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An Evaluation on Learning Disabilities 

and the Sacrament of Reconciliation. 

From my point of view. .. This project was completed in a small town 

of 5,400 residents in central Illinois. Agriculture and mining are the two 

main occupations in Carlinville. Other people find employment with the 

corporate office of Prairie Farms Dairy or Blackburn College, a small liberal 

arts school established by a Presbyterian congregation. Some members of the 

community commute to Springfield to work for the state government, while 

mothers are encouraged to stay at home and put their energies into raising 

their children. Education is highly valued in Carlinville and many high 

school seniors anticipate a college career. Even farming families urge their 

children to receive additional education in farm management or crop 

production before taking over the family farm. Most people enjoy a middle- 

class income; however, some are struggling within the poverty bracket and 

depend on welfare. The small town atmosphere of Carlinville keeps the poor 

from hiding in the "inner city". There is no secret about who uses food 

stamps or relies on Catholic Charities for their clothes. 

Ss. Mary and Joseph parish is comprised of approximately 520 families. 

This new parish is the result of the recent unification of St. Mary's and St. 

Joseph's parish both in Carlinville. This union makes Ss. Mary and Joseph 

the largest congregation in Carlinville. Within this parish are founding 

families whose ancestors helped build the original church buildings and form 

the community. Parishioners are faithful and still struggle to incorporate the 

basic changes of Vatican II into their worship and doctrine. 

The children's religious education program is comprised of 240 

students who meet on Wednesday afternoons. The students prepare for their  



first reconciliation in the third grade which currently has 28 students. 

Currently, three students have been recognized by the director of religious 

education as learning disabled and are mainstreamed into the regular 

classroom. The Director of Religious Education works with the public school 

teachers and school psychologist in determining if a student will need 

additional assistance in learning. As more students need additional 

assistance, a special section for learning disabled students may be created. If 

the level of disability in the child is significant, it may be necessary to have 

religious education presented on an individualized basis. However, at this 

point mainstreaming has been successful and will be continued. 

The learning disabled children who were the focus and motivation for 

this project are caucasian twins, a boy and a girl, who are nine years old. The 

twins live with their mother who is a single parent, receiving public 

assistance, and is mildly mentally retarded. This family has faced many 

financial, as well as emotional hardships on their journey to remain a single 

family unit in a town of 5,400 people. Employment for the mentally disabled 

is difficult to find in Carlinville especially if the person has children who 

attend school. The mother has been able to obtain seasonal work in the apple 

orchards, but hours and wages are minimal. Little job training is offered for a 

mentally disabled person and few companies will accept a disabled employee. 

These conditions leave the family dependent on public assistance to meet the 

bills not paid by the mother's extended family. 

Being a family with many special needs has opened the door to cruel 

jokes and many whispers by residents of Carlinville. Even within the faith 

community, parishioners shake their heads as they encounter this family that 

has so much love to offer. This mother wants to become an active member of 

the community and wants her children to understand what "goin' to church"  



means. However, committee chairpeople and parish staff overlook their gifts 

when it comes time to plan parish dinners, socials, and prayer services. 

Helping this family to become involved in the community takes additional 

instructions and simplification of tasks. Taking the extra effort to allow this 

family to become active in the community has lead to much joy and 

rewarding experiences for them and the community. 

After the children celebrated their First Communion, the catechists 

began asking me about what would happen with the twins next year. Since 

the Sacrament of Reconciliation would be celebrated in the next year, there 

was concern that the children would not be able to grasp the idea of 

reconciliation or be able to celebrate the ritual. It was this questioning and 

challenge that initiated the research and development of this project. 

I am convinced that every person, regardless of her/his learning ability 

can experience the presence of our Creator. How a person celebrates this 

Presence is unique and cannot be dictated by rigid sacramental ritual. The 

learning disabled children in Carlinville experience God, but in a very simple 

way. Their belief that God will always love them and that God gave them as a 

gift to their mother has made preparing them for Reconciliation a joyful 

experience. However, the twins are not angels. They are developing children 

who annoy each other and grate on their mother's nerves. Each child has 

her/his own way of intentionally hurting the other; actions that usually lead 

to regret. 

The Sacrament of Reconciliation, therefore, is necessary for learning 

disabled people. Each learning disabled person requires attention, repetition, 

and adaptation in discovering the power of forgiving others and of being 

forgiven. No child should ever be denied the opportunity to celebrate God's  



promise of unconditional love and forgiveness regardless of their level of 

learning ability. 

From society's point of view... 

"We hold these truths to be self-evident; that all men are 
created equal, that they are endowed by their Creator with certain 
unalienable rights, that among these are life, liberty, and the 

pursuit of happiness." (Declaration of Independence, July 4, 
1776). 

Any basic civics or history student will encounter these words written 

by the founders of this country. In the infancy of our democracy, our 

ancestors felt it necessary to put in writing an eloquent statement which 

described how they dreamed of a land that would be free of oppression and 

prejudice. Their struggle for freedom cost many lives; but the end result of 

independence and the protection of human rights has guided our nation for 

217 years. 

History students will also learn that in our 217 years of self- 

government, we have disagreed on the definition of the phrase, "all men are 

created equal". Less than 100 years after the Declaration of Independence, our 

nation was ripped apart in a battle over the rights of African-Americans. 

Other ethnic groups would also have to fight, perhaps not in war, to be 

recognized as full citizens in the United States of America. Women are 

fighting to be included in the Declaration and to be given the same 

opportunities that caucasian, Christian men have had for centuries. In the 

past decade, the elderly have become a powerful lobby in the democratic 

process. They seek the rights that they have been denied because of their age. 

Each of these groups is searching for its place in society, and the members will  



fight for the right to use their talents within the nation which claims equal 

opportunity for all of its citizens. 

The handicapped have also raised their voices and proclaimed that 

they are entitled to the same rights and privileges as any other member of 

society. Our history is full of horror stories of people being mistreated in 

state-owned institutions. People who live with cerebral palsy were labeled 

"retarded" or "untrainable" when they could be taught life skills and allowed 

to live independently within a special community environment designed for 

her/his special needs. Parents who raised mentally retarded or physically 

handicapped children were pitied and faced with the extra burden alone. 

The 1970's were a very active time for the handicapped community 

and their families. Several pieces of legislation were passed to ensure the 

civil rights of handicapped persons. Three documents set the precedent for 

future laws concerning the disabled: Rehabilitation Act of 1973; 

Rehabilitation Amendments of 1974; and the Education for All Handicapped 

Children Act of 1975 (P.L. 94-142). These acts have forced educators to rethink 

their placement of special needs students in public classrooms. Most 

importantly, however, these laws guarantee that every person has the right to 

a public school education based on her or his abilities. A child may not be 

turned away from a school, even if the school has financial difficulties. 

Adjustments must be made and the training provided if necessary to include 

handicapped students in as regular an environment as possible. 

The three laws mentioned above also forced employers to reconsider 

their hiring practices and the design of the work environment. If a disabled 

person has the ability to accomplish a task, he or she cannot be denied 

employment based solely on her/his special needs. Accessibility laws also 

require new construction to accommodate the needs of the physically  



disabled. Larger restroom stalls, automatic doors, and special parking spaces 

are only the beginning of the list of changes for making our society 

completely accessible. 

As with most struggles for civil rights in this country, the accessibility 

movement for handicapped persons began as a grass-roots organization. 

Parents began talking to other parents about how difficult raising a disabled 

child was or the gift of closeness that the family experienced while taking care 

of this special person. Teachers began talking to other teachers and shared 

ideas and teaching methods for giving handicapped persons the life skills and 

education they needed to live in our society. Finally, handicapped persons 

found ways of expressing their anger for the current system and their dreams 

for equal opportunity. Eventually, parents, teachers, and handicapped 

persons took their concerns and convictions to the lawmakers. 

Equal opportunity for handicapped persons in the 1990's is not perfect. 

There are those who refuse to accept that handicapped persons have 

something to contribute to our world. There are still employers who refuse 

to invest money into making their facilities accessible. The employers view 

these renovations as an inconvenience, instead of an issue of justice. 

Handicapped persons may need the assistance of special equipment or the 

physical strength of another person. Regardless of how the contribution is 

made, handicapped people are gifted in ways that "normal" people cannot see 

or hear or understand. Unfortunately, prejudice and our attachment to 

money continues to bar us from guaranteeing the rights and privileges that 

the Declaration of Independence proclaimed as a necessity for all citizens.  



From Scripture and Tradition's point of view. .. The labels "mentally 

retarded”, "learning disabled", or "developmentally delayed" did not exist in 

Jesus' time. These distinctions are the result of psychologists and educators 

who needed a way to distinguish the levels of learning ability in their 

students. In biblical times, however, differences in personalities and personal 

disorders are described as "possessions" or "having a demon". Being 

possessed in biblical times was a horrible label for the person and her/his 

parents. The Hebrews believed that the capabilities of a person were gifts 

from Yahweh and that any variation from the norm was the punishment 

given by God as the result of sin. This left the family scarred and open for 

persecution. 

Jesus did not abandon those who were different. Instead, Jesus 

surrounded himself with the persecuted and loved them (Mk. 7: 37). Jesus 

made the disabled the focus of His attention, declaring that the last would be 

first and that the humble would be exalted in God's Kingdom. For those who 

put their faith in Jesus, healing and freedom from their affliction was a long- 

awaited reward (NCCB, 5). 

The disciples were sent out to do what Jesus had done. In Luke 9: 1, 

Jesus commissions the disciples and "gave them the power of authority over 

all demons and to cure diseases, and He sent them to proclaim the kingdom 

of God". A similar send-off is given to the disciples in Matthew 10: 8. The 

attention that Jesus gave to physically and emotionally disabled people in His 

time leads us to the conclusion that Jesus would show the same compassion 

and care to learning disabled people today. Since this project deals with 

children specifically, a group which had a very special place in Jesus' heart, 

there is no doubt that learning disabled children would receive additional 

attention.  



Learning disabled children have been a lost group of children in the 

history of our church, especially in the area of religious education. The 

formal classroom structure used for religious education has had negative 

effects on students who could not be distinguished as mentally retarded by 

their appearance. Labeled "stupid", "lazy", "slow", or "a discipline problem", 

learning disabled children have been treated as second-class and have left 

many catechists frustrated not knowing what to do to make these children 

understand the complicated doctrine that they try to present to young 

children. 

Not until the 1960's did church documents address the value of all the 

laity, not a chosen few. Several documents from Vatican II speak of the 

importance of each person's given vocation. The Decree on the Apostolate of 

Lay People specifically states that the Church can never be without the laity. 

We have unique gifts and talents to offer the institutional church and the 

Kingdom of God. These gifts and talents are given at creation and 

acknowledged by the Christian community as the person celebrates the 

Sacraments of Initiation. Even though disabled people are not specifically 

mentioned in the documents of Vatican II, they, too, have unique gifts to 

bring to the Christian community. Disabled persons have every right to share 

what God has given them (Flannery, 766). 

The United States Catholic Conference addressed the needs of 

handicapped people in a pastoral statement which was released in 1978. The 

bishops spoke in general on the needs of handicapped people regardless of 

their disability. The commitment of the bishops is clear: 

"As pastors of the Church in America, we are committed to 
working for a deeper understanding of both the pain and the 
potential of our neighbors who are blind, deaf, mentally 
retarded, emotionally impaired, who have special learning  



problems, or who suffer from single or multiple physical 
handicaps--all those whom disability may set apart." (NCCB, 1) 

The bishops continue by stating that it is the responsibility of the 

baptized community to recognize and affirm the giftedness of those who are 

handicapped, especially those who are nonverbal. Identification of gifts may 

not be an easy task. Extra training may be necessary; tasks may need to be 

simplified or divided into accomplishable portions; or the physical structure 

within the worship space may need to be changed in order to make full 

participation a reality for disabled persons. 

The most difficult and painful task pastoral ministers may encounter 

when preparing disabled persons for ministry or including them in the 

religious education setting is prejudice. The pastoral statement published by 

the United States' bishops admits that at times the institutional church has 

perpetuated the prejudice and lack of inclusion for disabled people within the 

local communities (NCCB, 2) The Church's attitude toward disabled people 

began to change when Pope John XXIII stressed the innate dignity of all men 

and women in his encyclical, Pacem in Terris. This statement helped the 

Church move from passive inclusion for disabled persons to active 

participation for all the baptized within the worshiping community. 

Total inclusion for disabled persons within the religious education 

setting has been difficult; however, religious educators know it is not 

impossible. Depending on the disability of the individual, little or no 

adjustment may need to be made in order for the person to be productive in 

the classroom. However, some children need more attention and repetition 

in order for the material to make sense. In these cases, every effort should be 

made to adapt the religious education curriculum so that the person can 

become familiar with the responsibilities of being a member of a faith family. 
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Access to the sacraments of initiation, healing, and vocation are not to 

be denied. Cardinal Bernardin, Archbishop of Chicago, ends the pastoral 

guidelines for developmentally disabled persons with this statement: 

By welcoming developmentally disabled people through the 
waters of Baptism, the oil of anointing in Confirmation, the 

consecrated bread and wine of the Eucharist and the peace and 
joy of Reconciliation, the parish builds up the Body of Christ. . . 
The liturgy is not an 'extra,' something nice that may give us 
good feelings. It is our life, our very spirit. It is the source of our 
identity and renewal as a Church." (Archdiocese of Chicago, 10). 

Disregarding the giftedness and needs of disabled Catholics is to deny the 

reality of our communities. Each child of God is given unique capabilities 

and gifts that make our faith communities whole. Without the inclusion of 

everyone, the Body of Christ is disabled. 

My Pastoral Response: When it was decided that Nathan and Toni 

Gerber would advance into the third grade and begin preparing for their first 

Reconciliation, I knew I could not postpone learning more about their 

disability. After doing the research for this project's proposal, the logical step 

for me to take was to use what I had learned and develop a supplemental 

sacramental program for learning disabled children. This choice became even 

more obvious when I discovered that no sacramental preparation program 

existed that exclusively addressed the special needs of learning disabled 

children. 

This project is very significant to the Body of Christ. If we are to be a 

welcoming community, we must welcome all people regardless of age, race, 

gender, or learning capability. Everyone has a capability to learn about God, 

faith, and community regardless of academic test scores and 1.Q. levels. If 
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learning disabled children do not receive formation from the community, 

learn what it means to be church, and what the responsibilities of being a 

member of the Body are, then we are not being the loving and inclusive 

people Jesus taught us to be. The learning disabled children in Carlinville, 

Illinois, have already been welcomed to the Lord's table; it is now time for 

them to learn about forgiveness and the power of God's healing love through 

Reconciliation. 

These lessons also became an issue of justice. The Gerbers have 

experienced discrimination and prejudice for many years. The catechists on 

my staff immediately agreed that the Gerbers would be given the same 

opportunities that the other children in our programs have. The catechists 

also decided that additional training would be necessary in order for them to 

be able to recognize the abilities of each student. Finally, the group concluded 

that the children would not be separated completely from their peers. The 

Gerbers would continue to attend their regular religious education with their 

class, and they would attend additional sessions with one catechist. 

In writing these lessons, a lot of attention was given to the children's 

abilities and progress in the public school. When the children's progress 

declined in the public classroom, we reduced the amount of work done in the 

tutoring sessions. The children needed to succeed in their graded work and to 

put their energies into those activities. Towards the end of the school year, 

our lessons consisted mainly of playing and repeating concepts learned in 

previous lessons. After the school year ended, we began introducing new 

ideas and lessons to prepare them for Reconciliation.  



An Assessment on Implementing the 

Project. 

The research for this project was frustrating at times. Professional 

journals such as Catechist and Religion Teacher's Journal print articles 

pertaining to special religious education. However, many of the articles 

focused on the needs of mentally retarded adults or on adapting the 

mainstreamed programs for physically impaired students. No articles were 

found that dealt specifically with the needs of learning disabled children or 

the preparations necessary for a catechist to share faith with these children. 

Sacramental preparation programs currently in publication for regular 

classrooms do not take into account learning disabilities. The lessons I 

examined did not allow for the repetition, variety of activity, and the 

individual attention that learning disabled children require. Some textbook 

series do include a separate manual for special needs; however, I found them 

inadequate for preparing students for Reconciliation. The catechist resource 

guide for Silver Burdett & Ginn, for example, gives suggestions for adapting 

their mainstreamed lessons for the disabled child. However, if the child 

needs more than the mainstreamed lesson, no assistance is given. 

The one resource that was invaluable to me was Seasons of Grace by 

Brigid O'Donnell. Written for mentally handicapped teens and adults, the 

lessons are easily adapted for learning disabled children. Some of Brigid's 

work is included in this project because the activities were so good; why 

reinvent the wheel? Mrs. O'Donnell's work is based on the faith experiences 

of the children, not textbook ideals. Therefore, this text should be in the 

library of anyone who works with learning disabled or mentally handicapped 

persons.  



Part of the preliminary research for this project included interviewing 

six professionals who have considerable experience with learning disabled 

children/adults. After explaining my situation, the professionals gave me 

their enthusiastic, "Go for it!", and they shared ideas and resources with me. 

Sr. Suzanne Gallagher and I played phone-tag for an entire semester. Since 

we did not talk, I interviewed a number of catechists from our diocese who 

have struggled to mainstream disabled students into their classrooms. All of 

those interviewed agreed on the following points. 

1. To effectively share faith with learning disabled children, one must 

know the strengths and weaknesses of each child. If you are not in a 

parochial school setting or have no background in disabilities, find someone 

who does. Consult public school principals and teachers for their suggestions. 

Always stay in contact with your students’ parents and let them know what is 

going on in the classroom. Having the parents' cooperation is the best gift 

that you can receive. 

2. Catechists must be creative and flexible with the presentations made 

to the children. Rely on the strengths of the students to guide you in 

choosing activities. If an activity is not successful in relaying the content, try 

another activity that takes the subject from a different angle. Do not be afraid 

to repeat a lesson if the children have not retained the material. The 

children's self-esteem will increase if they can succeed with material from a 

previous lesson. 

3. Mainstream the children into the regular classroom if possible. The 

children will learn by interacting with other children their own chronological 

age. Keep the special needs children in the classroom even when you know  



they will encounter some lessons again in their individual sessions. 

Learning disabled children need repetition. 

4. Religious educators and textbook companies need to acknowledge 

the need for separate materials for learning disabled children. Manuals are 

also needed to teach the volunteer catechist how to recognize learning 

disabilities, to help parents share their faith with a learning disabled child, to 

assist the catechist in situations where there is no parental support, and to 

give suggestions to the catechist in adapting lessons for the learning disabled 

children in a mainstreamed classroom. 

The lessons written for this project are a good start in my opinion. The 

lessons were based in Scripture which was an unspoken priority of mine. 

The lessons are flexible and could be changed in many ways to fit different 

abilities and stages of development. I believe these lessons could be used with 

adults, teens, or children. This program also allows for active participation in 

a variety of activities that does not appear to be "busy work". 

Implementing this program was more difficult than I thought. The 

original plan was to begin this while the regular class prepared for 

Reconciliation. When the supplemental class began lesson six, the children 

informed me that they were scared of going to confession and that they did 

not want to go through the ritual. Frustrated, I contacted the public school to 

see if anything else was happening in the children's development. My 

suspicions were right; both children's grades were slipping and a staffing was 

being held the next week to discuss the placement of the children. 

So, the supplemental program was placed on hold for a couple of 

months until the children felt confident in the school work. During this 

sabbatical time, the children occasionally came to my office and we would  



sing or talk about what was happening in the mainstreamed religion class. 

This helped the students to retain what we had already taught them. 

One change was made in the program from the original proposal. 

When developing this program, I had intended to use high school students to 

be mentors to the learning disabled children. I asked several high school 

students, but no one could commit to a schedule. Therefore, the 

supplemental sessions were conducted with the catechist and the students 

alone. I have not given up on the idea of mentors for these children. I am 

going to ask again next year because learning disabled children need someone 

who will help keep them focused. The mentor would also be able to notice 

when a concept is difficult for the learning disabled students. Early detection 

of problems will help us make modifications in their religious education 

program more quickly and accurately. 

In the proposal, I listed four questions which I thought would gauge 

whether or not this program was a success. I felt that it was important for the 

children to understand that they were God's children and that God loved 

them unconditionally. This was a concept that the children had no trouble 

grasping and they loved singing about God's love for them. 

When we discussed the difference between right and wrong, the 

children had difficulty distinguishing the two. After many practical 

examples, they seemed to understand and could give me examples when they 

were examining their conscience before Reconciliation. However, the 

children are young and will grow in knowledge as they grow in experience 

and years. 

When the students did offer an example of when they had done 

wrong, they also recognized that they needed to ask for forgiveness. The 

children agreed that they needed to apologize and that it was important not to 
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hurt other people. With learning disabled children, though, the focus of 

forgiveness also centers around the sins other have committed against them. 

The learning disabled children expressed their sadness and anger at being 

ridiculed and ignored by classmates. They were painfully aware that they 

were being left out but did not associate their pain with their disabilities. 

I learned a strong lesson in faith when these children celebrated the 

Sacrament of Reconciliation for the first time. The Gerber family came to the 

Reconciliation room to ask for strength to deal with the hate of others and to 

be forgiven for the times they had hurt the one teasing them. Nathan said he 

knew he had been forgiven because, "When Fr. Peradotto touched my head, it 

felt like God had touched me." The children felt the loving touch of God and 

were very comfortable talking to our parish priest. Hopefully this positive 

experience will help the children continue to celebrate this sacrament as they 

become adults. 

 



June 16, 1993 and Beyond. . . 

On Wednesday, June 16, 1993, Nathan and Toni Gerber celebrated the 

Sacrament of Reconciliation for the first time. Each of the children met with 

Fr. Richard Peradotto, and then their mother celebrated the sacrament. Fr. 

Peradotto also took time to speak with the family afterwards to present 

certificates to the children. He also discussed with the children how they felt 

about the sacrament. The children were proud that they had done a good job 

and were relieved that the stress of trying to remember the order of the ritual 

was over. 

Spending time with the twins is not finished. As they continue to 

develop in their faith journey, more complex issues will arise. Not only is 

the content of the religious education curriculum more difficult, but the 

children are also facing personal growth and puberty. The children are 

already beginning to ask questions that their mother does not have responses 

for. I am particularly concerned about the children receiving adequate sex 

education and sexuality formation. The public school district will take care of 

some issues in biology class. However, I believe the church has a special 

responsibility to continue to nurture these children and help them develop 

their sexuality. (This is not an easy task for the church.) 

Mary Therese Gerber and the twins have been put in contact with the 

public mental health office to receive counseling. The needs of this family 

are beyond the religious education office, especially in the area of parenting. I 

will continue to help them by being the parent advocate at public school 

staffings. The parish catechists will also receive special training before next 

fall on how to identify children with learning disabilities. Children should  



not be dismissed as a discipline problem when the problem may actually be a 

learning disability. 

The children will complete their Christian initiation when they reach 

high school. Currently, Confirmation is being celebrated at the end of the 

sophomore year. Until then, the capabilities of the children will be 

periodically evaluated and the program will be adjusted if necessary. 

 



Appendix A: Notes on How to Implement this 
Project 

 



The lessons found in Appendix B were designed in a particular 

parish community for a group of children with specific needs. This does 

not mean that the lessons cannot be used in other parishes. However, 

please keep in mind the cultural surroundings that influenced the 

activities and approach taken concerning reconciliation and learning 

disabled children. 

Before implementing these lessons in your parish community, I 

would like to share some thoughts to make implementing this project 

easier, plus share with you some wisdom that I learned along the way. 

1. Know the children and their circumstances. Before you can 

begin, it is vital that you know your class. Knowing the children goes 

beyond being able to call each child by name and being able to identify where 

the child sits in class. Take a personal interest in the students. Remember 

what their favorite things are: color, music group, sports, etc. If recalling 

details such as these are difficult, make note cards or have the children 

make posters illustrating their favorite things. Being more familiar with 

the students will allow you to tailor discussions to fit the children's 

interests. Children, especially learning disabled children, notice when 

adults care about them and their interests and will participate more freely 

in class. 

2. Talk to the parents who are bringing their children to these 

special sessions. These sessions will have a greater impact if you have the 

support of the parents. The parents need to know what is being presented 

in each session and how they can help reinforce the topics at home. As I  



will discuss later, repetition is crucial for learning disabled children. 

Parents must take responsibility for their child's faith formation beyond 

getting the child to the classroom on time. If the parents are not active in 

their child's faith formation, or situations such as divorce or substance 

abuse make home-life difficult, other support figures may be needed for 

these children. Match the children up with high school youth "mentors", 

or if their godparents live nearby, invite them to participate. The learning 

disabled child needs extra support in the classroom for motivation and self- 

esteem. Be careful not to stretch yourself too thin by becoming the sole 

support for each of your students. Delegate the responsibility. 

3. Talk to the catechists and public school teachers. Before I wrote 

this project, I first talked to the catechists who have had these children in 

the mainstreamed sessions in our religious education program. I asked 

questions regarding how the learning disabled children interacted with the 

other children; are there concepts that they are having difficulties with; 

and finally is there a need for remediation or are the children succeeding 

and comprehending in the mainstreamed classroom. 

My next visit was with the public school teachers who have the 

children on a day-to-day basis. I was invited, with the parent's permission, 

to attend several "staffings" (parent meetings in which class placement 

and the children's progress is discussed) at the public school. These 

meetings helped me understand the level of ability of each child and the 

method the school officials were using to determine the class placement for 

each child. Family privacy laws may prohibit you from knowing all the 

details about your students. You may also encounter principals and 

teachers who do not want to go beyond their public school duties and give 

you advice. Be patient and use whatever assistance you can get. I believe 
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the more you understand about the children, the more you can adapt the 

lessons to the needs of the children. 

4. Gifts and talents. The lessons presented in this project bring out 

the gifts and talents of the children in Carlinville. This class loves to sing, 

draw, discuss, watch videos, and act. On the other hand, this class does 

not read well or comprehend what they read. Therefore, the lessons are 

designed accordingly. The children are comfortable with the intimacy of 

our small group in which they succeed and are rewarded for their 

achievements. When implementing this plan in your parish, the children 

will have different gifts and talents. ADAPT! If I wrote "sing" and your 

children hate to sing, then find an activity that will reinforce the concept 

and will be a positive experience for the entire class. This, again, is what I 

said at the beginning--know thy students! 

5. Repetition is crucial! In several of the lessons, you will notice that 

notes are placed on large sheets of newsprint and hung on the wall. These 

sheets served as visual reminders of the concepts we were covering. In my 

discussions with the children, I pointed to the sheets often so that the 

children not only heard me say a key point, but they saw it as well. 

Throughout the lesson, I would review previous points. Before the lesson 

ended, the children would repeat what they had learned that day. The next 

time we met, we reviewed the previous lesson's message or talked about an 

activity that we completed. I repeat: Repetition is crucial. 

6. Social-economic factors. The socio-economic environment that 

has influenced this group of children is explained in the proposal of this 

project. Being dependent on welfare has kept these children from 

experiencing many of the luxuries other children receive. For example, in 

these lessons I have tried to avoid examples that would include brand 
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names. Brand names such as Mercedes or Calvin Klein mean nothing to 

these children. When I took this group to the food pantry, the reaction of 

the students was different than when middle-class students have visited. 

Be sensitive to the backgrounds of the students and realize that each 

student's home situation is unique. 

7. Time frame for lessons. These lessons were designed for 

approximately one hour sessions. Some lessons, of course, will last longer. 

I am particularly speaking about the lessons on the Ten Commandments 

and the Beatitudes. The attention span of my students was about fifteen 

minutes. So, within a one-hour lesson, we had several breaks where we 

moved around the room, did craft projects, or listened to music. Emphasis 

was placed on the Scripture stories and the discussion. If the students did 

not understand the story, we repeated it. 

My students also liked to digress from our discussion so the 

discussion time needed to be more structured than the project time or 

review time. The students were greatly affected by events that had 

happened at school that day. Therefore, lessons sometimes were divided 

between two days so that the student could resolve his/her current conflict. 

Most of the time, these were teachable moments that allowed us to discuss 

current situations in which forgiveness was needed. 

Regardless of the content of the lesson, or the time it took to get 

through it, prayer cannot be left out of the gathering. I tried to model some 

different types of prayer from memorized prayer to using song and sign 

language as an expression of prayer. Do not think that prayer is a 

disposable part of this series. The children need to pray with other 

children, and the catechist will need the prayer to be effective in the 

classroom.  



I have tried to share some wisdom that I have acquired by working 

with learning disabled children in this project. Good luck and may God 

bless your work! 

Paula J, Matti-Wand 

June, 1993 

 



Appendix B: Lesson Plans 1-14 

 



Lesson #1 

I am Valuable and Responsible. 

Objectives: 

1. To encourage participants to reflect on their value as individuals. 

2. To have the participants celebrate themselves. 

3. To examine areas of responsibility in their lives. 

4. To choose one way that each person will be more responsible. 

Materials Needed: 

Scrap paper for notes 
Finger paint and paper 
Paint sticks for stirring 
Markers 
Bible 
Large Note Cards 

Lesson Development: 

jective 1: To encour ici refl n their val 
individuals. 

a. Welcome the students into the classroom and take time to explain why 
the students will be coming to the special sessions. 

. Invite the students to close their eyes and think of three words that 
describe themselves. 

. Ask the students if they know what the word, "valuable" means. Have 
the students name something that is valuable to them. 

. God values each of us. Discuss with the students if they see this as true. 

. Share Isaiah 43: 4 with the students and affirm their value to each other 
and to God. 

jective 2. To have th rticipants celebr hemselves, 

a. To review and emphasize the value that God has for every person, have 
the students paint a picture that represents how they are valued and/or 
what they value.  



b. Have the students share the meaning of their pictures with each other. 

1 xamine ar fr nsibility in their li 

. After the painting area is cleaned, have the students return to the 
discussion area. 

. Have the children make a list of all of the responsibilities in their lives. 
(Depending on the learning capability of the group, more direction may 
be necessary to facilitate discussion. For example: The discussion may 
have to start with what the children do first thing in the morning, then 
what do they have to do during the day at school, what happens when 
they return home, etc.) 

. Once the list has been made, allot the children time to role play how 
parents/teachers behave when responsibilities have been completed 
(Students are complimented, treats are given, etc.). Talk about why the 
students should remember to do their work? 

. Then, allot the children time to role play how parent/teachers behave 
when children do not complete their work. Talk about the consequences 
of not being responsible (being grounded, disappointed looks, etc.). 

jective 4. To choose one w hat each person will be more responsibl 

. Each child should choose a responsibility that he or she could improve. 

. Write each person's choice on a note card for the child to take home. In 
the week to come, the children should try to work harder at making sure 
the chosen responsibility is completed. 

. Before ending this session, review with the children what was presented 
and the key points you want the children to remember. 

Closing Prayer 

Invite the students to go to the prayer areas of the classroom. This area 
may include a small table with a candle, Bible, a plant, or any other 
religious symbols or banners. During prayer time, the students should 
listen to the prayer and respond when asked. 

For this lesson, begin by saying, "God, we thank you for this time 
together. We thank you for making each of us unique with gifts to share. 
Help us to be more responsible and to follow the directions others give us." 
(At this point have each person say what they are going to do to become 
more responsible.) Then say, "God, we ask you to be with each of us as we 
leave this place. Amen."  



Lesson #2 

The people in my life: a lesson in relationships. 

Objectives: 
1. To encourage the students to recognize how many relationships exist in 

their lives. 

. To bring the students to realize that all of our relationships are vital to 

being human. 

. To role play how people feel when they are separated from one another. 

. To use singing as a form of prayer in giving thanks for all the people in 

our lives. 

Materials Needed: 

Newsprint 
Markers or Pencils 
Masking Tape 

Lesson Development: 

Objective 1. To encourage the students to recognize how many 
relationships exist in their lives. 

. Using a large piece of paper or newsprint, have the children list the 
people they interact with every week. 

. To make this list longer, prompting and spelling help may be necessary. 

This list should include family, friends, teachers, church members, etc. 

. Make the distinction between relationships that are very close (family) 
and those that are not as close (police officers, some classmates). 

. Take the list and hang it in the prayer area for this lesson's closing 
prayer. 

Objective 2. To bring the students to realize that all of our relationships are 
vital to being human.  



. Have the children close their eyes and sit quietly in their desks or on the 
floor. 

. Verbally guide the children through a typical day of their life. The 
difference in this day, however, is that the children cannot talk to 
anyone or receive any help from anyone. 

. Elicit feelings of the children of what they thought life would be like 
without relationships. 

. Emphasize that it is important for humans to interact and have close 
relationships. 

1 le plav h le feel when th from on 
another, 

. Introduce the thought that humans need to be with other people. 

. Have the students spend three minutes apart from one another. If there 
are many rooms to your facility, have them go into different rooms, but 
only to sit. They are not to talk, touch anything, or move around. 

. After three minutes, bring the group back together and discuss how it 
felt to be separated from the group and be silent. 

jective 4, To gi hanks for all th le in our li 

. Have the group gather at the room's prayer area. 

. Begin with the Sign of the Cross. 

. Share with the group: "We have spent this (morning, afternoon, 
evening) talking about people in our lives and how much we need each 
other. Let us take some time now to thank God for giving us the special 
people in our lives." 

. Read the Scripture story "The Garden of Eden" from The Children’ 
Bible, pg. 16-18, or any other children's version of the creation of woman 
and companionship. 

. Proceed with a litany of the names the children came up with, repeating 
the response, "Thank you God", after each name. 

. End by saying, "We thank you, God, for giving us people who care about 
us, and we pray that you will help us love all the people we will meet in 
our lives. Amen." Finish with the Sign of the Cross.  



Lesson #3 

Sometimes I hurt others. 

Objectives: 
1. To help the students identify instances in which they have caused injury 

to another person. 

. To use puppets to re-create dialogue between two people who are hurting 

each other. 

3. To help the children recognize those they have recently hurt. 

4. To lead the children through a prayer service. 

Materials Needed: 

Puppet 
List of important people from the previous lesson 
"Love One Another", by Jay Beech, 1991 Augsburg Fortress Vacation Bible 

School Series: Together in Jesus' Name, or another appropriate song 
Cassette player 
Song sheets if desired 

Lesson Development: 

Objective 1. To help the students identify instances in which they have 
injur nother person 

a. Begin a dialogue with the students by reviewing with them the list of 
people that they made in the previous lesson. 

b. Ask the students if they always get along with everyone they are around. 
Why or why not? 

c. Allow the students to share a story of a time when they were responsible 
for hurting someone. (If they have difficulty identifying their 
responsibility in a conflict, have them try naming a person who is no 
longer their friend and ask what happened to end their relationship.) 

jective 2. T et re-create dial n two people wh 
are hurting each other, 

a. Using a hand puppet, create a story about this character and his/her 
relationship with another person.  



. This puppet has hurt someone and is no longer friends. The puppet is 
hurting because he/she misses having the friend around. 

. The puppet's pain causes him/her to seek options on repairing the 
relationship or to learn a big lesson on how to treat others. 

. Encourage the students to talk with the puppet and suggest solutions for 
the problem. 

i To help the children r ize th hey h recently h 

. Tell the children to shut their eyes for a moment. 

. Say something like this to the children: "I want you to picture a friend or 
someone in your family who has been mad at you because you did 
something to them. (Pause) Do you remember what you did to that 
person? (Pause) How do you think that person feels about what you 
did?" 

. Ask the children to open their eyes. If they want to discuss what they 
saw or felt, allow them to do so. Otherwise, move on to the prayer 
service. 

jective 4, Tol he children through a praver se 

a. Begin the prayer in the room's prayer area. 

b. Teach the children "Love One Another" or any other children's song that 
deals with relationships and how to treat others. 

c. Pray with them: "Lord, we know you have given us many people in our 
lives, and we are thankful. We also know that sometimes we hurt other 
people. Help us to learn how to treat other people so that we will be 
happy. Amen." 

 



Lesson #4 

Sometimes people hurt me. 

Objectives: 

1. To discuss how people can hurt us through teasing and making fun of 

our differences. 

. To help the students understand why people are cruel to people who are 

different than they are. 

. To encourage the students to develop responses to others’ criticism or 

teasing. 

4. To guide the students to forgive those who hurt them. 

Materials Needed: 

Puppet 

Lesson Development: 

jective 1. To di how people can hu hrough teasing an 
making fun of our differences. 

Using a puppet, have the students describe situations in which they 
were ridiculed. If you are not comfortable using puppet dialogue, then 
find a story that illustrates someone being teased because they are 
different than others. 

bijective 2. To help the students understand wh le are cruel to 
who are different than they are. 

. If the students can verbalize their feelings, try to have the students talk 
about the people who hurt them. (The students may or may not 
understand why their disabilities are targets for teasing.) 

. Explain to the students how children (or any human) make fun of others 
when they are uncomfortable with those different from themselves. 

biecti . To allow the students to develop respons thers' criticism 
r in 

a. Depending on the learning ability of the students, this objective may be 
difficult to accomplish because they may not understand cause and 
effect relationships. However, it is important for the students to go 
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through the process of figuring out how they respond when they are 
hurt. 

. Explain to the students that our reactions to people's insults should not 
be violent or additional teasing. 

. Students must also be encouraged not to bottle up the anger or 
frustration they feel when they are the victims of verbal abuse. 

jective 4, T ide th n forgive th ho hurt them 

. Invite the children to close their eyes and sit quietly for a moment. 

. Ask the students to picture in their minds the last person who made fun 
of them or someone who hurt them. 

. Next, have the students remember how they felt angry or embarrassed 
because of what the other person had done to them. 

. Finally, encourage the students to reach out to the person they are 
thinking of and forgive that person. Explain to the students that it is not 
good to hold on to anger and that Jesus wants us to forgive those who 
hurt us. 

. Invite the students to open their eyes. The students may be encouraged 
to discuss how they felt during this exercise if they wish. 

Closing Prayer 

End this session with a prayer of forgiveness for those who have hurt us. 

 



Lesson #5 

Saying "I'm sorry". 

Objectives: 

1. To use song and sign language to teach the students about saying "I'm 
Sorry. 

2. To read the parable of the Prodigal Son/Forgiving Father, using it as an 

example of someone asking for forgiveness and receiving it. 

. To discuss the importance of knowing the difference between right and 

wrong and seeking forgiveness. 

. To pray with the children for the strength to say "I'm sorry” when it is 

appropriate. 

Materials Needed: 

Song sheets if desired. 
Sign Language resource book 
Children's Lectionary or Bible 
Handout #1 

Lesson Development: 

Objective 1. To use song and sign language to teach the students about 
saying "I'm sorry". 

a. Teach the song, "Open My Eyes" by Jesse Manibusan, Oregon Catholic 
Press Publications, 1988, which emphasizes our being sorry for the 
things we have done wrong. 

b. When the students are familiar with the refrain or whole song (Often I 
will sing the verses and have the children sing the refrain.), teach them 
the words in sign language. If you are not familiar with American Sign 
Language, consult the deaf education resource person at the public 
school or use The Joy of Signing, Springfield, MO: Gospel Publishing 
House, 3rd ed., 1990. 

jective 2. Tor h rable of the Prodigal rgiving Father, usin 

1 n example of someon king for forgiven nd receiving i 

a. Using a children's lectionary or Bible will make it easier for the students 
to understand this parable.  



b. Stop occasionally and ask the student's input on the story or have them 
describe what is happening in the story. 

1 To di he im f knowing the differen 
right an rong and seeking forgiveness. 

. Include the following points in your discussion: 
Asking forgiveness may not be easy. 
There is a great feeling when relationships are fixed and we are able to 
be friends again. 
Asking forgiveness means admitting that we did something wrong and 
that we are not perfect. 

b. Relate the parable to the students' lives. When have they been forgiven? 
What did being forgiven feel like? Has anyone ever celebrated a 
friendship being reconciled? 

bijective 4. To pray with the children for the strength ay "I'm sorry" 
when it is appropriate. 

a. Help the children begin working on an Act of Contrition, explaining that 
this prayer will be used when we are asking God and the Church for 
forgiveness. 

b. A sample Act of Contrition is given on Handout #1. 

 



Lesson #6 

Jesus is our model of love and forgiveness. 

Objectives: 

1. To present Jesus as a forgiving and loving person who we should 

imitate. 

2. To illustrate how Jesus wants believers to love and forgive one another. 

3. To create a collage that expresses the diversity of God's people. 

Materials Needed: 

Flannel-board characters, video, or children's Bible for the Zacchaeus story 
Posterboard 
Glue 
Scissors 
Variety of magazines 

Lesson Development: 

ive 1. To present Jesus as a forgiving and lovin 

should imitate. 

a. Begin this session by introducing Jesus as a teacher who helps us learn 
how to live. 

b. Question the students about their teachers and how their teachers help 
them. 

bijective 2. To reinforce how Jesus wants believer love and forgive on 
another. 

. Share the story of Zacchaeus the tax collector using flannel-board 
characters, video, or a children's Bible. 

. Allow the students a chance to retell the story in their own words. Make 
sure that the students notice how Jesus responds to Zacchaeus. 

. Explanations may be needed for the role of a tax collector and how tax 
collectors treated people in Jesus’ time. 

. Identify people in our country who we could reach out to as Jesus 
reached out to Zacchaeus.  



1 To cr llage that expr he diversity of 1 

. Provide the students with posterboard, glue, scissors, and magazines. 
To give the students a variety of cultures, the facilitator will want to 
provide resources that do not focus exclusively on white, middle class 
people. 

. Remind the students of the message Jesus gave in the Zacchaeus story 
and how humans should reach out to others. 

. Have the students include pictures, words, or stories concerning how we 
should love even those we are taught we should hate. 

d. Give the students an opportunity to explain the pictures they chose. 

Closing Prayer 

To give thanks to God for sending Jesus to us, sing "Celtic Alleluia”, 
verses 1 and 3, by Fintan O'Carroll and Christopher Walker, Oregon 
Catholic Press, 1985, as today's prayer. 

 



Lesson #7 

"Love your neighbor as yourself." 

Objectives: 

1. To identify who neighbors are. 

2. To use Scripture stories as examples of neighborly conduct. 

3. To role play how the injured person in the Good Samaritan story felt as 

he needed help. 

Materials Needed: 

Drawing paper 
Markers, finger paints, or crayons 
Children's lectionary or Bible 
Handout #2 
Scissors 
Yarn, any color 
One, 2-liter soda bottle per child 
Glue 
Hole puncher 

Lesson Development: 

Objective 1. To identify who neighbors are. 

a. Have the children draw a picture of their neighbors using crayons, 
markers, or finger paint. 

b. Try to establish a definition of a neighbor using their drawings. 

bijective 2. T criptur ri xamples of neighborly condu 

a. Share Mark 12: 28-34 with the students. 

b. Allow the students to assemble the "Love One Another" windsock. (See 
Handout #2) 

c. Share the Good Samaritan story with the children, Luke 10: 30-37. 

1 To role play h he injur rson in the Goo maritan 
story felt as he needed help. 

a. Allow the students an opportunity to re-enact the Good Samaritan story. 
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f. Discuss what needed to be done for the injured person and why we called 
to be Good Samaritans. 

Closing Prayer: 

a. Sing "Love One Another" or another appropriate song with the children. 

b. Have the students create petition prayers for those who are hurting and 
need help. 

. End with a prayer of thanksgiving for the gifts God has given us so that 
we can help people. 

 



Lesson #8 

God gives us laws: 
an extended session on the 10 Commandments. 

Objectives: 
1. To establish the importance of laws using sports or traffic laws as 

examples. 

2. To explain that God has also given us laws to help guide our lives. 

3. To examine each commandment at the children's level. 

4. To reinforce the commandments’ meaning by playing a game. 

Materials Needed: 

Posterboard or large note cards 
Rubber cement 

Lesson Development: 

**Note**: This lesson is designed to be longer than the others in this 
program. It would be ideal to have this session on a Saturday or a 
holiday so that the children are alert, and there is plenty of time to take 
breaks. During the break time, the children should be allowed to use the 
restroom. Low sugar snacks or drinks would be a good idea. 

Objective 1. To establish the purpose of laws using sports or traffic laws as 
examples. 

. Begin by having the children talk about the sports they participate in. 

. Enter into a conversation of how they were taught to play the sport. The 
students should recognize that they were given a uniform to identify 
themselves as a team first, and then they were taught the rules and 
techniques of the sport. 

. If the children in this class do not participate in sports, then try the 
same conversation using learning how to drive as an example. The 
beginning driver is first given permission to drive (permit), and then 
gets behind the wheel and obeys traffic signals. 

bijective 2. To explain that God has also given us laws to hel ide our 
lives,  



. Continue the conversation, but direct them toward God's laws and how 
they shape our lives. 

. We were given our "Christian team uniform" when we were baptized. 
Our parents wanted us to live Christian lives so we were brought to the 
church to be recognized by the other Christians. (I brought my white 
garment that I received from the parish in which I was baptized.) 

. Once children are baptized, it is important to learn how God wants us to 
behave and live. 

. Ask the children if they can think of good rules for being a Christian. 
Write their responses on a large sheet of paper. 

BREAK 

bijecti To examine each commandmen he children's level 

In this conversation, the commandments will be broken into three groups: 
--Commandments that deal with our relationship with God. 
--Commandments that deal with our actions. 
--Commandments that deal with how to treat others. 

. Fir : mmandments th 1 with 
--There is only one God. We are to love and worship God. (#1) 
--We should not say the Lord's name angrily. (#2) 
--We worship God by going to Mass and resting on Sunday. (#3) 

: n : mmandments th 1 with our action 

--Do not kill. (#5) 
--Do not steal. Do not keep things that are not yours without permission. 

(#7 & #10) 
--Tell the truth. Do not lie. Be trustworthy. (#8) 

« Thir oup: mmandments tha 1 with how reat others. 
--Respect your parents and those who take care of you. (#4) 
--Be loyal to others. Love yourself. Honor the commitments you have 
made and those that others have made. (#6 & #9) 

jective 4. To reinforce th mmandments' meanin layin 

a. Create flash cards for each students to take home to review each 
commandment. On one side print the commandment. On the other 
side, print a description of the commandment. 

b. See Handout #3 for examples of flash cards. 

c. Practice using the flashcards with the students as a memory game. 
Send the flashcards home with the students.  



Closing Prayer: 

End this session by praising God in prayer. Do not eliminate prayer 
because this has been a long session. Instead, choose a simple prayer, 
such as reciting the Our Father as a group in the prayer area. 

 



Lesson #9 

Beatitudes: How to be happy. 
(an adaptation from Seasons of Grace). 

Objectives: 

1. To help the students understand the beatitudes through life experiences. 

2. To further reinforce the message of happiness in the kingdom through 

singing and sign language. 

. To create a take-home booklet that illustrates the attitudes for the 

students. 

Materials Needed: 
Newsprint and markers 
Blank booklets 
Magazine pictures if desired 
Song and sign language resources 

Lesson Development: 

Objective 1. To help the students understand th itudes through lifi 
experiences. 

a. Remind the students of the commandments that we learned in the last 

‘session. Have the sheets for the commandments and the Great 
Commandment on the wall. 

Add another sheet of newsprint to the ones already posted. Label this 
sheet, "You will be happy if. . ." 

Invite the students to complete the statement. Record all answers on the 
paper. 

Discuss which items come from television or advertisements (Being 
rich, thin, driving a certain car, etc.) Have copies of advertisements to 
help initiate the discussion. 

Go back to the list and see how many cost money. Put a "$" next to those. 
See how many may or may not really make you happy. Put a question 
mark next to those. How many involve just yourself? Put a "1" in front 
of those. How many include other people? Put a "2+" near those. 

b. Introduce each beatitude on the newsprint before the presentations by 
writing it on the newsprint. The students should listen to the 

42  



presentations and decide which characters were living the beatitude. 
Tell the students that the beatitudes are attitudes for living and that 
Jesus gave them to us. 

1..Y ILL BE HAPPY IF YOU ARE GENE 

(NOTE: For the following situations, I invited high school students to 
prepare each character as a presentation. The students then voted after 
each character's introduction whether or not the students believed the 
character lived the beatitude.) 

Characters: 
1. Sharon keeps all the money from her paycheck to buy things for 
herself. If anyone asks for money, she says no. 
2. Bethany likes to share some of her paycheck with her friends. She 
also donates to her church and to some charities. 
3. Michael has to be told to do everything around the house. Instead of 
doing his chores, he sits in front of the television or listens to music. 
4. Peter often helps with dishes, even when it is not his turn. If 
someone in the house asks for help, Peter is there. He also visits an 
elderly man once a week. 

SY ILL BE HAPPY IF YOU ARE GENTLE 

Characters: 
1. Billy is very rough with people and things. He slams the door and 
plops down on the sofa. He clanks dishes and pushes past people when 
he is in a hurry. 
2. Thomas is careful with things. He handles dishes gently and closes 
the door quietly. If he accidentally bumps into someone, he excuses 
himself. 
3. Carol has a loud voice. She criticizes and complains. When she 
cannot have her way, she pouts. 
4. Audrey speaks in a soft voice. She knows she can get too loud so she 
is careful. She tries to say only kind things about people. 

YOU WILL BE HAPPY IF YOU DO WHAT IS RIGHT 

Characters: 
1. John and Sue are in the store. John sees Sue put a pack of gum in 
her purse. John pretends nothing happened and does not say anything. 
2. Fred and Vickie are shopping. Vickie sees Fred put a candy bar in 
his pocket. She tells him that it is not right and that he should not steal. 
He puts the candy bar back. 
3. The alarm rings on Sunday morning. Rachel is tired, so she 
pretends she is sick. Rachel misses church. 
4. Andy is tired when he hears the alarm on Sunday, but he knows it is 
important to go to church. He crawls out of bed.  



L BE HAPPY IF YOU ARE A PEACEMAKE 

Characters: 
1. Maureen does not like Pat. Every opportunity she gets, she pokes fun 
at her or bumps into her on purpose. 
2. Eric does not like David very much, but he thinks it may be because he 
does not know him very well. He tries to spend time with him and 
listens when David talks. 
3. Someone called Andrea a name as she walked down the street. She 
was mad and hurt so she yelled names back. 
4. Some kids made fun of Brad today. He just kept walking instead of 
saying anything to them. 

ILL BE HAPPY IF Y E DT THE 

Characters: 
1. Rosalie knows that the neighbors next door are old and would like 
some company and help, but she is too busy to stop to see them. 
2. Alice lives in the same house with Rosalie. She visits the neighbors 
about once a week and brings them flowers from the garden or a card 
she has made. 
3. When Stan goes to work, he minds his own business. He does not 
smile or talk with his co-workers. 
4. Ted does his work well, but he takes time to ask his co-workers how 
they are and to help them out when they need it. 

c. Add the final part of the beatitudes to the bottom of the newsprint. Write, 
"If you do all these things, you will see God. You will be called a child of 
God." 

. Compare the two lists that have been made. Jesus' list does not cost 
money, each one will make you happy, and they include other people. 

Objective 2. To further reinforce the message of happiness in the kingdom 
through singing and sign language. 

a. To give the students a break, teach them "I am happy." and "I am God's 
child." in sign language. 

~b. Also practice "If You're Happy and You Know It" to sing for prayer 
today. 

jecti To create a take-home booklet that illustrates the attitudes for 
the students. 

a. Give each student a booklet of plain paper with six pages and a cover. 
On the cover, print, "Attitudes For Being Happy". If the students print 
well, they should do the lettering.  



b. Each of the pages in the booklet should be labeled with one beatitude. 
Encourage the students to decorate each page as he or she wishes. They 
may draw a picture of one of the characters they chose, use magazines 
pictures, or paste in a picture you provide for them. This project will 
take awhile and may be completed at home if time runs out. 

Closing Prayer 

Gather the students in the prayer area of the classroom. Tell the 
students that we come together to thank Jesus for beatitudes that will 
help us be happy. 

Invite each of the students to pray, "Jesus we thank you for helping us 
become generous, gentle, righteous, peacemaking, and kind". End this 
prayer time with the song and sign language that the students learned 
today. 

 



Lesson #10 

Matthew 25: 31-46. 

Objectives: 
1. To examine photographs that depict people living the message of this 

Gospel passage. 

. To encourage the children to discuss the guidelines and blessings 

described in this Gospel passage. 

. To take the students to the food pantry and deliver the parish's food 

collection to emphasize the importance of helping one's neighbor. 

Materials Needed: 

Children's Bible or Lectionary 
Newsprint 
Markers 
Photographs cut out from magazines 
Heavy stock paper or posterboard 
Rubber cement or glue 
Appointment with local food pantry, soup kitchen, or clothing store for the 

poor 

Lesson Development: 

Objective 1. To examine photographs that depict people living the message 
of this Gospel passage. 

. Before this session, collect photos from magazines that show people 
serving others. Peace and justice magazines are good sources that give 
a wide variety of cultures and races. 

. Mount these pictures on heavy stock paper or posterboard. 

. Have the students look at each photograph and comment on what is 
happening with the people. 

Objective 2. To encourage the children to discuss the guidelines and 
lessin ri in thi 1 

a. Add another sheet of newsprint to the collection that has accumulated in 
the classroom. Label this one, "Matthew 25".  



b. Make a list of what the students observed happening in the pictures. 

c. Read Matthew 25: 31-46. 

d. Allow the students time to respond to the reading and what they saw in 
the pictures. 

1 T h n h n n liver th rish' 
fi llection mphasize the importan f helping one's neighbor 

. Depending on the size of the group and the programs available in your 
area, plan a field trip to a food pantry, soup kitchen, or clothing store for 
the poor. 

b. Discuss with the students ahead of time the purpose of the organization 
and where donations come from. 

c. If your parish has a regular food collection, the students could deliver 
the donations. 

Closing Prayer 

Depending on the time allotted for this session, either pray a prayer of 
thanksgiving for the opportunity to help others or encourage the 
students to take time to think and pray about what they saw and did 
today. 

 



Lesson #11 

Becoming better people. 

Objectives: 

1. To review with the children that they are loved by God. 

2. To discuss how we show that we love others. 

3. To use the story of Zacchaeus the tax collector as an example of someone 

who changed his life to do better. 

. To make an "I Can Do Better" poster illustrating changes that can be 

made in each person's life. 

Materials Needed: 

Children's Bible or Lectionary 
Large sheets of paper or half sheets of posterboard 
Markers, crayons, or paints 

Lesson Development: 

bijective 1. To revi ith the children that they are l b 

. With all the posters still displayed on the walls of the classroom, ask the 
students to remember that this program began with our discussion of 
being loved by God. 

. Next, the students should recall that they have spent several lessons on 
learning how God wants us to live by studying the commandments and 
beatitudes and Bible stories. 

. Ask the students how easy it is to act as God wants us to. Have the 
students list what is difficult for them to do. 

jective 2. To di how how th love other 

. Remind the students that in our time together we have discussed how 
the students should treat others and they should try to respect the people 
around them. There are many ways that the students can show others 
that they care. There are special ways of showing love to those in our 
lives who are very close to us. 

. Invite the students to explain one way that they show in which they care 
about another person. Have the students make the distinction between  



expressing love for someone they love very much and showing kindness 
to someone that they do not know as well. 

c. Remind the students that in God's eyes, everyone deserves to be loved 
and respected. As the students meet people, they need to treat others 
with the same love and compassion that God offers us. 

Objective 3. To use the story of Zacchaeus th 2 tax collector as an example of 
meone who chan hig lif 

. Read the story of Zacchaeus the tax collector, Luke 19: 1-11. 

. Remind the students of the job of a tax collector in Jesus' time and what 
other people thought of Zacchaeus. 

. Ask the students why Jesus went to Zacchaeus' house instead of a 
disciple's house. Explain that Jesus knew that Zacchaeus wanted to 
change the way he lived his life, and that Jesus spent time with all kinds 
of people helping them follow God's law and learn of God's love. 

4. To make an "I Can Do B r' r illustrating chan h 
n made in each person's lifi 

. Invite the students to identify one change that they would like to make in 
their lives that would make them a better person. Make sure that their 
choices are realistic and attainable. 

. Then ask the students to think about how difficult this change would be 
and if they would be committed to making this change. 

. Invite the students to create a poster identifying one change the students 
want to make in their lives. Label the posters, "I Can Do Better". 

. Send the posters home to remind them of their commitment to becoming 
a better follower of Jesus. 

Closing Prayer 

For this lesson, have the students bring their posters to the prayer area 
of the classroom. After each student has explained the change he or she 
would like to make, invite the students to spend a few minutes in silence 
praying about the change they would like to make. End the prayer time 
with "Turn to Me" by John Foley, S.J., New Dawn Music, 1975, or any 
other appropriate song that speaks of conversion.  



Lesson #12 

There are choices to be made. 

Objectives: 
1. To create a list of choices that the students have to make every day. 

2. To examine the rules that guide the choices made by the students. 

3. To review rules that make choices difficult (those rules that require 

personal judgement before action). 

4. To review how the Great Commandment guides our decision making. 

Materials Needed: 

Paper and pencils for the students if desired 

Lesson Development: 

jective 1, To crea list of choi h nts have to make ev 

day. 

. Begin a dialogue with the students by having them estimate how many 
choices they make in one day. 

. The students may need some help recognizing the times when they 
make choices. Assist the students by prompting them with different 
times during the day. (i.e., "What do you have to decide in the 
morning?": what clothes to wear, choosing whether or not to get out of 
bed.) 

c. Invite the students to record their answers on individual sheets of paper. 

Objective 2. To examine the rules that guide the choices made by the 

students. 

a. Using a couple of the students’ examples, encourage the students to 
explain why or how they make the choices they make. 

b. Point out that some of our choices are routine and do not take as much 
thought, therefore, becoming habits. Invite the students to give an 
example of an activity that would be considered habit. Some of our 
habits are good for us (such as brushing our teeth every day). However, 
some of our habits are bad for us (such as smoking). Because our habits 
take place without much thought, it is necessary to re-examine our  



habits occasionally to help us recognize the habits we should keep and 
change the ones that are bad. 

d. We have decisions to make in our lives that are not habit and are not 
always easy to make. To help us make the more difficult decisions, we 
need to use the commandments and the beatitudes to help guide our 
way. 

1 lew r hat make choi ifficult (th r h 

Tr i nal ji men for ion 

. Choose a situation in which making the choice between good and bad is 
difficult. 

. Good examples for this exercise could be: 
How can you be a peacemaker in a violent world? 
If killing is wrong, why do people kill each other in wars? 
My best friend is in trouble and if I tell the truth, I may lose my best 
friend. 

(These examples came from the third grade class. If there is a question 
from your class, use the question as a teachable moment.) 

. Explain that in some situations we will face, it will not be easy to 
determine what is right and what is wrong. There may be several 
options for us to take, and we have to choose which one is best for us. We 
must understand that the choices we make are unique and can 
ultimately only be made by us. Once the decision has been made, we are 
the ones who have to face the consequences of the decision. 

bjective 4. To review how the Great Commandmen ides our 
making, 

a. On a large sheet of paper have written, "You shall love the Lord, your 
God, with all your heart and You shall love your neighbor as yourself" 
(taken from Mt. 22: 35-39). Jesus gave us this statement as a summary 
of all of the commandments and laws and asked us to follow this 
statement. 

b. Review with the students that in this course, we have discussed loving 
God, loving ourselves, and loving our neighbor. 

c. When we make choices, our goal is to make the best choice so that this 
commandment is followed. If our choices hurt God, hurt our neighbors, 
or hurt ourselves, then we should re-think our choices.  



Closing Prayer 

The prayer to end this session needs to be developed to focus on the needs 
of your unique group. If your students have difficulty making decisions, 
then that should be part of your prayer. If the students are excited about 
the good choices they have made, then that should be part of your prayer. 
It is important that the students hear their concerns as part of this 
prayer. The students could take some leadership roles in this prayer if 
they are comfortable with it and are prepared. 

 



Lesson #13 

Celebrating the Sacrament of Reconciliation: 
God's gift to the Church. 

Objectives: 

1. To explain how the Sacrament of Reconciliation is a celebration for the 

person and the Church. 

. To answer the students’ questions concerning Reconciliation, i.e. "How 

often do we go?", or, "What do we say to Father?" 

. To assure the students by role-playing the celebration of Reconciliation. 

. To give the children an opportunity to spend time with the priest before 

the celebration of Reconciliation. 

. To tour the Reconciliation room with a priest and have him explain the 

facilities. 

Materials Needed: 
Two chairs 
Bible and candle 
One priest 
"A Child's First Penance" video 

***Note*** 

Before this session, it is very important for the catechist to meet with the 
priest to update him on the children's progress. If this priest has never 
met with learning disabled children, explanations of their abilities and 
behaviors will be helpful to the priest. This is not a session to be rushed. 
It is very important that the children feel that they are a valuable part of 
the faith community. Also ask the priest if he would end the session 
with a prayer. 

Lesson Development: 

bijective 1. To explain how th rament of nciliation i lebration 
for the person and the Church. 

a. For this part of the lesson, I used the video, "A Child's First Penance", 
by Liguori Publications. Fr. Joseph Kemp gives an excellent 
explanation of the sacrament and why the church celebrates our asking 
God for forgiveness.  



. After the video, ask the students to explain what they saw in the video. 
Retell the examples that Fr. Joe gives of when we should celebrate the 
sacrament. 

. Explain that the celebration of Reconciliation is not only a time for an 
individual, the priest, and God. Being forgiven is also important for the 
faith community. 

. When individuals are forgiven, the Church also celebrates because as 
people become closer to God and learn how to live as God wants us to 
live, the community becomes stronger in faith and to each other. If the 
Church does not celebrate people being loved and forgiven by God, we are 
not a close family who loves and cares about one another. 

jective 2. To answer th nts' ions concernin nciliation 
i.e. "How n 0?", or, "What do w Father?" 

. This time with the students is very important. Learning disabled 
children need the reassurance that they should speak from the heart 
and to allow the priest to help them if they forget the formal ritual. 

. Repetition will be necessary. If the students seem to focus on a 
particular question, it may be necessary to re-teach a concept. 

role-playing th lebration of 1 Tr 

Reconciliation, 

. Arrange an area of the room to resemble a Reconciliation room. This 
will include two chairs that face one another and a small table with a 
Bible and a candle. 

. Ask for a volunteer to be the person seeking Reconciliation. The 
catechist or a mentor that has been prepared ahead of time should play 
the role of the priest. 

. Invite the student to pretend that he or she is celebrating the Sacrament 
of Reconciliation. 

. Stop the role playing if anything needs to be discussed or if the student 
forgets what comes next. 

. Invite another volunteer to role play. If the group is small, all of them 
may want to practice. However, do not force anyone to role play. 

bjective 4. To give the children an rtuni nd time with th 
riest before the celebration of Reconciliation 

a. This is a very informal time. The priest may ask the students what 
happens during Reconciliation and what his role is in the celebration.  



. The priest may give a personal story about his first Reconciliation or a 
time when he felt God's love. 

. Invite the priest to review the order of the rite with the children and to 
reassure them that he will help them through the celebration. 

Objective 5. To tour the Reconciliation room with a priest and have him 
explain the facilities. 

. Once the students’ questions about the rite have been answered, the 
priest should show the students where their Reconciliation will take 
place. 

. Again, completely answering the students’ questions is very important 
even if the question has already been answered. 

Closing Prayer 

It would be very appropriate for the priest to pray with the children 
before they leave. This could be a spontaneous prayer led by the priest. 
The children could also lead a song that they have learned during their 
preparation. If they plan to sing, make sure copies of the lyrics have 
been brought to church or can be found in the church's music 
resources. 

 



Lesson #14 

A Final Lesson: 
Breaking open the celebration of forgiveness. 

Objectives: 
1. To have the students recall the experience of celebrating the Sacrament 

of Reconciliation. 

. To allow the students to share their feelings about their celebration of 

Reconciliation. 

. To review the role that the Sacrament of Reconciliation will play in the 

students’ futures. 

. To celebrate as a class for the time they have spent together preparing for 

this sacrament. 

Materials Needed: 

Any party supplies you might need! 

Lesson Development: 

jective 1. Toh the students recall the experien f celebrating th 
Sacrament of Reconciliation. 

. Invite the students to close their eyes and recall their celebration of 
Reconciliation. 

. Ask the students, "Picture the Reconciliation room. . . Notice what was 
in the room: table with a Bible, two chairs, crucifix on the wall, etc. . . 
Now picture Fr. who is waiting for you. . ." 

. Now tell the students, "Remember how you celebrated Reconciliation. . 
What did you say to Fr.?. . . Feel his hands on your head as he said the 
prayer of absolution. . Now he is explaining your penance. . ." 

. Finally say to the students, "Now you are leaving the Reconciliation 
room. . . Remember what you did after the celebration. . .Did you stay in 
church and pray? . . . How did you feel?" 

jective 2. To all h n hare their feelin heir 
lebration of Reconciliation  



. After the guided meditation, invite the students to open their eyes. 

. Encourage the students to share their feelings about their celebration 
(i.e.: relieved, joyful, loved). Remember, they are expressing feelings, 
not what they told the priest. 

. If the students cannot express how they feel, ask them if they felt 
comfortable talking to the priest. Did they feel that God was present 
during the celebration? How did they know God was present? 

bijecti To review the role that th rament of onciliation will 
play in the students’ futures. 

. Explain to the students that it is important for them to celebrate 
Reconciliation as a regular part of their faith practices. 

. Encourage the students to celebrate Reconciliation during Advent and 
Lent to help them prepare for Christmas and Easter. 

. Also, encourage the students to talk to the priest whenever they need to, 
even for problems that are not necessarily sins, but to seek help in areas 
of faith. If there is a special procedure for contacting the parish priest, 
it should be explained to the students. 

bijective 4, To celebra 1 for the time they hav n ether 
preparing for this sacrament. 

. This is the last session for our students to be together. We ended our 
session by celebrating with the rest of their classmates by sharing cake 
and drinks. The students also received gifts from the parish for their 
study and celebration. 

Closing Prayer 

Since the class is ending its session with their classmates, the prayer 
should be with them also. We ended by having each student name one 
blessing they received from preparing for the Sacrament of 
Reconciliation. They had to be creative because they were not allowed to 
repeat a response. The prayer ended by singing "Glory and Praise to our 
God" by Dan Schutte, New Dawn Music, 1976. 

 



Appendix C: Handouts for Lessons 1-14 

 



Handout #1 For Lesson #5--"Saying I'm Sorry" 

A Prayer of Sorrow 

My God, I am very sorry 
for all my sins 

because they make you unhappy. 
I know that you love me, and, 

with your help, I will sin no more. Amen. 

 



Handout #2 For Lesson #7--"Love Your Neighbor" 

"Love Your Neighbor Windsock" 

Instructions: 

1. Using the dark, bottom portion of a plastic 2 liter soda bottle, create the base 
of the windsock by removing the clear top of the bottle. 

2. You will need to cut out the bottom of the bottle so that after it is removed, 
you have a plastic ring. (This is an adult job to be done ahead of time.) 

3. Clean the ring if necessary so it is not sticky. 

4. Next, have the children decorate the ring with scraps of cloth, ric-rac, 

buttons, or whatever happens to be available. In the decoration, glue a piece 

of paper that reads "Mark 12: 28-34". If you are gluing cloth, hot glue works 
very well. 

5. Now cut pieces of cloth or paper to make the tails of the windsock. You 
will need at least four to complete the project. Each tail should be at least 2" 
wide. Using a black marker, write one of the following on each of the four 
tails: 

Love God with all your heart. 
Love God with all your soul. 
Love God with all your strength. 
Love your neighbor as yourself. 

6. Staple the tails to one edge of the plastic ring so the tails encircle the ring. 

7. Once the tails are secure, punch four holes in the top of the plastic ring. 
The pattern for the holes should look like: 

X 

 



8. In each hole, tie a long piece of yarn, string, or fishing line. Bring the four 
pieces together and tie a knot in the top. Now the windsock may be placed on 
a nail and blow in the breeze! 

 



Handout #3 For Lesson #8--"The Ten Commandments" 

Ten Commandments Flashcards 

Using heavy card stock or posterboard, cut eight cards that measure between 
3" x 5" and 5" x 7". On the cards, have the children secure the commandment 
on the front of the cards and the explanation on back of the card. Below, the 
commandment is listed first, then the children's explanation. (Your children 
could come up with their own definitions for each commandment. The ones 
listed are explanations of the author's group.) 

There is only one God. 

We are to love and 
worship God. 

Do not use God's name in anger.  



God's name is holy and is for 
blessing. 

Honor God. 

We worship God by going to 
Mass and resting on Sunday. 

Respect your parents. 

Listen to those who take care of 
you and listen to their advice. 

Do not kill.  



All life is made by God and 
should be taken care of. 

Be loyal to others. 

Honor the commitments you 
have made and those that 
others have made. 

Do not steal. 

Do not keep things that are not 
yours without permission. Do 
not take things without paying 
for them.  



8 Tell the truth. 

Do not lie. Be trustworthy. 
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