is on a BIP 

at the high school he attends.  The adolescent has been placed on the BIP because his behavior 

impedes his learning in the classroom and those around him.  He also displays off-task behaviors 

within the classroom environment, and argues with the teacher or person of authority. 

In order for this to be successful for the student a group of people on a team called, “The 

Individualized Education Team (IEPT) determines what child qualifies.  The team members are a 

multidisciplinary team who write a child’s IEP which include:  the parents, general education 

teacher, a special education teacher, an individual who can interpret results of a child’s 

evaluation, a representative of the school system, an individual with a child expert, a 

representative from transition service agencies and the child, when appropriate, and whenever 

transition is discussed in a public school setting (Baumel, 2015).  The IEP determines what the 

child’s program, services, and accommodations will be in special education in a public school 
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setting (Mauro, n.d.).  A Functional Behavioral Assessment (FBA) may also be applied to the 

adolescent.  It is a strategy that identifies the purpose or function of an adolescent’s problem 

behavior (I See Sam, 2015). 

Art Therapy Approaches 

 There have been a variety of sources to support different approaches to increasing 

behavioral issues and at-risk adolescents.  These sources have supported the use of creative 

expression and specifically with young people.  One approach is to utilize creating art as one 

way to be creative and appropriate in that it can help the adolescent (Betlem & Bolitho, 2003).  

Another approach was by tapping into the adolescent’s creativity and offering a way to 

communicate in which the teen did not feel threatened and in which the adolescent felt in 

control.  Also, by providing the adolescent with a variety of art supplies to work with, it is a 

more casual approach that helps release any kind of fear the adolescent may have felt.  This helps 

the adolescent to understand that they have a therapist that is not verbalizing the entire therapy 

session but rather has an interest in their opinions through expression and imagery (Riley, 2001).  

Art therapy in general has helped many people who have serious ailments such as PTSD, 

emotional abuse, bi-polar and several disorders mentally and physically (Art Therapy, n.d.). 

Summary 

 Public school education is suffering due to inappropriate behavior from adolescents in the 

classroom setting.  Research has been describing ways to improve behavioral problems in 

adolescents in an educational setting.  Adolescents with an emotional disturbance should receive 

services based on their individual needs, and everyone involved in their education or well-being 

should be informed about the care they are receiving such as the BIP.  It is important to 

coordinate services between home, school, and community, keeping the communication channels 
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open between all parties involved (CPIR, 2015).  In order for there to be positive improvements 

in adolescents with inappropriate behavior and special needs, art therapists and public school 

educators should work together (Bloomgarden & Schwartz, 1997). 

 The information collected from the experiment of creating art in a classroom setting can 

improve good behavior in an adolescent with behavioral problems, and it may show that it 

decreases inappropriate behavior in a classroom setting.  Aggressive young people with a BIP in 

an educational setting can benefit from their art being displayed.  The viewer can provide 

positive reinforcement of the adolescent’s art making process and therefore, potentially helping 

to improve good behavior in an educational setting.  It is important for the adolescent to form a 

sense of identity.  If parents and the community continue to be supportive and emotionally 

connected, the adolescent will become successful in self-actualization (Cavoukian & Olfman, 

2006).  Additionally, in order for adolescents to be successful in any environment, they need to 

feel appreciated, respected for their qualities, and for what they have accomplished in their 

young lives (Banai, Mikulincer, & Shaver, 2005).  Creating and displaying art may help the 

adolescent to feel safe, to have a place where there is support, and where they can express 

themselves (Burpee, 1993). 
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CHAPTER III 

Methods 

 To conduct a research study of an art-making experiment within a public school 

classroom, the Researcher gained the approval of the Institutional Review Board of Saint-Mary-

of the-Woods-College and the facility where the study will be conducted.  In addition, 

throughout the entire research study, the Graduate Art Therapy student/Researcher was 

supervised by the school administrators of the public school. 

Participants 

 A case study was applied to a single subject 17-year-old Hispanic male who was placed 

on a BIP in a public school system for behavioral issues.  The adolescent was diagnosed as 

having behavioral problems and was placed on a BIP in all of his classes.  He presently resides 

with his biological mother and her boyfriend in a one-income home.  The adolescent has also 

been diagnosed as being an at-risk student who is economically disadvantaged, is in the special 

education program at a Southwestern public school where he attends, and is in the Title I 

program.  The participant attends a public school that is an At-Risk, Title-1 campus with 81% of 

Hispanic students on an Individual Behavioral Plan.  There is also a 60% of economically 

disadvantaged adolescents and 60% are At-Risk (TEA, 2012).  The adolescent was enrolled in a 

painting art class.  The adolescent’s parents we’re informed about the case study and asked to 

sign an Informed Consent Form (Appendix A).  During the study, the principal and researcher 

provided any additional support when necessary for the student.  The researcher explained to the 

adolescent the purpose of the case study by reviewing the Assent Form and the Consent to 

Photograph Art Work and signing them both.  
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Research Design 

 The methodology used was an art-based preliminary observational single subject case 

study.  A qualitative study will provide an in-depth understanding of participant experiences and 

emergence of meaning from the data (Linesch, 1995).  In addition, this type of study will be 

beneficial by the collected experience, and it will be condensed to its core elements and a 

narrative analysis will be examined, emphasizing the form of the subject’s stories.  The study 

will also take a further look at the data in terms of what the adolescent expected and 

comprehended (Kvale, 1996).  Case studies explore developmental processes that can develop 

over a period of time with the subject.  They can also consist of documentation that is detailed 

making the research have more meaning (Gilroy, 2006).  It is a crucial stage in the life of an 

adolescent because some young people may shy away from appropriate behavior due to 

maturation (Davis & Wallbridge, 1981). 

Research Instruments 

The information collected was the result of the interviews with the adolescent and 

photographs of artwork produced by the adolescent.  Also used will be written protocols, art 

from the adolescent that is being displayed, and the researcher observation notes. 

Interviews.  Interviews were conducted during the 8 weeks spent collecting data from the 

student regarding artwork.  Seven questions were used to gather information from the student.  

The questions were: 

1. Welcome the adolescent with a smile and make him feel comfortable.  Ask him 

how is feeling? 

2.  Ask the adolescent what art materials he will need and provide them for him? 

3. Ask the adolescent how he will use the materials? 
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4. After the artwork is complete ask the adolescent about the content of his art work? 

5. Ask the adolescent why he painted this subject matter? 

6. Ask the adolescent how this artwork made him feel during the art making 

process? 

7. Ask the adolescent how displaying this artwork will make him feel? 

Observations.  The researcher collected observation data notes in the form of logs to 

document student progress.  Information included description of the classroom setting, 

description of artwork produced by the adolescent, and feedback on the artwork by the 

adolescent.  The researcher utilized Art Work Observation Notes-Adolescent form (Appendix E) 

for artwork observation notes with the adolescent.  A description and explanation of the 

observation and notes was given to the adolescent.  The researcher received feedback on the 

artwork by the subject on his art tile along with a description of the classroom setting and 

description of the art work. 

Photographs.  The researcher photographed the eight pieces of displayed artwork 

produced by the student.  The researcher used Art Work Photographs-Adolescent form 

(Appendix F), in order to record photograph number one along with a title the subject used for 

his art tile piece.  The completed tile was then displayed on the ceiling of the art classroom by 

the researcher. 

Data Collection Observations 

 Data collection was obtained during an 8-week process.  Data collected and organized.  

Each week was divided into its own section to document progress and change during the 

research. 
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 Each session, the subject was asked to take a few minutes to think about what he may 

want to draw and then create a 24-inches by 24-inches ceiling tile that expressed something 

about himself and as a communication tool to use with others (Health Promotion Board, 2013).  

After the first session, the subject was asked to consider and reflect upon what had been made 

during previous tiles.  Each session was 50 minutes long.  There was no change to the normal 

every day classroom set-up.  The subject was made aware of available materials.  Music was 

played during each session through earphones.  Positive feedback was provided.  Each session, 

the Interview Protocol form was implemented and the seven interview questions asked.  The 

AWONA form was completed to document student progress throughout the session and provided 

to the subject.  Also, in each session the researcher received feedback on the artwork by the 

subject on his art tile along with a description of the classroom setting and description of the 

artwork.  Upon completion of each session’s tiles, the tiles were analyzed based upon the IPAF, 

AWONAF, and AWPAF.  A detailed synopsis of sessions can be seen in Appendix H. 

Validity and Reliability 

 Based on the research conducted on the case study of the adolescent’s improved behavior 

by creating art several things were noted; 

1. The subject’s behavior improved over a period of time as he created and produced 

artwork. 

2. The subject’s negative attitude changed to a positive one. 

3. The subject’s artwork being displayed gave him a sense of worth. 

4. The subject had an increase in his inappropriate behavior towards his 

administrators, teachers and classmates. 
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5. The subject no longer had to be disciplined in the classroom and worked 

independently. 

6. When others came to praise his artwork including his classmates he felt happy 

and confident. 

7. The subject was able to rely on the artwork, subject and teacher to help him 

improve behaviorally. 

8. Not only was the subject’s inappropriate behavior improving to an appropriate 

behavior he was being applauded for his efforts. 

The case study research conducted on the adolescent has shown to be reliable in that the 

behavior of the adolescent has improved significantly after a period of eight consecutive weeks.  

The young man has improved in various areas proving that by creating art, receiving praise, and 

the work being displayed can increase appropriate behavior.  Many activities, such as art, have 

positive effects on students and their inappropriate behavior which can help in obtaining better 

grades, completion of school, positive aspects to become successful adults, and social aspects 

(Massoni, 2011). 

Ethical Implications    

 Research is an essential component in the field of art therapy, and it needs to be managed 

with absolute confidentiality.  A new federal rule, the Health Insurance Portability and 

Accountability Act (HIPPA), took effect in August 2002 that protects the privacy of young 

adolescent’s health information and medical records.  The rule embodies essential protections for 

minors, along with a degree of deference to other state and federal laws, and to health care 

providers.  HIPPA also provides each state with laws that allow minors to give their own consent 

for some kinds of health care (English & Ford, 2004).  The AATA (2013) also has specific goals 
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that protect the welfare of the families and individuals that the art therapists work with.  One of 

their biggest goals is to promote, educate the public, and their members.  

Research Bias 

 It has been said that the researcher’s own beliefs may have a lot to do with determining 

what the researcher wants to study (Sheurich, 1994).  In the case of the study on improving 

behavioral problems in adolescents by creating art the researcher felt that the adolescent in this 

study would improve his behavior from inappropriate to an appropriate one.  The researcher felt 

that by giving him positive feedback on his art work, providing him with praise and then 

displaying the art work for others to see would increase his self-esteem and allow for others to 

see him as a good student and person as opposed to the reputation he has had in school based on 

his past behavior.  The adolescent had already shown bad behavior and was placed on a BIP.  His 

other teachers labeled him as, “The bad kid.”  The adolescent had this label since he entered high 

school as a freshman. 

 Once he was enrolled in art class the researcher began to notice that painting was an 

outlet for him and he enjoyed doing something he was good at.  As time passed the subject began 

to show signs of improvement in his inappropriate behavior.  He too appeared surprised by his 

improved behavior.  Once he began painting the ceiling tiles and getting positive feedback his 

faith in himself helped him to develop better behavior.  The researcher has come to believe that 

who we are as humans externally is not separate from who we are based on our own experiences 

in life (Kreiger, 1991). 

 The researcher personally attended public school her whole life and was around young 

people like the subject in this case study.  Often times the researcher was made aware by other 

classmates and teachers to stay away from children who displayed negative or inappropriate 
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behavior.  A few times growing up, other classmates who had this type of behavior were actually 

nice kids but had been labeled as the “bad kids,” and no one wanted to associate with them.  This 

caused them to relapse back into their old habits of acting out and behaving badly.  Often times 

these were the children who dropped out of high school, got in trouble with the law or simply 

were the outcasts.  During this case study research the researcher stayed close to the subject daily 

for eight weeks allowing for the researcher not only to do the research but to remain objective in 

what was occurring in the study.  This gave the researcher first-hand experience and knowledge 

of what she was observing (Jungck, 1996). 
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CHAPTER IV 

Results 

The process, observations, and results of each session are presented below.  After the 

researcher collected each of the eight weekly artworks, the subject was interviewed.  This case 

study research was based on photographs of the subject’s artwork taken by the researcher.  There 

were written protocols (Appendix D) and art from the subject that was displayed.  The artwork 

was displayed in a school setting increasing good behavior and providing positive reinforcement 

for the adolescent.  Many activities, such as art, have positive effects on students and their 

inappropriate behavior that can help in obtaining better grades, completion of school, positive 

aspects to become successful adults, and social aspects (Massoni, 2011).   

It is essential for the educator to address the basic needs of the student in order for the 

person to be successful not only in the classroom but also for the adolescent to develop well in 

his young life (Weisz & Hawley, 2002).  The student improved significantly throughout the case 

study. 

Analysis of Observations 

 Observations were obtained during the 8-week process.  Observations were collected and 

organized.  Each week was divided into its own section to document progress and change during 

the research. 

 The subject created works focused on sports teams.  Some were local and some not.  The 

Seahawks, Patriots, and the San Antonio Spurs represented his favorite teams and the Texans and 

Dallas Cowboys his uncle and mother.  The subject also chose to create ceiling tiles depicting his 

cultural pride in being Mexican-American and the world we live in.  Finally, the subject depicted 



IMPROVING BEHAVIORAL PROBLEMS IN ADOLESCENTS 28 
	  

an umbrella indicating a need for survival and protection for him.  A detailed description and 

images can be seen in appendix I. 

Improved Behavior and Discipline  

Creating art is a cognitive behavioral intervention program that helps young people 

improve their social skills, competence, moral reasoning, anger management, and reduces 

aggressive behavior (Dahlberg & Mercy, 2009).  The subject displayed improved behavior in his 

demeanor after the case study was conducted by painting ceiling tiles that were later displayed 

on the ceiling of the classroom.  Like the subject adolescents in some art programs learn and 

practice prosocial skills and learn to decrease their aggressive responses towards others in a 

classroom environment (Dahlberg & Mercy, 2009).  Creating art can also help an adolescent 

with behavioral problems to be true to themselves, allowing them to be authentic, and connected 

with others (Winnicott, 1965).  The subject had a history of disciplinary problems at the school.  

He had been placed in alternative school for adolescents with aggressive and inappropriate 

behavior.  He had also been expelled from school for misbehaving in the classroom not only with 

his peers but also with his teachers.  Once he began working on the ceiling tiles his attitude 

towards the students, teachers and administrators changed.  He began to display a positive 

outlook on things and people.  He was able to follow classroom rules and show respect for 

others.  Creating art helped this adolescent with behavioral problems to be true to himself, 

allowing him to be authentic, and connect with others (Winnicott, 1965).   

Improved Academics 

 The adolescent also began to show that he had improved academically in his classes.  His 

study habits and completion of assigned work in his classes increased.  He began to show that he 

was doing better with his grades.  Like some other students the subject may have temper 
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tantrums, poor coping skills, and may have developed learning difficulties causing him to 

perform below grade level in the public school setting (CPIR, 2015).  However, during the case 

study he began to feel more confident and started to care more about his academics.  In order for 

the adolescent to be successful in any environment, he needs to feel appreciated, respected for 

his qualities, and for what he has accomplished in his young life (Banai, Mikulincer, & Shaver, 

2005).  Prior to the beginning of the six weeks at school the subject was having some issues with 

his grades in other courses.  He did not seem motivated.  In order for there to be positive 

improvements in adolescents with inappropriate behavior and special needs, art therapists and 

public school educators need to work together (Bloomgarden & Schwartz, 1997). 

 While doing the case study with the subject the researcher kept in touch with his 

counselor and other teachers to see if he was showing improvements academically based on his 

performance in his art that was being produced and displayed.  He seemed to show that his 

grades were improving and he was having success in the academic part of his high school career. 

Social Improvement 

 Socially the subject showed improvement in his behavior from inappropriate to 

appropriate through his social interaction with the other students.  The researcher noticed that 

when he first started school this semester he was not social and kept to himself unless he was 

being argumentative or aggressive towards others.  The viewer-researcher can provide positive 

reinforcement of the adolescent’s art making process and therefore, potentially help to improve 

good behavior in an educational setting.  It is important for the young person to form a sense of 

identity.  If parents and the community continue to be supportive and emotionally connected, the 

adolescent will become successful in self-actualization (Cavoukian & Olfman, 2006).   



IMPROVING BEHAVIORAL PROBLEMS IN ADOLESCENTS 30 
	  

His mother had informed me that the subject was anti-social and hardly interacted with 

other adolescents his age unless he was fighting or creating conflict.  The subject began talking 

to other students during the art making process.  This began occurring when the other students, 

administrators, security personnel and teachers started to praise and acknowledge his work.  This 

gave him a sense of belonging and it made him feel appreciated.  Once the art was displayed the 

subject began to feel more connected to the other students.  This allowed for him to be Creative 

and by displaying his art it helped the adolescent to feel safe, to have a place where there is 

support, and where he can express himself (Burpee, 1993). 

Improved Attendance 

 The subject’s attendance record also improved this school year.  He had a history of poor 

attendance as well as being tardy to some of his classes.  A few times the subject would state that 

he was excited about coming to art class to begin working on his tiles and this was his 

motivation.  Since he began making his ceiling tiles the subject has been coming to class on time.  

The subject also began to show more responsibility in his actions. 

Improved Etiquette 

 Prior to working on the case study the subject had poor etiquette.  He would often make 

rude remarks to others in the classroom.  He was never polite nor did he show respect for his 

administrators and teachers.  In the first week of the study he began to greet people as he would 

come into the classroom.  He would ask to use the restroom without walking out first and when 

he returned he would make it known he was back in the classroom.  Before this study began the 

subject had no regard for others.  He was never polite nor did he display proper etiquette towards 

authority figures in the school.  In order for adolescent to be successful in any environment, he 

needs to feel appreciated, respected for his qualities, and for what he has accomplished in his 
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young life (Banai, Mikulincer, & Shaver, 2005).  This researcher feels that the subject began 

changing his behavior towards others because he was being shown respect and admiration for his 

hard work.   

Improved Self-Esteem and Confidence 

 One of the things being noticed about the adolescent when the researcher began this study 

was that the young man’s self-esteem was lifted.  He began to show more self-confidence as well 

by walking in with a big smile, with his shoulders thrown back walking straight.  He would waltz 

in as if showing he was happy and was eager to paint.  Whenever he would finish one tile he was 

enthusiastic about starting a new one.  He no longer talked about negative things in his life 

instead he would mention that the principal and other administrators would praise him for his 

artwork.  Some students that never spoke to him were speaking to him and asking him to help 

them make school spirit posters, something that he did on his own time for fun. 

Honor for Requests to do Art 

 One feels honor when asked to do something special or when a request is made.  In the 

case of the subject administrators at the school began asking him to do posters and banners for 

the Homecoming game.  An honor usually held by the kids labeled as being, the “good kids.”  

Never had a student like the subject been asked to do such requests.  This bestowed honor on the 

adolescent because the people of authority who generally had problems with the subject were 

now asking him for his artistic abilities to be put to use.   

 The subject began coming to my classroom in between classes or after school requesting 

to borrow art materials to make these posters and banners.  Not only was he asking he was 

thrilled about the idea of having his art work on the football field during a homecoming game.  

These requests didn’t start pouring in until the student’s inappropriate behavior turned into 
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appropriate behavior.  Others suddenly now wanted to be around him and this made him feel 

special.  Before he had never been made to feel special.  This was an honor to him because 

normally he was labeled the, the “bad kid.”   

Post Education Goals 

 During the case study the subject met with his ARD team to discuss his school year.  He 

had been placed on a BIP and therefore, his annual review was up for discussion.  At the ARD 

meeting with the committee the subject was asked if he had any interest in attending college after 

graduation.  He indicated that he was interested in three different fields.  One of the fields was art 

and he stated that he wanted to attend college in the area.  The professionals sitting at the table 

that day, were astonished to learn that the subject, the kid labeled to be the, “bad kid,” was now 

interested in attending college.  The researcher believes that the subject’s art making process that 

brought about praise and positive feedback helped him to have a positive outlook on his future.  

For now he is interested in going to college and getting a degree.   

Graduation 

 The subject was informed by his counselor that he had enough credits to graduate this 

school year.  He was overjoyed to learn this and began talking about what he wants to do after he 

graduates from college.  One of the things he said he wants to do aside from going to college is 

to get a job and his own apartment.  He said that he had never thought about college or anything 

else because he was always in trouble.  He appeared lost in his thinking because for once in his 

life things appeared hopeful and he had goals for his future.  Although, there has been a stigma 

that troubled teens aren’t interested in attending college, on the contrary, these teens who trust 

adults will consider attending college (Eccles et al., 1993).   
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CHAPTER V 

Discussion 

The researcher was able to witness a change in inappropriate behavior to appropriate 

behavior from the adolescent through the creation of his artwork, in how the student was praised 

as well as the displaying of his art work.  As a school teacher the researcher wants to set forth 

goals for young people to work creatively, learn social skills, and above all, have appropriate 

behavior amongst the public school setting.   Throughout the case study the adolescent began to 

show signs of behavioral improvement once he began creating the ceiling tiles.  His enthusiasm 

also showed in his eagerness to make more art and he had a positive attitude.   

Each day of the eight weeks the subject came into the classroom with new ideas and was 

excited to share them.  Each time he created a new ceiling tile his ideas increased and each one 

had special meaning and content behind to it.  Art as a creative tool is a cognitive behavioral 

intervention that helps young people improve their social skills, competence, moral reasoning, 

anger management, and reduces aggressive behavior (Dahlberg & Mercy, 2009).  The researcher 

feels that the subject’s aggressive behavior improved as the case study continued throughout the 

eight-week period.  His BIP indicated several things that the subject was recommend to be 

assisted with in order to improve his behavior.  Some of those accommodations included; time 

out, seating arrangements, positive feedback, verbal reinforcement, obtainable daily goals, praise 

appropriate behavior and review consequences (TEA, 2015).    

As a public school teacher, the researcher feels that art should be incorporated into their 

state requirements for curriculum.  Adolescents with behavior problems might find that art is an 

outlet for their aggressive behavior.  Adolescents in some art programs learn and practice 
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prosocial skills and learn to decrease their aggressive responses towards others in a classroom 

environment (Dahlberg & Mercy, 2009).   

Creating art helped the adolescent with behavioral problems to be true to himself, 

allowing him to be authentic, and connect with others (Winnicott, 1965).  Each day that he 

would come into the classroom to begin working on his tile he would act genuine in his 

enthusiasm for the art he was creating.  He was also interacting with others in the classroom and 

socializing with his peers positively.  His communication with me as his teacher and researcher 

also increased.  He began sharing stories about the positive influences and role models in his life 

such as his late Uncle Pepe whom he dedicated a tile to.  He also created a tile for his mother on 

her favorite football team, The Dallas Cowboys.  In turn, this served as a strong connection with 

those he was coming in contact with regarding the art.  This helped improve his inappropriate 

behavior to appropriate behavior. 

Limitations 

The case study was based on a Southwestern public school willing to allow the researcher 

to conduct the research on their campus. The participation was limited to one male adolescent in 

a classroom setting who struggled with inappropriate behavior to produce eight ceiling tiles.  The 

goal was to transform inappropriate behavior to appropriate behavior in the subject through the 

use of the art work, positive praise, and by displaying the art work.   

The limitations of this case study included the following four limitations, the 

recommendations might not be applied to other male students, to female students, to students 

who are having behavioral problems and do not have a BIP in place, or to students in other age 

groups. 

The first recommendation might not be applied to another male student other than 
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the subject chosen to participate in this case study.  The student was willing to work with the 

researcher in the production of eight ceiling tiles over a period of eight weeks.  This would be a 

single case study on one student in a public school setting.  The subject had a prior history of 

aggressive behavior and had shown positive behavior when he was introduced to art.  This was a 

consideration when the case study came about. 

 Secondly, the recommendation might not be applied to female students.  This was in 

regard to the increase in male students at the school with behavioral problems as opposed to 

female students with behavioral problems.  At the National Center for Education Statistics, 

researchers have found that disciplinary problems are normally related to the size of the school 

enrollment (U. S. Department of Education and Justice, 2015).  Thirty-four percent of schools in 

the United States with 1,000 or more students reported student disrespect or assaults on teachers 

at least once every week, compared with 21% of those at schools with an enrollment of 500-999 

students, 17% of those at schools with an enrollment of 300-499 students, and 14% of those at 

schools with less than an enrollment of 300 students (U. S. Department of Education and Justice, 

2015).  The Southwestern school where this case study was conducted presently has an 

enrollment of 1600 students (public school reference here). 

Thirdly, the recommendations might not be applied to students who are having 

behavioral problems and do not have a BIP in place.  Students who have extreme behavioral 

problems in a public school setting are the only ones who are placed on a BIP and must be 

agreed upon by a team of qualified school professionals (public school reference here).  Also, the  

purpose of this case study was to determine whether or not an adolescent with behavioral 

problems could improve by having appropriate behavior through the creation of art.  Students 

who behave well in a public school setting would not be having behavioral problems.  Allowing 
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a student who has appropriate behavior to participate in such a study would defeat the purpose of 

the research conducted.   

The fourth recommendation indicates that this case study might not be applied to students 

in other age groups.  This study deals with students who are adolescents and attend high school 

with behavioral issues.  The characteristics and behaviors usually seen in this age group who 

have an emotional or aggressive disturbance may include hyperactivity, aggression, withdrawal, 

immaturity, and learning difficulties (CPIR, 2015).  There are also other aggressive behaviors 

such as hitting, verbal harassment and the use of profanity (Swain-Bradway, Kerner, & 

Morrison, 2015).  The students in this age group are normally the individuals who struggle with 

inappropriate behavior. 

Recommendations 

This research may be applied to larger social groups of adolescents who experience 

behavioral program both nationally and internationally.  Additionally, it may apply to both male 

and female students.  Potential candidates for these recommendations must be adolescents who 

have a BIP and are experiencing behavioral problems in their educational settings.  Additionally, 

it is essential that safety measures be in place prior to participants being exposed to 

aforementioned research recommendations.  Finally, a supervisor must be in attendance at all 

times during art therapy sessions.  

Conclusion 

The research study supports the hypothesis that adolescents with behavioral issues who 

create art in an educational setting will decrease behavioral problems.  It also supported and 

increased appropriate behavior and provided positive reinforcements for the adolescent in this 
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case study.  The subject in this case study appeared to show an increase in his inappropriate 

behavior to an appropriate once he began the eight-week study.   

There was a decrease in the subject’s disciplinary behaviors, improved academics, social 

interaction, etiquette, self-esteem and confidence, post-education goals and the subject will be 

graduating from high school this year according to his counselor.  The eight ceiling tiles that the 

subject painted also showed significance in their positive messages through good sportsmanship, 

team effort among the players as well as personal images regarding his family and those he 

loves. 

Although the subject had been placed on a BIP, he surpassed the categories for 

inappropriate behavior through the first six weeks of the school semester in how he performed at 

school overall.  Although there has been increased appropriate behavior in the subject, there has 

been some questions raised by the subject’s relationships with those he has encountered in the 

past due to a negative experience.   

 The subject stated throughout the study that he wanted to set goals for his future and had 

dreams of doing something with his life.  In the past, the subject never stated this before and 

always found himself in trouble at the school due to his inappropriate behavior.  The subject’s 

attitude towards others has proven that a young person with behavioral problems can indeed 

change his habits or demeanor towards not only others but towards himself.  This individual has 

made some big changes in his life through the creation of art.  He took things he liked in his life 

and turned them into something positive.  He had been lacking support from his peers and there 

was little faith in what a troubled young man could do or accomplish.  .  It is important for the 

adolescent to form a sense of identity.  If parents and the community continue to be supportive 
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and emotionally connected, the adolescent will become successful in self-actualization 

(Cavoukian & Olfman, 2006).   

 The subject did state that when someone believes in him he is able to try and do better.  

In the past people did not have faith in him and this caused him to lose any kind of motivation to 

try and do well in school.  The subject’s school administrators, counselors, teachers, security and 

classmates all gave positive feedback on the adolescent’s improved behavior.  After the case 

study was completed the principal asked the subject if he wanted to paint a mural by her office.  

The assistant principal in charge of discipline also asked the subject if he would draw posters for 

the school pep rallies.  The subject is a good artist and due to his improved behavior from 

inappropriate to appropriate people began requesting art from him and expressed they enjoyed 

interacting with the subject.  This was good evidence that the case study of improving behavior 

through art making was productive. 
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APPRENDIX A 

Saint Mary-of-the-Woods College 

PARENT INFORMED CONSENT TO PARTICIPATE IN  

RESEARCH        

Your child is invited to participate in this research study at his high school.  The following 

information is given to you in order to assist you with making a decision on whether or not to  

allow your child to participate in this research study.   

 

The purpose of this research is to explore the possibility of behavioral improvement in a 

classroom setting by utilizing art and displaying the work created by the student who has  

behavioral problems in order to increase good behavior.  The purpose of the research is to design 

a research study that will identify potential art therapy objectives utilizing positive reinforcement 

when working with young people who have behavioral problems in the classroom.   

 

The procedure involves minimal risk for the participant and all the artworks will be identified by  

a substitute name.  The forms and artwork will be locked in a filing cabinet where only the 

researcher and appropriate school administrators will have access to them.  Also, only the 

researcher, the school administrators will have access to the completed art works and forms.  The 

completed art work and the evaluation forms will be maintained for a period of three years after 

publication of the results.  Strict confidentiality will be maintained as required by the American 

Art Therapy Association, the Art Therapy Credentials Board and the Health Insurance Portability 

and Accountability Act. 
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As a parent you have the right to decline the participation of your child in the research case study 

by not returning the form signed.  In addition, your child may withdraw from the 

study at any time without penalty, by notifying the researcher. 

 

This research study was approved by the Saint Mary-of-the-Woods College Human Subjects 

Institutional Review Board:  

____________________________   

Date 

 

If you have any questions regarding this research study, please contact the researcher. 

 

Researcher 

Jill McNutt, MA, ATR-BC, LPC, ATRL   

Assistant Professor of Art Therapy, Operations Director of Art Therapy 

Saint Mary-of-the-Woods College 

Saint Mary-of-the-Woods, Indiana 47876 

E-mail:  jmcnutt@smwc.edu 

(812)-535-5160 
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Co-Researcher 

Cindy Lee López, BA 

Saint Mary-of-the-Woods College 

Saint Mary-of-the-Woods, Indiana 47876 

cLópez@smwc.edu 

 

My signature below indicates that I am eighteen years or older.  I have been informed about this 

research study and give permission for my child to participate.  I have received a copy of this 

consent form. 

 

 

__________________________________   

Parent Printed Name 

 

__________________________________ 

Parent Signature Name 

 

__________________________________ 

Date       
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APPENDIX B 

SAINT MARY-OF-THE-WOODS COLLEGE 

ASSENT FORM FOR A CHILD OR YOUTH (AGES 14-18) 

You are invited to participate in a research study being conducted for the Master Thesis at Saint 

Mary-of-the-Woods College.  I am doing this research study to learn more about you.  If  

you agree to be in this research study, you will meet with me, the researcher, and I will ask you 

to  do artwork that will be photographed and displayed at the school.  This research study will 

help other adolescents. 

 

Confidentiality will be maintained throughout the research study regarding your child at all  

times.  There are no potential risks to your participation in this research study.  The possible 

benefit expected from this research study will be the opportunity to inspire current art therapists  

and adolescents in the classroom environment in a public school setting.  All documents will be  

secured and locked in a cabinet and your child’s real name will not be used.  Nothing will be  

discussed regarding your child with anyone for confidentiality purposes. 

 

If you agree to be in this research study, you will be asked to sign this form giving me 

permission to have you participate.  If you have any questions regarding this research study you 

may ask me, Cindy Lee López, Master in Art Therapy graduate student at Saint Mary-of-the 

Woods College, who is conducting the research study. 

 

Child’s Assent:  I have been informed about the research study and know why it is being 

conducted.  If I have any questions pertaining to the research study I may ask Cindy Lee 
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López, Master in Art Therapy graduate student at Saint-Mary-of-the-Woods-College at 

cLópez@smwc.edu.  I also know that I may stop participation at any time during this research 

study. 

  

I know that I will be asked to be in the research study.   

Please sign the following page if you agree to be in this research study.   

A copy of this form will be given to you. 

 

_____________________________________  ______________________________ 

Child’s signature      Date 
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APPENDIX C 

Saint-Mary-of-the-Woods College 

CONSENT TO PHOTOGRAPH THE ART WORK 

 As part of this research study, your child’s artwork will be photographed and displayed at 

the school he attends.  Your signature below indicates that you are willing consent.   

There will not be any negative consequences for refusing to have the artwork 

photographed.  

The results of this study may be presented for educational purposes, presentations, group 

discussions, research, the media and consultation with other mental health professionals.  

Confidentiality will be maintained at all times. 

I have read the above information and agree to consent for the use of my child’s artwork 

to be used for the purpose of this research study.  My signature below indicates that I am 18 

years of age or older, I have been informed about this research study, and I have been given a 

copy of this consent form. 

 

________________________________  _______________________________ 

Parent Signature     Date 

 

 

 

Please initial here to indicate you have received a copy of your consent. _____ 



IMPROVING BEHAVIORAL PROBLEMS IN ADOLESCENTS 54 
	  

APPENDIX D 

Saint-Mary-of-the-Woods College 

WRITTEN PROTOCOLS 

INTERVIEW PROTOCOL-ADOLESCENT 

 

 

Adolescent:  ____________________            Date:  _______________________ 

 

1. Welcome the adolescent with a smile and make him feel comfortable.  Ask him 

how is feeling. 

 

 

2. Ask the adolescent what art materials he will need and provide them for him. 

 

 

3. Ask the adolescent how he will use the materials. 

 

 

4. After the art work is complete ask the adolescent about the content of his art 

work? 

 

 

5. Ask the adolescent why he painted this subject matter? 
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6. Ask the adolescent how this art work made him feel during the art making 

process. 

 

 

7. Ask the adolescent how displaying this art work will make him feel. 
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APPENDIX E 

Saint-Mary-of-the-Woods College 

ART WORK OBSERVATION NOTES-ADOLESCENT 

 

Observer:  _____________________ ____      Subject:  __________________________ 

(Researcher)        

 

Art Work:  _________________________  Medium:  __________________________ 

 

Date:  _____________________________  Time:       __________________________ 

 

Description of classroom setting:  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

Description of art work produced by the adolescent: 

______________________________________________________________________________

______________________________________________________________________________
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______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

Feedback on the art work by the adolescent: 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 
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APPENDIX F 

Saint-Mary-of-the-Woods College 

ART WORK PHOTOGRAPHS-ADOLESCENT 

 

The researcher will photograph the eight pieces of art work produced by the adolescent and 

display them at the school he attends. 

 

The eight pieces of art work will be added to the research paper when the research begins. 

 

Photograph # 1 

Title: 

 

 

Photograph # 2 

Title: 

 

 

Photograph # 3 

Title: 

 

 

Photograph # 4 

Title: 
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Photograph # 5 

Title: 

 

 

Photograph # 6 

Title: 

 

 

Photograph # 7 

Title: 

 

 

Photograph # 8 

Title: 
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APPENDIX G 

Saint-Mary-of-the-Woods College 

Human Subjects Institutional Review Board Approval 
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APPENDIX H 

Saint-Mary-of-the-Woods College 

Session Description 

Data Collection Observations 

 Week 1 Seahawks Rule.  During the beginning of the first week on the first day the 

subject was asked to take a few minutes and think about what he may want to draw and create on 

a ceiling tile that expressed something about himself and as a communication tool to use with 

others (Health Promotion Board, 2013).  He was then given the directive to begin drawing his 

design on a 24-inches by 24-inches ceiling tile using a pencil.  He was informed about the 

materials available to him for the ceiling tile.  The subject, along with classmates, was given a 

fifty-minute session each day for the first week of the study.  Meetings with the subject were 

privately conducted after school. 

 Music can connect us to our past and present.  During the creative process emotions may 

emerge connecting the person to the art (Hinz, 2009).  Research indicates that positive praise is 

more effective than disciplining a teenager.  It increases their bad behavior to good behavior 

(Belsky, 2008).).  The researcher then utilized the Interview Protocol-Adolescent form 

(Appendix D) in presenting and interviewing the subject on his first art piece.  The interview 

protocol was introduced and explained to the subject before the interview began.  The seven 

questions were administered by the researcher to the subject.   

 The researcher then utilized Art Work Observation Notes-Adolescent form (Appendix E) 

for artwork observation notes with the adolescent.  A description and explanation of the 

observation and notes was given to the adolescent.  The researcher received feedback on the 
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artwork by the subject on his art tile along with a description of the classroom setting and 

description of the art work.   

 The researcher then utilized Art Work Photographs-Adolescent form (Appendix F), in 

order to record photograph number one along with a title the subject used for his art tile piece.  

The completed tile was then displayed on the ceiling of the art classroom by the researcher. 

Figure 1. Week 1 “Seahawks Rule” 

 

 Week 2 Patriots Rock.  During the beginning of the second week on the first day the 

subject was asked to reflect back on the previous tile and think about what he may want to paint 

on his second ceiling tile.  The subject said, “I’m really into football bad, Miss.  I want to do 

another ceiling tile about the Patriots.”  The subject was given the directive to gather another 

ceiling tile, a pencil and ruler and begin drawing out his design.  He would again be working on 

a 24-inches by 24-inches ceiling tile.  The subject along with the other classmates was given the 

allotted time of fifty minutes in the session for each day for the second week.  Meetings with the 

student were conducted after school.   

 On the second day of the second week the subject walked into the classroom and went 

straight to the storage room and gathered his tile.  He sat down to finish up the last few touches 
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on his drawing to begin painting it.  He stated, “Miss. I am pumped today, ready to paint!”  I 

noticed that every now and then the subject would look up to the ceiling to look at his other tile 

with a big smile.  He worked diligently on his tile.  On the third day of the second week the 

subject informed me that the school principal had asked him to do a mural once he was finished 

with the ceiling tiles.  The subject was thrilled beyond words to be asked this by the school 

principal.  He then gathered his materials and began painting.  At this time a few students came 

by his table to look at his Patriots image.  The art image on this tile appeared larger than the first 

one.  The subject stated. “This one is gonna be big.  When people see it, they ain’t going to 

forget it.”  Working with acrylic paint allowed for the subject to work faster and he had 

mentioned that he preferred working faster.  It has been stated by psychologists that the art itself 

is a vehicle for psychological insight allowing for the creator to devote time in order to process 

the image (Wadeson, 2010).  On the fourth and fifth day of the second week the subject stayed 

quiet and remained most of the time in his seat.  He appeared focused and didn’t talk much 

instead he listened to his music with his earphones and painted.  On both days I greeted him as 

usual as he gathered his materials and set up his usual spot to paint.  It appeared that the subject 

was becoming more dedicated to his painting.  When staying focused on the art that is being 

created the person is expressing his passion for what he is doing (Clear, 2013).   The researcher 

then used the Interview Protocol-Adolescent form (Appendix D) in presenting and interviewing 

the subject before the interview began.   

Figure 2. Week 2 “The Patriots Rock” 
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 Week 3 For My Uncle Pepe, Go Texans.  During the third week on the first day the 

subject was asked once again to think about what he may want to paint on his third ceiling tile.  

Like the other two weeks before this one he was eager and ready to begin.  He said, “Man, my 

tiles are the only ones up there that about sports.  Everyone else’s is about girly stuff like flowers 

and stuff.  I want this tile to be dedicated in honor of my uncle who died.”  He said that his uncle, 

Pepe who had passed away from Cancer not too long ago was a big fan of The Texans.  He was 

then given the directive to begin planning for his third tile.  He gathered a ruler and pencil and 

asked to get on my computer to look up an image of his other football team he likes, “The 

Texans.”  After he found one, it was printed for him and he began drawing during the first 

session of that week.   

On the second day of the third week he gathered his art materials, and a paper plate to 

pour paint on to begin adding color to his drawing.  He seemed even more excited about his 

work this time around.  During a restroom break he walked around the room and complimented 

other students on their work.  Students who had never really associated with him before took a 

few minutes to socialize with him.  As suggested in the past expressing one’s art work can be 

less threatening to a lot of people because it brings people together socially rather than isolating 

them and this can result in productive therapy (Rubin, 2005).  On the second day of the third 
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week the subject remained quiet and focused on the painting.  He used the entire session to work 

on his painting and spoke about how proud his uncle would have been of his tile.   

On the third day he walked in upset and appeared sad.  When I approached him he said, 

“Painting this tile makes me miss my uncle Pepe, but it’s cool.  He is in a better place.” At this 

time he decided to write out his uncle’s name on the tile and paint it in.  On the fourth day of the 

third week the subject continued painting the tile and rarely said much.  When I approached him 

to see how he was doing he was polite but remained focused on the task at hand.  On the fifth 

day the subject finished early but decided to re-touch the tile by adding a second coat of paint to 

it.  In order for an adolescent to move on he must have a healthy grieving process by 

remembering those he loved.  This will allow him to adjust to in his life without having that 

person in their present lives (Teen Health, 2015).   

Figure 3. Week 3 “For My Uncle Pepe, Go Texans!” 

 

 Week 4 For My Mother.  During the first day of the fourth week the subject decide he 

wanted to do one more tile this time on the Dallas Cowboys another football team his mother 

likes. He was given art materials and directives on the next tile painting.  He decided to use a 

much better drawing pencil this time instead of the usual # 2 pencil.  He began sketching out his 
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design onto the tile.  The usual materials were available to him and he stated he only wanted to 

work with acrylic paint but needed new brushes.  I provided him with new brushes so he could 

paint.  He was given again the usual fifty-minute session to work on his art piece.  On the second 

day he came to class about five minutes late stating he was tired but determined to continue 

working on the painting.   

 The art materials again included acrylic paint, ruler and a ceiling tile.  Although the 

subject appeared tired he worked on the tile the whole session of fifty minutes.  On the third day 

of the fourth week the subject came into the classroom with a big smile.  He was social with 

everyone and gathered his materials as quickly as he could.  He almost seemed in a rush to finish 

the piece.  He said his mother wanted to see the ceiling tile because she knew it was special and 

he was painting it for her.  He stated, “My mom is more excited than me that’s all we talked 

about yesterday when I got home.”  I began to notice the subject’s behavior to change gears from 

at first being aggressive to now having a transformation of something more constructive in his 

art work and the imagery becoming more subliminal (Kramer, 1971).  He kept repeating how 

important this tile was to him because it was about someone who was always there for him.  On 

the fourth day of the fourth week he asked to go speak with his counselor about doing posters for 

school spirit.  I told him we only had a fifty-minute session and would need that time to try and 

finish the tile at the end of the week like the others.  He was polite and respectful and instead of 

arguing about it he said, “That’s ok Miss.  It can wait anyway I want to finish my mom’s uncle’s 

tile anyway.”  On Friday, the fifth day of the fourth week the subject said he need to add a few 

more touches and began hastily gathering his materials and spreading out newspaper so that he 

wouldn’t get the table tops dirty.  I noticed how quick he was to set up and how eager he was to 

start and finish the tile. 
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Figure 4. Week 4 “For my Mother” 

 

 Week 5 The San Antonio Spurs.  During the beginning of the fifth week on the first day 

the subject was asked to think about what he may want to paint on his next ceiling tile.  He stated 

that he had one more sports related tile that he wanted to do then he wanted to try something 

else.  He chose to do a painting of the San Antonio professional basketball team “The Spurs.”  “I 

am not that much into basketball Miss, but I like the San Antonio Spurs because they really work 

it!”  He asked me to print out a picture on the computer and began drawing his image.  He was 

reminded that he had a fifty-minute session to work with and the usual materials he had been 

working with were set out for him.  He worked the entire session.   

On the second day he brought a set of brushes he said his friend had let him borrow 

because they were bigger and easier to work with.  He gathered his materials and tile and began 

adding the last few touches on his drawing.  About twenty minutes into the session he finished 

the drawing and began adding paint.  He rarely walked around or left his seat that day.  Rather, 

he seemed focused and eager to paint the tile.   

On the third day the subject came in with a big smile on his face stating that he really 

wanted to finish the Spur’s tile because he wanted to put it up.  “I’m up, up today Miss.  I wanna 

finish this one.  It’s cool because I found some silver acrylic paint.”  The subject wasted no time 
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and worked hard on his tile.  On the fourth day he walked in with some sketches he had done of 

one of the basketball players a friend of his had done.  He showed it to me and stated he wanted 

to learn to do portrait drawings.  He said one day he would like to be a tattoo artist in California.  

We spent a few short minutes talking about his post-education goals and he began to paint on the 

tile.   

On the fifth day of the week, the subject walked into class singing and throwing his hands 

into the air.  When I asked him why he was happy on this day he said, “Oh man, I don’t know its 

just one of those days.  Everything is pretty cool today.”  The subject then gathered his art 

materials and began working on his tile.  He finished it about ten minutes before the session was 

up, cleaned his table area and set it out to dry.  

  The researcher then utilized the Interview Protocol-Adolescent form (Appendix D) in 

presenting and interviewing the subject on his first art piece.  The interview protocol was 

introduced and explained to the subject before the interview began.  Seven questions were 

administered by the researcher to the subject.  The researcher then utilized Art Work Observation 

Notes-Adolescent form (Appendix E) for art work observation notes with the adolescent.  A 

description and explanation of the observation and notes was given to the adolescent.  The 

researcher received feedback on the art work by the subject on his art tile along with a 

description of the classroom setting and description of the art work.   

 The researcher then utilized Art Work Photographs-Adolescent form (Appendix F), in 

order to record photograph number five along with a title the subject used for his art tile piece.  

The completed tile was then displayed on the ceiling of the art classroom by the researcher. 

Figure 5. Session 5 “The San Antonio Spurs” 
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 Week 6 Proud of My Culture.  During the beginning of the sixth week on the first day 

the subject was asked to reflect and take a few minutes and think about what he may want to do 

his next tile on.  He sat quietly at his table contemplating what he might paint next.  After a few 

minutes he stated, “I think I want to do something having to do with my culture.  There are a lot 

of kids here who wear t-shirts that say where they are from.”  He proceeded to tell me that he 

was originally from Mexico and that he was proud of being Mexican American.  It has been 

shown that parents who teach their children about different cultures help them to cope with any 

negative aspects of being a minority in the United States and instead embracing who they are 

(Lerner, Lerner, & Finkelstein, 2001).  The subject was given the tile to begin drawing his new 

design on.  He was again informed he would have a fifty-minute session to work on tile for this 

first day.  He got a ruler and began drawing out his design on the tile.   

 On the second day, the subject brought in a bandana his uncle had drawn on.  On the 

bandana was a portrait of the uncle’s mother wrapped in the Mexican flag.  He was proud of the 

art his uncle had done.  He sat and continued working on his tile.  He said that he wanted to 

make sure the letters were cool.  He stated, “I liked to do letters, especially when I am doing my 

family’s name.”  On the third day, he came in quietly and gathered his paint, brushes, and water.  
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He sat the entire time in at his table working on the tile.  It seemed like he was working faster, 

and the tile might be done by the fourth day.  On the fourth day, the subject spent a few short 

minutes talking about the art and said he really wanted to be a tattoo artist.  Something he had 

stated before.  He expressed once again how important it was for him to draw and paint about his 

heritage.  On the fifth day, the subject added a few last touches to his tile painting.  He was 

careful to make sure the lettering was good and precise on the tile.   

 The researcher then utilized the Interview Protocol-Adolescent form (Appendix D) in 

presenting and interviewing the subject on his sixth art piece.   The interview protocol was 

introduced and explained to the subject before the interview began. 

 The researcher then utilized Art Work Observation Notes-Adolescent form (Appendix E) 

for art work observation notes with the adolescent.  A description and explanation of the 

observation and notes was given to the adolescent.  The researcher received feedback on the art 

work by the subject on his art tile along with a description of the classroom setting and 

description of the art work.   

 The researcher then utilized Art Work Photographs-Adolescent form (Appendix F), in 

order to record photograph number six along with a title the subject used for his art tile piece.  

The completed tile was then displayed on the ceiling of the art classroom by the researcher. 

Figure 6. Week 6 “Proud of my Culture” 
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 Week 7 The Universe We Live In.  During the beginning of the seventh week on the 

first day the subject was approached and asked what he might want to paint next on his tile.  He 

said he had been thinking a lot about the world we live in.  He said he had been wanting to paint 

something that had to do with the planet and the universe.  “I don’t really get into science but I 

like the way it looks, the colors and it makes me think about the world we live in.”  He was given 

the directive to begin his design on a new tile.  He took a pencil and sat down.  He said he had a 

few pictures on his cell phone he liked and wanted to use as inspiration.  He was informed about 

the materials available and again reminded of the fifty-minute session.   

The materials he chose to start up with were a pencil and paper to practice in case he 

made errors.  He began looking through his cellphone at different pictures.  He spent the first day 

drawing out his images.  On the second day, he decided there were some other images he wanted 

to add and asked me to print out a few pictures on my computer.  He spent about half the session 

drawing the new images and spent the last few minutes painting.  On the third day he walked 

into the classroom feeling inspired.  He stated, “I saw this really cool video in Science class that 

reminded me of what I wanted to do.”  His tile began to take form and I noticed that this was a 

different take on how he saw the world.  On the fourth day the subject spent the entire time 
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painting and looking at more pictures.  He wanted the planets and universe drawing to look as 

real as possible.  On the fifth day he added a few more touches and said he would be able to 

finish it that day.  He finished the tile about five minutes before the session was over. 

Other students walked by his table and complimented his piece.  The researcher then utilized the 

Interview Protocol-Adolescent form (Appendix D) in presenting and interviewing the subject on 

his first art piece.  The interview protocol was introduced and explained to the subject before the 

interview began. 

 The researcher then utilized Art Work Observation Notes-Adolescent form (Appendix E) 

for art work observation notes with the adolescent.  A description and explanation of the 

observation and notes was given to the adolescent.  The researcher received feedback on the art 

work by the subject on his art tile along with a description of the classroom setting and 

description of the art work. 

 The researcher then used Art Work Photographs-Adolescent form (Appendix F), in order 

to record photograph number seven along with a title the subject used for his art tile piece.  The 

completed tile was then displayed on the ceiling of the art classroom by the researcher. 

Figure 7. Week 7 “The Universe, We Live in It” 
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 Week 8 My Protection.  During the eighth week on the first day the subject was asked to 

take some time to think about what he wanted to do his last tile on.  After a few minutes he was 

given the directive to begin drawing out his design for last tile.  He was given a pencil in which 

he began to sketch out an image of an umbrella.  He was also informed that he would have 

another fifty-minute session.   

 The art materials were the same he had been using in the past few weeks.  He again chose 

a pencil to draw the image and acrylic paint to paint it.  He stated that he did not need a ruler this 

time.  He wanted to freehand the entire tile on his own.  On the second day he came in asking 

jokingly if it was raining outside referring to his tile of the umbrella.  I laughed and followed 

along with his joking manner.  He appeared in good spirits and began gathering all of his 

materials.  He said he was having a little trouble with his umbrella, he felt the sides were off 

center.  I told him this was his tile and he had to work on it on his own.  He accepted the 

challenge and got the image drawn how he wanted it.  He worked on it the entire session.  On the 

third day he sat and mostly painted the entire time.  He asked to use the restroom one time but 

for the rest of the session he sat quietly and worked.  He appeared deep in thought.  As I walked 

around the room I noticed how dedicated he was to his art work.  On the fourth day he brought 

the tile to me asking if I thought the small specks in the tile appeared to look like rain.  To which 

I replied, “Yes, they do.  It has a really great effect to it.”  He sat and continued to work on his 

tile adding more and more paint.  He chose to use red to paint the umbrella.  When asked why he 

liked the color red for the umbrella he said, “I don’t know, it just shows up a lot.”  On the fifth 

day he came straight to class and once he had his art materials he sat down and began painting 

right away.  He used the entire fifty minutes to finish his last tile.   
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The researcher then utilized the Interview Protocol-Adolescent form (Appendix D) in 

presenting and interviewing the subject on his eighth art piece.  The interview protocol was 

introduced and explained to the subject before the interview began.  

 The researcher then utilized Art Work Observation Notes-Adolescent form (Appendix E) 

for art work observation notes with the adolescent.  A description and explanation of the 

observation and notes was given to the adolescent.  The researcher received feedback on the art 

work by the subject on his art tile along with a description of the classroom setting and 

description of the art work. 

 The researcher then used Art Work Photographs-Adolescent form (Appendix F), in order 

to record photograph number eighth along with a title the subject used for his art tile piece.  The 

completed tile was then displayed on the ceiling of the art classroom by the researcher. 

Figure 8. Week 8 “My Protection” 

 

Data Analysis of Drawings and Photographs 

 Week 1 Seahawks Rule.  The tile was analyzed by the researcher based on Interview 

Protocol-Adolescent form (IPAF, Appendix D), Art Work Observation Notes-Adolescent form 

(AWONAF, Appendix E), and Art Work Photographs-Adolescent form (AWPAF, Appendix F).  

The drawing of the tile before applying paint was drawn with precise detail using a ruler and 
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drawing pencil.  The drawing was a simple drawing of a Seahawk which is the mascot for the 

Seattle football team known as The Seahawks.  The subject was careful in not making any 

mistakes.  The background was black.  The image of the Seahawk was painted with the colors of 

the football team and in the center of the tile more to the middle and foreground of the tile.  The 

subject was focused on his art piece reflecting good art skills by the increase in his sense of 

independence and self-awareness (Art Beyond Sight, 2015).   

 Week 2 Patriots Rock.   The second tile was analyzed by the researcher based on IPAF 

(Appendix D), AWONAF (Appendix E), and AWPAF (Appendix F).  This time the subject 

attempted to draw the image of the Patriots on the second tile free hand without a ruler.  Due to 

the tile having small little holes in it he had difficulty and resorted to using a ruler.  This allowed 

the subject to have better lines.  This pleased the subject because at first he appeared upset and 

agitated.  When we find ourselves unhappy due to something happening we don’t like, this can 

turn into a negative feeling (Goenka, 2015).  This tile had a larger image.  When the subject was 

asked why he had decided to make a larger image he replied with, “The Patriots is one of my 

favorite football teams and I wanted it to stand out.”   He then went into further detail as to why 

the Patriots had won the Super-bowl last year because, “They are the best.”  The subject drew the 

image of the Patriots at the top of the ceiling tile compared to the first one in that it was at the 

bottom.  Drawing the image at the top of the ceiling tile and in larger scale shows that the subject 

is becoming more confident in his art work and feels positive about it being displayed (Goenka, 

2015).   The subject also stated that he really liked the colors on this tile.  He used red, black, 

blue and white.  Again black dominated the tile in that it allowed for the image of the Patriot to 

be emphasized.  Although the subject has become more social in the last couple of weeks by 
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interacting with other classmates he is introverted.  The use of black can be an indication of the 

child being avoidant towards others (Hinz, 2013). 

 Week 3 For My Uncle Pepe, Go Texans.  In third tile was analyzed by the researcher 

based on IPAF (Appendix D), AWONAF (Appendix E), and AWPAF (Appendix F).  The tile of 

The Texans was special in that the subject created in memory of his uncle Pepe who had recently 

passed away from Cancer.  The subject again used a ruler, and pencil to sketch out the design 

first but took extra care in creating it due to its content.  He chose to write out the letters, “R.I.P.” 

and “Pepe” on the right side of the tile in memory of his late uncle.  The letters were painted in 

bright orange red with the image of the bull in the middle of the tile.  The background once again 

was painted black.  The color orange may call attention to a feeling of discomfort (Hinz, 2013).  

A feeling the subject was already having with the passing of his uncle.   

 Week 4 For My Mother.  The fourth tile was analyzed by the research based on IPAF 

(Appendix D), AWONAF (Appendix E), and AWPAF (Appendix F).  The tile of The Dallas 

Cowboys was a gift that the subject wanted to make for his mother even though he was informed 

these tiles would be installed in the classroom ceiling.  The subject stated that, “It’s cool Miss. I 

just want to do something for her.”  On this tile the subject appeared to be precise in his line 

usage, especially when he was drawing and painting the star of The Dallas Cowboys.  He seemed 

to put more care and precision into this tile I believe because of the subject matter, his mother.  

Although, the color blue when used from mildly to a more heavy approach it could be a 

reflection of the subject’s need for self-control (Hinz, 2013).  In this case the subject has been 

dealing in the past with uncontrollable inappropriate behavior.  He added three layers of paint in 

some areas, as if trying to make sure the painting was perfect. 
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Week 5 The San Antonio Spurs.  The fifth tile was, analyzed by the research based on 

IPAF (Appendix D), AWONAF (Appendix E), and AWPAF (Appendix F).  A photo was printed 

in order to get the exact image on The Spurs.  He then drew the image onto the tile using his 

pencil.  He found silver acrylic paint to use on the tile giving it a remarkable look.  The subject 

had also stated that he wasn’t a big basketball fan, but he did like this team.  He said it was a 

popular team in Texas and everyone liked them.  The subject appeared enthusiastic about 

creating this tile and had a positive outlook during the making of it.  

Week 6 Proud of My Culture.  The sixth tile was analyzed by the researcher based on 

the IPAF (Appendix D), AWONAF (Appendix E), and AWPAF (Appendix F).  The subject was 

careful in drawing his image on the tile so that it was exactly what he wanted.  He drew the 

image using a drawing pencil and some difficulty with the proportion but later was able to fix it.  

He did some research on the computer to make sure he had the exact color of the Mexico flag.  

The subject was concerned that the tile would not turn out like he wanted.  He felt that this tile 

was personal in that it dealt with his culture.  He also stated that his family would be proud of 

this particular tile.  He appeared emotional a few times during the making of the tile.  

Week 7 The Universe, We live In It.  The seventh tile was analyzed by the researcher 

based on the IPAF (Appendix D), AWONAF (Appendix E), and AWPAF (Appendix F).  The 

subject appeared interested in the world we live in and discussed how a science lesson had 

inspired him to do his next tile on the universe.  He stated that, “Wow, didn’t know the world 

was that big.”  He took time to research what images he would draw on the tile by looking at his 

cell phone for ideas.  He also read a little about the universe and learned names of the planets 

something he said he didn’t before.  He laughed and stated, “I know like the names of two 

planets, that’s it, Miss.”  One of the difficulties he encountered was blending the colors together.   
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Week 8 My Protection.  The fourth tile was analyzed by the research based on IPAF 

(Appendix D), AWONAF (Appendix E), and AWPAF (Appendix F).  The color red on the 

umbrella was emphasized on the tile.  The student appeared emotional when speaking about the 

image of the umbrella indicating that he had a need for survival and protection and for him, this 

image depicted that on the tile (Hinz, 2013).  For the sky, the subject to painted it black rather 

than blue.  When asked about this he stated that he wanted it to, “Stick out.”  He appeared happy 

with the outcome of the umbrella tile painting.   

Analysis of the Interviews 

 Week 1 Seahawks Rule.  In using Art Work Observation Notes-Adolescent form 

(Appendix E), the subject was asked about the content of the art work.  He stated, “This is about 

one of my favorite football teams, the Seattle Seahawks.  I like the color, and the emblem.   It’s 

my favorite team and they are awesome!”  The subject was asked why he painted this subject 

matter and he stated, “It’s also one of my favorite teams all around.”  I then asked the adolescent 

how this art work made him feel during the art making process, whereupon he said, “I really 

enjoy this team a lot, and it makes me feel good and like I am good at it.  This is something I feel 

I won’t mess up on.”  The student showed great enthusiasm and excitement during the making of 

the art work.  My analysis of the art work showed that the student was enhancing his creativity 

and this first art piece was helping him relieve stress and helping him build good social skills 

(Health Promotion Board, 2013).  While the subject sat reflecting about his art work he was 

asked how displaying this art work will make him feel he said, “Because I like to see my artwork 

on the ceiling; it’s pretty cool.” 

 Week 2 Patriots Rock.  In using Art Work Observation Notes-Adolescent form 

(Appendix E), the subject was asked about the content of the art work for the second tile.  He 
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said, “Well, actually Miss this is another one of my favorite football teams but I think I like The 

Patriots better than the Sea Hawks.  They stand out!  I don’t know but I really like black and I 

even dress in it all the time, have you noticed?  I like red with black though too.”  The subject 

has had issues with his inappropriate behavior in the past and has since then become less 

problematic.  The color red can emphasize a sharing effect and can reveal “hot,” temperamental 

areas in conflict with a person (Hinz, 2013).  I asked the subject how this art work made him feel 

during the art making process.  He said that mostly people saw him as a bad kid.  He felt that 

when he was painting and kids were coming around his table to look at his work it’s because 

they liked what he was doing.  “I feel better,” he said.   At this time this adolescent period is 

described as the individual trying to have his own personal identity so that he or she may fit into 

society.  The young person must also take into consideration their past and present experiences in 

order to be placed into society (Erickson, 1963).  The subject was then asked how displaying the 

art work of The Patriots would make him feel.   

Well, some of the kids in here aren’t Patriot fans but it’s cool.  I mean whatever I like 

them so it’s alright.  Bobby the security guy is a fan and he already came in here twice to 

see the tiles and liked mine a lot. 

 Week 3 For My Uncle Pepe, Go Texans.  In using Art Work Observation Notes-

Adolescent form (Appendix E), he subject was asked about the content of the art work.  After 

thinking about the question for a few minutes he said, “I don’t ever really talk about my Uncle 

Pepe to anyone except to my Aunt Paula but I feel I can talk about it him here because other kids 

have lost people and no one makes fun of them when they talk about it.  My Uncle was cool, he 

smoked a lot and was overweight but he was real nice to me.  Whenever I went over to his house 

he would show me old pictures of his young years.  He was a tough dude.”  The subject was 
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asked why he painted this tile.  “Because my Uncle was a downright cool guy and I know he 

liked The Texans.  I wanted to remember him is all.”  I asked the subject how the art work made 

him feel during the art making process.  He said, his Uncle had been a positive influence in his 

life and, “He always loved me no matter what even when I screwed up.”  The subject appeared 

proud of his tile and said he was glad he had painted it.  As the subject sat quietly and spoke 

about his tile he was asked how displaying the tile would make him feel.  He stated, “Aww man, 

this tile is even more special than the other two.  It’s about my family, you know.  That’s what 

makes it special to me.  I know my Uncle would be proud of it.” 

 Week 4 For My Mother.  In using Art Work Observation Notes-Adolescent form 

(Appendix E), the subject was asked about the content of the art work.  For some reason he acted 

with more confidence and as he spoke the words came out naturally without hesitation.  He said,  

My mother has always been there for me even when she hooked up with this new 

boyfriend.  And you know Miss., the guys cool.  He don’t mess with me.  I think she 

liked that I made a tile for her and not just for my Uncle.  She’s a fan of The Dallas 

Cowboys, I think her boyfriend is taking her to a game sometime.  

The subject’s tile of the Dallas Cowboys for some reason decreased his past negative attitude to a 

positive one.  It left him more open to his insight of the creative image (Subramaniam et al., 

2009).  He said that painting this tile made him feel good and his mom was proud of him.  The 

subject was then asked why he painted this subject matter.  He was quick to say that he wasn’t 

into The Dallas Cowboys but this tile was about his mother and what she liked.  He stated, “She 

like em for some reason, who knows.  I think Romo is kinda slow and Brady kicks his butt but 

it’s cool, she likes em so that’s ok.”  He was then asked how the art work made him feel during 

the art making process.  He thought about it for a while and then he stated, “Eh, It’s for her and 
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no one else.  She likes just knowing I made her something.”  The subject expressed his feelings 

for his mother and got emotional when speaking about how hard she worked to raise him.  The 

subject had used care when making the art piece and his strong use of line and shapes showed 

that he was more in control of the art when making it and almost as if he was trying to choosing 

to stay in control cognitively (Hinz, 2009; Lusebrink, 2004).  I then asked the subject how 

displaying his tile, of the Dallas Cowboys made him feel.  He was silent and still as if in deep 

thought.  He placed both his hand above his head and leaned back in his chair saying, “I don’t 

know, I mean it’s pretty cool to see my artwork up there.  I know it’s not just my work but I’ve 

done several tiles already and people like them.  So far, two of them are close to me because they 

are about family.”   

Week 5 The San Antonio Spurs.  In using Art Work Observation Notes-Adolescent 

form (Appendix E), the subject was asked about the content of the art work.  He said, “I’m more 

into football than basketball but I do like The Spurs.  They are popular here in Texas and a lot of 

my friends like them.  I really like how the silver paint came out.  It’s crazy.”  The adolescent 

was asked why he painted the subject matter.  He stated, “I guess because their popular down 

here.”  When he was asked how making this art tile made him feel he shared that he likes sports 

and that since he started painting tiles about sports people have talked to him more.  He feels that 

everyone likes sports because it makes people happy.  The student showed to be dedicated and 

committed to finish the tile.  The researcher then asked how he felt after his art work was 

displayed.  He said, “Pretty good.  I mean its sports stuff I know but I like it.  When I’m painting 

and people like it I want to make more and more.” 

Week 6 Proud of My Culture.  In using Art Work Observation Notes-Adolescent form 

(Appendix E), the subject was asked about the content of the art work.  He was eager to talk 
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about it and said, “Oh man I don’t even know where to start.  I guess it’s about who I am inside.  

It makes me feel good and proud of where I come from.  I think that’s it, Miss.”  I then asked 

him why he painted that particular subject matter.  He was quiet for a few minutes and put his 

hand over his forehead.  His response was, “It’s me, that simple.”  I asked the subject how 

painting the tile made him feel.  He was once again quiet and said he didn’t know what else to 

say only that he was happy in how it turned out.  He said, “I mostly want other people to see it.”  

After speaking with the subject I asked him how displaying the tile made him feel.  He got a big 

smile on his face and seemed to shy away a little.  He stated that what he liked about displaying 

it the most was that it was different because a lot of the tiles so far had been about sports but this 

one was actually about someone’s race, culture and their background.  “It’s cool to look up and 

see the eagle, the flag and those colors.  It reminds me of all of me.” 

Week 7 The Universe, We Live In It.  In using Art Work Observation Notes-

Adolescent form (Appendix E), the subject was asked about the content of the art work.  He said 

he wanted to learn more about the world we live in.  He had watched a lot of science fiction 

movies but never really thought about our universe.  I then asked the subject why he chose to 

paint this subject matter.  He stated, “It’s cool, I bet it would be fun to be an astronaut but I 

would be scared to be out there all alone.”  When asked how the art making process made him 

feel he responded with, “It’s alright, I mean it’s planets, the world and how we live in it.”  The 

student expressed his concern for how we take care of our universe.  When asked to explain 

further he said that we should take care of our world more.  My analysis of his tile showed that 

the subject appears to be expressing his care for others and the world we live in.  Something he 

had never done before.  In this tile the subject appeared more concerned with worldly matters 

other than his own.  I asked the subject how displaying the tile about his universe painting made 
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him feel he said, “I like it, I like it a lot!  I just love the blending of the bright colors.  It looks 

like it could be real.”   

Week 8 My Protection.  In using Art Work Observation Notes-Adolescent form 

(Appendix E,), the subject was asked about the content of the art work.  He was quiet for a few 

minutes as if in deep thought and replied by stating,  

I have my Mother and God and they protect me but many people don’t have anyone.  I 

was thinking of my Uncle Pepe and how his life ended too soon.  I don’t have a lot of 

protection or people watching over me so I thought of how an umbrella protects you.   

I then asked the subject he owned an umbrella and he said, “No.  That’s funny Miss. because it 

means a lot and I don’t have one.”  The subject was asked why he had painted this subject 

matter.  He said, “Because it means protection not only from the rain or weather but from 

everything.  We all need protection from things that happen in life.”  When asked how this art 

making process made him feel he shared that it made him feel comfortable.  He said that he had 

people in his life and felt bad for those that didn’t.  My analysis of the umbrella tile was that the 

subject was trying to express that he feels better about himself.  He feels accepted and for once in 

a long time feels as if he is a part of something.  I also asked the subject how displaying the tile 

made him feel he responded with, “Good.  Real good because I have it over my head.” 
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APPENDIX I 

Saint-Mary-of-the-Woods College 

Detailed Description and Images 

Analysis of Observations 

 Week 1 The Seahawks Rule.  The classroom is set up in long tables that seat four 

students along with one round table that also seats four students.  There is plenty of space along 

with storage for the subject to feel comfortable and at ease with the art materials.  The art work 

the subject produced was effective in that it was presentable, appropriate and has a positive 

message behind it.  The subject painted a ceiling tile about one of his favorite National Football 

League teams in called the Seattle Seahawks.  When the subject was asked to give some 

feedback on the ceiling tile he had created he stated, “This is a basic painting because the 

background is black with the Seahawk in the center of the tile.  The black in the background lets 

the Seahawk stand out the most.”   The student was able to work productively in a social 

environment, by interacting well with his peers, and by enjoying the positive praise he was 

receiving from his classmates.  He was cheerful and respectful of the researcher when asked how 

he was coming along on the artwork.  He stayed in his seat and worked during the entire session 

without acting inappropriately. 

 Week 2 Patriots Rock.  The classroom again is set up the same.  The furniture has not 

been moved but we did receive three tables with better tops.  The three old ones had a lot of 

indentions making it difficult for some students who used them to draw well.  The subject didn’t 

use those tables but now moved to a new table.  The painting of The Patriots is eye catching and 

larger than the first one.  The image of the Patriot on the tile is large and the tile has less black on 

it.  Several of the other students have liked the ceiling tile because they are football fans of the 
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team.  Some have jokingly stated they don’t like The Patriots but it has been in good fun and 

humor.  This has made the subject feel good as he stated before.  Also, the fact that one of the 

security personnel came by to view the tile made the subject feel good about him and this has 

caused his inappropriate behavior to increase to good behavior in the classroom.  It is essential 

for the adolescent during this time to feel validated through the use of his creative expression.  

This nurtures his emotional state causing him to want to do better (Dai, & Shen, 2003). 

 Week 3 For My Uncle Pepe, Go Texans.  The furniture is the same and the subject has 

been sitting at one of the new tables.  He likes that spot because it is close to my desk and he 

likes to talk to me a little bit when he is not listening to his music with his earphones on.  The 

third tile the subject produced was special in the content.  He used large letters to indicate it was 

painted in memory of his uncle, a man he was close to.  This tile also allowed the subject to open 

up about his inner feelings about someone he admired and loved.  When the subject was asked to 

give some feedback on the tile he had created he talked about how close he was with his uncle.  

He got teary eyed at one point when speaking about him.  He said, “My uncle is gone and I 

won’t see him again but every time I walk in here and look up at the ceiling I will remember him 

and that’s cool.”  The subject was confident in this piece of art work.  He was able to express his 

feelings more about his uncle and convey to others in the classroom that he too cared about 

someone.  The subject had already been exhibiting sadness, and anxiety since he began his third 

tile.  These are some common grief responses with young adults (National Association of School 

Psychologist, 2010).  

 Week 4 For My Mother.  The subject continued to sit at the table he usually sits at, this 

time I noticed that some of the other students sat next to him as to give him more room.  It 

seemed as if the other students were showing the subject respect by doing this.  This allowed for 
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more space so that he could lay out his art materials without restriction to space.  The subject 

used the space quite well in that he started to paint standing up rather than seated.  He asked for 

larger brushes and began waving his hand around as he added the paint.  Having extra memory 

as well as physical space to work in can allow creativity to flow and take place especially when 

the artist is releasing ideas about what he wants to paint (Wolff, 2015).  

 Week 5 The San Antonio Spurs.  The tables and classroom was set up the same way.  

The subject had plenty of room to work on his tile.  He also had plenty of newspapers to set on 

tables so that the cleanup would be easier for him and he could devote more time on the tile he 

was painting.  The subject was quite pleased with The Spurs tile.  When he was working on the 

tile his enthusiasm continued with him being completely immersed into the work itself.  When 

the subject was asked to give feedback on the tile he simply said, “It turned out how I wanted.  

The silver paint really sticks out.  It glows!  Wow, that’s awesome.”  He also said that a lot of 

people at the school would be happy now because he had painted about a team everyone likes.  

He continued to interact socially with others and kept a good attitude during the making of this 

tile.  His behavior was great.  He stayed seated at his table working the entire time. 

 Week 6 Proud of My Culture.  Since the subject likes where he sits and has been 

getting along well with his classmates he has decided to continue to sit in this space.  He has 

plenty of space to work on his tile and enough room for all of his art materials.  The tile he 

created this week was special and important to him.  It allowed him to connect with his family 

roots and although he was shy about expressing too much about the content he was able to give 

positive feedback.  I asked the subject to give feedback on his piece and he said it had to do with 

his culture and his people.  “Ya know it’s just real to me.  It talks loud about what and who I am.  

The eagle is super cool, it tells our story.”  When asked if he could elaborate a little more he said 
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that it basically dealt with growing up in family that was close when it came to his religious 

beliefs, the food and the way family stayed together. 

 Week 7 The Universe, We Live In It.  The subject replaced the chair he was using with 

a new one because the other one had broken.  Aside from this little mishap the furniture in the 

classroom remained the same.  He had sufficient space to work in and he utilized the same table.  

This was the first time I had observed this subject matter with the adolescent.  Up until a few 

tiles before this one he had been painting about sport related themes.  He appeared interested in 

the subject matter and often kept talking about other things that related to the world such as the 

rainforest and how we could protect it.  He also shared a little bit about the town he lives in 

stating, “People just dump trash everywhere they don’t care.  It’s messing up our world we live 

in.”  When the subject was asked to give feedback on the tile he had created about the universe 

he said that we all needed to pitch in and help so that our world isn’t ruined.  This was interesting 

to me because he had never in the past brought up anything to do with keeping our world clean 

and safe.  The subject seemed to serious this time regarding the subject matter.  His behavior was 

good and he sat and worked on his tile the entire time until its completion.    

 Week 8 My Protection.  The table and chair remained the same for the subject.  He did 

not change anything.  He seemed to like the way the table was arranged in the room allowing 

him plenty of room to work around.  He was also seated next to me where he could ask questions 

or listen to the radio better.  When I asked the subject to give feedback on the tile he created he 

was quiet and responded with a lot of detail.  He said, “It’s a symbol of my life.  Basically Miss. 

Just me being watched over by God, my mom and my uncle Pepe.  They who I trust and look 

too.”  This tile was quite different than the rest of them.  It appeared to have deeper meaning and 

thought.  It was also an image that was simple but yet bold in color.  It was important to the 
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subject that the umbrella stood out so that people who saw it realized the purpose of the 

umbrella.  Through this last tile the subject was able to express himself emotionally, something 

he had not been to do prior to beginning this case study. 

 


