
Running head: ABA PILOT PROGRAM FOR ASD STUDENTS  1 

ABA PILOT PROGRAM FOR ASD STUDENTS AT SOUTHWEST PARKE SCHOOLS 

by 

Jennifer D. Kersey 

 

 

Final Project  

Presented to the Faculty of the Graduate School of 

Saint Mary-of-the-Woods College 

in Partial Fulfillment 

of the Requirements 

for the Degree of 

 

Master of Leadership Development 

 

 

 

Saint Mary-of-the-Woods College 

February 18, 2017 

  



ABA PILOT PROGRAM FOR ASD STUDENTS  2 

 

 

 

 
Saint Mary-of-the-Woods College 

Graduate Program in Leadership Development 

 

Date: February 18, 2017 

 

 

 

 

We hereby recommend that the Final Project submitted by: Jennifer D. Kersey 

 

 

 

Entitled: ABA Pilot Program for ASD Students at Southwest Parke Schools 

 

 

 

Be accepted in partial fulfillment of the requirements for the degree of Master of  Leadership 

Development. 

           Advisory Committee: 

 

_______________________________________ 

 

_______________________________________ 

 

_______________________________________ 

 

 

 

 

We certify that in this Final Project all research involving human subjects complies with  the 

Policies and Procedures for Research involving Human Subjects, Saint Mary-of-the-Woods 

College, Saint Mary-of-the-Woods, Indiana 47876 

 

 

 



ABA PILOT PROGRAM FOR ASD STUDENTS  3 

Abstract 

Every year the number of children diagnosed with Autism Spectrum Disorder (ASD) increases. 

As these children reach the age to enter school the majority will start out in a public school 

setting. Unfortunately, with the lack of state funding to support their academic needs through 

appropriate behavioral therapy, there is a quite a challenge for public schools to provide the 

proper classroom environment for students on the autism spectrum. As a result, many parents are 

withdrawing their children form the public school settings and either placing them in private 

schools or homeschooling them. In order for schools to provide a positive academic experience 

for children with ASD, they need to implement Applied Behavior Analysis (ABA) programs.  

Research was conducted to evaluate the hypotheses; Southwest Parke School Corporation is in 

need of a state funded (H1) or grant funded (H2) Applied Behavioral Analysis pilot program to 

provide students with autism spectrum disorder with an effective and appropriate academic and 

behavioral services in the mainstream classroom. The result of this research indicated that state 

funding for a pilot program is unconstitutional and the researcher will have to focus on grant 

funding for the proposed program. 

Keywords: 

 Applied Behavior Analysis (ABA) - Applied Behavior Analysis is the process of 

systematically applying interventions based upon the principles of learning theory to improve 

socially significant behaviors to a meaningful degree, and to demonstrate that the interventions 

employed are responsible for the improvement in behavior (Baer, D.M., Wolf, M.M., & Risley, 

T.R., 1968). 

 Board Certified Behavior Analyst (BCBA) – Independent, graduate-level, certified 

practitioners who provide behavior-analytic services. In addition, BCBAs supervise the work of 
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Board Certified Assistant Behavior Analysts, Registered Behavior Technicians, and others who 

implement behavior-analytic interventions (Behavior Analyst Certification Board, Inc., n.d.). 

 Registered Behavior Technician (RBT) - The RBT is a paraprofessional who practices 

under the close, ongoing supervision of a BCBA, and is primarily responsible for the direct 

implementation of behavior-analytic services (Behavior Analyst Certification Board, Inc., n.d.). 
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PART ONE: INTRODUCTION AND HYPOTHESIS 

BACKGROUND 

Autism Spectrum Disorder and ABA 

 Autism spectrum disorder (ASD) is a neurodevelopmental disorder characterized by 

deficits in social interactions and social communication and by restricted, repetitive patterns of 

behavior (National Autism Center, 2016). Children can have a wide range of abilities, and the 

diagnosis runs along a wide range spectrum, reflecting the child's level of cognitive and language 

impairment. Children with autism typically have problems with social interaction, and they 

engage in repetitive, seemingly obsessive routines.  

 Objective scientific studies have confirmed the benefits of the comprehensive behavioral 

early intervention of ABA (Autism Speaks, 2017). These studies show that ABA is effective in 

increasing (desired) behaviors, teaching new skills and reducing problem behaviors (National 

Autism Center, 2016). Studies also indicate that, when implemented intensively (more than 20 

hours per week) and early in life (beginning prior to the age of 4 years), ABA may produce large 

gains in development and reductions in the need for special services in the future (Reichow, 

2012). 

 ABA therapy encourages positive behaviors and discourages negative behaviors in order 

to improve a variety of skills while the child’s progress is tracked and measured. ABA therapy is 

the only therapy endorsed by the Surgeon General as an effective treatment for autism 

(Unlocking the Spectrum, 2016). In fact, a recent study by the Cambridge Center for Behavioral 

Studies shows that offering students affected by ASD the use of ABA programs, almost half of 

the students perform so well that they are eventually able to function, and even thrive, in a 

regular classroom independently. ABA methods are used to support persons with autism: 
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• To increase on-task behaviors or social interactions 

• To teach new functional life skills, communication skills or social skills 

• To teach self-control and self-monitoring procedures 

• To generalize or to transfer behavior from one situation or response to another 

• To restrict or narrow conditions under which interfering behaviors occur 

• To reduce interfering behaviors (Center for Autism and Related Disorders, 2017) 

 ABA utilizes the teaching strategies of Discrete Trial Training (DTT) and Natural 

Environment Training (NET). DTT enables the learner to acquire complex skills and behaviors 

by first mastering the subcomponents of the targeted skill. Once individual components of a skill 

are mastered, they are linked together to enable successful completion of the targeted complex 

and functional skill. NET teaches skills in a more natural environment and in a playful manner 

(Center for Autism and Related Disorders, 2017).  

The History of Students with Disabilities 

 In the early 1970s, children with certain disabilities were prohibited from attending 

public schools in many states. In fact, only one in five children with a disability received public 

education (McGovern, 2015). The majority of these children were often sent to state institutions, 

receiving minimal care and were often mistreated. Over time, critical court cases began to 

change the public education landscape, ensuring equal education rights to children with 

disabilities. Two such cases were Pennsylvania Association for Retarded Children v. 

Pennsylvania and Mills v. Board of Education (McGovern, 2015). 

Introduction of Least Restrictive Environment 

 A few years later Congress passed the Education for All Handicapped Children Act of 

1975 (EAHCA). This Act provided federal funding to states that established policies to ensure 

that all children with disabilities had access to a free and appropriate public education (FAPE) in 

the least restrictive environment (LRE) appropriate to each individual child. ‘Restrictiveness’ 
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refers to the proximity to the mainstream classroom (McGovern, 2015). In 1990 EAHCA was 

renamed the Individuals with Disabilities Education Act (IDEA). 

 The Indiana State Board of Education policies for special education under IDEA begin by 

stating the following: 

 511 IAC 7-42-10 Least restrictive environment and delivery of special education and 

related services 

 Sec. 10. (a) Except as provided in section 6(g)(2) of this rule (regarding students with 

disabilities in adult prisons), each public agency must have in place written policies and 

procedures to ensure the following:  

 (1) To the maximum extent appropriate, students with disabilities, including students 

in public or private institutions or other care facilities are educated with nondisabled students. 

 (2) Special classes, separate schooling, or other removal of students from the general 

education environment occurs only if the nature and severity of the disability is such that 

education in general education classes using supplementary aids and services cannot be 

satisfactorily achieved.  

Concerns with IDEA and Least Restrictive Environment 

 While IDEA and a child’s right to LRE have certainly brought about positive changes in 

education for children with disabilities, including those with ASD, there is such a lack of 

understanding of autism from the school’s educators and special education services that many 

parents are very concerned. In fact, several parents of children on the spectrum are so 

disappointed in the way their children are being treated that they are withdrawing their children 
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from public schools and homeschooling them.               

There are situations where students are  

physically in the mainstream classroom, but  

are isolated from their peers by practices such  

as placing a desk against a wall with tape  

around the desk and chair.  

A recent study indicated that parents of children 

with ASD are two times as likely to be dissatisfied 

with their child’s academic experience compared to 

parents of children with other special needs (Reupert, 

2015).  

 In a separate study, the purpose was to develop a tool that could be used to evaluate the 

reliability of the Individual Educational Program (IEP) process for children on the autism 

spectrum. An IEP defines the individualized objectives of a child who has been determined to 

have a disability, as defined by federal regulations (Wikipedia, 2016). The study shows where 

there is a disconnect between where we currently are with the education of students with autism 

in public schools and where we should be. This statement from the article pretty much sums it 

up, “…the “good” news is that although IEP quality was poor, it was equally poor across all 

assessed school and child characteristics” (Ruble, 2011). One homeschooling parent of a child 

with autism wrote, “Individualized plans are not designed to build on strengths, teach to different 

learning skills, or support self-esteem. Even academics may come second” (Rudy, 2017). 

 

 

Figure A: Desk of student with ASD.   

Picture taken at an elementary school  

in Fort Wayne, IN.  
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Table 1: Example of IEP Report 

 

 

Table 2: Example of ABA Report  
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Table 3: Example of ABA Report  

 

Table 4: Example of ABA Report  
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Table 5: Example of ABA Report  
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Table 6: Example of ABA Report  

 

 In a recent interview with Erica Wyndham, Board Certified Behavior Analyst (BCBA) 

and Regional Assistant Director at Unlocking the Spectrum in Terre Haute, Indiana, Wyndham 

stated, “One of the biggest complaints (from parents) is that the child's curriculum isn't modified 

and that there is just an overall lack of understanding of each child’s needs. Especially if the 

child has extreme challenging behavior; there is lack of trained staff to deal with it in the 
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classroom and ultimately the child is taken out of the general classroom and put in to a special 

education room where there is a vast difference of learners and it is not very individualized” 

(Interview, 2016). 

Testimonial 

 As the parents of a child with autism, Jenn and Kyle Kersey wanted to see their son 

Couper thrive in the public school system as they knew he had the potential to do. After seeing 

what ABA therapy had already done for Couper in the four years leading up to first grade, they 

were very concerned when they received the news that insurance would no longer help pay for 

an ABA therapist to be present during school hours, claiming that the state funded programming 

for special needs students should be adequate. However, as mentioned earlier, these special 

needs services are not trained in ABA. With an ABA therapist present in the classroom, they are 

able to assist students with autism to help the student cope with their surroundings and learn. In a 

traditional classroom, aides are typically assigned to students with autism. While the aides have 

good intentions, they are not educated in how to work with children on the spectrum and are 

therefore not qualified to help the child reach their full potential in the classroom. Within the first 

semester of the school year, Kyle and Jenn decided to withdraw Couper from the public school 

setting due to the lack of understanding of autism the school displayed and the concern for the 

regression in learning and desire to attend school displayed by Couper. Fortunately, Couper was 

able to attend a program at an ABA center and catch back up in an environment that supported 

him while developing strategies that helped Couper in the classroom. Couper was reintroduced 

into the classroom in a different public school corporation, Southwest Parke School Corporation 

(SWPSC), in August of 2016 and was awarded forty hours of ABA services per week through 

private insurance (Anthem Blue Cross Blue Shield, 2016).  In October of 2016 Anthem denied 
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twenty hours and awarded only 20 hours per week of ABA services until April of 2017. These 

therapy hours represent a combination of in-school and out of school services. After the first 

appeal by the Kerseys and Unlocking the Spectrum (UTS), Anthem upheld their decision of a 

maximum of twenty hours of ABA services per week claiming that because there has been 

improvement with the ABA therapy, the additional hours are not medically necessary (Anthem, 

2017).  

 “You have been receiving ABA since 2011 and you have made progress…For this 

 reason, 20 hours per week of ABA are denied as not medically necessary.” 

      –Anthem UM  Services, Inc. (January 9, 2017) 

 As a result of the decline in ABA assistance in the classroom, Couper has once again 

regressed in his academics and behaviors. See Tables 7-9. The Kerseys will be working with 

UTS and Michele Trivedi of The Arc of Indiana’s Insurance Advocacy Resource Center on the 

second appeal letter to Anthem. If that appeal is denied, an external appeal process will be 

requested from a third-party reviewer.  

Table 7: Book Level Scores (BOY = Beginning of Year, MOY = Middle of Year) 
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Table 8: Reading Accuracy Scores (BOY = Beginning of Year, MOY = Middle of Year) 

 

Table 9: Reading Fluency Scores (BOY = Beginning of Year, MOY = Middle of Year) 

 

 

 BOY testing was done in late August of 2016. MOY testing was done in early January of 

2017. ABA hours were reduced November 1, 2016. The term “Intensive” in Table 7 indicates 

that the student is far below level and in need of targeted reading in small group instruction.   

CONTEXT 

Southwest Parke School Corporation 

 Southwest Parke School Corporation (SWPSC) is one of two school corporations in rural 

Parke County, Indiana. It contains three school buildings; two elementary schools (grades pre-K 

through 6) and one Junior-Senior high school (grades 7-12). According to the Indiana 

Department of Education (IDE) Rosedale Elementary has approximately 232 students, 

Montezuma Elementary has approximately 222 students and Riverton Parke Jr./Sr. High School 
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has approximately 500 students. SWPSC currently has 13 students with an ASD diagnosis 

(Covered Bridge, 2016). 

 SWPSC has a strong belief system in professional learning communities (PLC) as well as 

professional development. According to an article in All Things PLC, a PLC is,  

 

 “An ongoing process in which educators work collaboratively in recurring cycles of 

 collective inquiry and action research to achieve better results for the students they serve. 

 Professional learning communities operate under the assumption that the key to 

 improved learning for students is continuous job-embedded learning for educators.” 

 

 While many school teachers complain about the minimal hours of professional 

development allowed, SWPSC provides 2.5 hours of professional development for all staff 

members each week. The corporation actually rearranged their school calendar in order to allow 

for this schedule. Additionally, SWPSC has earned the reputation as being an innovator with 

technology as well as proven educational trends. Corporation administrators have been asked to 

speak at several local schools and conferences to share their practices. As stated by Kyle Kersey, 

principal of the Junior-Senior high school, “SWPSC will continue to commit all resources and 

invest in any program as long as it meets the needs of the students they serve.” The corporation 

has already expressed its interest in the proposed Applied Behavior Analysis (ABA) pilot 

program and its willingness to provide training and resources as it pertains to ABA therapy 

(SWPSC, 2016).    

PROBLEM STATEMENT 

 With the increase of children diagnosed with autism every year and the lack of funding to 

support their academic and behavioral needs, there is a quite a challenge for SWPSC to provide 
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the proper classroom environment for students on the autism spectrum. Like most public schools, 

SWPSC is contracted with a special education service provider who is responsible for identifying 

children with special needs and assisting in their education. Because SWPSC has a special 

education service provider, Covered Bridge, insurance will typically not pay for ABA services 

during school hours. However, these service providers are not qualified ABA professionals, and 

in their defense, work with a wide variety of special needs to begin with. ASD has such a broad 

range of abilities/disabilities, behaviors, social barriers and sensory issues that there is a definite 

need for a program specifically for students on the spectrum to effectively help these children 

reach their potential. Parents of students on the spectrum will often remove their child from the 

public school setting and choose to homeschool them, creating an even greater gap in the child’s 

lack of social skills. Research shows that the rate of children being homeschooled is increasing 

(Indiana Youth Institute, 2016). 

 In order for students at SWPSC who have ASD to receive ABA therapy during school 

hours, the pilot development team (PDT), which consists of Jenn and Kyle Kersey, as well as the 

SWPSC board of directors, is requesting state funding or grant funding for a pilot program at 

SWPSC. The PDT collaborated with State Representatives Clyde Kersey and Alan Morrison on 

a bill for a state funded pilot program, which included all three schools within the school 

corporation and would provide each identified student with ASD a program designed specifically 

for him or her using ABA therapy to reach the indicated educational and behavioral objectives. 

This pilot program would allow students with autism to remain in their classroom as much as 

possible so they can learn with their peers. The peers in the classroom also benefit by learning 

how to communicate with children on the spectrum and broadening their understanding of 

autism for future encounters. Empathy and encouragement for all students is embraced, and 
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eventually, an environment is created where therapists are not needed in the classroom at all 

times with the student. If the bill is not passed, the PDT will seek funding through available 

grants.  

HYPOTHESIS  

H1:  Southwest Parke School Corporation is in need of a state funded Applied Behavioral 

Analysis (ABA) pilot program to provide students with autism spectrum disorder (ASD) with an 

effective and appropriate academic and behavioral services in the mainstream classroom. 

H2:  Southwest Parke School Corporation is in need of a grant funded Applied Behavioral 

Analysis (ABA) pilot program to provide students with autism spectrum disorder (ASD) with an 

effective and appropriate academic service in the mainstream classroom. 

 In this hypothesis, the independent variable is the need for a state funded ABA pilot 

program in Southwest Parke School Corporation and the dependent variable is providing 

students on the spectrum with an effective and appropriate academic service in the mainstream 

classroom. The researcher conducted applied research in order to address the specific concern of 

the education that students with autism are receiving in public schools due to lack of state funded 

programs, and offers a solution of ABA programs. The direction of the research is inductive 

because we know that public schools do not currently have the funds, resources or tools 

necessary to provide ABA programs for children diagnosed with autism. 
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PART TWO: LITERATURE REVIEW 

 Studies dating back to the mid-1960s demonstrate the research of ABA for behavior 

modification. Although there is debate on who actually first used the term Applied Behavior 

Analysis, it is certainly clear that ABA is based on the work of American psychologist B.F. 

Skinner. Skinner studied behavior and the process of learning (A. Kearney, 2015). While Skinner 

worked in a laboratory setting with animals, ABA uses Skinner’s findings and applies them to 

human beings in a variety of settings including schools, homes and work places. Behavioral 

therapy is designed to both increase or accelerate wanted behaviors and decrease or decelerate 

unwanted behaviors (M. Trivedi, 2016).                         

 (L. Morgan, 2013) 

 The Journal of Autism and Developmental Disorders published a study from 2011 where 

research was conducted to determine if early behavioral intervention in children with autism 

provides any positive outcome. Researchers compared two groups; a group of 31 students 

diagnosed with autism, ages 2-6 years at date of intake, who received two years of behavioral 
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intervention, and a group of 12 students diagnosed with autism, ages 2-6 years at date of intake, 

who received the traditional special education. Results showed that the group of students 

receiving an average of 13.6 hours weekly of behavioral intervention had higher IQ scores and 

adaptive behavior composite scores than the other group. The weaknesses of this research 

include that they did not determine a wider range of outcomes such and language and social 

behavior. In addition, there was the possibility of bias as it is unsure how the children were 

referred to the study. However, this study does support the argument that early intervention in 

mainstream school settings can improve the overall educational outcome of a child on the autism 

spectrum. 

 With decades of research supporting ABA as an effective medical treatment, as well as 

studies indicating that children with disabilities learn more in the classroom alongside their 

peers, it is hard to understand why ABA has not been implemented as part of special education in 

public schools. According to Dr. Jennifer McCormick, Superintendent of Public Instruction in 

Indiana, there is a “teaching crisis” in the state (Interview, 2016). In an audio blog interview with 

The Arc Indiana, Dr. McCorminck stated that a recent survey of 176 schools, 164 indicated that 

they struggle to find qualified staff and the largest deficit was in the area of special education 

(The Arc Indiana, 2016). She would like to see higher pay and more resources available to 

teachers and feels that this will help attract teachers to work in public schools in Indiana.  

 In support of Dr. McCormick’s statements, several studies have been conducted to 

determine the challenges of mainstreaming children with ASD. It is important to understand the 

difficulties teachers are having in order to know how to provide them with the tools and 

resources necessary to succeed in the process. A study conducted in 2013 worked with thirteen 

educators who had experience working with children with ASD, twelve of which had earned 
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additional certifications in special education. The teachers were interviewed and data was 

gathered on the challenges teachers face when children with ASD are mainstreamed into the 

traditional classroom. Some of the challenges reported included managing behaviors, lack of 

training and resources and a lack of understanding from other teachers, students and parents. This 

drives home the point that in order for the inclusion of children with autism in public schools to 

be successful, it is imperative that the educators are supported in the process. In fact, it has been 

shown that there is a negative feeling from teachers when a student with autism is placed in their 

classroom and they have no education or understanding of ASD (R. Higginson, M. Chatfield, 

2012).  

 Staff training and professional development on ASD can help create a school 

environment with a more positive outlook on children with autism in the mainstream classroom. 

There was a study done in 2012 which tested this exact theory.  The purpose of this study was to 

determine if proper training of Applied Behavior Analysis (ABA) to teachers would improve 

their skills while working with children on the autism spectrum. Five teachers were selected as 

well as five students with autism spectrum disorder (ASD). The ratio of teacher to student was 

1:1. Results were favorable showing improvement in the staff’s awareness and understanding of 

ABA as well as their ability to help the student. In fact, three of the five staff members increased 

their ABA skills significantly as a result of instruction. The students with ASD also showed gains 

in their initiation as well (B. Huskens, H. Reijers, R. Didden, 2012). Although a child with 

autism may be academically able, it can be hard for a child with autism to handle the 

environment of a mainstream school setting. However, this does not mean that a school cannot 

make adjustments for a child with ASD and be successful (C. Goodall, 2015). Providing staff 

training in ASD and ABA is a good start and is identified as one of the “enablers for inclusion” in 
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a 2015 study (A. Reupert, J. Deppeler, U. Sharma, 2015). These enablers as identified by parents 

of children with autism were: 

• coordinate extensive professional development for all staff in ASD;  

• promote channels of communication between families, school and agency personnel in 

the support and education of the child with ASD;  

• employ evidence-based pedagogy and curriculum; and  

• be aware of the physical elements that constitute an ASD friendly environment  
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PART THREE: METHODOLOGY 

DIRECTION OF ANALYSIS 

 Because the direction of research is inductive, the strategy that used for gathering data 

was both qualitative and quantitative. Information was collected through personal interviews, 

direct observation, Likert scale questionnaires and reviewing studies that have also utilized 

quantitative research around ASD and inclusion in public schools.  Personal interviews were 

conducted with professionals in special education, Southwest Parke School Corporation 

(SWPSC) board members, teachers and administrators, parents of children with autism, political 

figures in our community and board certified autism professionals. Much of the information that 

has been gathered will be personal stories describing the challenges each group faces with the 

ever-growing number of students with ASD being placed in the mainstream classroom as well as 

comparing individualized education programs (IEP) of children who have received ABA to those 

who have not. This information is parallel to the reviewed literature and proves that the current 

situation at SWPSC does not only exist in that school corporation. The goal of a pilot program in 

this specific school corporation is to continue to gather data and hopefully expand the program 

throughout Indiana over time with state funding.  

CONCEPTUALIZATION 

 The dependent variable of effective and appropriate academic services in the mainstream 

classroom is defined as a program developed specifically for each individual child with autism 

that will address the student’s behavioral and academic challenges and utilizes positive 

reinforcement to promote continued learning.  

 The need for a state funded ABA pilot program in SWPSC can be defined just as any 

public school in the state which currently has no state funding to support ABA services for 
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students diagnosed with ASD. They currently rely on state funded special education services for 

all children with any special needs.  

OPERATIONALIZATION 

 The independent variable of the need for a state funded ABA pilot program in SWPSC 

can be operationalized by the data provided by current teachers in SWPSC from the 

questionnaire regarding their current feelings on teaching students with ASD in the mainstream 

classroom. The researcher used the conclusions of studies which have already been conducted in 

the U.S. and other countries to determine if the feelings of teachers are the same and what 

happens when schools begin to use services specific to autism. The study also included 

interviews with parents who have children on the spectrum in public schools.  

MEASUREMENT 

 Because the research is both qualitative and quantitative, the researcher has utilized 

triangulation of measure through conducting surveys of the teaching staff at SWPSC. In addition, 

the researcher conducted open-ended interviews with teachers and parents. Understanding the 

perspective of teachers will help identify how teachers feel about teaching ASD students and 

what they need to be successful. Hearing the concerns that parents have with the current 

academic environment will help identify areas for improvement. 

Research Questions and Design 

 To evaluate the overall feelings and concerns regarding ASD students in the mainstream 

classroom, a voluntary and anonymous online survey was designed by the researcher and 

distributed to 107 SWPSC staff members. These staff members included teachers, aides and 

office administration. Each school building’s employee demographics can be viewed in 

Appendix G. The online survey link was sent to staff members via email from each school 
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building’s principal as requested by the SWPSC Superintendent. Respondents were given seven 

days to respond. The researcher did discover a minor flaw in the original survey design. The 

survey was set up to only accept one entry per IP address. Because the SWPSC staff were all 

using their school computers, once the first respondent completed the survey, the others were 

told they could not submit their survey. The issue was quickly resolved and SWPSC staff were 

notified by email that they could now complete the survey. 

 In order to determine the overall feelings and concerns regarding ASD students in the 

mainstream classroom, teachers and staff were asked to complete the seventeen questions to the 

best of their ability, using five-level Likert scale consisting of a spectrum of values measuring 

opinion (Wikipedia, 2017). The five values the researcher used in this survey were ‘strongly 

agree’, ‘agree’, ‘disagree’, ‘strongly disagree’, and ‘not sure’.  

 The questions related to three areas; ability, resources and perception. There were six 

ability-related questions, five resource-related questions and six perception-related questions.  

Survey Instrument Permissions  

 The survey instrument designed by the researcher was approved by the Saint Mary-of-

the-Woods College (SMWC) Institutional Review Board (IRB). Permission to conduct the 

survey was also requested from and granted by SWPSC superintendent, Phillip T. Harrison, 

Ph.D. Approval from both parties was granted in the form of a letter (See Appendices A and B). 

The results of the survey were emailed to Dr. Harrison and all three school principals as well. 

The proposed questions for the survey instrument were created utilizing the computer application 

Wufoo (See Appendix F).  The researcher’s rationale for using Wufoo was the ease of survey 

building and distribution, and results were fed directly into the Wufoo database, allowing for 

efficient compilation, graphing and reporting.     
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 Additional required documentation including the Human Subjects Review Form A, 

attached as Appendix C, a Request for Exempt Status Form B, attached as Appendix D, and the 

Collaborative Institutional Training Initiative (CITI) Completion Report, attached as Appendix 

E, were included in the IRB approval request packet.  

RELIABILITY AND VALIDITY 

 The indicator should have a high degree of stability reliability because the same special 

education programs have been used over a long period of time. Unless a recent occurrence of 

behavior from a child causes concern from teachers, the answers to the survey statements should 

remain consistent over time. The issue with the IP address on the survey may have prevented 

some staff members from going back to the survey instrument, even though it was resolved 

quickly. It is possible that respondents rated some of the questions regarding his or her feelings 

about working with children on the spectrum as more favorable because they are aware that the 

researcher’s son has autism. The researcher was sure to indicate that the survey was anonymous, 

but this could skew the perception-related statements. 

 The indicator should also have a high degree of representative reliability. The same 

statements can be used for other staff members of a school corporation or for teachers and staff 

in different school corporations.  

SURVEY RESULTS 

 Of the 107 staff members who received the survey link, a total of forty-seven responses 

were received. This represents a 43.93% response rate. The researcher was expecting at least a 

37.38% response rate as indicated on the IRB Human Subject Review Form A (See Appendices 

C and H). 
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Ability-Related Statements 

 The researcher’s goal with ability-related statements was to gauge how confident the 

teachers and staff felt they were in working with students on the autism spectrum. It is common 

for teachers and administration to state to parents of ASD children that they (teachers) or the 

school have the ability to provide a student with autism a good educational experience alongside 

their peers in the mainstream classroom. However, once the behaviors and difficulties in class 

begin, a different story starts to form. Because the autism spectrum is so complex, each child 

with autism is vastly different from the next. Many times, a teacher who may have taught one 

child with ASD believes that the next child will be the same. The behaviors and sensory issues 

will be the same. The way in which the student responds to instruction and discipline will be the 

same. The ability to connect will be the same. A very common quote states, “If you have met one 

person with autism, you’ve met one person with autism.” This saying speaks to the myriad of 

ways ASD can present itself. 

 In order to prove this point, the researcher was strategic in the order of statements to rate. 

The first statement presented asks the respondent to rate their ability to teach a child with ASD. 

As expected, almost 50% either ‘strongly agreed’ or ‘agreed’ with this statement.  

Table 10: Survey Response to S.1 
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 However, when the respondents had to rate themselves on their need for training in 

specific areas of ASD such as teaching social and academic skills, reducing behaviors and 

communicating or interacting with children on the spectrum, the results, in fact, support the 

statement above where a different story is being told. In fact, 72.34% of the respondents feel that 

they need training on how to teach academic skills to children with ASD and over 87% feel that 

they need training on how to reduce behaviors in children with ASD. The ability to manage the 

behaviors of a student with autism is just as important as the ability to teach academic and social 

skills to that child. If a behavior becomes problematic or disruptive, the student is removed from 

the mainstream classroom and often taken to an isolated room for some ‘cool-down’ time.   

Table 11: Survey Response to S.2 

 

Table 12: Survey Response to S.3 
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Table 13: Survey Response to S.5 

 

Resource-Related Statements 

 The researcher’s goal with resource-related statements was to determine the lack of 

autism resources available in public schools. Resources included additional support from ASD 

experts, additional staff in and out of the classroom, more classroom materials and flexibility in 

the curriculum. The respondent’s ratings suggest that there is definitely a lack in available 

resources to help with the education of students on the spectrum. The need for additional 

resources and support indicates that there is a desire to help students with autism, but the current 

special education support is not considered to be effective in the overall education of children 

with ASD. As stated earlier in the paper, there is a lack of understanding of autism from the 

school’s educators and special education services. These survey ratings support that statement.  

Table 14: Survey Response to S.6 
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Table 15: Survey Response to S.9 

 

Perception-Related Statements 

 The researcher’s goal with perception-related statements was to gauge how teachers and 

staff perceive autism in general. Knowing how the teachers and staff feel about autism in general 

can help determine if there really is a desire to learn more about how to effectively teach students 

with ASD in the mainstream classroom.  

Table 16: Survey Response to S.11 

  

Table 17: Survey Response to S.13 
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Table 18: Survey Response to S.14 

 

Table 19: Survey Response to S.15 

 

Table 20: Survey Response to S.17 

 

 The survey results indicate that teachers and staff at SWPSC feel the environment and 

culture of the schools is accepting of children with autism. An important factor in the ASD 

student’s success is the acceptance of his or her peers in the classroom. With a rate of 87.23% of 

respondents indicating that they either ‘strongly agree’ or ‘agree’ with the statement that other 
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children in the classroom are accepting of children with ASD, it appears that SWPSC is a safe 

and welcoming environment for students with autism. This is backed up by the 84.79% rate of 

agreement with the statement that teachers and staff enjoy working with children with ASD. 

Figure B: Student with ASD at reading station with peers.  

Photo taken at Rosedale Elementary on November 26, 2016.    

See Appendix M for Photo Approval Letter         
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PART FOUR: CONCLUSION 

KEY FINDINGS 

 The data collected through the survey and literature review provided many key findings 

which must be considered when determining the need for ABA in public schools. 

 The ability-related results from the survey back up the researcher’s statement that 

teachers and administration will often state to parents of ASD children that they (teachers) or the 

school have the ability to provide a student with autism a good educational experience alongside 

their peers in the mainstream classroom. However, once the behaviors and difficulties in class 

begin, they find that they do not have the training and understanding of autism to handle the 

complexities associated with the autism spectrum. This not only supports the need for assistance 

and training from ABA experts, but identifies a gap in higher education curriculum in the 

specific areas of education and special education. While professional development should always 

be provided to school staff, if those who are entering the teaching profession already have an 

understanding of autism and ABA, there would not be as great a need for training them when 

they begin teaching. 

 The resource-related results from the survey indicate that there is a lack of autism 

resources for teachers in public schools. Resources such as autism specialists, educational 

materials, therapy materials, additional staff and professional development are critical to help a 

child with autism succeed in the mainstream classroom.  

 The perception-related results from the survey back up the researcher’s findings from 

peer-reviewed articles regarding teacher’s overall feelings of having students on the spectrum in 

the mainstream class. In one published article, the researchers discuss the importance of social 

interaction for students on the autism spectrum and how the traditional mainstream classroom 
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can provide this if the environment is conducive. The argument is whether teachers and students 

on the spectrum feel the same regarding the opportunities made available for social interaction. 

 When surveying both groups, the study did find that there was a high correlation between 

both group’s perceptions. However, one interesting finding was the correlation of those teachers 

who indicated that they had a personal interest in teaching children on the spectrum and those 

who did not, and the accuracy of their perceived participation ratings of students. If a teacher did 

not have interest, there was a negative correlation (Falkmer, Parsons, Granlund, 2012).  

 In a separate article published in 2012, the researchers discuss the overall feeling that 

special education teachers in mainstream and private special education schools have regarding 

students with ASD. Sixty-nine special education teachers were interviewed and given two 

multiple-choice questionnaires which focused on teachers’ attitudes and perceived needs when 

working with a child on the spectrum. This research showed that in general most teachers gain a 

positive feeling about a child with ASD in the mainstream classroom after they have worked 

with a child on the spectrum, and that teacher has received support from a team of experts in the 

autism field. This is important information to understand when considering the education of 

children with ASD and the legal aspect of providing education to all special needs students in the 

least restrictive environment. With a lack of understanding, experience and support from experts 

in the field, what many teachers consider the least restrictive environment is not appropriate. 

When teachers begin to see what students with autism are capable of and how they can learn in a 

traditional classroom alongside their peers, their anxiety of having those students mainstreamed 

is decreased (Rodríguez, Saldaña, Moreno, 2012). The repetitive finding which indicates the 

teachers’ desire for appropriate collaboration with autism experts, supports the idea that public 
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schools need additional training, support and resources when it comes to teaching children with 

autism in the mainstream classroom. 

HYPOTHESIS EVALUATION 

 H1:  Southwest Parke School Corporation is in need of a state funded Applied Behavioral 

Analysis (ABA) pilot program to provide students with autism spectrum disorder (ASD) with an 

effective and appropriate academic and behavioral services in the mainstream classroom. 

 The pilot development team (PDT) collaborated with State Representatives Clyde Kersey 

(Democrat) and Alan Morrison (Republican) on a bi-partisan bill for a state funded pilot 

program, which included all three schools within SWPSC and would provide each identified 

student with ASD a program designed specifically for him or her using ABA therapy to reach the 

indicated objectives.  

 An interview was conducted with The Arc of Indiana’s Executive Director, Kim Dodson, 

and their Director of the Insurance Advocacy Resource Center, Michele Trivedi (Interview, 

2016). Michele, also known as the pioneer in autism health insurance reform in Indiana, 

discussed the current mandate for medically necessary ABA services taking place is public 

schools, and how these services should be covered by insurance regardless of age (House 

Enrolled Act No. 1122, 2001).  

 With the additional information provided by representatives from The Arc of Indiana, the 

bill was drafted by both representative’s legislative teams and sent to a team of attorneys for 

review before filing for the 2017 General Session (See Appendix I).  

 Upon review, the attorneys flagged the bill stating that it is unconstitutional according to 

Article IV, Section 23 (Cunningham, 2017). Basically, it is unconstitutional to provide state 
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funding to only one school corporation when all public schools across the State would also 

benefit. 

Figure C: Special Legislation  

 

 Based on this information, the PDT decided against filing the bill knowing that it would 

be thrown out. Representatives Kersey and Morrison feel that the next step towards getting ABA 

programs in Indiana public schools is to advocate during Summer Session. The following 

statement was provided by Representative Alan Morrison: 

“The general assembly urges the legislative council to assign to the appropriate   

study committee during the 2017 interim the following issues: 

(1) How to improve the delivery of medical applied behavior therapy or related 

services to students with individualized education plans in kindergarten through 

grade 12. 

(2) Whether teacher preparation schools or programs at postsecondary 

educational institutions can incorporate applied behavior therapy into the school 

or program's curriculum.” (January 3, 2017) 

  

 H2:  Southwest Parke School Corporation is in need of a grant funded Applied 

Behavioral Analysis (ABA) pilot program to provide students with autism spectrum disorder 

(ASD) with an effective and appropriate academic service in the mainstream classroom. 

 In order to seek grant funding for an ABA pilot program at SWPSC, the PDT will 

research foundations and non-profits that support programs in Indiana for education. Key search 
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words would include autism, special needs, therapy and education. Once possible funders have 

been identified, the PDT will complete a request for proposal (RFP) to submit to the foundations 

and non-profits by the date requested. The RFP will include information on the organization 

requesting funding (SWPSC), the problem statement, background on ABA and supporting data 

and testimonials. In addition, the PDT will include the goals and outcomes expected from the 

ABA pilot program as well as the methods and evaluation process to ensure the goals and 

outcomes are met. A budget will also be provided to show the funders where the money will be 

distributed. 

Goals and Outcomes 

Goal 1: To Create a Learning Environment Where Students on the Autism Spectrum Can 

Achieve Intellectual and Life Skills Potential 

 Outcome 1: Upon program completion 100% of ASD students receiving ABA   

 therapy will advance on the initial assessment by 25%.   

 Outcome 2: After one year of ABA therapy 75% of students on the autism    

 spectrum will continue enrollment in a SWPSC, learning in their classroom with   

 their peers.  

 Outcome 3: After one year 50% of all ASD students participating in the program will 

 advance to the next grade level. 

 Outcome 4: Upon completion of the school year 25% of ASD students will show a 15% 

 increase in social skill level.  

Methods 

 The ABA therapy programming provided by a Board Certified Behavior Analyst 

(BCBA) as well as the Registered Behavior Technician (RBT) benefits all students and teachers. 
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Once a student is enrolled in SWPSC with an autism diagnosis, they are immediately paired with 

an RBT. This therapist will accompany the student in the classroom and work with them to 

assess their behavioral and learning needs. For the first month, the RBT will carefully document 

student behaviors, challenges and strengths in the classroom. 

 After one month of participation in the program, 100% of participating students will have 

an individualized assessment plan outlining the services needed. Over the next two to three 

months, the RBT will chart behaviors and utilize intervention techniques per the student’s 

individualized assessment plan. This will also allow the classroom teacher and aides understand 

how ABA can be effective.  

 While the RBT is teaching learning skills and coping skills to the student, the RBT will 

also work with the classroom teacher to help them understand cues and behaviors that could 

become disruptive, and provide council and guidance on how to manage diverse classrooms with 

a variety of needs. The ABA therapist will also help the peers of the student understand autistic 

behaviors and teach activities that foster empathy, acceptance and diversity. When all parties 

understand the challenges students with autism face, there becomes greater awareness and 

support for all students. This is often done through games and activities that engage the entire 

classroom. The games provide a way for the students to practice empathy and educate them on a 

variety of ways each individual student may learn. 

 Evaluation of the student on the spectrum, teacher and peers will be closely monitored by 

the RBT. After a period of approximately four months of ABA therapy classroom intervention, 

the ABA therapist is slowly phased out of the classroom per the BCBA. This phasing out process 

is accomplished by decreasing their assistance each day as determined by the RBT until, 

eventually, the student, their teachers and peers are able to progress in educational excellence 
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without the therapist or with little aid of an ABA therapist in the classroom. The BCBA will 

continue to monitor the progress of each student and will work with the RBT, teachers and aides 

to ensure that each student’s goals, as determined by assessment, are being met, and that the 

methods used are appropriate for the student.  

 The program will provide one BCBA for the entire school corporation. RBTs will be 

present in each of the three school buildings of SWPSC in the beginning of the program. This 

school corporation currently has 13 students on the autism spectrum between the three buildings. 

Through professional development within the school corporation, the need for this number of 

RBTs at all times in every building will no longer be necessary. The BCBA and RBTs will be 

hired by SWPSC through contracts with an ABA service provider.  

Evaluation 

 The BCBA for SWPSC will lead the evaluation. The BCBA will be working with the 

RBTs and teaching staff at SWPSC. The BCBA and RBTs have experience conducting baseline 

and continued evaluations for students with ASD. A third-party ABA service provider, who will 

be contracted by SWPSC, will provide RBTs for the program. The RBTs will slowly phase out 

as teachers and aides are trained and ready to work with the children in the program if the child 

is ready to be independent in the classroom.   

Goal 1: To Create a Learning Environment Where Students on the Autism Spectrum Can 

Achieve Intellectual and Life Skills Potential 

 Outcome 1: Upon program completion 100% of ASD students receiving ABA therapy 

 will advance on the initial assessment by 25%.   

 Baseline data will be gathered to measure the participant’s current level of performance 

on each individual objective within the first two weeks of school beginning. This data will be 
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collected throughout the program. The BCBA, along with the RBT and teachers, will track this 

progress through direct observation. Collected data will be compared against the standards for 

the child’s age range. The BCBA will then come up with an individual treatment plan that is 

updated weekly and will be determined through the student’s progress every six weeks.  

 Outcome 2: After one year of ABA therapy 75% of students on the autism spectrum will 

 continue enrollment in a SWPSC, learning in their classroom with their peers.  

 Enrollment will be calculated by the number of students participating in the program at 

the end of the school year at SWPSC versus how many students diagnosed with ASD were 

enrolled at the beginning of the school year. Student enrollment data will be collected by 

administration staff at SWPSC. This data will be placed in a bar graph and compared against the 

previous year’s enrollment. An enrollment report will be produced after one week of school and 

again at the end of the school year. This data will be assessed by the BCBA and the ABA team.  

 Outcome 3: After one year 50% of all ASD students participating in the program will 

 advance to the next grade level. 

 Determining the number of ASD students advancing to the next grade level will be based 

off of the grade level the students were in at the start of the school year. The percentage of 

students advancing to the next grade level will be determined by each student’s teacher of record 

two weeks prior to the end of the school year. That data will then be collected by the BCBA and 

placed in a bar graph to be compared against the previous year’s enrollment. An enrollment 

report of the number of ASD students advancing to the next grade level will be produced and 

used by school staff, BCBA and RBT to compare reports of enrollment over the one year. 
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 Outcome 4: Upon completion of the school year 25% of ASD students will show a 15% 

 increase in social skill level.  

 The social skill level of students on the spectrum will be compared to their baseline data 

taken at the beginning of the school year. The baseline assessment will be given to each student 

in the program within the first three weeks of the start of school by the BCBA and RBT through 

direct observation in the classroom. Continued assessments will be given every six weeks until 

the end of the school year. Collected information will consist of how the student interacts with 

their peers in the classroom such as saying hello and participating in group activities and/or play. 

Collected data will be provided by the BCBA in a line graph to compare initial data and 

continued observation results. The BCBA will provide a summary report of the data which will 

be used to create goals and determine level of progress made during the school year.  

Table 21: ABA Program Timeline 
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Confidentiality 

 When entering the program, each parent or legal guardian of the participant will receive a 

written overview of the evaluation plan. The BCBA will give a thorough explanation of the 

program as well as the parent/guardian’s right to decline participation in the program. The 

parent/guardian will sign an informed consent form indicating their choice.  

 All data will be stored in SWPSC and UTS secure databases. Any hard copies made will 

be stores in a secure, locked filing cabinet to ensure confidentiality. Access to participant data 

will be limited to the BCBA, RBTs, teacher of record, appropriate school administrators and 

parent/guardian. 

Budget 

Table 22: Pilot Program Budget, Year 1 (See Appendix J for Budget Justification) 
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FURTHER RESEARCH 

 As stated under the evaluation of Hypothesis 1, the PDT will be working with 

Representatives Clyde Kersey and Alan Morrison to advocate for ABA programs in public 

schools for children with ASD during Summer Session to: 

 (1) How to improve the delivery of medical applied behavior therapy or related services 

 to students with individualized education plans in kindergarten through grade 12. 

 (2) Whether teacher preparation schools or programs at postsecondary educational 

 institutions can incorporate applied behavior therapy into the school or program's 

 curriculum. 

 As of February 21, 2017, House Bill 1644 was passed on the House floor by a vote of 

ninety-six to zero and moved to the Senate. If passed by the Senate, a summer study committee 

will begin to discuss how the bill will move forward.  

 The researcher will continue to work with Michele Trivedi to assist parents of children 

with autism to receive the medically necessary ABA services in school, funded through 

insurance as stated by Indiana Law.  

 The researcher will continue to work as a liaison between ABA service providers and 

therapy providers, such as music, art and equine therapy, to develop programs tailored to those 

with autism. This collaboration will allow the therapy providers to have a better understanding of 

how they can apply ABA practices in their own therapies to provide a specialized service to 

those on the spectrum. 

 If grant funding is secured for the pilot program at SWPSC, the PDT would like to follow 

up with the same survey statements for the teaching staff after the ABA program has been 



ABA PILOT PROGRAM FOR ASD STUDENTS  46 

implemented. The PDT would also like to create new questions to determine what the staff felt 

worked and what they felt did not work.  

SUMMARY 

 While the number of children with autism continues the rise, the number of children with 

ASD in public schools will continue to rise as well. Teachers need the extra support through 

professional development and specialized services for autism like ABA in order to provide a 

positive and productive academic experience for those children. When ABA is used in the 

schools, everyone learns; the students with ASD, their peers, teachers and school staff. However, 

without state or grant funding, this program will not be an option. Starting off with a pilot 

program at SWPSC will provide the data to determine what works and what does not work and 

possibly expand the program over time. 

 Children with autism have so much to offer and can become productive and successful 

contributing members of our society when given the chance. Investing in services early on will 

decrease the amount of services necessary in the long run. With 1 in 68 children being diagnosed 

with autism in the U.S., and this number continuing to grow every year (CDC, 2016), it is time to 

make changes in public schools because the current services are clearly not working. Schools 

need the education, resources and tools necessary to understand and apply ABA in their 

buildings in order to provide the educational experience all children deserve. 
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SWPSC Employee Demographics 
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Survey Results 
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Proposed ABA Pilot Bill 
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Appendix J 

Grant Budget Justification 
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BCBA Credentials  
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Appendix L 

RBT Credentials 
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Appendix M 

Approval Letter for School Photograph (Figure B) 
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Letter of Support for Grant 
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Appendix O 

Acronyms 

 

 ABA – Applied Behavior Analysis 

 

ASD – Autism Spectrum Disorder 

 

BCBA – Board Certified Behavior Analyst 

 

DTT – Discrete Trial Training 

 

FAPE – Free and Appropriate Public Education 

 

IDEA – Individuals with Disabilities Education Act 

 

LRE – Least Restrictive Environment 

 

NET – Natural Environment Training 

 

PLC – Professional Learning Community 

 

RBT – Registered Behavior Technician 

 

SWPSC – Southwest Parke School Corporation 
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