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Foreword 

An early Christian mystic once responded to a question his disciples inquired of 

him as he was preparing to leave for an extended solitary retreat in the desert. 

“Whence shall we say you've gone if they ask for you in the marketplace,” they 

questioned him. He responded, “Tell them that | have gone out on an adventure of 

love.” As our Campus Ministry class began last school year, | think we all could have 

used this mystic’s response if they had asked us where we were going. We were 

going on an adventure of love, striking out in new territory, having a plan but not quite 

knowing where we would end up, taking incredible risks along the way. | do not wish 

to be overdramatic here, but | think that those ten students had a good deal of courage 

to take this class. And so before | proceed any further | acknowledge them and 

express my deepest gratitude for their willingness to risk and grow. | extend to them a 

big Chamorro thank-you: “Dankalo na si Yuus Ma’ase!” 

| have divided up this presentation into four sections. Section one presents the 

original proposal as submitted at the beginning of the 1991-92 school year; section 

two reflects on some of the major theological and pastoral themes which occurred 

throughout the year; section three evaluates the specific goals and programs of the 

class; and section four is a brief, final comment on the project.  



Section I: Project Proposal for 1991-92 School Year 

|. Identification of a Pastoral Problem 

Typical of many Catholic schools grappling with religious education, the 

Academy of Our Lady of Guam has had its swings on the curricular pendulum. In this 

my fourth year in the theology department, we have moved from an experiential 

based, "let's-share-our-feelings" methodology to a more academic-based "read-the- 

text-and-be-tested" methodology. The end results of either approach have much to be 

desired. In the first case, students are in touch with their feelings about God and the 

church but are religious illiterates; in the second case, they know the content of the 

Catholic faith but such knowledge has no personal significance for them. Since the 

latter are the kind of students with whom | now work, | would like to spell out some of 

the strengths and weaknesses of the academic approach to religious education. | will 

then discuss briefly the cultural dimensions at work in this context, and finally, | will 

state the significance of this concern for pastoral theology. 

Being trained in an academic model, | find it very easy to leave students' 

experience out in doing theology. | especially feel compelled to follow my very 

academic course outline since | have just eighteen weeks to cover two thousand years 

of church history. | have a great interest in and respect for our church's history and | 

am very convinced that students should know their religious heritage. In order to 

accomplish this goal, class time is almost devoted exclusively to lectures and 

discussions about church history. 

There are advantages to this approach. For one, students often do not take 

theology classes very seriously if these classes are simply occasions to color, draw 

and share feelings. Such theology classes are in the words of students, "easy A, blow- 

off courses.” Now when students enter our classes, they soon realize that theology is a  



subject that involves serious study. Hence, the students receive the message that 

theology is just as important at our school as Algebra or English. Along these lines, 

this approach also encourages students to take a rational, critical look at their faith. 

Students can easily fall into the trap of divorcing their minds from faith and thus 

becoming fundamentalist, agnostics or atheists. Students learn from this methodology 

that one can think about faith without losing faith. Finally, this approach gives students 

a solid foundation in theology. So often other approaches leave students with an 

amorphic faith; i.e., they have no sense of identity, nothing which they can claim as 

their own. 

Yet there are definite weaknesses to a strictly academic approach to religious 

education. First of all, this approach ignores individual levels of faith development. 

Some of my students are unevangelized. However, my syllabus does not take this into 

consideration, and thus the class is simply another course for which they study and 

take tests. For those who are evangelized, there are few opportunities in class to 

deepen their faith commitment outside the intellectual realm. Not much time is 

devoted to the development of the students’ relationship with God, nor the sharing of 

this relationship with others. Finally, this approach does not facilitate student 

leadership in the faith community nor does it promote service in and outside of ii 

school. 

| would now like to make a brief observation on the religious culture of the island. 

| do not have any statistics on how Catholic families on Guam view their faith, but after 

living on the island for three years, | do have some sense of it. Many Catholic families 

on Guam seem to have a devotional spirituality. Allow me to illustrate. | know of a 

family which over the years has become only nominally Catholic. Recently, the father 

of the family passed away and all of the children went every night to the traditional 

nine-day rosary. Most of them had not been to a mass or liturgical service in years, but 

they were all quite committed to this rosary. Families here have a great deal of fidelity  



to devotional practices (such as the rosaries, novenas and processions) but seem 

reluctant to express outwardly their faith outside of devotional practices. Last May, for 

example, there was a peace rally sponsored by the diocese. Of the 150,000 Catholics 

here, about 50 people attended the rally. | do not mean to imply here that families 

here are uncaring and unconcerned. However, often when it comes to matters of faith 

and action, there is silence and inaction. Why? 

Up to thirty years ago, sex was the taboo subject; but the advent and passing of 

the 1960's broke the silence. Today, the taboo subject has become 

spirituality/religion. Not many are willing to publicly discuss their relationship with 

God. It is one thing to attend the nine-day rosary, and quite another to sit down as a 

family to discuss the meaning of death and what the rosary or faith has to do with it. 

My concern is that in the Western world, of which Guam has become a part, families 

squelch spirituality/religion by not discussing their faith in the home. Parents have 

privatized their faith and have left the religious and spiritual development of their 

children to the Church. Unfortunately, | think many Catholic schools have poorly 

managed this mission of the church. We have assumed too much when students walk 

into our classes; i.e., we have assumed that religious/spiritual development has 

already begun and taken root when it has not at all. 

Religious education is a concern for pastoral theology. Obviously, our youth are 

vital to the life and future of the church. The NCCB document, "To Teach As Jesus 

Did," challenges the Catholic school system: 

"Only in such a school can they experience learning and living fully 
integrated in the light of faith. The Catholic school strives to relate all 
human culture eventually to the news of salvation so that the life of faith 
will illumine the knowledge which students gradually gain of the world, of 
life, and of mankind’ (Christian Education, 8) ... Here, too instruction in 
religious truth and values is an integrated part of the school program. lt is 
not one more subject alongside the rest, but instead perceived and 
functions as the underlying reality in which the students’ experiences of 
learning and living achieve their coherence in the deepest meaning" 
(TTJD, no. 103).  



Religious education then ought to be a meeting ground for faith, truth and experience. 

If in our schools we are doing theology in such a manner which does not encourage 

and facilitate faith commitment, then our theology is in vain and we are sorely 

neglecting this evangelical mission of the church. 

Il. A Plan of Action 

The problem now is clear: how does one achieve a balance between an 

experiential-based and an academic-based methodology. Some would say that we 

should not even attempt to achieve such a balance. Rather, Catholic schools need to 

drop their graded religious curriculum and replace it with an RCIA model for 

catechesis. | think this is an interesting idea-- one that deserves further consideration-- 

but | think at this point it would be asking too much of our school's administration who 

are steeped in more traditional methods of school catechesis. Also, | am convinced of 

the value of the academic approach. Perhaps one solution might be to intersperse 

into the syllabus days devoted strictly to spiritual and communal development. Yet, | 

wonder if this is enough. After all, how much can one do in a forty-five minute {in 

period held every other week? It is also difficult to build leadership in the classroom-- 

leaders need outside experiences. Further, there are limited ways in which one can 

serve in the classroom. Again, service needs to happen outside of school. 

It is my conviction that the answer to this problem lies in our school's Campus 

Ministry Program. Our school's current model of Campus Ministry is as follows:  
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This model is based on faculty leadership and does have its strengths. However, the 

model promotes neither student leadership nor service. Another problem is that our 

school has a high turnover rate among faculty and so many programs begun in 

earnest one year are dropped the next year. 

| would like to see this model replaced with another as suggested by Keith 

Warrick in his book Campus Ministry (see Appendix I). Such a model is a fairly large 

undertaking and would obviously require a few years to build. Further, the current 

administration does not see the need for a full-time Coordinator of Campus Ministries 

which such a model would require. However the administration does see the need fc 

student-to-student ministry. We can at least begin to move toward the model. 

What | have proposed as a first step in the creation of this model is a Campus 

Ministry class which we will offer as an elective to seniors and which will give the 

students one credit in theology. The Campus Ministry class would have the following 

objectives: 

1. To communicate and proclaim the gospel message. 

2. To foster the students’ personal and spiritual growth. 

3. To help individuals realize their significance in relation to the 

school.  



4. To call upon members of the school community to share their 

gifts and talents, promoting student leadership and service. 

In order to achieve these objectives this year's (91-92 school year) class will engage 

in the following: 

1. Community work every Friday during class time. 

. Theological reflection on the service work. 

. Training for peer ministry. 

. Design and implement a Freshman Outreach program. 

. Plan and conduct school-wide retreats and prayer services. 

. Explore different prayer methods. 

. Values discussions. 

. Personal faith sharing. 

I am beginning this project with a very small group--ten--who will determine the 

success of the plan. If the idea works, the class could in the future be offered at 

different times in the school day so that more students could take the course. 

| believe this Campus Ministry class is one way of working toward a balance 

between the experiential and academic methodologies. By the time students hav. 

reached their senior year they have studied all of the academic theological content the 

school offers, save the course in marriage and death (subjects which the Campus 

Ministry class will briefly discuss in the second semester). Therefore, we have not 

betrayed the academics. We have also created an opportunity for students to delve 

more into diverse faith experiences, and to synthesize and put into practice the faith 

they have been thus far studying. Hopefully, what will emerge from this class and 

classes to follow are students who know their faith and are committed to it in their daily 

lives. 

Informal evaluations of the program will be constant. A more formal evaluation  



will take place at the end of the year with a standardized Campus Ministry form (see 

Appendix Il). In this the first year of the Campus Ministry class, the program will fall 

short in many areas of this standardized form. However, | believe this form will 

indicate the areas in which the program will need to grow. A teacher, the Theology 

Department chair, an administrator, students of the Campus Ministry class, and a few 

other students will answer the evaluation form. 

 



Section ll: A Reflection on the Theological and Pastoral Themes 

I. The problem of dichotomy between the secular and the sacred 

As stated in the proposal, one of the main objectives of this project was to 

attempt to balance academic and experiential faith development in our curriculum. At 

this point, | feel | need to clarify my own distinction between the terms “academic” and 

“experiential.” | define an academic approach as the traditional Western system of 

education in which educators distribute information through lectures and readings. 

Educators measure success in this system by evaluating how well students can recall 

the information. [If one does religious education in this fashion, one would, for 

example, lecture on the Yahwist and Elohist accounts of creation and then ask the 

students on a test to compare them. In this process, one does not ask the students to 

believe in the material or commit themselves to any change in their lifestyles. At least 

they are not graded on this. Hence, a student could theoretically be academically 

successful in a course, but could still have a lifestyle which may be contrary to the 

content of the religion course. 

An experiential approach to religious education is one in which the primary focus 

is on the development of the individual's personal spirituality. Here, there is little, if 

any, content distribution and formal academic evaluation. Rather, students spend 

class time writing theological poems, for example, or writing journal entries on 

particular Scriptural passages, or artistically expressing their spirituality. It is primarily 

concerned with isogesis rather than exegesis, and aims at a conversion of the heart 

(sometimes to the exclusion of the head). 

Again, | think both of these are important in doing theology. At my own particular 

school, we are good at the former, but sorely neglect the latter. In an attempt to 

balance our approach, the class’ primary focus was on the experiences of the  



students, assuming that enough of the academic work had already been 

accomplished. | would like to reflect for a moment on this attempt. 

What | found is that the students love to reflect on and discuss their experiences. 

How often did intense (and not-so-intense) discussions on the students’ lives divert the 

day’s lesson plan? Often! What | also found was that students were very good at 

describing experiences but had much more difficulty in articulating what these 

experiences meant in a larger theological context. | must add here that too often we 

simply never had the time or took the time to do this sort of reflection. And here is 

where | felt a bit uncomfortable. At times, | felt that the course was a good group 

therapy class which once in a while discussed God and spirituality. In a former 

mentality (which has not completely vanished), | might have said that this project was a 

failure because God was mentioned so rarely. At the end of the year, the students 

were not committed heart, mind and soul to the Catholic Church. | might have further 

said that the course belongs in the Social Science department, not the Theology 

department. | would have made these remarks because in the past | have 

dichotomized the profane from the sacred in a very black and white fashion. When | 

prayed, | went to church; when | worked, | went to my job. When | played, | went to a 

park. My prayer was not my work or play, and vice versa. In a theology class, you talk 

about God while in a psychology class or in counseling services, you talk about your 

personal problems. That was how | once thought. 

In Christology classes, we are taught that God became fully human. For myself, 

this dogma only has meaning when | ask the question, "Why did God do this?" To 

release us from the pains of Original Sin? To open the gates of heaven? So that 

Jesus could sacrifice himself on a cross to atone for our sins? All of these have been 

answers in traditional theology, but could it also be that God became human in the 

form of Jesus in order to show to humans what it means to be human? And therefore, 

what if our entire Campus Ministry class was dedicated to developing students into the 
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kind of humans God intended for them to be? Would we be straying away from the 

“sacred”? | do not think so. However, if we never discuss in class the image of 

humanity that God presents to us in the person of Jesus, | think we are no longer 

“doing theology.” Herein is my concern with the class. | simply do not think we talked 

enough about Jesus. Of course, they spent sophomore year discussing Christology, 

but | think we missed many opportunities to bridge what they knew about Jesus with 

what they were doing in the Campus Ministry class. 

The Campus Ministry students who graduated from the Academy this past year 

received a good foundational knowledge of the Catholic Church and its faith in the first 

three years of their schooling; and in the last year, the Campus Ministry class invited 

them to explore this faith on an experiential level, but only gave them a few 

opportunities to reflect theologically on these experiences. However, | think we made 

a step in the right direction. 

ll. The Kingdom of God 

The success of any endeavor which calls itself Catholic or Christian must 

ultimately be judged by that which was ultimate for Jesus, the kingdom of God. 

question then is, “Did this project help to realize the kingdom of God?” It is to this 

question | now direct attention. But first, | would like to briefly discuss the term 

“kingdom of God.” 

If | were to ask my students what their first association would be with the words 

“kingdom of God,” | am quite sure they would reply with the word, heaven; i.e., a place 

where they will go after death. And if | further asked them what the “reign of God” is, | 

am afraid | would get blank stares. Based upon my experiences, it is my impression 

that the average lay person does not see the reign of God as having any relationship 

to the present. | think we have seen too much suffering, pain and violence to believe 
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that the reign of God could possibly be here. Too, we have been infected with a 

Jansenistic spirit which keeps us from believing that goodness can be fleshed out in 

the material, bodily world. We take Jesus at his word when he said to Pontius Pilate, 

“My kingship is not of this world. . .” And when Jesus said the kingdom is “at hand” he 

simply meant that he would soon die and that he would open wide the gates of the 

heaven for all the poor souls. And yet | think such a view of the kingdom is 

dangerous--we run the risk of missing the whole point of Jesus’ ministry: the 

redemption of this world. If the kingdom simply means heaven, then we ought to 

spend our whole lives trying to enter it. Indeed, some people do exactly that. They 

spend hours in private prayer, but in the interim walk right by the poor just outside their 

door. It can become quite expedient then that the kingdom of God has nothing to do 

with this life. It relieves us from the responsibility of building it here, leaving our 

energies for more “secular” matters. 

Of what then does the kingdom of God consist? Although there are no single 

answers to this question, | most appreciate the responses coming from the Latin 

American theologians. In his chapter on the kingdom of God from the book, Jesus in 

Latin America, Jon Sobrino asserts that Jesus’ own understanding of the kingdom is 

based upon the teachings of the prophets who had a clear vision of the reign of Gc 

Isaiah, for example, spoke of the new earth where there would be no more weeping, 

no more sorrow, and a time when the wolves would be guests of the lambs (Is. 65: 17- 

24, 11:6-9). Sobrino further asserts that the teaching of the prophets and Jesus have 

one essential characteristic: the kingdom of God is for the poor (Sobrino, p. 88). 

Jesus’ whole ministry was dedicated to the outcasts, to those with heavy burdens. He 

offered to them healing and reconciliation. We can say that his ultimate was to realize 

the will of God. To the extent that he did this among the poor, there he was building 

the kingdom of God. 

But the question remains did Jesus actually realize the kingdom of God? 
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Sobrino replies that for Jesus, the kingdom was near, that the world of pain was 

coming to an end, and that Jesus thought it would probably happen near the end of his 

life. However, it is obvious that the absolute fullness of the kingdom had not arrived in 

Jesus’ time, nor has it arrived in ours. Sobrino asserts that we really do not know of 

what the fullness of the reign of God will consist. Rather, “what we know from Jesus is 

what the reality of a kingdom of God consists of; and correlatively, what Jesus does in 

response to the approach. . .” (Sobrino, p. 89). For Sobrino then, the kingdom is at 

hand when we individually and as a church learn from Jesus how to love, working to 

transform lives and society while living in the hope that the kingdom of God is near 

(Sobrino, p. 96). 

And so we turn our focus back to the project: did our Campus Ministry class work 

to build the kingdom. To answer this, we must first know who are the poor on Guam 

and at the school. 

Poverty defined as a lack of basic material goods is not prevalent on Guam. For 

the past twenty years, the island has served as a vacation haven for Japanese tourists 

who bring their Japanese yen. Subsequently, many have become wealthy through 

business ventures associated with tourism and development. In fact, currently on 

Guam there is a labor shortage, an economic rarity in these days of recession. 

course, this is not to say that material poverty does not exist at all. Guam does have its 

homeless and poverty-stricken population. But it is minimal by U.S. standards. 

There is another kind of poverty more pervasive on the island. It stems from 

having a set of parents who value the lifestyle of the “traditional culture” while the 

media and schools bombard their children with Western values. It stems from the 

radical transition of a non-technical society to a technological society within in a very 

short period of time. It stems from a society in which sexual abuse from a relative is 

common. It stems from the disruption of the extended family. It stems from belonging 

to a Church which is not meeting spiritual hunger. In short, among the youth there is a 
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spiritual and cultural poverty. 

In our Campus Ministry class, we grappled with this poverty as it existed within 

the group. It seemed that the greatest deprivation the students suffered was lack of 

communication with and sometimes love of and from their parents. Most of the group 

had parents who spend their time away from home and in their work places. One 

particular student, who was from a single parent family, had to actually make 

appointments to see her mother. Three of the ten students had parents who were 

raised in a very traditional Filipino culture, and so these students often found 

themselves in conflict with the “old ways,” especially in their social lives. 

Class time was often occupied with such concerns and | think these discussions 

helped them to gain insight into the nature of their difficulties and what steps they 

needed to take to resolve their problems. Further, the Campus Ministry group found 

that they were not alone in their problems. | just heard a homily yesterday in which the 

presider claimed that God is best able to help us through our weaknesses. During the 

retreats, the group would often perform skits which depicted some particular issue over 

which they were struggling. The discussion following the skits revealed that other 

students were coping with the same or similar concerns, and that it felt good for them 

to know they were not alone. Through sharing their weaknesses, bonds were created 

which served to strengthen them. The kingdom of God among the poor was being 

built. 

And yet, there were missed opportunities. One of the groups who are generally 

“outcasts” in this society and at the school are Micronesians, especially those who 

have emigrated from the neighboring island of Chuuk. After the Second World War, 

the U.N. placed Chuuk on its list of non self-governing territories and entrusted it to the 

U.S. The U.S. began dumping money into the island, reducing it to a dependent state. 

There is virtually no industry on the island, and most people are jobless and on 

welfare. They come to Guam where the wages are higher, but unfortunately often 
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squander their new-found wealth on alcohol. We do have a few Micronesian students 

at the school who simply have not been able to integrate into the school because of 

other student’s prejudices, prejudices which | saw even among our Campus Ministry 

group. We did spend some class time addressing this issue, but | found that many of 

the students held on tenaciously to their own prejudices. Hence these particular 

citizens of the kingdom were sorely neglected. 

ll. Community 

In the United States, we love to expand. We expand our businesses, we expand 

our schools, we expand our churches and we expand our homes. It is out with the 

small, in with the big. Though this attitude at times serves us well, | wonder how well it 

serves us in the area of community-building, especially at the level of Church and 

education. Allow me to explain. 

At my school, | typically have a classroom size of twenty to thirty students. It 

usually takes me one quarter to learn everyone's name and a little about their 

backgrounds, another quarter to allow them to get to know me a little better, another 

quarter when they finally begin to trust me, and by the final quarter, | feel like | knc 

only a few of them well. There are always those five or ten students in each classroom 

who do not speak at all in class and about whom | know little. There simply is not 

enough of me to get to know all one hundred and thirty students. Further, the students 

really do not know all of their classmates very well either. It still amazes me during a 

fourth quarter group project to hear one student ask another, “What is your name?” 

The Campus Ministry class was really my first opportunity to work with a small 

group for an extended period of time. | was amazed with the results. At this point | 

should briefly describe the group composition. The ten students were from varied 

economic, social and academic backgrounds. One girl's family is related to the 
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governor of Guam, another's family are blue collar workers; two girls were in the 

National Honor Society, a few others were barely passing their courses. One girl was 

the president of her class, one was a cheerleader, others served on student 

government committees and still others were virtually uninvolved with co-curricular 

activities. Indeed, it was a motley crew. As | began the year, | believed my greatest 

challenge would be facilitating the group toward unity. And yet, by the end of the first 

quarter, the class went beyond my expectations in regard to this concern. Despite 

their obvious differences, the group worked extremely well together and accomplished 

some remarkable tasks. This is not to say we were without conflict. In fact, there were 

two students who simply did not like each other and often found themselves at odds 

with each other. But when the time came for planning and acting, they were able to 

put aside their personal feelings for the sake of the group. 

| think Jesus had a reason for working with a small group. Small groups are able 

to bond together in a relatively short period of time. The members develop a loyalty to 

the group’s goals. When one person is down, the group feels it and is willing to 

support that person. When another has a great moment, the group celebrates. There 

are very few secrets in small groups, nor can any one person hide faults. One day we 

were doing character evaluations and they insisted that | be put on the “hot seat.” /- 

we went around the room, each person said a word or two about me. | was quite 

surprised to find that they knew things about me that | thought only my closest friends 

knew. 

The famous psychiatrist M. Scott Peck was once giving a talk on marriage and 

likened marriage to a convent. He said that in these institutions, people work out their 

salvation not through seclusion, but by being in close quarters with each other. They 

confirm each other’s strength and challenge each other's weaknesses. This past year, 

| felt as though our classroom was such a place. | personally am convinced that the 

success of the class had little to do with the kind of people in the room, but had 
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everything to do with the size of the group. This I think confirms what many Catholic 

parishes have been doing lately and what Protestants have been doing for a long 

time: organizing people into small groups during the week so the experience with the 

larger group will have more meaning. 

IV. Spirituality 

In a lecture on youth ministry at Loyola University in Chicago, Reverend Patrick 

Brennan quoted a statistic from a recent Gallup poll on the Church. One of the 

questions on the survey given to adolescents asked how interested they were in 

learning more about the Church. The positive responses were a small minority. 

Another question asked if they would be interested in learning more about the person 

of Jesus. An overwhelming majority responded in the affirmative. Merton Strommen, 

who has done extensive research in adolescent issues, found that a good number of 

teenagers felt inadequate in their relationship with God; about half felt like they lacked 

a sense of life's meaning, and almost half wanted to deepen their relationship with 

God (Strommen, p. 114). As Patrick Brennan would say, “Kids want to give their heart 

to someone or something.” Unfortunately, teens often give their hearts to that wiic. 

does not satisfy their hunger. In the case of my students, many of them wanted to 

commit themselves to something which or someone who will bring them an 

abundance of money. But the hunger is there for something ultimate and 

transcendent. 

The human soul will always have a spiritual hunger, but we must ask ourselves 

why our youth are experiencing such a famine. Why is there such dissatisfaction in 

their spiritual lives? As | suggested in my proposal, the main reason | see is that few 

adults are willing to talk about the subject of spirituality and give direction. | have 

asked my students how many of them talk about God with their parents. Very few 
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students do this for a number of reasons. For one, many of them do not talk to their 

parents about anything: many of their parents are simply not home to have such 

discussions. Some parents just do not want to discuss the matter, perhaps because 

they themselves have a real poverty in this area. 

Our Church has not done much to support teenagers in their quest to form a 

spiritual life. On Guam, for example, there is not a single parish who employs a 

director of youth ministry. In my own parish, our priest gives a homily every week on 

how sinful we are, and how we need to repent. Our bishop has become single- 

minded on the abortion issue, and has used school liturgies, such as the 

baccalaureate mass, to talk about the evils of ripping apart a human fetus. In our 

Catholic school system, most teachers leave “God-talk” to the religion teachers. How 

is our Church meeting the spiritual needs of our youth? There are some highly 

successful youth ministry programs developing, but unfortunately they are few. We 

have sorely mishandled our mission to our children. It is no wonder teenagers are 

looking to other places to fill their spiritual hunger. 

Despite lack of adult direction, many of my students did have some sort of 

spiritual life. | found that within my class their relationship with God was one of three 

varieties. In one form, students have an on-going dialogue with God in a nightly ritual 

before going to bed. They discuss their day and thank God for the blessings in their 

life. The students (there were two) with this sort of prayer life seem to be fairly content 

with their spiritual life. In a second form, students tend to approach God only in their 

moments of trial. Generally, these students feel closest to God at those times; but in a 

problemless day, do not give God much thought. The last group of students have a 

great deal of anger toward God. They cannot understand why such a loving God 

allows such terrible things to happen. One student wrote, “l used to pray a lot but now 

I've just sort of blown it off because no matter how many times | pray, it never seems to 

come true. It makes me angry because the things | had prayed for were unselfish, they 
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were for other people. It makes me so angry because He has all this power and He 

can't spare just a little to help out the people I'm close to.” However, in the face of this 

anger, these students admitted to moments when they felt happy with God. 

As mentioned earlier, | thought a major weakness of our Campus Ministry class 

was that we did not spend enough time in spiritual development. Yet at times we did 

experiment with different methods of prayer. One form we often used during retreats 

was guided meditations. For those who managed to stay awake, the experience 

seemed to be fruitful. The students also seemed to enjoy story prayer. Here, | would 

have the students sit in a circle, light a couple of candles and read to them out of a 

children’s story book. After the story was read, we would reflect on its meaning. 

During retreats, students loved sunrise prayer services. This actually was surprising to 

me because the first time we did this, the look on their morning faces at the 5:30 a.m. 

wake-up call was enough to instill in one the fear of God. But as we planned 

subsequent retreats, they emphatically insisted that we do a sunrise prayer service for 

each group. My feeling is that few of them ever take time to watch the sunrise, and are 

astounded with the beauty of creation in the early morning light. 

In regard to our eucharistic liturgies during retreat, we were quite fortunate to 

have a school chaplain who was in tune with the liturgical needs of our students. 

our retreat liturgies, the students baked the bread, prepared skits to act out the gospel, 

wrote their own penitential rite, shared their thoughts on the readings, joined with the 

priest around the altar, and planned their own songs. One student remarked after 

such a liturgy, “That was the first time in my life that a mass had any meaning for me.” 

If | were to do the course again, | think that | would require that each student have 

a “spiritual companion” with whom they meet every few weeks. In his article, “Spiritual 

Direction: A Model for Adolescent Catechesis,” Gary Davis writes about the need for 

such direction:  



“The plight from which adolescents suffer is a diffuse ego image. The 
adolescents’ self image, molded from the various relations that they have 
with others, is often very confused and fragmented. . .The teenagers 
manifest need, therefore, is for some organizing thread of understanding 
through which all of the varied images of self might be tied together and 
some coherent sense might be made of them all. Spiritual direction, 
starting from the point of the adolescent's struggling can help the 
adolescent to find that thread, a special thread which draws its tensile 
strength from the fact that, ultimately, it is tied to God” (p. 272). 

| think that students can become so entangled with their own lives that they need an 

outside party to help them see themselves more clearly, especially as they see 

themselves in relation to their God. The person who facilitates this must be one who 

has been through the same or similar struggles, is grounded in his/her own spirituality, 

and who is willing to accept the student where she is. The relationship with the 

director must be in Davis’ words, incarnational: “Through sharing a directee’s 

struggles at this particularly difficult time of development, the director incarnates the 

presence which God also seeks to share with the adolescent” (p. 273). The challenge 

of course is where to find such a director in this age of spiritual poverty. 

 



Section lll: Evaluation of Specific Goals and Objectives 

|. Goals and Objectives 

In this section, | would like to evaluate each of the goals our class set for 

ourselves. | will summarize the students’ evaluation and then add my own. 

Goal 1: Campus Ministry will communicate and proclaim the Gospel. 

The students’ evaluations of this goal were varied. Three students thought we 

did a good job of doing this, three thought we did a mediocre job, and four thought we 

did a poor job. | think there was so much disagreement here because they all had 

such different understandings of what exactly the term “Gospel” means. Many 

students quite naturally associate the Gospels with the person of Jesus. Unfortunately, 

a few of the students in class had a very poor image of Jesus. We discussed these 

images in class a few times, and | learned that many of them see Jesus as, in their 

words, a “whimp.” He was “one of the holier-than-thou types.” We went on to discuss 

alternative images of Jesus, such as a very human Jesus who experienced everything 

that we experienced, a Jesus who knew himself well enough not to succumb to “pec: 

pressure” (a buzz word for teenagers), a Jesus who in John's gospel had complete 

power and authority up to the moment of his death, and a Jesus who doubted. But oid 

images die hard, and the Jesus with the eternal halo seems to have won out with 

some of the students. It is no wonder that some feel they failed in proclaiming Jesus’ 

gospel: who would want to tell their friends about a whimp? 

In spite of what some thought, | think the class did give effective witness to the 

gospel. | saw this most especially during their retreats. Most of those who participated 

in the retreats were inspired by these young women who stood before their peers 

talking about themselves, their relationships, their problems and their God. This took a 
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great deal of courage, and a great act of love. Through it, | believe that gospel was 

proclaimed. 

Goal 2: Campus Ministry will foster the students’ personal and spiritual growth. 

Unanimously, the students felt this goal was accomplished. For many of them, 

this class presented rare opportunities to express their feelings concerning important 

matters with others who did not necessarily have the same vision of life. Hence, their 

beliefs were often challenged in a way which helped them to see life from a different 

perspective. | was pleasantly surprised by the level of respect and trust among these 

ten students, many of whom were mere acquaintances before coming into the class. 

This respect and trust seemed to naturally flow out to the other members of the school 

body, especially during overnight retreats. There were moments of taking big risks 

and moments of great enlightenment. There was one student in our group who in the 

beginning was not much of a group leader. In fact, she often was a distraction during 

class. Yet, by the end of the year, she was one of the most effective small group 

leaders. 

Goal 3: Campus Ministry will help individuals realize their significance in relation | 

the school. 

| should say a word about this goal before proceeding. Educators today will say 

that one of the major obstacles to learning in their classrooms is that students have 

poor self-esteem. Many students just do not think they matter or are important to the 

class. Furthermore, educators are finding that due to family dysfunction their 

classrooms are the only place for stability and order in the students’ lives. For better or 

worse, schools are in a very real way becoming a family community. How important it 

is then for schools to make sure that each member is in some way connected and 

belongs to the school community. Hopefully, this acceptance will lead to a greater 
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self-esteem and thus promote the learning process. 

| felt that Campus Ministry should be a leader in promoting this goal since part of 

the gospel message we proclaim is the building up of community through love and 

acceptance. Again, | am not so sure we had much measure of success with the 

“outcasts” of the school. However, the students felt that overall they effectively carried 

out this goal. 1 think they were especially successful with the freshmen class. One of 

the first programs we organized at the beginning of the year was a freshmen outreach 

program. In the first week, the Campus Ministry class invited ten freshmen to have a 

private lunch with them. During this lunch, they spent some time introducing 

themselves and did some ice-breakers with them. The next week they did more 

icebreakers, but also invited the freshmen to voice any concerns they had about the 

school or life in general. At the end of this session, they asked the freshmen to bring a 

friend to the next meeting. This new group then was to go through the same process 

as the first group. As it turned out, they all decided to meet as a big group and again 

had a rap session. The group continued to meet every week, growing larger each 

time. This program then culminated in the first freshmen overnight retreat, which was 

the most successful retreat in terms of numbers (about 40% of the freshmen class 

came). 

Some significant things came out of this process. First, some important 

friendships were made between the seniors and the freshmen. Secondly, this 

program facilitated the difficult integration of the freshmen students into the school. 

Finally, it gave my class the confidence that they were fully capable of planning, 

organizing and conducting a successful retreat. They were quite pleased with 

themselves. 

Goal 4: Campus Ministry will call upon members of the school community to share 

their gifts and talents, promoting student leadership and service. 
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All except one student said that Campus Ministry did a good or excellent job in 

accomplishing the above. | too personally feel that the class made fine use of their 

resources, assuming leadership positions and giving their gifts and talents in service 

to the school and the larger community. 

One specific thing | had in mind in regards to this particular goal was to 

somehow use the overnight retreat program to integrate non-Campus Ministry 

students who attended the retreats into the planning and organizing of the mandatory 

school-wide retreats. As it happened, the Campus Ministry class actually did the 

planning and leading. | had hoped to use other students because | wanted to promote 

leadership and service on a larger scale within the school. 

ll. Results of the Standardized Campus Ministry Evaluation (see Appendix Il for the 

standardized form) 

The results of the standardized evaluation form (from Keith Warrick’s book) were 

fairly predictable. First, the evaluators (students and the theology department chair) 

felt like the class itself was well organized and planned. Second, the evaluators ic. 

that the faculty and staff were supportive of Campus Ministry. However, they did not 

seem to think that the faculty and staff were themselves committed to “Christian living 

in the spirit of the Gospels.” Third, the evaluators thought that the participants’ families 

were left out of the program and that there were no cooperative efforts with the local 

parishes. They thought that peer ministry was fairly successful, but that the school- 

wide liturgies had much to be desired. Finally, the Campus Ministry class did 

encourage service among the members of the class, but most felt there was a need for 

school-wide promotion. 

Changes and improvements do need to be made in the Campus Ministry 
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program. Among the most important of these would be to include parents in Campus 

Ministry activities and to implement a school-wide service program. In order to do 

these things, the school must hire a full-time or at least a part-time coordinator. 

Unfortunately, there are few qualified to assume such a position on Guam. The school 

is in fact fortunate if it has theology teachers who at least have a minor degree in 

religion from an undergraduate institution. This is a sign of the times. The Church 

seems to have committed itself to training a few celibate men who simply cannot 

handle the time demands which the Church places on them. The Church needs to 

encourage more lay vocations to take up its vast missions. 

 



Section IV: Closing Comments 

| would like to conclude this presentation with a story. Last August | sat at the 

registration desk with a single purpose: to make sure that only those who were 

“qualified” for Campus Ministry got into the class. | had ten people chosen. Of the ten, 

five decided not to take the class, and so | very nervously decided that the other five 

vacancies would be filled on a first-come, first serve basis. Fortunately, the first four 

people who came to my desk were students whom | knew fairly well and whom | 

thought would probably function well in the class. By the end of the day, there was 

one space still open, but | was content to settle with nine students. The next day in my 

absence, a student came for late registration and managed to slip into the class 

without my consent. Had | been consulted, | would not have let her join. Her name 

was Sharon. Sharon had been in my Theology lll class the year before, although one 

would never know it. She was constantly absent from school, and when she did come, 

she was miles away. At one point in the year, she had some severe family problems. 

Her father was beating her, and her mother was doing nothing about it. She finally ran 

away from home. Eventually, she was placed in the hands of Child Protective 

Services, and lived in a home with delinquent teenagers. | believe she attempted 

suicide at some point in this traumatic story. In a word, Sharon was an emotional 

wreck, and definitely not material for Campus Ministry, so | thought. But the deed was 

done. | could have forced her out of the class, but | thought that perhaps there might 

be a reason for her presence in the class. Perhaps the Holy Spirit was at work. In the 

first week, | sensed that Sharon definitely felt out of place. She seemed very nervous 

and looked like she was not quite sure what she had gotten herself into. As the days 

passed, Sharon began to feel more and more comfortable until one day she finally 

took a big risk and shared with the class what had been going on in her life. Up until 

that point, the class members were still artificial with each other. It really was Sharon 
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who broke the ice. Soon, other students began to tell their stories as well. 

As fate or the Holy Spirit would have it, Sharon left after the fourth week of school 

to live with relatives in California, but the mark she left behind was lasting. She was 

the impetus for creating a trusting and loving atmosphere that endured the rest of the 

year. 

The “Sharon-event” created a personal thesis for me which in dialectical fashion 

worked itself out through the course of the year. The thesis was trust. | am a person 

who very much likes to be in control so that everything goes smoothly and according to 

plan. But when one plans retreats with ten teenagers, the process gets messy and 

muddled. At times during retreat planning, | thought the young women were extremely 

unorganized and were setting themselves up for certain failure. Part of me wanted to 

step in and control--and at times | did--but another part of me said, learn from the 

Sharon-event. Let the Spirit blow where It wills. To my amazement, the students 

conducted successful talks, skits, and prayer services. Students are wonderful people, 

and capable of greatness given a couple of things: a little bit of guidance, and a great 

deal of trust and confidence. 

As | am writing this, | am thousands of miles away from Guam, and the Campus 

Ministry class of 1991-92 has long since graduated and have begun a new chapter in 

their life. | will not know for sure the lasting success of this project until | begin 

receiving letters from these former students and find out what is happening in their 

personal and spiritual lives. But if | receive not even one letter, | will at least have the 

satisfaction of knowing that in the last year of their high school days they fulfilled the 

last line of our school prayer: “and may the Academy be a better place because | am 

here.”  
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APPENDIX II 

Campus Ministry Evaluation Instrument 
  

School 

Address Zip 

Date of evaluation Time(s) 

  

  

Others involved in evaluation with the Campus Ministry Coordinator: (list numbers) 

Pastor(s) Wo Board members 

Parents Religion department personnel 
Teachers Other (please indicate) 

Students 

  

  

  

  

Code: 
1—Unsatisfactory 

2—Satisfactory 

Omit items if your information is insufficient to make a response. Circle the appropriate number according to the 

above code. 

1. There is a written statement of campus ministry goals and objectives. 

2. There are written statements of the specific objectives of each program (retreats, days of reflec- 

tion, peer ministry, and so on). 

Program objectives are stated according to desired outcomes. 

Program objectives are attainable and levels of attainment can be measured. 

Goals and objectives are continuously evaluated. 

Goals and objectives are determined by the campus minister in consultation with (check ap- 

propriate space(s]) 
administration and staff 
students 
parents 

___ others (specify)   

Campus ministry programs show an awareness of the psychological, intellectual, and moral 

development of high school students. 

Programs are creative, varied, and contemporary. 

Programs respond to the needs of those involved. 

Campus ministry engages in a variety of learning experiences that employ the dynamics of group 
interaction, problem solving, and decision making. 

Campus ministry programs show evidence of overall coordination. 

Campus ministry works in cooperation with the religion department. 

The school’s administrative policies, aims, objectives, and goals are supportive of campus ministry. 

The campus ministry policies, aims, objectives, and goals are supportive of the school’s 

administration. : 

The administration provides a budget adequate to implement campus ministry programs. 

The administration requests and listens to suggestions from the campus minister in matters 

that affect the school faith community.  



The campus minister works in close cooperation with the principal. 

Campus ministry provides opportunities for religious in-service experiences for school faculty and 

staff. 

The faculty assess each ministry in-service opportunity provided by campus ministry. 

Campus ministry provides opportunities for school and education board members to deepen 

their awareness of the religious mission of the school. 

The faculty is committed to and supportive of campus ministry in the school. 

Faculty and staff have a clear understanding of the goals and objectives of campus ministry. 

Faculty and staff participate in the school’s apostolic and community endeavors. 

Faculty and staff have a voice in decisions that affect campus ministry goals and programs. 

As a group, faculty and staff have committed themselves to the practice of Christian living in 

the spirit of the Gospels. 

Faculty and staff are consciously striving to grow together as a community of faith. 

The faculty and staff worship together in prayer and the liturgy. 

Faculty support one another in various faculty activities. 

Members of the faculty and staff are active in their parishes. 

The school makes known at registration time what it expects from students and their families 

regarding religious and community commitments. 

Campus ministry provides meeting times with parents to discuss the religious formation of their 

children. 

Campus ministry provides programs that are needed by parents (single parent family support 

groups, adult religious education, family day of reflection.) 

Campus ministry communicates with local parishes about the liturgical and pastoral needs of 

those in the school faith community. 

Campus ministry provides means by which local parish clergy and staff members become ac- 

quainted with campus ministry programs in the school. 

Campus ministry encourages students to become actively involved in their parishes. 

Students give evidence of interest in and a desire to participate in campus ministry programs 

in the school. 

Students are encouraged to become actively involved in the school’s campus ministry programs 

according to their talents and interests. 

Campus ministry attempts to help integrate students into the broader school community. 

Campus ministry attempts to reach out to those students who may be alienated from the school 

community. 

Campus ministry is available to help students make decisions about life choices, vocations, and 

careers. 

Campus ministry helps develop programs that foster the spiritual development of young people, 

such as retreats and days of reflection. 

Faculty and students pray and worship together. 

Parents and other members of the community are invited to join in school prayer and celebra- 

tions of the Eucharist.  



The experience of liturgy in the school helps students understand and appreciate the richness 

of the Church's liturgical life. 

The liturgical celebrations in the school help students to develop a deeper appreciation for the 

sacramental life available to them in the Church. 

The sacramental life of the Church is easily accessible to the students while in school. 

Campus ministry uses the creative arts when working with students in planning and celebrating 

liturgies. 

Students are encouraged and helped to develop Christian compassion which is sustained through 

prayer and sacrifice. 

The environment of the school fosters service to the entire school faith community. 

Students participate in service activities beyond the school. 

Students give service to each other through a coordinated peer ministry program. 

Campus ministry actively promotes justice and service through a variety of programs. 

Campus ministry helps students translate their Christian faith into social action by providing ap- 

propriate training programs and workshops. 

Campus ministry supports all activities that build school faith community. 

There is adequate promotion of campus ministry activities, organizations, and programs. 

A comprehensive evaluation of campus ministry is done at the end of each school year, listing 

strengths and weaknesses and offering recommendations. 

From Campus Ministry, by Keith Warrick 

Permission to reproduce this handout 1s granted if you wish to make copies for use in your campus ministry program.  


