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Abstract

In North Houston, there are many adults who have not completed a high school education and
who are not employed. They are heavily dependent on government assistance and on various
social services. This paper explores one project that is a possible solution to the problem.
Exposure to a transformative learning experience coupled with an integration of the arts could
bring these adults the education and experience they need to forge a new life.
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The Seton Art and Education Project:

North Houston Area

Introduction

In the North Houston area, as in many places of poverty in Harris County, there are a large
number of adults who are not employed and have not completed a high school education.
Though they are served by social services in areas including housing, food, utility assistance,
clothing assistance and medical care; they are underserved in adult education opportunities and
exposure to the arts. Their dependency on social services has made it difficult for them to
transition to a different way of life. Most of the adults in this area who live in federally-

subsidized housing, Section 8 and public housing and other government-assisted housing, have
few job prospects and experience difficulty moving away from government assistance if/when
they do find employment.

While other job training opportunities for adults exist, many do not

offer valid assistance to enable their students to find permanent placements or to seek college
educations.

My experience working with men and women living in federally-funded, multi-housing, most of
whom show a zero income status, has prompted me to consider alternate methods of education
and empowerment outside of traditional efforts augmented by an increasing amount of social

services. This population is important, not only for their own worth which is great, but for their
potential to impact society through their leadership, imaginations, and creativity.

They deserve

the opportunity to break free of the chokehold of dependency on social service organizations and

the government and to become independent citizens of their community.
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The North Houston Area — Education and Employment
Much of the North Houston Area is located in Texas House District 140.
alarming number of unemployed citizens.

This area has an

According to the Education and Employment Profile

for District 140, of the citizens ages sixteen and over in this district, there are 92,557 people with

43,248 not included in the labor force. This amounts to approximately 47% of the North
Houston population.

Of those 92,557 inhabitants, 44,007 people did not complete high school or

are considered dropouts.
obvious.

The correlation between the numbers shown on this profile seems

An under-educated population tends to be an unemployed population.

(Texas

Legislative Council, 2003).
While this area is considered racially diverse, it is mostly populated by Hispanic and Black +
Hispanic families.

There are a number of low-income housing developments throughout this

part of Houston, most of which are reported as housing single-parent families with females being
the head of household.

The majority of students in this area belong to the Houston ISD school district, along with the
Aldine and North Forest districts. Unfortunately, Houston ISD has a high number of young
people who are not college ready by graduation and many who do not complete school at all.
“Clear achievement gaps can be found across ethnicity groups, income levels, and gender, as
well as between students who are or are not English language learners or special education
students” (Apollo, 2010).

Only about 16% of HISD graduates are college ready.

The following

graphs reveal the differences in graduation rates and college-readiness rates according to
demographics and socio-economic groups (Apollo, 2010):

The Seton Art and Education Project

High School Graduation & College-readiness Rates by
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Charts were based on two cohorts containing 12,924 students whose entire high school

experience was in Houston Independent School District and who graduated in the 2007-08 class.
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Since the Houston Independent School District is the largest school district with the most
students attending in this area, it stands to reason that many of the students who have dropped
out of school or who have left school come from this school district. According to the National

Center for Education Statistics, urban schools often fare poorly in academic performance
because of an abundance of socio-economic influences.

“Schools with high percentages of low-

income or minority students also tend to have a poor academic performance and high dropout
rates” (NCES, 2006).
Factors other than race and economic status also contribute to students failing to complete
school; among these are the amount of student transfers, the amount of times a student is held
back in a grade, and student performance and attendance in elementary and middle school.

The

NCES has identified three key risk areas:

Educational Risk - associated with “adverse outcomes”: minority status, low-income
home, and having English as a secondary language
Behavioral Risk — failure to pay attention in class, skipping class, incomplete work,
inattention to importance of school to life circumstances
Academic Risk — poor success in early grades, “low test scores,” dropping out or leaving
high school prior to graduation (NCES, 2006).

Socioeconomic conditions also have statistically had an adverse effect on students’ ability to
succeed in post-secondary schools.
within a family and culture.

This creates a cycle that can be repeated through generations

“Over a typical work life, today’s workers with a bachelor’s degree

earn nearly twice as much as workers with a high school diploma” (NCES, 2006).

One can only
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consider the implications this has for high school dropouts.

They face either minimal wages or

unemployment.
Explanations shared by students for leaving school varied; some of these are:
¢

(lasses were not interesting
Felt poorly prepared for entering high school
Self-doubt about their ability to perform well
Had to repeat one or more grades
Needed money and found a job
Skipping school
Allowed too much free time
No teacher seemed interested in their success
No staff to turn to with personal problems (Whiting, 2009).

The reasons indicated by those who did not complete high school become more complicated

when the same adults seek education later. They battle self-doubt, the inability to pass
standardized tests, the stigma of failure and retention, and the same socioeconomic issues.

Even

though other options are available many adults fail to take advantage of them or are unsuccessful
at them.

Educational Offerings and the results for Adult Learners

Over the past five years, a GED course has been offered at Yale Village Community Center.
During that time, over eighty students have enrolled in the classes, some for several years, but
the rate of success for that class has been markedly low.

Of the eighty students who have taken
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the GED classes, only four have successfully passed the test. Many of the students enrolled had
previously tried the GED test and failed; usually the mathematics portion of the test is the hardest
for them (Wilkinson, 2013).
The problems encountered by the GED students at YVCC mirrored some of those noted by high
school dropouts.

Like: inability to perform well in class, inability to read or work math

problems, income factors, self-doubt, skipping class, and failure to follow through on
coursework.

Other problems associated with the responsibilities of adulthood were:

the need for

employment, children, lack of clear motivation, lack of familial support, and relationship
stressors.

This year, it was decided to eliminate the GED program and instead began a home

school high school using curriculum from the Marque Learning Center.
Student registration forms (80 forms) revealed some interesting facts about the adults who
entered the GED and high school programs:

25% of those registered and who took the GED failed
75% of those registered never attempted the GED
75% of those who attempted the GED failed the math part
Of the 27 students who enrolled in the 2012 High School program that replaced the GED
program, 17 finished, making a 63% completion
88% of the 2012 High School class volunteered or engaged in fundraising activities on
the YVCC site
Even though males enrolled in the 2012 High School class, only females completed the
coursework necessary for graduation.
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Grades Completed by Students in GED/2012 High School Classes
Seventh

Eighth

Ninth

Tenth

Eleventh

Twelfth

1

4

11

21

31

11

1
(Wilkinson, 2013).

The GED test proved to be very challenging for these students.

They attempted the test and

failed, or they did not attempt the test due to either self-doubt or inability to pass it. Most of the
students in this cohort had difficulty with the math and with the writing portions of the exam.
bridge the gap most of the students had in math, classes were remitted to fifth grade work.
skills such as multiplication and division had to be retaught.

To

Basic

This meant that students could not

begin the class using the GED test preparation book and materials.

However, most skills were

recalled after a short time of practice for students who had prior proficiency in the subject in
school.

Unfortunately, the test is more difficult than it was originally designed.

Employers of students,

who had passed the GED prior to 2002, complained “that GED-holders still lacked basic writing
skills.” Nationally, the number of students taking the revised test dropped 43% and has not
recovered (Pluviose, 2006).
Still, not all adult learners want to take the GED.

Often students do not view themselves as

traditional dropouts; they see their situation based on circumstances beyond their control or they
see themselves as capable of earning a high school diploma.

Participants in a qualitative

research program administered by Susan Bickerstaff at Teachers College, Columbia University
found that “almost universally, participants—even those formerly enrolled in GED programs—
expressed they never really wanted a GED” (Bickerstaff, 2010).
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Other programs offered in the North Houston area and reasons students did not avail themselves
of these were:

Job Corp — students must leave home and move to San Marcus, students may have
outstanding warrants or felonies, no provision for children of students, and age
restrictions, as participants must be between sixteen and twenty-four years old.
Job Training Institute — lack of transportation, low success rating, lack of follow-up by
career counselors.
Marque Learning Center — price of materials, transportation, self-directed study hard for
students who need instruction, issues with curriculum.
Houston Community College — uses financial aid money meant for college courses,
transportation, low success rate for adult learners finishing high school.
Adults who do not have a high school diploma face overwhelming obstacles when trying to gain
employment.

Their future seems wedded to their dependence on social services and low paying

jobs or unemployment.

These folks “fare worse on measures of health and well-being, and are

among the largest groups of people in prison.

English language learners, students of color, and

poor students are grossly overrepresented in the number of high school dropouts” (Bickerstaff,
2010).

This cycle of adversity must be overcome.

While this problem seems insurmountable, it is not. It will, however, take a different approach
from those presently being tried.

It will take an approach that relies on a transformative way of

adult learning coupled with real world applicable skills.

To move this population into an

educated and profitable lifestyle is possible, but it will mean that the participants in this venture
will have to be invested in the project and in their own futures.
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Overview of the Proposition

In seeking a solution to this problem, I have studied educators and other communities that have
been involved in transformative efforts via education and the arts, as well as, different
educational models and efforts.

These include the work of Paulo Freire, Patricia Cranton, the

Antigonish Movement, Kathleen King and many other scholars and educators.

Using the applied

research of those who have developed working theories about the integration of education and
the arts, I have looked for tangible ways to apply my research to an educational model and an
artistic adventure.

I intend to create a nonprofit entity inspired by the efforts of St. Elizabeth Seton, the first
American saint and a true proponent of education, as a means to alleviate poverty.

A

contribution of education, the creative arts, and spiritual enrichment could impact this
community through powerful literature, just ire, social inclusion, economic advances, and
educational achievement.
necessity, be included.

An appreciation of the importance of the local culture would, of

Infusing this project with creative arts, would enable its participants to

think more critically and to act more creatively in problem solving and in planning for their
futures.

My vision for the Seton Art and Education Project is to develop a community-based art and
education center.

The project would include several critical key educational features:

an on-site

accredited home school-high school, a computer lab with technical assistance/training, and a

library. Other vocational classes incorporated into the teaching curriculum could include:
construction skills, cooking classes, gardening and landscaping.

Sessions introduced and taught

by local and visiting artists and craft-persons could consist of. rug-making, jewelry making,
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storytelling, creative writing, photography, painting, sewing, sculpting and others. Interweaving
the structure of the project would be a commitment by staff and participants to practice a
balanced way of work, study, physical development, and spiritual enrichment, perhaps based on
a Benedictine model of life but without placing undue emphasis on any particular dogma.
Because the participants would be expected to share in the maintenance of the center, those
committed to the project would experience a sense of ownership in the project and a place of

responsibility in its future. Interaction with professional artisans and craftsmen would enable the
participants to see the possibility for a different life and a more enhanced future.
Creative-sector industries in Houston are growing, and they have tremendous earning potential.
“Importantly, Houston is underserved by local creative businesses.” Houston imports over 50%
of its use of creative goods and services, not meeting the “$20.53 billion in sales” demanded by
local residents.

“By growing the local creative sector, Houston can meet more of its own

demands and keep more revenue at home” (EMSI, 2012).

The Seton Art and Education Project

could offer its participants a chance to participate in an industry sector that is growing and
profitable.
The goal for those participating in this project is to learn to think and act more creatively and
independently without the need for outside help and intervention in their lives.

They would be

able to go forward with the benefit of a high school education and the acquisition of a new trade
or craft applicable in the creative industries demanded by their city. Without tools and
encouragement, this community has not moved forward.
government financed housing.

Instead, generations are living in

By providing an education and the appreciation to be creative and
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look ahead, the Seton Art and Education Project could forge this link that would enable the poor
of North Houston to move forward.

The Mission Statement

The Seton Art and Education Project’s mission is to provide adults a transformative learning
experience through the integration of art and education aimed at emancipation from dependence
on government and social services.

The Goals

The goals for this project are:

The students learn to think and act creatively.
The students complete their course of study and receive a high school diploma.
The participants, staff and students, learn to think and act in independent and
transformative ways.
The students participate in the acquisition of new, creative skills that enable them to find
employment.

The Objectives

The objectives for this project are aimed specifically at empowering those participating,
especially the students, to reach their desired destinations of educational achievement and
practical artistic proficiency.

To that end, we intend to:

e

Offer a home school, high school based on transformative learning theories.

e

Make available opportunities for vocational and artistic learning.
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Encourage reading through an on-site library and reading challenges.
Build a climate of spiritual enrichment within a communal atmosphere.
Incorporate buy-in from students by making them part of the work-force/volunteer staff
of the project.
Facilitate job opportunities with local businesses after students graduate.
Strategy Formation

The process of formulating the strategic plan for the Seton Art and Education Project
contains the following steps:

a stakeholders’ analysis, an External and Internal strategic

audit, and a means of strategy evaluation and control.
Stakeholders Analysis
The Seton Art and Education Project will seek status as a 501¢ 3 organization committed to
the education of adults experiencing dependency on government and other organizational
systems because of the lack of continued education, poverty, and lack of opportunity.

It will

consist of a center offering a home school/high school, vocational and artistic education, a
community of spiritual enrichment, and the opportunity to transition into the creative
industry sector of Houston, Texas.

With over 40,000 adults in this area identified as not

having completed a high school education, potential stakeholders are many and come from
an array of diverse backgrounds and experiences.

The possibility also exists for learners to

come from other areas of Houston besides the North Houston area.
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Key Clients

Key Clients of the Seton Art and Education Project would include the following individuals
who would fall into one or more of the following categories:
Individuals who dropped out/left school and who seek a high school diploma
Unemployed individuals
Homeless individuals

Individuals with learning disabilities, diagnosed or otherwise
Individuals who are not legal residents of the state
Individuals with criminal backgrounds and/or outstanding warrants
These key clients would be offered as complete array of educational opportunities as is possible
for the organization to provide, regardless of race, gender, age, sexual orientation, disability, or

background.
The Seton Art and Education Board

Potential members of the Seton Art and Education Board include the following directors/trustees:
Stephanie Jenkins M.Ed., Claudia Saldina — Community activist, The Rev. Debra Vaughn, The
Rev. Kathy Brun, Larry Jenkins M.Ed., Annie Morris — Community activist, Maria Lara —
Community activist, Daniel Jones — Author and playwright, Linda Canterberry — retired
diagnostician for Harris County Schools, Anne Konz — Math specialist for Harris County
Schools, Lee Ann Ross — youth instructor,
rug-maker.

and Debra Hayden — art teacher, painter, and antique
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Staff

The Seton staff will consist of:

Administrator/Program Director

Volunteer and paid teachers trained in transformative and popular forms of education
Volunteers trained in Adult Basic Education — gleaned from student population
Local and visiting artists
Mentors — from student population
Office personnel — from student population
Technology advisor
Carpenters and other building specialists
Spiritual formation counselor — local and volunteer clergy
Assistants for artists and craftsmen — from student population
All students will be expected to work in at least one capacity.

Once the program has been

initiated and is working and viable, opportunities for sustaining the project will come from
student artwork and the sale of curriculum.

Students will become the sales workforce and will

aid in the creation of the printed materials.

Care of the facility, renovations, and daily operations

will be linked to the core curriculum as students invest time and effort into maintaining their
school through hands on lessons linking back to such subjects as math, technology, geography,
reading, and writing.
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Other Stakeholders

The number of those impacted by the Seton Art and Education Project would include the
families of both the staff and the student population and those associated with them.

This project

has the potential to create new opportunities for existing and future businesses within the North
Houston area.

Desired Academic Affiliations

Houston Community Colleges
Lone Star Colleges
The University of Houston
Texas Southern University
Rice University
Texas Women’s University
Kentucky University
St. Mary-of-the-Woods College
Texas A & M University
The Texas Homeschool Coalition
Literacy Advance of Houston
ProLiteracy
Private Schools Accreditation Alliance

Potential Supporters of the Seton Art and Education Project

&

eo

The State of Texas — Innovation Grant
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United Way THRIVE
George Lucas Educational Foundation
Hewlett Foundation’s Deeper Learning Initiative
Dollar General — Adult Literacy Initiative
Area churches

External Audit using SWOT Analysis

| Strengths

| Weaknesses

| Strong evidence of need in Community — large

| Having enough staff to meet initial needs

|

| client pool
| Ease of accreditation

| Transportation for clients

| Numerous possible locations for center

| Competition from Texas Serenity Academy

for

|

| local grant monies

| Pedagogical Approach to Project with ~~

"| Advertising to clients who lack access to soda i

| students’ reaching completion of high school

| media — websites, etc.

| coursework in an expedient manner

!

| Ample evidence of success of similar programs

| in underserved communities

| No monetary cost of program
to clients ~~
| Use of client population as workforce

|

Past experience of students not following

1

| through to complete education

| Childcare provisions for clients
| Funding limitations

Though there is sufficient evidence that a large number of adults in the North Houston area lack
a high school diploma, there is also reason to believe that some of this pool of adults would be

|
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interested in completing their education.

The need for adults to have a GED or high school

diploma is great, as it is difficult to enter the workforce in Houston without some proof of
reaching graduation status. Providing the opportunity for a free high school diploma program
that is flexible and that has the added promise of an introduction to training in a creative
industry, is sure to be enticing to potential participants.

This program will be intensely

orchestrated with the goal of achieving a diploma in a short amount of time, within six months to
a year.

Students seeking their diploma for employment or to fulfill other needs will be able to

achieve that goal, along with learning in a life-changing way that calls for social transformation.
The North Houston area is in crisis, because they face a life dependent on government assistance

and social services dependency.

“In times of crisis, transformative education can be a powerful

tool for generating survival strategies, critiquing the conditions that created the crisis and
creating new, more life-giving approaches” (English, 2012).

Threats

Opportunities

Neighborhood violence

Ability to connect with local churches and
other justice-oriented organizations

Teachers/potential staff may be afraid of

North Houston area is culturally diverse, so

location

students would bring a wealth of cultural
experiences to the program

Potential for drug related problems among

Potential to link with area colleges and

student population

universities

Potential for financial instability

Chances to create in-house businesses

Losing sight of the real vision of the project

Effect real change within the community

The Seton Art and Education Project
| Clients’ fears of losing government monies

3 Clients can break the cycle of dependency

While situations like the violence found the in the North Houston area are a threat to this
program, the potential benefits are worth the risk. Nothing will change the vicious circle of
poverty, drug-abuse, violence and dependence on social services unless the adults of this area are
given the opportunity to bring themselves out of it. No one earthly entity can be this area’s
savior; but offering the disadvantaged adults in this area a transformative learning experience can
be a vehicle for change—educationally, socially, and politically.
A “critical pedagogy,” that is an educational opportunity, “guided by passion and principle, to
help students develop consciousness of freedom, recognize authoritarian tendencies, and connect
knowledge to power and the ability to take constructive action” (Giroux, 2010). Educated adults,
thinking for themselves and making informed critical decisions, can change the current course of
this area’s society.

The opportunity inherent in the Seton Art and Education Project is to “make

possible the conditions in which the learners, in their interaction with one another and with their
teachers, engage in the experience of assuming themselves as social, historical thinking,
communicating transformative, creative persons” (Azevedo, 2012).
Internal Audit using Seven-S Framework
By using a Seven-S framework, it is possible to evaluate the internal environment of the Seton
Art and Education Project.

The structure of the project will be contained within a center or

community building large enough for several classrooms and labs for home school/high school
classes and artistic and vocational instruction.

Creating an environment of emancipatory

The Seton Art and Education Project
learning is the primary strategy of this project aimed at an educational system of students and
classes.

These are the practical aspects of this project, the hard S’s.

On the other hand, the soft S’s congregate around the shared values of education and hope with
an emphasis on a style of moving from hope to empowerment and freedom.

Facilitating this

journey would be the work of the staff: the program director, teachers and instructors, the
volunteers, and the student staff.

Seven-S Framework
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Strategy Evaluation and Control
With any endeavor, there exists the need for ongoing evaluation of the project.
different in that respect.

This project is no

The need to control the objectives of this project should be primary.

Making available a home school, high school environment and instruction in arts and
construction projects means paying constant attention to changes in student involvement, safety,
and environmental attitudes.

Most importantly will be the need to set control standards as we

look for achievement and growth in the student body, but also maintaining what we will tolerate
ethically and morally from that growth.

While we seek to change the expectations of our

students and to help them find sources of sustainment from within, we do so within a cultural
context that will most likely be resistant to those changes.
Part of evaluating our strategy must be done through measurable evaluations.

Pre-testing of

skills, mid-term evaluations and the conferring of diplomas and certificates are the means that we
will measure the performance of the students.
program director and the student population.
semester reviews.

The staff will also undergo review from the
All participants of the team will take part in post-

The performance of the participants and the expectations of the program will

be compared to see if the project is meeting the desired results and how well it fits within the
overall plan.

If poor performance or deviation from the plan exists, restructuring the project’s

strategy will be necessary.

This process should be somewhat organic, with continual fluctuations

as the project grows and changes.
Steps of Project Formation
1.

Select location — the location of the project should be large enough to accommodate
several classrooms, an office, construction stalls, and labs for art lessons.
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2.

Recruit staff — the staff for the project will be composed of at least two paid teachers,

volunteer teachers, and volunteer artists and crafts persons.
technology advisor will also be paid jobs.

The program director and

Many of the staff will be students who will be

working as part of their educational process or who will receive a small stipend.

The

project also plans to use interns from local colleges who are interested in becoming
educators, social workers, sociologists, clergy, or other helping professionals as part of
the staff.
Training — Staff training will include instruction in transformative learning theory,
literacy training, curriculum development, technological training, adult basic education
teacher training, classes in teaching adult populations, evaluation techniques, diversity
awareness, and ideas in critical pedagogies.

This training will be facilitated by the

program director—some will be taught on site and other training will come from Literacy
Advance of Houston and from ProLiteracy online classes.
Create a working budget and seek grant monies and donors - The initial budget for this
project will be substantial (see Appendix A), however the desire is for the project to be
self-sustaining in under five years’ time through the sale of artistic creations (perhaps an
on-site gift store) and through the sale of curriculum developed on-site.
Advertise for students — Through flyers, connections to social services coordinators, a

website, and other means of social media advertise for students within the target
population.
Classes and Industries — Create a schedule for classes and artistic exposures within a
semester format with three semesters per year — allowing one month per year for
curriculum and staff development.
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7.

Evaluations — Use measurable pre-testing, mid-term evaluations, and post-testing.

Use

standards developed by either CASAS or ProLiteracy for evaluating student progress.
Teacher and other staff evaluations should also be held three or more times per calendar

year.
Graduation and beyond — Provide graduation ceremonies for students who complete the
program and provide support for students after graduation.
Pedagogical Approach

Our “students are not failures; they are successes that have simply not happened yet”
(Dicksteen, 2012).

The men and women we hope to reach through the Seton Art and

Education Project, though they lack a formal education, are not failures.

Instead, they have

been short-changed and under-challenged by the educational setting to which they were
introduced.

The Seton Art and Education Project is a mighty attempt to rectify that damage

and bring about an educational setting that is built on the idea that education is a process
consisting of explanation, not revelation, and of discovery—discovery that happens in
collaboration with others.

It is a synergistic encounter between educators and learners, not

one where the learner is taught from the omnipotent knowledge of the teacher, but where the
educators and students encounter knowledge together.
This is education meant to transform and to emancipate.
contradictory and, at the same time, conciliatory.

It contains a rich dialogue that is

It challenges the status quo of the students

and educator’s lives and tears down the complacency of adherence to an oppressive
educational society.

It brings about a relationship between the learner and the topic or

subject being learned. In collaboration with others, the learner finds that consensus becomes
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a group operation, and learning takes place within the relations of the group or learning
society, as it were.
From my experience this past year teaching an adult high school class, I found that as the
class began to understand the material and work together, they formed deeper relationships in
class and later out of the classroom.

Their collective confidence grew as members of the

group learned the material together.

The triumph of one became the victory for all.

Seemingly disparate peoples worked together and found common intellectual ground.
Individual learning occurred after group collaboration and interaction happened.
Through the reading of different texts, like poems by Margaret Atwood and readings from
the Bible, discourse and dialogism occurred and reoccurred, as the adults became more used
to voicing their opinions and from revisiting lessons over and over.

They moved from rote

learning to experiential learning and making concrete applications from it. Working from
this base of experience, gives me the impetus to truly explore the use of transformative adult

learning techniques within the structure of the Seton Art and Education Project.
Using transformative learning as a device could mean the difference in merely teaching a
cognitive process, what a thing is or what it is not, to introducing metacognitive skills that
ask, “Why do you think this way?
opinion?”

What experiences led you to believe this or form this

Self-reflection and then group reflection would give the students the opportunities

to lend themselves to experiences of metacognition—to critical thinking.

The Seton Art and

Education Project aims to introduce experiential exercises that build on learned material; and
then after the completion of the exercise or project, causes the adults to refer back to the
process and examine the thoughts behind the sequence of events that propelled the project.
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This process begs for a dialogistic approach that builds a story about the event and that adds
the story to the learners’ experience. That story, then, becomes a part of the learner’s history
and hopefully part of their emancipation.
“If you don’t have as much education—if you don’t have as much training in your area—you
find yourself on the outside looking in” (Johnson, 2012)
essay, “One Degree of Separation.”

Jean Johnson wrote this in her

Adults who lack a high school education or career

training find themselves in a hard place with seemingly no way to bridge the gaps between
the reality of their world and the world of the affluent.
insurmountable obstacles.

Everything in life may seem like

But this does not have to be true.

The engagement in a passionate learning experience could change the way they see
everything; it could change “all four faces of their being:
historical, and the sacred” (Tisdell, 2003).

the personal, the political, the

Adult learners could find their lives changed in

unexpected ways. Their experiences in public schools may have turned them away from the
educational system as youngsters; but as adults, “they approach learning in the context of life
application” (Bye, 2007).

Adult learners return to school for very different reasons than

those that caused them to leave high school.
The transformative education I propose to introduce through the Seton Art and Education
project is one that takes the adult learner on a journey of hope.

It pushes the learner to find

for herself/himself an educational journey that emphasizes “ethics, democracy, inclusion, and
civic courage” (Grace, 2007).

Within the journey, the learner finds the anger, the just ire, to

question why they are dependent on systems that graciously enslave and oppress them, to try
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and find freedom from that oppression and to rely on hope to see them through.

“Without

hope there is no way we can even start thinking about education” (Webb, 2010).
An Explanation of Transformative and Emancipatory Learning
First, I will begin with an explanation of the form and nature of transformative learning, and
then move into a justification as to why transformative learning progresses into emancipatory

learning. According to King, “transformative learning has a philosophical foundation of
humanistic and constructionist origins which emphasize the goal of adult learners building
and growing into their greatest potential” (King, 2005).

Transformative learning, then, takes

an adult learner’s place in life and her experiences and expounds on them and challenges the

learner to change them, transform them into something else. It disrupts the life of the learner
and changes her perspective of herself and of the world (King, 2005).

This education brings

the keys to another life and puts them on her doorstep, but this transformation does not

happen in a vacuum or without intense changes in the life of the learner.
The traditional ways of learning that have failed this adult learner are blown apart, and in
their place are new ways of problem solving and critical thinking.

This explosion happens

within a process.
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interpersonal, and intrapersonal.) (Medina,

2008).
(Cranton, 2006).
Transformative learning brings about changes in the self and enables new perspectives, those
other than previously learned, to be sown and to flourish.

Exciting and bringing about new ways

of dialogue and new ways of observation, transformative learning can be brought into the Seton
Art and Education Project through exploratory dialogue, gentle confrontation, and persistent
challenges to the student’s role in society.

As most of the student population will come from a

background that has been educationally disappointing and that has left the adult dependent on
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government and social services, a transformative learning experience can mean a divorce
between the oppressive life that was and the emancipatory life that can be.
The adult learners of the North Houston area who would avail themselves of this education are in
crisis.

morass.

They are caught in the mire of dependency and need to pull out of this debilitating

“In times of crisis, transformative education can be a powerful tool for generating

survival strategies, critiquing the conditions that created the crisis and creating new, more lifegiving approaches” (English, 2012).
This creation of new strategies, then, forms the basis for emancipatory learning.

Emancipatory

learning causes the adult learner to challenge the oppression they find—whether it is in their
lessons or their society.

Challenging the material presented in the midst of their education leads

to challenging other learned beliefs.

The student initiates her intellectual powers in her

evaluation of everyday life, and thus equipped she “enacts equality.”

She learns through

“imitation, translation, deconstruction, and reconstruction” of what she perceives and what she
holds true. Within this internal dialogue, she will drive herself “to understand and be

understood” (Galloway, 2012).
Emancipatory learning gives the adult learner a reason to stop accepting the world as it is, and
instead look for ways to act against systems and people who would oppress them.

Ranciere saw

all people as having equal intelligence; and if we follow that line of thought, then it immediately
becomes apparent that some people are not taught as though they are equal in intelligence to
others.

Campbell believes this as well. He said, “The problem is not race; there is no intellectual

defensible evidence or differences in learning by race” (Williams, 2005).
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Emancipatory learning is learning that expects the participant to push her intellect beyond what
is expected and to push for equality in all aspects of life, independent and free from gratuitous
enslavement.

Ranciere’s opinion was that “man is a will served by an intelligence.” He thought

that equality was a state, an action of the will. “Those who do not attend to their will are enacting
a form of intellectual weakening, creating diversity of achievement in specific situations.” He
also thought, “If people rely on the intellect of others, accepting others’ opinions and neglecting
to form their own, they fail to attend to their own good will and equality is no longer enacted”
(Galloway, 2012).
other to oppress.

What is the consequence of this? It is a reliance on another that promotes the
The other is prompted to create their version of the “right” ideas and opinions

to the detriment of society.
The education designed for the Seton Art and Education project is transformative with an
emphasis on the adult learner finding their own voice within the milieu of sloganeering, political
rhetoric, and exposure to other’s opinions.

It will be a departure from the student’s normal

experience of being taught by a teacher to a transformative experience of learning together with
other students and with the instructor.

Role of the Educators

“If you wanted to create an education environment that was directly opposed to what the brain
was good at doing, you would probably design something like a classroom” (Median, 2008).
At the Seton Art and Education Project, the idea of the classroom will be vastly different than
most adult students have encountered.

An emphasis on what excites the learner, as well as, the

interaction and input of the student will be expected.

They will not encounter the traditional

method of teacher teaching and student learning; instead they will find themselves drawn into an
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experiential model of learning that leaves open the opportunity for learners to discover their
curriculum together.

Some technical classes will, of necessity, have a more traditional feel, but

the core classes of literature, history, science and religion will hinge on dialogistic interaction
and the experimentation of new and self-revelatory ways of learning.
The role of the educator will be twofold.
learner to learn.

On the one hand, the educator is to expect the adult

The teacher holds these expectations high and “the will of the teacher drives the

will of the student toward intellectual acts” (Galloway, 2012).

No longer is a student just

expected to pass the course of study; the student is expected to learn and to excel in that
experience.

On the other hand, a relationship between learner and teacher must be formed that

helps the adult learner find a safe place for this disturbing transformation, and the transformation
will be challenging.
To this end, the adult educator needs to:

Be aware of the student’s culture — become attuned to urban culture.
Ask students what they need from their education.
Develop relationships with the students through sharing anecdotes and telling about their
life.
Teach perspectives “grounded in critical and liberatory ways” (Landsman, 2006).
Have great expectations of their students.
Use the learning experience to prepare adult students for society’s demands — completing

high school, learning a vocation or skill to prepare for work, preparing for college, and
participating as citizens through voting and other civic duties (Landsman, 2006).
Help students with personal problems and issues.
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Encourage students and let them know how valuable their contributions are.

Throughout this process, the adult educator needs to also be cognizant of their own feelings by
reflecting on their motivations.

Asking themselves questions like: Why am I doing this? How

do I really feel about my students?

Am I learning and growing from this experience?

Adult educators also need to be aware that “educational theory must always be related to the
world of practice; otherwise the theory is not very helpful” (Tisdell, 2003).

While learning

something for the sake of knowing it is fun, the adult learners attending the Seton Art and
Education Project will most likely be there because they are seeking changes in their life. They
may be at a critical juncture where theory won’t be the answer and concrete applicable learning
is necessary.

It will be necessary to fight against “habits of mind” that may have been

instrumental in holding students back.

“A habit of mind is a way of seeing the world based on

our background, experience, culture, and personality” (Cranton, 2006). If a student has been
conditioned to believe they are not intelligent or they are destined to live life in a certain way or
dependent on the government or social services, it will take much force and determination to
break that habit of mind and to assist her to recreate her way of thinking to one that is positive
and expectant.
Of great importance, though, is that the adult learner finds the transformative learning experience
to be interesting enough to keep her engaged.

“If a teacher can’t hold a student’s interest,

knowledge will not be richly encoded in the brain” (Medina, 2008).

Communicative learning,

technical training, and emancipatory dialogue along with spiritual enrichment should hold
enough variety and should be exciting enough to keep the adult learners involved in their new
educational process.
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Communicative Learning Experiences

e

Literature

e

Grammar

e

Spelling

When one thinks of literature classes, English grammar classes, and certainly spelling, we cannot

help but recall our childhood where classes meant staring at the back of a teacher’s head as she
wrote facts and punctuation rules on the blackboard.
teaching, but will it engage them?
education?

Adult learners may be attentive to such

Will it excite them to read more and work harder on their

Probably not. According to bell hooks in her book, Teaching Critical Thinking:

Practical Wisdom, “Engaged pedagogy begins with the assumption that we learn best when there
is an interactive relationship between student and teacher” (hooks, 2010).
In order to reach that relationship, a deliberate attempt by the educator must be made.

That

deliberation will be an inherent aspect of the literature courses at the Seton Art and Education
Project.

For instance, the students will face challenging texts by writers like Phillis Wheatley,

Margaret Atwood, bell hooks, Shakespeare, Carlos Ruiz Zafon, and Gabriel Garcia Marquez, but
they will also be encouraged to read contemporary writers for young adults. Students who have
been out of school for a while may need help with comprehension skills, so actively participating
in reading discussions will help build those skills. “Comprehending text is a constructive
process in which skillful readers are active before, during, and after they read” (Henderson,

2011),
They will be dared to recreate life experiences through the lens of literature.

Through dialogue

and based on their understandings of society, violence, romance and more, they will examine the
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motives of the characters.

Like the students of Dr. Laura Bates who were a part of the

Shakespeare in Shackles project, they will look for higher meanings in literary works.

And they

will be informed of moral principles through stories in novels, plays, short stories, novellas, and
poetry, principles like loyalty, honesty, humility, and self-control.
As part of the experience, they will hone their grammar and spelling skills by writing essays
critiquing their work and drawing from their life experiences and from the socio-political world
around them.

They will also be expected to write about their other classes.

From reading poetry and short stories, students will have the opportunity to take part in
analyzing the construction of the writing and to practice writing as well.

This writing can be

practiced individually, but it will also be encouraged to happen through collaboration within their
peer group.
possible.

This promotes the idea that more than one approach to a creative endeavor is

“Creativity involves introducing novel perspectives, trying unusual approaches to

problems, experimenting with new ideas, and taking intellectual risks” (Conner-Green, 2005).
“Poor reading skills correlate heavily with lack of employment, lower wages and fewer
opportunities for employment” (NEA, 2007).

This is true, and this is the reason that the

literature program at the Seton Art and Education Project will aggressively foster ideas that aid
the adult learners in decoding contemporary and archaic works, in learning how to engage in
dialogism that forces them to deconstruct literary meanings and then find ways to contradict
them and then to understand what they are reading.

They need to be able to glean the facts from

news articles and from political texts, so that they are able to formulate ideas and argue for what
they believe is right. “Powerful literacy is the language of negotiation” (Finn, 2007).
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Technical Learning Experiences

eo

Science

e

Mathematics

eo

Computer Skills

Within the Seton Art and Education Project, Science and Mathematics will be taught in two
ways.
project.

Classroom instruction will consist of learning skills that will be directly applicable to a
For example, students may learn about measurements, conversions, geometry and

physics through learning different formulas and then directly transfer that learning to a building
project that benefits the school.

The project will be embedded with teaching strategies aimed at

bringing about moments of transformation for the student.
The student will learn important workplace skills:

division of labor, group interaction,

collaboration, finding and selecting resources, leadership skills, and research and development
skills. They will learn to present their projects to others.
In Science classes, the students will learn about cosmology and about the scientists that gave us
ideas like gravity, the speed of light and sound, the rotation of the planets and more.

They will

chart the constellations and refer to notions of what those constellations represent, now and in the
past. They will learn about the periodic table and what that means to them.
applied to their daily life, as they experiment with bases and acids.

Chemistry will be

And they will experience

Life Science through studying about plants and animals and through projects like gardening,
landscaping, and animal care.
Computer science will focus on job-related skills, like Word, Excel, Publisher, Power Point, and
how to use social media.

This class is expected to become the publishing branch of the project

The Seton Art and Education Project

38

by creating advertising, publishing curriculum for sale, and by printing curriculum to use within
the project.

From the computer science group will also come opportunities for students to work

in the project’s office, opportunities like:

record-keeping, accounting, and evaluating student

and staff progress.
The technical learning gained at the Seton Art and Education Project will be transformative,
because it will be sensory interactive.

Students will experience their coursework through real

hands-on projects and these projects will be beneficial to them and to the school.

Medina says

that sensory integration must “stimulate more of the senses at the same time.” This integration is
three-fold.

It has: “ sensation, routing, and perception” (Medina, 2008).

The training will also be transformative because it is necessary.
“Adult Learning Meets the Green Economy:

Cecelia Wagner in her essay

Lessons From a Green Jobs Education Project,”

insists that adult learning must be based on nine principles:
“learning 1s no luxury; learning is necessary”

“learning is an active process”
learning must reveal new, relatable concepts
adult learners need a context and a reason to learn

the culture/environment of the adult learner can facilitate learning
adult learning varies with the context of the learning experience
“facilitators are learning catalysts”
the importance of how the adult learner feels about the project is a critical component of
the experience
“altruism and learning are natural companions for adult learners” (Wagner, 2013).
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Emancipatory Learning Experiences
History
Fine Arts
Religion
Citizenship
Emancipatory Learning in the context of the Seton Art and Education Project will be the result of
critically questioning what we know about history, politics, religion and the arts. We will
explore each of these subjects and determine where we fit within the confines of each, and we
will attempt to see how we can be liberated from each to reinvent ourselves within the context of
each.

We will become our history, we will revel in our artistic vision, we should challenge our

notions of religion, and we might push our definitions of citizenship so that in the end, we will be
better, more whole students of life. Paulo Freire wrote:

“Human existence, because it came into

being through asking questions, is at the root of change in the world.

There is a radical element

to existence, which is the radical act of asking questions. .. At root human existence involves
surprise, questioning and risk. And because of all this, it involves action and change” (hooks,

2010).
As part of our transformative education in Emancipatory Learning, we will study the lives and
works of revolutionaries—good and villainous.

We will enter into literature that resonates with

working-class people all over the world through books, films, art and music.

Social changes will

be examined as we encounter the Civil Rights Movement in this country, labor movements in
other countries, and the global women’s movement.

We will delve into “the economics of

poverty and globalization and the sociology of class” (Finn, 2007).
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As E. Hirsch pointed out, Milton and Thomas Jefferson advocated “the systematic acquisition of
broad knowledge” (Hirsch, 2006).

We plan to offer the opportunity for such an acquisition,

through the introduction of historical readings from and/or about:
Winston Churchill
Mahatma Gandhi
Salvador Allende

Fidel Castro
Nelson Mandela

Deng Xiaoping
Thomas Jefferson
And many others. .
We will introduce the tenets and ideals of different religious thought by writers of religious texts
and examples.

Writers like:

Thich Nhat Hanh — Buddhism
Fethullah Gulen — Islam
Mohandas K. Gandhi — Hinuism
Raymond Brown — Christianity
And others

Interactive sessions exploring the political system of this country and others will allow learners
to understand documents like: the Bill of Rights, the Constitution, and the Emancipation
Proclamation.

Historical events and stories will be deconstructed to find the truth behind them.

The Trail of Tears and The Underground Railroad will be scrutinized under the auspices of an
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emancipatory lens to reveal how the people involved were impacted.

We aim to uncover history

by “doing history as opposed to learning history.” The pedagogical method will be experiential
not merely informative, because the learners will have the chance to question the stories told to
them in traditional classrooms.

“Students gain insight into their subjects, themselves, and the

world around them by questioning established notions, considering diverse views, and building
independent judgments” (Gurung, 2009).
The hope is for the learners to begin to think “historically” by using the 5 C’s:
“Change over time
Context
Causality
Contingency
Complexity” (Gurung, 2009).
Incorporating this type of thinking the students could then open a dialogue or debate that reflects
on a historical case and allows them to make judgments based on their own experiences but also
based on “historical evidence” (Gurung, 2009).

The effects of government decisions could also

be experienced through interactions and interviews with military veterans, especially veterans of
war. Meeting someone who has been inured to the political system of war would bring home the
reality of such events.

Rody Boonchouy talked about a similar event that he coordinated for

some high school students.

He said, “Students had a transformative learning experience by

diving deep into all the dynamic implications of war.

Their preexisting beliefs and opinions

were challenged through exploration of conflicts and interactions with veterans who were there”

(Boss, 2012).
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Finally, we will observe art and music from past European artists but also from other cultures
and traditions.

Pope John Paul II wrote so eloquently of our physical connection to art: “Deeply

ingrained in human culture is the element of beauty.
reflected in the eyes of God...”

The beauty of the universe is, as it were,

He went on to say, “This is what lies at the very heart of the

culture that is expressed in works of art, whether they be paintings, sculptures, buildings, pieces
of music, or other products of creative imagination and thought” (John Paul II, 2005).
Through imitating great artists and bringing their interpretations into our classes, the adult
learners will have the opportunity to playfully experience the thought processes and actions
which create great art. Recreating, say, a Picasso or a Monet painting, using similar art materials
and trying to use similar brush strokes, puts the learner artist into the shoes of the artist, at least
for that moment.

Taking the fine arts ideas into the sessions with the visiting artists can only enhance the
experience, when students encounter real-life art projects like jewelry making, photography,
music making, storytelling, and sculpture.

“Story, voices, and expression” are ways to be in-

control, and people who are in control of their lives are free.
Spiritual Enrichment
“In the communes’ school work and studies are combined on the model of the historic
communes” (Oved, 2013).

An integral part of the Seton Art and Education Project experience is

the formation of a community. Not a commune in the usual sense of the word, but a community
based on spiritual practices.

Like the Benedictine model, the community will promote these

ways of being:

e

Reading spiritual texts intensely
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Follow

a spiritual path — for Christians this means Jesus and for other religious

traditions this means following your own God and/or religious teachers
“Contend with the system”
Do good without exclusion
Be “a voice to the voiceless”
Put ourselves in God’s hands
Bring about peace
Bring God’s presence into the world
Help the helpless
“Listen to everything, because everything in life is important” (Chittister, 2011).
The goal is not for students to be instructed in spirituality, though; it is for them to experience
spiritual moments from everyday practices.

bell hooks wrote about spirituality in the class

setting; she said, “To most of us, spirituality is about practice, how we live in the world and how
we relate to self and others.

When we bring conscious mindfulness to work in the classroom we

often have an ecstatic experience.
everyone” (hooks, 2010).

Everything flows wonderfully and learning takes place for

This is the goal, for learning opportunities to become sacred moments

where students experience grace.
Creative Industry
A fundamental element of the Seton Art and Education Project involves the interaction of the
adult learners with artists and craftsmen.

Once a facility is established, local and visiting artists

will be allowed studio space to work and to teach.

This team of artists will, of course, fluctuate

during the year, but some will most likely remain on campus for some time.

In exchange for
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teaching and working with the student population, the artists will be given studio space to work,
and if the premises allow, they will be able to rent residency spaces at well below market prices.
The goal is to have at least four artists in residence when the project opens.
Bringing creative opportunities to the Seton Art and Education Project not only serves to
enhance the transformative and emancipatory learning process, it also serves to include a
population seriously in need of work into one of the fastest growing economic ventures in the
Houston area. “Houston is a creative city.

Creative job growth and revenues confirm that story.

Houston's creative economy has grown during a decade in which similar cities across the nation
experienced decline.

Some of that is its location—Texas is a jobs-magnet even in a recession—

but Houston’s creative sector outgrew even other urban areas in the state” (EMSI, 201).
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Houston has work available for creative artists and for those wish to work in creative industries.
To make the students ready for employment is a primary goal of our project.

What better way to

prepare them for the future than to introduce them to a market that needs creative and critical
thinking skills. “The economic impact of Houston creative goods and services was $9.1 billion

in 2011” (EMSL, 2012).
One avenue to consider when we begin the Seton Art and Education Program with an emphasis
on the arts is the cultural context we wish to include.

The North Houston Area is rich with

young adults and most urban, young adults are very interested in social media.

Incorporating

photography and film-making into the mix of arts taught could be a great stepping stone for
adults looking for a way to enter the creative industries sector. When we look at other countries
who have brought about new economic realities in harsh cultural conditions, we cannot help but

look at Nollywood in Nigeria. Nollywood has taken off with filmmakers and actors hailing from
all walks of life. It is movies for the working class people by the working class creative people.
This innovative venture has gained huge popularity in Nigeria; and while there is a plentitude of
films available in the U.S., local culture films stand a chance of being wildly popular, especially
if they are created and marketed in the same area.
Creative industries have been defined as “the conceptual and practical convergence of the
creative arts (individual talent) with cultural industries (mass scale), in the context of new media
technologies within a new knowledge economy, for the use of newly interactive citizen-

consumers” (Lobato, 2010).

The arts we plan to teach fall within this scope.

“A turn to the arts expands choices,” and this is exactly our objective (Grace, 2007).

We want to

expand the choices of our learners, so they can struggle from the smothering cocoon of
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government assistance and flutter into a new liberation, a new life. In 2011 at study prepared for
the Texas Cultural Trust and the Texas Commission on the Arts showed, the “average annual
wage (in 2009) for the creative sector was approximately $70,000 compared to $39,000 for noncreative industries.
(TXP, 2011).

This represents an 80.5 percent wage premium for creative-sector workers”

We are not preparing the adult students at the Seton Art and Education Project for

low-paying jobs where their situations will not change, instead we will introduce them to the
creative sector where the possibility for profitable employment exists.
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As one can see from the map, creative industries are heavily embedded in the Houston area. The

shaded dots include: “museum collections, performing arts, visual arts/photography, film, radio
and television, design/publishing, and art schools and services” (Perry, 2012). As part of the
transformative learning experience and as educators, we “are looking at the skills students can
learn in one discipline and apply to another” (Powers, 2011).

The curriculum and art lessons
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taught through the Seton Art and Education Project will, by design, be applicable and
transferable to other disciplines and to real employment skills.
The Accreditation Process in Texas and the Formation ofa Home School High School
“Homeschooling curriculum can be imaginative and substantial using logic and critical thinking
skills” (Williams, 2005).
The adult high school planned for the Seton Art and Education Project will be a private home
school accredited through the Private Schools Accreditation Alliance and/or the Texas Private
School Accreditation Commission.

While Texas does not require that a home school setting be

accredited, the Seton Art and Education Project will seek accreditation to mitigate questions
about their authenticity as a home school and to facilitate college enrollment for their students.
The process of accreditation through the Texas Private School Accreditation Commission
generally takes about a year to complete, while the Private Schools Accreditation Alliance offers
a fast-track accreditation that is also much more expensive.
inspections of the premises and with staff interaction.

Both require site visits with

The school will not have to be accredited

to open, but it will have to be incorporated and to be determined to be a 501 c 3 entity.
Most private schools in Texas require a tuition, even home school ones, but we do not propose to
charge enrolled/on-campus students a tuition fee. Adult learners who wish to purchase our
curriculum will certainly have the opportunity to do so, and may complete their coursework as a
distance student.

They will have some, though limited, access to sessions with the artists. The

art involvement of the distance students will most likely be outside of the regularly scheduled
class/lab times, and will probably take the form of semester workshops which will not be

included in the price of their curriculum.

The Seton Art and Education Project
Financial

Plan

In Texas, there is a great need for adult education, Basic and Secondary, especially for adults
who are passed the compulsory age for school attendance.

Adult education as defined by the

State of Texas “means services or instruction below the postsecondary level for individualsA) who have attained sixteen years of age
B) who are not enrolled or required to be enrolled in secondary school under State law; and

C) who—
(1)

lack sufficient mastery of basic educational skills to enable the individuals to
function effectively in society;
do not have a secondary school diploma or its recognized equivalent, and have not
achieved an equivalent level of education; or

(1)

are unable to speak, read, or write the English language” (Texas LEARNS, 2012).

To provide for adult learners who fit the State’s definition of adults in need of education, the
State of Texas offers several grants to school and community organizations who offer Basic
Education and Secondary Education classes with an emphasis on preparing the student
population for a workplace environment or for a post-secondary education, college or trade
school.

The Seton Art and Education Project’s proposal meets the criteria for an eligible

provider as a secondary school as defined by the State on two counts: it will be a “non-profit
agency’ and it will be an effective “community-based organization” (Texas LEARNS, 2012).

It

will also meet Texas requirements for adult education teacher training and student assessments.
The financial plan will begin with an eGrant application to the State of Texas and applications to
other entities: Dollar General, Hewlett Packard, the George Lucas Foundation and area
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churches.
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Based on receipt of monies from the State and others, a review of the applications for

the school should be held and the needs assessment (required by the grant) should be rechecked
to see if the student population has been adequately assessed.

Following this, the budget should

be prepared keeping in mind items such as:

e

Salaries for Staff
Books, Software and other Educational Materials

Art Supplies
Building costs — lease/payments
Furnishings

Utilities
Staff Development costs
Office and Printing Supplies

Advertising
Equipment — Computers, Copier/Printers, Phones, etc.
Travel expenses
(see Appendix One for projected starting budget)
At the beginning of the project, the furnishings and some equipment will be provided for by local
schools (For example, Texas Serenity Academy donates used tables, desk chairs, printers and
computers to local non-profit educational agencies.).
way.

Other schools discard used items in this

Also, exercise equipment is yearly updated and the used equipment is donated to

community non-profits by the YMCA of Houston.

The Seton Art and Education Project
Follow-up budgeting and reliable financial reporting to the state is mandatory for State grants
and should be practiced by the school.

A fiscal agent for the school, perhaps the board treasurer,

will oversee the administration of funding and expenditures for the project.

Conclusion

For the past several years, I have worked with adults in the North Houston area, teaching them
and offering them social services.

For the most part, the adults I have met have been

unemployed or under-employed and have not received a high school diploma.

Yet, they are

intelligent people, many of whom want an education but are unwilling to try a traditional
educational format.

They are dependent on the government for housing and for other agencies to

provide their other needs, such as: utilities, medical insurance, food, clothing, and much more.
They need more than a hand out; they need a way out. A transformative education combined
with exposure to creative career training and possibilities is one way that this group of people
can find the path into a different life. They will face hard work, challenges, exciting new ideas
and goals, and the prospect of tremendous change; but they can do it. The Seton Art and
Education Project is merely a vehicle to help them on their journey.

The Seton Art and Education Project

Appendix One

Startup Budget
September 1, 2013
Cash Needed |
to Start

% of
Total

Monthly Costs
Salary of Administrator

$6000

13.7%

All other salaries and wages

13,500

30.8%

2,000

4.6%

Rent
Advertising

500

1.1%

Assessment materials

200

0.5%

Printing and office supplies

750

1.7%

Telephonefinternet
Other utilities
insurance

500
500
600

1.1%
1.1%
1.4%

Professional development
Interest

1,000
500

2.3%
1.1%

Maintenance
Legal and other professional fees
Miscellaneous

300
1,500
1,000

0.7%
3.4%
2.3%

$28,850

65.9%

Subtotal

One-Time Costs
Fixtures and Equipment
Decorating and remodeling
Installation charges

Books, Materials, Software
Deposits with public utilities
Legal and other professional fees
Licenses and permits
Advertising and promotion for opening
Cash
Other

Subtotal

Totals
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